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The Theory of Play
Play is creativity and self-interpretation shown by one’s imagination and how they want to learn. It is a combination of risk, cooperation, interpretation, and reinterpretation. Its significance is limitless. Play should be open-ended, provide opportunity for self-chosen challenges, provide boundless choices, and allow for infinite interpretations. (Bottril,2018, p. 26)
Types of Play
Imaginative Play
According to research, one key consequence of imaginative play is the development of a child's cognitive flexibility and creativity. The ability to imagine is a cognitive talent that we all need throughout our lives. It is critical to provide numerous opportunities for children to explore, initiate, and engage in imaginative play. (KIEKI, No Date)
Imaginative play allows children to develop practical life skills such as clothing oneself, cooperating and sharing with others, and problem-solving abilities, all of which will be beneficial to them as they grow. Children learn through their surroundings, from what they see, hear, smell, taste, and touch. Experimenting with imaginative playing and make-believe helps children to experiment with behaviour decisions and absorb those experiences to make sense of the world. Chain (2021)
Vygotsky's perspective on imaginary play is that it is all organised ahead of time, and there are ground rules for participation in play. Each imaginary setting has its own set of roles and rules. Roles are the characters that children play, and the rules are the behaviours that are approved by either the role and what the basis of the game is, or the play situation. Roles are frequently obvious and visible in children's behaviour. Rules are frequently buried in play at first. However, eventually the rules become clear and are established by the children. Additionally, when children play, they impose limitations on their own behaviour, which is the beginning of self-regulation (Bodrova and Leong, 2007)
Vygotsky considers the development of the child's imagination to be part of the cultural development of the child's personality. He believes that at school, the imagination is challenged.  According to Vygotsky, it is in this imaginary universe of fictional heroes where testing of boundaries, and imaginary intellectual games that the actual world does not play. Conflicts one’s personality development, self - presentation, and intellectual development. (Vygotsky,1983, p. 57)
The preoperational stage, according to Piaget, occurs between the ages of 2 and 7 years. Children utilise symbols to represent words, pictures, and ideas, which is why they engage in pretend play. It was believed that imaginary play help children develop new cognitive schemata. This play represented shifts in their perceptions or attitudes. Children, on the other hand, learn through play and experimentation. Their play is more than just a representation of what they have learnt Berk (2007).
Sensory Play
Sensory play is an expression of children's desire for interacting directly with various substances, for creative experimentation that include learning through what some define as chaos. (Szekely, 2015, p.42).
Sensory stimulation is an important aspect of how children learn about themselves and their surroundings. The sensory experiences of early life may shape the underlying structure and capacities of the brain. as early childhood is a key time where the brain starts to form key links which, cognitively constructs the neurons which absorb and send messages. (Hogan, and Marlin, 2000) 
Natural environments are well-known for their emotional and therapeutic properties, as well as their ability to function as cushions against life's pressures and challenges (Capaldi et al. 2015; Kaplin and Kaplin 1989; Tomkins and Tunnicliffe 2007).
Sensory stimulation, supported by sensory-enrich messy play resources such as slime, salt dough, or food such as, jelly or soup. This is critical for cognitive development and promoting children's understanding of the world and interactions with it (Perry, Samuelson, and Burdinie, 2013). 
Exploration is encouraged in Montessori classrooms. The early years curriculum in Montessori settings begins with exploring and involving all of one’s senses. Realistic experience and sensory tasks provide the opportunity for young children to acquire manipulative skills such as, manipulating a ball of playdough into a snake or cat.  Hand eye coordination which is used day to day, in walking and navigating stairs and obstacles that are presented when walking. Whether it is kerbs and bumps in the pavement. As well as, problem-solving abilities, and critical thinking abilities. This early freedom and curiosity serve as the foundation for both creative thinking and later on in their life academic work. Isaacs (No Date)
The Importance for Children to Choose Their Own Play and The Importance of The Role of The Adult in Children’s Play. 
Environmental Factors
Despite the importance of outdoor school surroundings in children's recess, school ground design rarely supports children's self-directed play. Children prefer small, enclosed areas with, edges, and natural areas with possibilities that support their self-directed play. These spaces have the tendency to provide children with an opportunity to handle emotions and imbalances and escape the effects of overcrowding which can become overwhelming to children who have sensory overloads or anxiety in loud crowds or just do not like being surrounded by a lot of people. Both of which frequently interferes with children's self-directed play in the formal spaces of schoolyard. (Brooker and Woodhead, 2012)
Children's interests are in places that are enclosed, they were not valued on school grounds and were frequently characterised as off-limits areas where children were not permitted to play during break. Due to, safety issues that are associated with them or the risk of accident occurring as they are hard to be monitored by adults constantly.  The debate argues for the need of enclosed places where children may find the support of all environmental characteristics to engage in self-directed play. (Aminpour, Bishop, Corkery, 2020)
Adult-Led or Child-Led?
The Early years foundation stage defines 'child-initiated' and 'adult-led' activities, indicating that child-initiated activity occurs when a child engaged in a self-chosen activity (DfES, 2007: 1.19). 
Adult-led activities, on the other hand, are defined as activities chosen by adults to promote a distinctive aspect of learning or explore a topic in-depth. As well as leading activities and empowering child-led activities, that should support and enhance all children's learning and development by being an active listener and joining in and providing direct intervention when appropriate' (DfES, 2007: 2.7).
Children form their own world. This includes, interacting and playing with other children and their perspective of how it should take place within, their mind.  This kind of activity is highly useful. It is required for developing individuals to blossom as intended in the eyes of the adult. However, using the children approach to learn and explore.  Whilst it is an adult’s responsibility to follow their lead, to encourage them when needed, and to observe and wait as they discover, invent, and explore independently. Every child has their own built-in safety meter which keeps them secure and feeling safe and protected, this is essential for optimal learning. Before participating in every new situation, children investigate and summarise it in a way they can understand and evaluate as they perform the activity. (Nature Play, No Date)
The Play Cycle
Practitioners can support the Play Cycle, according to Sturrock and Else, by using a hierarchy of four interventions: play maintenance, simple involvement, medial intervention, and complex intervention, where the level of involvement within the Play Cycle goes from a large quantity of play maintenance to complex intervention. (Sturrock and Else, 1998)
All play starts with the play drive, which is the natural urge and need to play. On a hot day, a child may have the urge to start a water fight with their peers. Sands (2013)
Play Cue: The child may generate an activity as a result of this urge, which can be discreet or apparent such as, making eye contact with a person in which they want to play a certain game with. An example of this is instigating that they want to play pirates using the climbing frames. Sands (2013)
Play Return: A play return is the response a child receives from a play cue. The child maintains eye contact before climbing the frame shouting 'ah hoy'. (The Kids Club, 2020)
Play Flow: Once the game has started, this is formed as a sequence of cues and returns. It can happen in a matter of seconds or weeks.  Both children are chasing are climbing the climbing frame and pretending that they are under attack,
Play Frame: The play frame contains the playing mechanism. The play frame might be a physical border that prohibits the game from being disrupted; the game's principles; or the participants' shared understanding. A frame can be a table, a playground, or something more general: In this case, the 'frame' was the playground, which had a lot of other people and obstacles within the area that the game was taking place within. (The Kids Club, 2020)
Children interrupting the flow of play is known as play annihilation. This could signal the game ending or the destruction of a new model that had been constructed.  In this circumstance, the girl could not want to take part the play frame because she was upset by the frame in which she had engaged in. Where she was getting sprayed with water. McPherson-Hills (2020)
If an adult intervenes and attempts to guide or compel it, they are contradicting the play drive's objective and adulterating the child's play, for instances, the girl is consoled, the water bottle is taken, and the boy is disciplined. This is known as Play Adulteration. McPherson-Hills (2020)
Observation Method for Young Children 
Scale Base Observations-Foundation Phase Profile Observations
The Foundation Phase Profile is a summative and formative method that combines observations and developmental tests to create a comprehensive picture of children's growth and capabilities in key areas. Observation In the Foundation Phase, is an important part of identifying what children do day to day and can be used in everyday practice. (Welsh Government, 2018)
The purpose of the Foundation Phase Profile Assessment is to assess an individual six weeks after they start the Foundation Phase in order to provide a "baseline" assessment. The assessment will provide a representation of the entire child based on the Profile's six Developmental Areas. (Welsh Government, 2011)
Benefits/Disadvantages
The Foundation Phase Profile provides consistency throughout observations as the baseline criteria for each sector and what child is assessed on remains the same throughout the year group. If a child was to move schools the information gathered through, then observational period can be easily transferred to the new school in a method that can be easily understood. Smidit (2009)
The Profile was created in such a manner that observations and formative assessments may be utilised to support judgments and follow the growth of children. This is consistent with the Foundation Phase pedagogy. Hutchins (2003)
The Profile facilitates effective transitions by allowing settings and schools to track, monitor, and assist children's learning and development from the time they enter the Foundation Phase until they go onto KS1. (Sharman, Carole et al. 2015)
Children's progress may be observed, and early interventions can be implemented for those children who require more help or experience with certain skills. The data acquired will assist practitioners in their meetings with parents/caregivers by providing them with specific information on the child's development and how they can help them at home and how practitioner have put support into place during school. (Sharman, Carole et al. 2015)
The Profile was created with all children in mind, and it aids in the early detection of developmental delays or additional learning needs. However, there is not enough detail to accurately identify the extent of children's additional learning requirements. Practitioners would need to use assessments designed for that purpose, such as Routes for Learning for, or seek advice from ALN coordinators or special educational needs coordinators. (Welsh Government, No Date)
Individual Child Observations-Interaction Tracker
A child interaction observation, also known as a movement record observation, focuses on how the child spends their time. A layout of the setting is drawn in order to have an outline that can be recorded on. As the child navigates and plays within the room, arrows are drawn from one place to another and the period of time that they spend in each identified beside or below, the diagram. (Laser Learning, 2016)
Benefits/Disadvantages
The objective of measuring children's development in the early years through recording their interactions. Is to get a sense of how they tend to learn and which areas they are more drawn too such as the role play area.  This also shows where they might need further help. An example of which is if they avoid the mark making area.  Acknowledging a child's interactions allow information to be shared with parents and professionals if necessary, so that parents can understand their child's learning and encourage any changes at home such as, encouraging them to hold a crayon and colour. Kelly (2015)
Depending on the sort of information needed, the child may be monitored for a lengthy or short period of time. An example of which is, if the practitioner wants to learn why a child jumps from activity to activity, they may observe what the child is doing in the process of moving and each area beforehand. Information can be identified through the observations revealing that the child is transferring objects from one part of the nursery to another. Brodie (No Date)
All of the children's tracking observations may be compiled to determine which parts of the nursery are being used by certain groups of children and what areas are not used as much, and what can be done to encourage children to use them more frequently whether, it is a change in resources or moving several pieces of furniture around to create a new environment. Brodie (No Date)
While keeping track of a single child's behaviour might be tough, it gets considerably more difficult when dealing with several children at once. This might cause issues if the practitioner fails to notice a certain action and why the child may have displayed that behaviour or moved to another area. (Features, 2021)
In addition, if a child has a tendency to move around the classroom a lot this may cause lines on the sheet to become emerged making it hard to follow and therefore, identify their movement pattern. (Features, 2021)
The Role of Play When Undertaking Observations and Assessment of Children.
Observing children during play provides the observer with information on the learner in terms of who they are as a person. When observing a child during play it gives an insight into children's intentions and actions are as a result of a situation. As watching them without interfering or encouraging them. Helps within identifying what causes a behaviour and shows how they are navigating their responses and feelings accordingly. Brown (2020)
We can observe children learning when we observe them carefully and thoughtfully. We may notice the variety of children's play and interaction when we approach observation with an open mind.  We can become aware of what children know and can do through observation and evaluation and utilise this information to ensure that what we present and how we engage is closely aligned to their skills and needs. Neaum (2016)
Observing and evaluating children's learning can help us gain a better understanding of how children grow and learn. Detailed, cautious, and attentive observation, followed by well-informed evaluation, may reveal how children make sense of their surroundings, as well as how they utilise and develop language to connect with others and carry all this out through critically thinking. Neaum (2016)
Intrinsic and Extrinsic Motivation
An intrinsic motivation is one that is motivated by internal motivation rather than external incentives. They originate on the inside. Things we do because they are personally enjoyable are known as intrinsic motivators. We care about the process as well as the ultimate result. A child will play with an idea in mind. An example of which is, they want to make a den using sheets in the role play area. In order to pretend they are camping. Lynch (No Date)
Extrinsic motivation is defined as activity that is motivated by an incentive. It's an example of operant conditioning in action. Operant conditioning is a type of behaviour modification in which incentives or punishments are used to enhance or reduce the chance of certain actions recurring. Therefore, if a child is told no the sheet are for the table, and they should go and play in the tent that’s already in the classroom. The concept that the child had developed and outcome they had intended has become adult led. Meadows-Fernandez (2011)
B.F. Skinner, a behavioural psychologist, defined and researched operant conditioning. The method of learning through reinforcement and punishment is known as operant conditioning. The consequences of a behaviour are used to reinforce or diminish it. (Cummings Centre for the History of Psychology, 1964)
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