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Chapter 1_________________________________________________________________
Introduction
The aim of this paper is to gain a deeper understanding of the changing role that music has within primary education and its potential benefit on primary school learners. Various research methodologies have been used in order to explore the theme of music within a primary school setting with the aim to develop the author’s own professional practice. 
Music is a personal enjoyment of the author. Since an early age, the learning, listening and creating of music, through both formal teaching and through informal self-teaching has had a purposeful and meaningful role within the author’s development. Music has supported regulation of personal self-care as it has scaffolded the self- managing of emotions, providing a release to express tension, happiness and sadness (Saarikallio, 2010). The writer strongly believes that music has allowed the facilitation of confidence and personal growth as a person (Hallam, 2010 and Burton, 2017). It is for these reasons that the research into the place of music within the primary school setting has been chosen.
The curriculum in Wales is facing major reform in its structure and the delivery of the curriculum within education, shifting educational ethos from league tables and formal assessments to developing creative and resilient life-long learners (Donaldson, 2015). However, as suggested within a debate held at the House of Lords (2017), the English education’s main task and focus is to develop core subjects such as English, Maths and Science giving great emphasis of the compulsory need within the English Baccalaureate to develop skills and knowledge within these areas. On the other hand, Baroness Stedman- Scott, within the same debate, raises concerns and emphasis on the need of broadening the English Baccalaureate to include creative subjects, such as Music and Art. She suggests, in agreement with the opinions of other influential members such as Bacigalupo et al (2016), that for learners to be prepared for their future in society, creative subjects are required to enhance the skills required to be successful (UK Parliament House of Lords, 2017). Therefore, the author poses the question as to whether music will be given its once precedence within education?










Chapter 2_______________________________________________________
Literature Review
The purpose of the author’s literature review is to display an understanding of how Music has gained and developed its position within the Welsh Curriculum. The aim is to demonstrate the viewpoints of educational theorists, researchers and political bodies that support or disagree with the importance of music in education and learner development. Where necessary, the author will provide opinion and suggestion to identify gaps within research, or where research requires further development. The research will include that of journals, Government documents; of both Wales and England, research case studies and other academic writings in order to develop an analysis and critical discussion of the value music holds within education. 
2.1 Making music part of the curriculum
Music in Primary school education became a foundation subject following the Education Reform Act 1988. Prior to this, schools relied on literature such as that of Experimental Music in School (1970, as cited in Adams, 2013), New Sounds in Class: a Contemporary Approach to Music (1967, as cited in Adams, 2013) and Resources for music in schools: The teachers (1983, as cited in Roese, 2003). It was regulated by Her Majesties Inspectors (HMI) (Elfyd- Owens, 1996) and the Board of Education throughout the 20th century (Maw, 1993). 
Music eventually became one of the eight subjects that formed the National Curriculum. The author considers that the presence of music within the National Curriculum may have been prompted by a discussion document of the HMI titled Music from 5 to 16, Curriculum Matters 4 (DES, 1985) which highlighted that music should:
· Be part of every child’s daily routine
· Be Offered both within and outside of the classroom
· Link with other subject areas and
· Provide first hand musical experiences 
(DES, 1985: p.1)
Although over the last few centuries both England and Wales have shared the same areas of studies, the Education Reform Act 1988 allowed the formation of the Curriculum Council for Wales. This entitled Wales to prepare curriculum documents that were relatable to the needs and delivery of Welsh learners and culture (Daugherty et al, 200 and Welsh Government, 2013). Unlike History and Geography, where only the subject content would differ to that in Wales and England, Music differed in both subject content and structure (Elfed-Owens, 1996).
2.2 A possible timeline for the development of musical skills found in the Music curriculum for Wales
As previously mentioned, music was officially identified as important within education by the Education Act of 1870 (Roese, 2003). It was claimed that music would ‘improve the mind, and hearts, and promote the happiness of the rising generation’ (Hickson, 1836: 3). Music education during this time was centralised around the rote teaching of singing and notation (Mishra, 2010), something that was encouraged throughout schools with the offer of additional funding through the ‘music grant’ (Roese, 2003:5). The rote teaching style of music opposed the consideration made by F G Flea (1882 as cited in Adams, 2013) that music should be about artistic movement and not about accuracy and scientific understanding. Never the less, the author considers that, although isolated and limited, it may have been the starting point and foundation to the structure of the current Welsh Music Curriculum through promoting the skill of ‘performing’ (DCELLS, 2008a:12). 
Influenced by Stanford (1889, as cited in Rayborn, 2016), the early 20th century brought the structure and delivery of music tailored around specific regions within the United Kingdom. This allowed home countries; England, Scotland, Ireland and Wales to arrange their musical experiences in education around their culture and nationality. The delivery of music education in this way, was suggested to provide a more appealing experience to children within education through personal connections (Ministry of education, 1960). In keeping with the national and culture influence of learning music, the Kodály method was adopted within schools (Beckstead, 2001). The Kodály method not only involved singing through rote learning experiences but depended upon learners exploring and developing an understanding of various musical elements such as ‘rhythm’, ‘pitch’ and ‘duration’ (Welsh Government, 2008b:23) through the listening of music. The author suggests that this could have been the basis and development of the skill ‘appraising’ (DCELLS, 2008a:13). 
Although not specified within the Music Curriculum for Wales, primary schools underwent an influence from an external source with the establishment of the Urdd Gobaith Cymru and the collaborative project of the Eisteddfod, arranged by the Welsh National Council during the 20th century (Roese, 2003). The promotion of Welsh language and singing from both establishments have, in the opinion of the author, undoubtedly encouraged music education within Wales to be successful, ensuring young learners in wales are provided opportunity to develop a key understanding of both the culture and language of Wales (Urdd, 2016-2017).
By the mid-20th century, the Orff- Schulwerk approach influenced Britain (Adams, 2013). It was an approach that developed music through a more improvisational and creative channel, allowing children to explore music through expression, movement and enjoyment (Shamrock, 1997 and Carry, 2012). Orff’s vision of music education, at this stage, could be suggested as revolutionary due to music education providing exploration and exposure to multi-cultural music (Klooper, 2010) and not exclusively stimulated by local folk songs. A central theme of the Orff-Schulwerk approach was the availability of musical experiences and the freedom for learners to create and improvise, as well as reflect upon their own music (Shamrock, 1997; Carley, 2014), thus centralising around the whole child (Jorgenson, 2010). However, it has been criticised by Wendy Bird, a music teacher and advisor, as being too rigid. She additionally indicated that the approach required further development for it to meet a truly ‘child centred approach’ (Adams, 2013: p.111). Regardless of this opinion, the author believes that the approach provides clear evidence of the development of the third skill associated with the current Music curriculum for Wales of ‘composing’ (DCELLS, 2008a:13).
Despite music being a compulsory subject within Welsh education (Welsh Government, 2013) and the Welsh Government’s outlined dedication to music in education (Welsh Government, 2009 and Welsh Government, 2015), it has been under intense strain due to both economic development, cuts to music budgets within school (Jeffreys, 2018) and loss of status with policy makers and communities (Pio and Varkoy, 2015). Ofsted (2013) reported that there is a large divide in the engagement of music lessons and learning between learners from more affluent areas compared to those from poorer areas. The Welsh Assembly committee for culture, also discusses concerns of the large divide between learners’ musical influences in schools, depending on their geographical residence (BBC News, 2018). Therefore, there is a notion surrounding some educational professionals and academics of a need to discuss and deliver the positive impact that music can have on the holistic child (Varner, 2018), including that of their wellbeing, behaviour, attainment, social inclusion, and cognitive development. 
As discussed previously, Music in the current Welsh curriculum is one that is structured around the three skills, to reiterate, these are ‘performing,’ appraising’ and ‘composing’ (DCELLS, 2008a). As with all subjects within the Welsh curriculum, music should offer a progression route for learners, where they build upon learnt knowledge and skills in order to achieve their most potential (DCELLS, 2008a).  In line with the literature previously addressed within this paper, Kirsty Williams, the current Welsh Education Eecretary, suggests that music plays an essential role in Welsh education by promoting exposure to Welsh culture (Welsh Government, 2017). It is suggested by Estyn (2016-2017) that music should not be left to develop as a segregated subject, but it should help provide active learning experiences for children in order to support development of skills across the curriculum, including those of thinking, communication, number and literacy. However, Romer (2017) indicates that schools are not listening to recommendations, and with local authorities’ lack of spending and investment into music, could lead to “crisis” (Hughes, date unknown, cited in Romer, 2017). This, however, has been called upon to be rectified by suggestion of Bethan Sayad, chair of the Culture, Welsh Language and Communications committee. She requests for the responsibility of music to be transferred to a national body in order for it to provide an inclusive and meaningful context within education (National Assembly for Wales Commission, 2018). 
Music is identified as one of the expressive arts (Welsh Government, 2017) which promotes creativity, unique thinking and well-being (Jennings, 2012-2013) However these are not skills that drive the current league table test system (Monbiot, 2017). It is therefore understandable, but not necessarily supported, that music has been hit by budget cuts within schools during the 21st century (National assembly for Wales commission, 2018). However, As discussed within the introduction of this paper, the welsh curriculum is undergoing a major reform with both its structure and culture (The institute of Welsh affairs, 2018), suggesting that this may well be one of the changes and reformation to the curriculum in Wales. Donaldson (2015) supports such thought with the suggestion of the four purposes of the new Welsh curriculum being:
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world, ready to be citizens of Wales and the world
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of Society.
(Donaldson, 2015: p29)
Through synthesis of research, evidenced by the canvasing within this paper, the author suggests, that music, although not solely, is a subject that will encourage, enhance and nurture these four purposes.

2.3 The Benefits of music 
The engagement of music
Towards the mid-19th century, the teaching of music became an official subject area in which schools were expected to teach. Matthew Arnold, Her Majesties Inspector (HMI) recognised in his 1863 report, that children were easier to engage through music than that of literature (Arnold, 1908). Cleaver and Riddle (2014) demonstrate agreement with Arnold in their discussion of the impact a music-programme-led school has on learners who are deemed to be disengaged from the main curriculum. Although there is very limited opposing opinion of the teaching and learning of music in education, it should be considered that music may not appeal to the needs and interests of every individual (Renzuli and Yun Dai, 2001). That being said, Gardner (1993) suggest that ‘musical intelligence’ (Gardner, 1993 PAGE NUMBER) is one of the five intrinsic competencies that everyone possess. He refers to these as ‘multiple intelligences,’ this leads the author to consider the possibilities that all learners can be engaged through music, but it is how music is offered that will engage the wide diversity of learners in one classroom.
Literacy
Music is believed to be beneficial to learners from a young age, even before that of school age (Hallam, 2010). A wide belief is that music can help the development of literacy and language skills in young children (Chen- Haftech, 2006 and Knight and Rabon, 2017). Neuroscience research suggests that there is a link between language skills and music ability (Strait and Kraus, 2011), such as that of reading comprehension (Corrigall and Trainor, 2011) and phonological awareness (Degѐ and Schwarzer, 2011). This is based upon the demonstration that music stimulates and develops both hemispheres of the brain, which isn’t only important in the development of language (Blythe, 2009 as cited in Jennings, 2012-2013) but also an important contribution to the development of lateral thinking; a mode of thinking that is thought to enable creativity (Runco, 2014). However, literacy development is not just about reading and speaking but is the ability to communicate appropriately in given social contexts (Gee, 2007). This is supported through a research study conducted by Brand and Bar-Gill (2010). Without describing the study, their research concluded that skills within music assisted with the development of communication skills such as listening, responding and collaboration. However, they also make note that in some instances of using music-based activities, that were intended to support and develop such skills, explicit teaching was also required for learners to consolidate their understanding of what had been learnt (Brand and Bar-Gill, 2010). In correlation to this, the Centre for the Use of Research and Evidence in Education (CUREE, 2011) discusses the impact that music, specifically the element of singing during the “sing up” project supported the development of language and communication skills in children of all ages. Not only does it discuss the development of the language in mother tongue but also of modern foreign languages. Therefore, this could also support the ideology of learning Welsh as a second language through song (Estyn, 2018). 

Health, Wellbeing and Cultural Diversity 
Young minds (date unknown) suggests that children’s wellbeing should be central within schools. In their report ‘Wise- up promoting wellbeing in schools’, they correlate the definition of wellbeing to that of the World Health Organisation’s (WHO) definition of mental health:
“A state of wellbeing in which every individual realises his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to her or his community.” (WHO, 2014)
As discussed within the introduction of this paper, the author reflected upon the effects and impact music has on one’s emotional wellbeing. This includes both listening to music (Hetland, 200) and music making music (Overy, 1998). However, there are some limitations in the understanding of why music positively effects emotions. Firstly, most studies have been conducted in controlled settings such as laboratories (Vä.stfjäll et al, 2012), therefore, this may be deemed as unreliable as it is not clear as to what extent music would have on real-life and day-to-day environments. The second limitation is the psychological process of gaining such benefits (Västfjäll et al, 2012). Some discussions conclude that the process is a distraction of stimuli (Meya, 1956 as cited in North and Hargreaves, 2008., pp. 70). The author of this paper questions whether distraction of stimuli is the sole influence of the phenomena that music positively impacts emotions. In addition to emotional wellbeing and mental health, it should be considered the possible physical health benefits of music. Although limited to the quantity of sources explored, there are correlating ideas that music impacts upon both pre- training motivation and during physical activity (Karageorghis, et al, 2007; Murrock and Higins, 2009), this would in turn have a positive effect on physical health. However, discussion by Harvard Medical school (2011) presents the idea from a UK study (not named within the article), that motivation is dependent on the genre of music and not the activity of listening to music.
Welsh Government (2010: p.17) suggests “music develops learners’ self-esteem and confidence, resilience and perseverance, and self-discipline and commitment.” In agreement, CUREE (2011), referring to the “Sing up” programme mentioned previously, reported that music had an impact on learners’ confidence, attendance, resilience and self-esteem. Thus, suggesting that there could be opportunity to establish a ‘growth mindset’ culture within the classroom, which in turn could have a positive impact on attainment and success (Dweck, 2015). It is also suggested, that as well as music having a positive effect on emotions and wellbeing, music can also have a positive improvement on behaviours through classical conditioning (Pavlov, 1902) such as the correlating idea that using calming music provides a less anxious environment (Hallam and Price, 1998). However, Hallam also discusses the use of operant conditioning (Skinner, 1998). Providing an example of a study, conducted by Standley et al (2004), it concluded that operant conditioning was found to be have a more successful outcome to support the management of behaviour than that of classical conditioning. 
Throughout various literature, it has been explored that music is a universal language (Higgins, 2012 and Cohen, 2015) The consensus opinion is that one is not required to understand the language of the music to in order to listen to the music, however, that isn’t to say that it is appreciated or understood immediately (Elliott, 1989). This, in the authors opinion, could provide opportunity for learners to explore different cultures, scaffolding their growth in becoming ethically informed citizens (Donaldson, 2015). With this in mind, it is recognised by the author that the use of different cultural music should be meaningful, where learners are provided opportunity to develop various skills across the curriculum (Barnes, 2011).
This chapter has discussed the changing role Music education has had within the Curriculum in Wales through the last few centuries. It has critically evaluated the benefits of music, paying attention to its impact on health and wellbeing as well as its ability to develop cognitive skills and behaviours. Chapter four will draw upon some of the discussions presented in this chapter regarding the place music has within a Welsh Primary school in order to consolidate the theory and literature that has been discussed. 























Chapter 3_______________________________________________________
Methodology
The methodology used in chapter two of this paper has heavily relied on the reviewing of literature and government documentation. It is research that is considered as secondary research as it has not been the responsibility of the author of this paper to collate (Hox and Boije, 2005). However, it has been used for analysis in order to gain an understanding of what further research is required to conclude an opinion and answer to the authors totle (Stewart and Kamins, 1993). The use of secondary research is advantageous as it provides opportunity to analyse information and data on a larger scope with minimal effort as suggested by Hox and Boije (2005). It also allows opportunity for professionally collected data and information, that is likely to have been collected from reliable sources (Oxbridge essays, 2017). However, it is still important to consider the validity of the secondary research being used (University of Southampton, 2019). Therefore, it was an important process for the author to not only read and reiterate what has been read, but to further investigate in depth by locating first hand sources in order to evaluate, compare and correlate (Walliman, 2011).
Within chapter five of this paper, the author has carried out primary research (Driscoll, 2011). Primary research allows the author to gather more precise research to one’s own title (Oxbridge essays, 2017). During the preparation of this research, the author considered the type of data that was required to support discussion of the chosen subject. It was decided that both qualitative and quantitative data would be of beneficial use. Therefore, a mixed methodology has been deployed (Hughes, 2019), this should help alleviate weaknesses within the methodology (Peersman, 2014). The primary research methodologies chosen were:
· Interviews,
· Questionnaires,
· Intervention trials and
· Observations, including that of a learning walk
(Please reference Ethics form, Appendix 1 for more detail)
Ethical research and research participation of vulnerable people
Research has been conducted with the ethical respect of anyone involved (BERA, 2018). This not only includes that of human interaction, but also the ethical use of literature that has been read (UWTSD, 2017-2020). Truth, honesty and avoidance of error are all aims in which the researcher adhered to in order to minimise falsification and dishonesty (Resnik, 2015). When conducting research that involved person dialogue; interaction; questioning and observation, the researcher ensured informed consent was provided prior to any participation. This may have been of verbal or written consent (Siegle, 2017). After consent had been obtained, participants were advised that they were able to leave the activity or interview at any time. This could be acknowledged as the participants right to withdraw (Bera, 2018). During research, it was the responsibility of the researcher to ensure participants were treated with respect and that they were free from harm during their participation (Vanclay et al, 2013). In addition, it was also considered during research that participants would be able to see some value to their involvement (Wallliman, 2011). 

Interviews
Two differentiated interviews were conducted during the two weeks of primary research. Interviews are suggested to be a powerful method of research that engages the ‘holistic’ interviewee (Alshenqeeti, 2014:39) and enables opportunity to gain clarity of answers (Bell, 2005). The first interview (Example in Appendix 2) was designed to gain an understanding of learners’ perception and their feelings towards music and music education. The interview was carried out with small groups of learners. The purpose of this was the authors belief that it would provide a more comfortable setting for the participating children (LSE, 2010). The academic age of the participants ranged from year two up to year six, allowing a wider breadth of data. The author of this paper felt that using a year group younger than year two may not have been beneficial due to the desired qualitative data that was required. However, this is not opposing the views of Christensen and Prout (2002) that a child of any age provides an important contribution to research. Children are thought to be vulnerable participants and are more likely to be exposed to persuasion (Hill, 2005). It was therefore, of importance, that questions asked were not of a leading nature (Yeo et al, 2013). Not only isolated to the interviewing of children, it is of consensus that asking leading questions in any form of research could be a breach of ethics through obtaining bias results (Adams and Cox, 2008). However, some may share the opinion that this is not a breach of ethics but more of a poor and weak methodology (Brooks et al, 2014). The second interview (Appendix 3) that was conducted was arranged with two members of teaching staff, both of middle management who currently or had previously been involved with the assessment and tracking of music throughout the school. Due to time constraints, the interview was collaboritly organised between the author of this paper and two other researchers. This, in the author’s opinion had both advantages and limitations to its delivery and flow. An advantage of this collaborative planning was the evolution of questions that the author may not have thought of asking that contributed to the research. However, a limitation to this was the limited time available for the interviewer to request further elaboration on answers, therefore it is a possibility that answers may have lacked ‘depth’ (Kvale, 2006) or understanding. 
Questionnaires
After permission had been granted by the headteacher of the subjective school, a questionnaire (Appendix 4) was distributed to a total of ten professionals within the school. Eight of the sample were full-time teachers, one representing each year group throughout the school: Nursery to Year six. To gain a broader perspective of music within the curriculum and school life, the other two questionnaires were handed to a member of support staff who was based within key stage two and the other to a ‘planning, preparation and assessment’ (PPA) cover teacher who worked throughout both foundation phase and key stage two. The questionnaire was accompanied with a cover letter (Appendix 5). This informed the participants of the nature and aims of the research and re-assured that information obtained would be handled with care and of anonymity (BERA, 2018). The aim of the questionnaire was to obtain quantitative data which could be analysed (Williman, 2011), to gain a wider opinion of music and its use within the classroom. In conjunction, the questionnaire was also designed to gather qualitative data to allow triangulation (Leech, and Onwuegbuzie, 2007) in the hope of gaining a deeper understanding of the statistics, which in turn, could help the conclusion and finalising of research (Williman, 2011). However, it does not go without saying that the process of conducting questionnaires has limitations due to the lack of follow on questions stimulated by initial responses (Kader, 1997). Although the response rate of six out of ten questionnaires is higher than that of the response rate deemed to be ‘good,’ which currently sits at thirty-three percent (Linderman, 2018), the desired breadth of data was not achieved as not all year groups completed a questionnaire. The author considers that this could be due to time (or lack of time) professionals had to offer. It may be considered that there was potentially a lack of willingness to participate. With future research, it would be considered to take advantage of the dual year entry and provide questionnaires to all staff within the school, with the aim of obtaining a broader spectrum of data. 
Intervention trials, observations and learning walks
During the two weeks of primary research the author conducted observations of children during their day-to-day engagement with music lead by a practitioner. This was conducted through learning walks across the school as well as specific time tabled music lessons. The headteacher and class teachers authorised such observations, and as all children were remaining anonymous throughout the observations, and those observations were during their normal routine, the author felt there was no requirement to seek consent from the children. However, if dialogue with learners occurred, they were informed of the reason of the authors presence and were asked their consent for the author to ask questions regarding their learning (David and Edwards, 2013). In addition, with consent from a class teacher, an intervention trial was conducted over the period of three days. The intervention was merely playing different genres of music while the class entered the classroom in the mornings. This observation was conducted to assess the effect music has on children’s behaviours. Again, as the learners were to remain anonymous and could not or would not be identified, there would be no breach of ethical issues in this regard. However, the children who took part in the observational study, were informed of why the event was taking place. In order to keep the ‘testing’ as natural as possible, the children were not informed of any hypothesis of what may happen. The author, along with agreement of the class teacher and headteacher, assessed there was no risk of harm and the results of the observation may be of a positive consequence for the learners. Therefore, it was decided that the learners themselves were competent enough to provide their own consent to be involved in the observational trial and research (Marrow and Richards, 1996).










Chapter 4_______________________________________________________
Results and Discussion
Note: for clarification of questions, please refer to appendix 1
In this chapter, the author of this paper will discuss and analyse the responses and observations that have been collated from the research conducted. It will triangulate both qualitative and quantitative data with theory and Government documents in order to conclude the statement: ‘A place for music in the Primary school setting’
4.1 A school’s perspective of music in the curriculum
 
Figure. 1 demonstrates quantitative data collected to gain an initial understanding of the exposure of music during teaching time within the research school. Synthesising responses detailed in question 1 and 2 of the teacher questionnaire, music was taught more regular by those who taught in the foundation phase to those who taught in Key stage two. This, along with confirmation from the music co-ordinator questionnaire (see appendix 3 question 3),  suggests that music is less of a priority subject in particularly within key stage 2, despite it being an area that can promote creativity (Wiggins, 2002; Prieto, 2002 and Cohen, 2002) and higher order thinking (Nash, Lowe and Leah, 2012:21); skills that are considered to be important for future success (Bacigalupo et al, 2016 and Donaldson, 2015). 

Data displayed in figure. 2 indicates that it is not through choice music lacks a place in the school timetable but, according to the teacher questionnaire, is due to “time constraints of the curriculum” and “pressures of data judgements, driven by National tests.” This was re-confirmed during the Music co-ordinator interview, who added that “As long as each element of music is taught at least once a year, I am happy”. The author’s initial opinion of this statement was that the school also lacked drive for rich music experiences within the curriculum. These suspicions were further confirmed during the Music co-ordinator questionnaire. When posed with the question: “What do you feel is the largest influence on the teaching of music?” It was acknowledged the leadership is the greatest influence on the school’s priorities, elaborating further, it was noted that unlike the current headteacher, the previous headteacher had a passion for music and encouraged learners and staff alike to engage and participate as a community (Arts Council of Wales, date unknown). However, the subject school continues with the use of music within the community, participating in annual performance with other cluster schools. The author synthesises further, that it is not the sole responsibility of leadership that influences music as a priority and refers to a statement made by Kirsty Williams, the Education Minister of Wales, within the Welsh Government consultation document: ‘Our National Mission: A Transformational Curriculum (2019).’ Kirsty Williams states that the curriculum is currently over-crowded and in-flexible (Welsh Government, 2019: 1). Considering Kirsty Williams’ statement and the responses gained through the teacher questionnaire and music- co-ordinator interview, it could be suggested that exposure to music within the classroom, is not able to thrive at school level but requires a more holistic development at a national level. 
While reading and analysing the data collected from the primary research, one response within the questionnaire stood out to the author. Acknowledging the consensus of the lack of space within the timetable, the participant identified another possible cause writing “the lack of teacher training and refresher courses.” It could be justified that the lack of training reported within the questionnaire, could be an implication to the limited presence of music within the primary school curriculum due to teachers not feeling confident in teaching it (Baldwin and Beauchamp ,2014 and Seddon and Biasutti, 2008). It could therefore be suggested that schools need to be investing in building the confidence in teaching and facilitating of music. On the other hand, Baldwin and Beauchamps (2014), through their own small-scale research, concluded that since the development of the foundation phase and the seven areas of learning, teachers within the foundation phase felt more confident in the delivery of music. It may be suggested that this is caused by music being integrated into learning in opposed to it being an exposed isolated subject (Baldwin and Beauchamp. (2014).   The lack of funding for music provision within the school was also re-iterated during the music co-ordinators interview. While discussing the current peripatetic provisions they offered, it was brought to the researcher’s attention that in fact it is currently being funded by the school budget. However, it was quickly advised that this was a provision that was in danger of being “subsidized.” This situation may advocate the request of Sayad (2018, as cited by National Assembly for Wales Commission, 2018) that music is transferred to a national body.   
4.2 A daily dose of music
As discussed in chapter two of this paper, one of the recommendations made by the HMI titled document: Music from 5 to 16, Curriculum Matters 4 (DES, 1985) was that “music should be part of every child’s daily routine” (DES, 1985: p.1). Through learning walks, this was observed mainly within the foundation phase, through the mode of singing. Qualitative data gathered and triangulated from both teacher questionnaires and children’s interviews confirmed that songs were used in daily routines such as morning registration and other transitional periods. However, figure. 3 suggests that this was only consistently seen in foundation phase classes. 

A second way in which foundation phase incorporated music into their daily routines was the playing of relaxing music in the morning with the belief it created a calm environment which was believed to decrease anxiety levels (Tomb and Hunter, 2004). It was concluded by the author of this paper that music was only used as an intervention for behaviour and personal social development within the foundation phase. However, as shown in figure. 4, all but one participant agreed with Orr et al (1998) who suggests that music influences behaviours. It was the gathering of this information that encouraged the author to conduct an intervention trial. The thought process of the trial was that if calming music was used within the foundation phase and was categorised by teachers to be effective. Could the same be applied for older learners within the school?



Over the period of three mornings, the researcher played two different genres of music for a class within Key stage two to arrive into school. The first day, observations were noted how the children would normally enter the classroom. Observed behaviours of talking and fussing were noted with children taking in excess of twenty minutes to sit on their carpeted area ready for registration. The second day, relaxation music was played for the children to enter the classroom. The children, although still approaching their friends to say, “good morning”, seemed much calmer and quickly settled on the carpet willing to enjoy the music being played waiting for the class teacher to take the register. This showed significant evidence that the use of music can alter behaviours (Hallam and Price, 1998). However, as this was somewhat a novelty for the children, it may be considered that although showing effectiveness on that day, it couldn’t be suggested the whether there would be any effect in the longer term. The class teacher asked the children how they felt coming into the class with music. The responses of them feeling “calm, “relaxed,” “nice”, would suggest that the music had an impact on their emotions and well-being. Therefore, it could be hypothesised that if the trail had continued over a longer time frame, relaxing music, for the most, would provide the same effect. On the third day, music was played again, but the genre was more up-beat. Children seemed to enjoy the music and listened to it while singing and dancing along. Although this seemed to influence the children’s enjoyment of entering the classroom, it took the children longer to settle and show readiness than the first day without music. This may suggest that children’s responses and behaviour is not only affected by music, but the effect can be different depending on style, rhythm and beat. This is supported by literature published by Harvard Medical School (2011) that was discussed in Chapter 2.


4.3 Using music to develop skills across the curriculum in meaningful ways
Figure 5.  shows areas in which music is used to help develop skills within the researched school.
 
From the gathering of quantitative data, 83% of participants acknowledged the use of music to support numeracy within their teaching. This correlates with responses collected and presented in figure. 6, where 83.3% of the respondents agreed that music supports cognitive development (Nicolich, 2008). Qualitative data collected from teacher and children questionnaires along with class observations confirmed that music supported classes throughout the school with the recalling of number facts. The school currently uses ‘Percy parker’ a singing orientated learning resource that engages learners in recalling their times tables. This method of teaching is supported by its learner’s ability to recall a wide range of times-table facts from an early age as well as various academic writing, including that of Davies (2000).


Cross- curricular learning is widely accepted by many academics as meaningful experiences to learners (Barnes, 2015 and Hayes, 2010). However, nothing had prepared the author for the enjoyment and active participation learners had developing their literacy and communication skills through music. Two lessons were observed across both key stages during the second week of research. The first observed was that of a development of language that was relating to their topic of study while exploring subject specific language to music, that of beat, rhythm and texture (DCELLS, 2008b) within hey stage two. The task involved children using their voices and body percussion to demonstrate understanding of the musical elements and compose a song with the topic-related vocabulary. The lesson also included development of communication skills, through the process of listening and re-call (DCELLS, 2008c). Feedback was obtained from the learners with one specifying that “it was much more fun to learn vocabulary about the Romans through song, than sitting at a desk and writing them down.” Thus, supporting literature presented within chapter 2 of that of Arnold (1908) and Cleaver and Riddle (2014). The second lesson observed was within a foundation phase classroom. Children collaboritly identified musical instruments with support of an interactive white board. It is believed that digital technology can enhance music teaching and learning (Ruthmann et al, 2008). Learners were then set the task of listening to different songs with the given purpose that the music would be played at their ‘Parti Doli Glwt’. This pedagogical practice is in line with the recommendations that Estyn (2016-2017) set out for guidance of the developing of music through active engagement. The author suggests that providing a purpose to the children’s task, increased their autonomy. This is further supported by the critical thinking that the learners were required to apply in order to give reason for their choice of music (Hargreaves, 2014). Through discussion with their peers, learners clearly displayed knowledge of musical elements and knowledge with comments such as: “this is slow” and “I like the high pitch flute sound.” The author suggests that not only did the learning develop communication skills, but music also provided an environment where discussions were naturally taking place in a coherent manor (Shafer, Sedlmeier, Stadtler and Huron, 2013). 

Conclusion
The purpose of this paper was to discuss how music is currently percieved in the primary school setting. It considered the evolving of music education within the National Curriculum and the way in which teaching practitioners perceive music as an importance within school life. Through synthesis of the research presented is of understanding that music can have cognitive, social and personal development in children (Hallam, 2010). However, due to intense pressures of testing (Monbiot, 2017), music seems to be a subject or activity that is neglected from the curriculum despite its percieved benefits to promote critical thinking through creativity (Hargreaves, 2014). With the reformation of the curriculum into areas of learning, in opposed to separate subjects, music may be easier to integrate into children’s learning as per the discussion earlier within the paper. It is suggested that the ethos found within the Foundation phase needs to be embedded throughout the primary school in order to provide holistic experiences. From a profession stance, this research has allowed analysis and critical synthesis to gain a deeper understanding of the importance of music and its effectiveness on development of children.


An end note.
During the conducting of this research, it was requested by the subject school to create a presentation in order to communicate the researchers finding. This presentation can be observed within the appendices (Appendix 6).
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Figure. 4 Quantative data displaying the opinions of particpants who agree/ disagree that music effects behaviours (Orr et al (1998) (Teacher questionnair- Q7) 

Agree	Disagree 	not sure	5	1	


Figure. 5 Quantitiatvie data showing the areas that are supported by music (teacher questionnaire- Q 6a 

Numeracy	Literacy	PSD	5	4	2	Areas of the curriculum


Number of participants



Figure. 6. Quantative data representing the opinion of whether music helps cognitive development (teacher questionnaire- Q5  

Agree	Disagree	Not sure 	5	0	1	Opinion


Number of participants



Figure. 1 Quantative data showing the Regularitory of skills taught accross the curriculum (teacher questionnaire- question 2a)    

Daily/ three or more times times a week	Skills within Math/ Mathematical development 	Skills within English / language literacy and communication 	Skills within the music/ creative development 	Skills within  Welsh/ welsh development 	Skills within P.E/ physical development 	Skills within R.E/ knowledge and understanding of the world	6	6	Weekly/ twice a week	Skills within Math/ Mathematical development 	Skills within English / language literacy and communication 	Skills within the music/ creative development 	Skills within  Welsh/ welsh development 	Skills within P.E/ physical development 	Skills within R.E/ knowledge and understanding of the world	3	2	6	1	Few times a term	Skills within Math/ Mathematical development 	Skills within English / language literacy and communication 	Skills within the music/ creative development 	Skills within  Welsh/ welsh development 	Skills within P.E/ physical development 	Skills within R.E/ knowledge and understanding of the world	2	2	Other	Skills within Math/ Mathematical development 	Skills within English / language literacy and communication 	Skills within the music/ creative development 	Skills within  Welsh/ welsh development 	Skills within P.E/ physical development 	Skills within R.E/ knowledge and understanding of the world	3	



Figure. 2 Quantative data displaying the interest to teach or faciliate music more often. (teacher questionnaire- question 4a)  

Yes	No	4	2	

Figure. 3 Quantitative data showing the daily use of signingi within the classroom (teacher questionnaire- Q3)

Yes	Foundation phase	Key stage 2	3	1	No	Foundation phase	Key stage 2	0	2	Phase within primary school


Number of participants
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