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Design and conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of findings on the learner and on your professional practice.
[bookmark: _GoBack]What are teacher and pupil perceptions of ‘Written and Verbal Feedback’? 
Research is said to focus specifically on ‘being a search for knowledge and improving quality’ (Kapur, 2018). Conducting research is extremely important as it serves as an opportunity to for educators to become more knowledgeable regarding a specific topic and to inform action. Specifically, it is imperative that teachers are skilled researchers as if teachers and other educators have conducted research, then it will enable them with the skills to identify any problems within the school or the classroom. Therefore, it will allow teachers to make a change regarding their pedological practices that will have a positive impact on the learning and teaching that occurs (Mahani, 2012, cited in Ulla 2018). Throughout this assignment, the use of ‘Feedback’ as an assessment for learning strategy (AFL) within the classroom will be discussed. The intentions of this assignment will be to find out the perceptions of feedback within the classroom. The use of ‘Feedback’ within the classroom has been identified as successful as it provides pupils with confidence and it can enhance the students learning. The use of ‘Feedback’ has been heavily researched, however the use of ‘Verbal Feedback’ and ‘Written Feedback’ specifically has not been researched to the same intensity. Therefore, I have chosen to focus on this topic as I think that the school that I will be attending will provide useful research in order to measure the effect of these feedback strategies. Furthermore, during the time designated to the collecting all of the research needed to measure the effect of specific feedback strategies, I will be using multiple tools in order to collect this research. The tools that I will be using are questionnaires, multiple observations and interviews with pupils and teachers within the school environment. By using all of these research tools, I will be able to gather research to come up with a conclusion of the effect of feedback within the classroom. So, what is the effect of feedback in the classroom?


Feedback is one of many AFL strategies that are used in schools in order to help learners improve their skills and aims to enable educators to assess all pupils. However, feedback is highly recognised as being a successful tool to progress pupils learning. Grigg (2010) suggests that pupils prefer verbal feedback to written feedback, as it is more beneficial for them. It is clear that pupils prefer being spoken to verbally regarding their learning and progress as it clarifies what they are achieving currently and it can present future goals for them (Briggs et al, 2008). Jones (2005) would agree that verbal feedback is beneficial for pupils as she suggests that verbal feedback allows pupils to know their progression and it informs them about what they need to improve on, but also identifies their strengths which is vital, but do all pupils feel comfortable receiving verbal feedback?. Furthermore, Hattie and Timperley (2007) suggest that there are ‘Three Feedback Questions’. The first question ‘Where am I going?’ implies that it is critical that pupils know where they are going. Hattie (2015) suggests that pupils need to know where they are at the end of the lesson. Additionally, the second question is ‘How am I going?’. This focuses specifically on the learners being provided with information relative to their performance. They suggest that feedback is only effective when it focuses on information about progress. Furthermore, the last question focuses on ‘Where to next?’, they suggest that pupils should be given the opportunity to work out what is and what is not understood, and they suggest that this has a great impact on learning. 
      Without a doubt, feedback is recognised as having a greater impact on pupils’ work, but verbal feedback is preferred rather than written feedback, and this could possibly be due to oral feedback being provided straight away or a short time after an activity has taken place. Therefore, pupils can see what they are doing well and what they need to improve on. Jones (2005) suggests that the timing of feedback is extremely important. It is implied that if pupils receive feedback at the end of the term, it will not have a great impact on the learners as there has been missed opportunities for learning. Fischer and Wagner (2017) would agree that timing of feedback is crucial as they suggest that earlier feedback might have a stronger effect on the task. Additionally, Hattie and Timperley (2007) would also agree as they imply that by teachers giving immediate feedback, it is said to be more powerful. 
      Furthermore, the use of positive and negative feedback has been extensively researched. Grigg (2010) and Lickerman (2013) suggest that the phycology of feedback is important. They both imply that positive and motivational feedback is more effective than giving pupils negative feedback. This could be because pupils feel motivated when their teachers and educators have high expectations. Pupils often feel more motivated when their educators believe that they can do well, and Jarvis (2005) suggests that pupils make significant learning gains if they know that their teachers believe in them. Van-Dijk and Kluger (2000, 2001, citied from ‘The Power of Feedback’ (2007)) would agree as they state that positive feedback does encourage motivation. However, they do identify that positive and negative feedback is needed at different times. It is clear that teachers and educators need to cautious when approaching feedback due to the effect that it has on the learners, however, feedback is clearly recognised as being an effective AFL strategy as Fischer and Wagner (2017) state that feedback has had “positive effects and increased students’ grades by 5%”; this clearly indicates that the use of feedback within a classroom does increase pupils learning and performance (Effects of Timing and Reference Frame of Feedback, pg. 5). 


In order to find out the pupils and teacher’s perceptions of ‘Verbal Feedback’ and ‘Written Feedback’, a research day was conducted. The research day took place in a small primary school, with only eighty pupils attending school full time. Due to the school being a small primary school, and having small class sizes, this possibly effected the validity of the research collected. The validity of the research could have been enriched if the scale of pupils that took part in the research was larger. Furthermore, throughout the research day, a range of research tools were used in order to gather qualitative and quantitative data to find out the pupils and teacher’s perceptions of ‘Verbal and Written Feedback within the classroom’. The purpose of the research day was not only to find the pupils and teachers perceptions of feedback within the classroom, it was to develop the four dispositions, to become a skilled researcher, to be sceptical, to be ethical and to become enthused in an inquiring profession. The decision to use three research tools was decided prior to the research day, as the aim was to gather a wide range of research, and the three tools provided a large amount of informative research. Baxter and Jack (2008) suggests that researchers should gather a large amount of research and include detailed information, so the readers can assess the reliability and credibility of the research presented. 
       The research tools that were used throughout the research day were Interviews, Questionnaires and Observations of pupils and teachers. A decision was made to use a ‘Mosaic Approach’ in order to complete the research day (Appendix 1). Clark (2011) suggests that the ‘Mosaic Approach’ is necessary as then you can explore children’s interests, perceptions, concerns and you can make their voices visible. 
Firstly, interviews were used due to the amount of in-depth information that would be gathered by conducting a range of interviews, with a range of interview questions (Appendix 2). Gray (2004) suggests that interviews are a great instrument to use to collect data and information as you can obtain highly personalized data which will increase the validity of the information presented. Specifically focusing on the research day, the interviews provided an extensive amount of qualitative research, which increased the validity of this specific research question as the respondents were able to present their views and perceptions of ‘Written and Verbal Feedback’. Additionally, the interviews were useful as respondents were able to expand on their perceptions and personal opinions with a detailed response to the questions asked. Although the respondents answered all of the questions with a detailed and useful response, the interviews conducted could have provided the researcher with more information. More questions could have been asked about personal feelings in order to gather more perceptions about ‘Feedback’ in the classroom. Austin (2016) suggests that researchers should focus on conducting a more in-depth interview focusing specifically on what they need to know, instead of asking a range of questions that might not give researchers the data that they need. However, focusing on the advantages of the interviews conducted during the research day, they were extremely useful and beneficial as respondents felt comfortable portraying their views and opinions. Clearly, it is vital that the participants are informed about the purpose of the interview and why they are being asked these questions. Gillham (2000) suggests that participants should be told detailed information about the interview process. 
       Furthermore, the use of questionnaires was used. The questionnaires were completed by fourteen pupils, with a range of abilities online (Appendix 3). The use of questionnaires benefitted to the research findings as pupils were given the opportunity to answer the questions individually without the influence of others. This specific research tool increased the validity of the research as pupils were able to portray their opinions and feelings, due to the anonymity of the questionnaire. However, Weiss and Ong (2000) imply that it is difficult to determine whether the participant is truthful as no verification is available. Austin (2016) suggests that questionnaires provide more numerical data. Therefore, the questionnaires proved to be an effective way to collect quantifiable information as the respondent’s answers could be easily analysed. Furthermore, the use of questionnaires proved to be an effective way of collecting information due to the use of open and closed questions. The use of open and closed questions proved effective and beneficial as participants could include a range of responses. Farrell (2016) suggests advantages for using both open and closed ended questions, such as open-ended questions allow participants to give a free-form answer and closed questions typically can be easily analysed, which has been mentioned previously. 
       Lastly, observations were used throughout the research day also. The use of observations proved to be an effective way of collecting information about the perceptions of ‘Verbal and Written Feedback’ (Appendix 5). The observations collected information about how pupils feel when they are receiving ‘Verbal Feedback’ from an adult within the classroom setting, a SWOT analysis of ‘Feedback’ and the amount of time allocated to giving ‘Verbal Feedback’, ‘Live Marking’ and ‘Self or Peer Feedback’ (Appendix 4). The research tool of ‘Observations’ provided a wide range of information and data about ‘Feedback’. Denscombe (2010) suggests that it is best to observe what actually happens as then you can draw on direct evidence. The use of observations proved to be useful as the tool increased the validity of the research, as it checked expression of feelings which was beneficial to check for the pupil’s perceptions of feedback. However, it is important to note that observer bias could affect the reliability and validity of the research collected. BERA (2011) suggests that interviewers need to be aware of creating a bias when gathering data. 
          Throughout the research day, not only did interview bias have to be considered, there were a lot of aspects that needed to be considered. It was vital that ethical guidelines were followed. Following ethical guidelines is vital as it promotes the aims of research; the truth, knowledge and avoidance of error. An ethics form was completed prior to the research day to minimize risk of harm (Appendix 6). Throughout the research process, ethical issues such as trust. It was essential that pupils felt at ease and felt respected throughout the process. Additionally, it was essential that the research collected is truthful, in order to increase the validity. Austin (2016) suggests that everything that the researcher includes must be based on evidence. Another aspect that needed to be considered was the consent/assent of the participants. BERA (2011) recognises the importance of the participants agreeing and understanding that they will be a part of research process. Furthermore, BERA (2011) and Austin (2016) also recognise that the participants are entitled to confidentiality and anonymity. Therefore, throughout the research process, no specific names were mentioned due to anonymizing the names of participants. Homan (1991) suggests that you need to integrate ethics in the entire research process. 


By gathering a range of qualitative and quantitative data throughout the research day, the research question of teacher and pupil perceptions of ‘Verbal and Written Feedback’ could be analysed. In order to present valid and reliable data, all of the data that was collected will be grouped and closely analysed and will be linked to previous data mentioned. Austin (2016) and Baxter and Jack (2008) suggests that it is vital that you integrate all of your data to present the reader with all of the research that you have gathered, this will therefore allow the researcher to stay true to the case. 
          The first theme that became evident and prominent when analysing the data collected was that pupils believed that verbal and written feedback benefitted them academically. Previously mentioned, the use of both of the methods of feedback are regarded as beneficial to all learners, as it can enable them to identify their strengths and the aspects that they need to improve. By gathering all of the research collected from the research tools, it was clear that pupils regarded both ‘Verbal and Written Feedback’ as a priority. From interviewing pupils and the class teacher, it was clear from the response that they all valued the use of both ‘Feedback’ strategies. The class teacher stated that she regards ‘Verbal Feedback’ as being useful within the classroom setting when asked, but she then suggested that she values the use of ‘Written Feedback’ also. Additionally, throughout three interviews with three pupil participants, they all expressed the view that they regard both ‘Verbal and Written Feedback’ as useful within the classroom as they suggested that both of the strategies help you to recognise your strengths and what to improve on, presented in the interview transcript (Appendix 5). Furthermore, the questionnaire presented the view also that pupils enjoyed the use of both feedback strategies as they were all asked if they think that having conversations with their teachers are useful and if they like their work being marked by their teacher. Both of the questions averaged around four stars, which therefore suggests that pupils’ value and believe that they benefit from both strategies being used. However, from analysing the participants responses to the questionnaire and interviews about both strategies, it was clear that the research that I gathered differed from the information that was gathered previously. The research that was gathered suggested that ‘Verbal Feedback’ was preferred by pupils (Grigg, 2010), however the data gathered did not present this interpretation. Instead pupils and the class teacher valued both of the feedback strategies. This could be due to the fact that the class teacher uses ‘Written Feedback’ more, which would then influence the pupil’s interpretation of the benefits of both strategies. 
           Furthermore, another theme that became apparent throughout the research day was that pupils seemed to feel uncomfortable receiving feedback, both verbal and written. This was a theme that was questioned previously. From analysing all three research tools, all three provided evidence regarding this statement. It was clear that pupils were apprehensive about receiving negative feedback from the more knowledgeable other within the classroom. Rodsevich (2016) implies that even though receiving negative feedback is not an ‘attack’ on the pupils’ work, it can signal a sense of exclusion, and this was apparent throughout the use of the research tools. The use of ‘Observation’ was used while observing a normal lesson within a classroom setting. The ‘Observation’ focused specifically on measuring how pupils felt about receiving a form of ‘Feedback’ from the class teacher using a ‘Leuven Scale’ to measure the pupils’ wellbeing. While ‘Observing’ it was recognised that ‘Pupil A’ presented signs that they did not feel at ease when receiving ‘Verbal Feedback’ from their class teacher, the level of ‘Well-Being’ was noted as ‘Low’. Furthermore, the pupil did not respond to the class teacher and did not act on the feedback given, which displayed that they did not want to be involved in the ‘Feedback’ process and the pupil was untroubled by the ‘Feedback’ that was given. Didau (2012) states that “70% of feedback given by teachers to students is not ‘received’” which therefore implies that the pupils do not understand it or do not act on it, so is it always useful? (Making feedback stick, 2012). Additionally, from analysing the interviews, one of the participants clearly suggested that they feel very uncomfortable about receiving feedback, as shown as the interview transcript (Appendix 5). The pupil clearly stated that they did not like ‘Verbal and Written Feedback’ as they did not want to know if they have done anything wrong, but the participant felt very enthusiastic about wanting to know what they do well. Similarly, the participants responses in the questionnaires suggested that pupils did feel anxious about receiving feedback also. The respondents suggested that they nervous as they do not want to get things wrong and the participants implied that they felt a need for reassurance from their class teacher that they have done well, instead of doing things wrong. This links to research mentioned previously, which suggests that pupils do prefer and benefit from positive feedback instead of receiving negative feedback, which has proven to make pupils nervous and apprehensive (Grigg (2010) and Lickerman (2013)). 
        Following this, another theme was identified when analysing the data and information collected. It was prominent that pupils and adults wanted to receive and give more positive feedback, as both suggested that the use of ‘Feedback’ within the classroom is greatly needed and if it is motivational, then it has a greater impact on the pupils learning. As spoken about previously, it is clear that that positive feedback is great for the pupils as Jarvis (2005) has suggested that if pupils feel motivated and feel as if their teachers believe in them, then they will make significant learning gains. Specifically focusing on the data collected, it was clear that there was not enough ‘Verbal Feedback’ given to the pupils. The following graph presents the participants responses and the graph suggests that the majority of pupils receive ‘Verbal Feedback’ ‘Two or Three times a week’, but is this enough for the pupils? 
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The graph shows that pupils do not receive ‘Verbal Feedback’ much within a week. Goddard (2015) suggests that this will not be enough for pupils as she suggests that it is essential that you give the feedback as quickly as possible, during or following the learning. Consequently, if feedback is not given in time, pupils will not know how to develop their work to the greatest standard. However, by interviewing the class teacher, it was recognised by herself that the best time to give feedback is immediately and she recognised the benefit and effectiveness regarding giving immediate feedback, however it was stated that more feedback should be used within the classroom, as seen in appendix 5.  Similarly, as mentioned previously, Hattie and Timperley (2007) would agree that teachers should give immediate feedback, it is said to be more powerful. Not surprisingly, during the observation period, it was clear that more feedback was needed. Throughout the whole lesson observed, only ten minutes were spent giving ‘Verbal Feedback’ and only five minutes were spent on ‘Live Marking’ as seen in ‘Appendix 7’. This suggests that more immediate feedback in the classroom is needed as there is not enough, which has been recognised by the teacher and pupils. As a result of the research day, the need for more ‘Verbal and Written Feedback’ was recognised, and it is clear if the use of both strategies were used immediately, learning would be greater. Similar to information mentioned previously, Fischer and Wagner (2017) would agree as they suggest that earlier feedback might have a stronger effect on the task. Throughout the research day, insights into multiple perceptions of ‘Verbal and Written Feedback’ were presented, therefore the research question could be answered. 

Throughout the research day, the main aim of the study was to explore pupil and teacher perceptions of ‘Verbal and Written Feedback’, and the research tools used provided the information to explore this study in a greater depth. It was clear that multiple perceptions were present, for example pupils felt uncomfortable and ‘on edge’ when receiving or reading feedback, and this was prominent throughout all of the research tools also. Although it is clear that pupils felt uncomfortable about receiving feedback, Hattie (2011) recognises the importance of suggesting errors and improvements, as he suggests that teachers should expose errors as it leads to greater performance. Additionally, another perception that was discovered was that pupils recognised that the use of feedback benefits them academically. This was clear from the research tools used throughout the research day, which showed continuity in their opinions. From recent evidence, Inner Drive (2020) suggests that the use of feedback in the classroom can add up to seven months of learning for students, therefore this implies that experts similarly recognise the benefits of ‘Verbal and Written Feedback’. Furthermore, the last perception that was identified was the need for increased use of feedback within the classroom. Interestingly, the class teacher also suggested that she strives to include more feedback in the classroom, which suggests that the class teacher recognises the need for increased feedback. Donaldson (2015) has implied and recognised that regular feedback is needed within the classroom. 
         Throughout the research day, insightful knowledge was gained throughout regarding the use of ‘Verbal and Written Feedback’ and the research day developed all four research dispositions. Developing the skills of being sceptical, understanding ethical principles, being a skilled researcher and being part of an inquiring profession to use in the teaching profession in the future. Not only did the research day improve on the four dispositions, it enabled the development of practice. As an effect of completing the research, during teaching practice, there will be caution and empathy while giving ‘Verbal and Written Feedback’ due to the information and data showing that pupils feel anxious, in order to make pupils feel more comfortable. Additionally, due to the information from the research day revealing that pupils and teachers strive for more feedback, it will increase the use of ‘Verbal and Written Feedback’ used within the classroom. From completing the research day, a range of useful information that can be used effectively was presented and will have an effect on teaching. 
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