The professional teaching experience is set in University of Wales Trinity Saint David, in the Faculty of Business and Management in the School of Sport, Health and Outdoor Education. The Degree scheme is BA/HND Sports Management. This degree scheme has been accredited by the University Quality of Assurance and the university has followed guidance from organisations such as Higher Education Funding Council Wales (HEFCW), which sets a framework to measure the curriculum and quality of higher education in Wales and is also responsible for setting the university fee levels (HEFCW, 2018). The Higher Education Academy (HEA, 2018) is an independent organisation aiming to support and develop teaching in higher education; it is a non-profit organisation. These two organisations are examples of how universities are required to follow clear teaching and learning criteria levels, for example, though the Professional Standards Framework, programmes of study have to be designed and planned (UK Professional Standards Framework, 2011). They, therefore, have a clear impact on curriculum design.
       The Sports Management degree gives the option of a two year course at a Higher National Diploma level (HND). This covers level 4 and 5. It can be converted to a Bachelor of Arts (BA Hons) scheme, this is level 6. This flexibility of qualification outcome is reflected in the overall design of the curriculum. The course progresses through particular stages so that learners have appropriate levels of knowledge and understanding for the qualification they are working towards.  The sports course has a cognitive approach where environmental influences and prior experience build together to enable the learner to adapt and improve.  This relates to constructivist theory where learners use their knowledge and adapt it to make meaning for the next level of learning.  
The Sport Management curriculum could be considered to have a significant hidden curriculum due to the nature of sport in general. Sport requires individuals to have good fitness and a healthy appearance.  This is transferred through the hidden curriculum where learners are expected to be fit and healthy so that they can complete the physical aspect of the course. They also develop traits such as a focus on winning or success and an ability to respond to authority (Cushion and Jones, 2012).These attributes feed into the official curriculum and are measured through aspects such as professional qualities and transferable skills necessary for employment in the sport and leisure industry.  These professional qualities imply that a learner is fit, has a good appearance and is able to encourage and inspire others to develop similar qualities. When considering the observed curriculum in Sport Management there is a difference to the official curriculum.  This can be seen when teaching and learning activities listed include lectures, seminars, tutorials, field research, integrated field study trips and practical sessions. However, from observation the activities involving field trips are limited and over three years a learner only has two opportunities to go on field trips.  These field trips are specifically linked to an assignment and do not create opportunities for learners to develop an in depth understanding of the fitness industry.  This particular difference may also be connected to the assumptions of the hidden curriculum that the learners on Sport Management courses are only interested in specific aspects of the leisure industry such as coaching rather than the more in depth knowledge and understanding of management, leadership, instruction and professional qualities.  
This disparity between the official and observed curriculums demonstrates how the course prepares learners to be sport coaches but does not prepare them for leadership roles.  Learners are not given opportunities to cover finance and management roles within the industry.  Instead they are able to promote health and well-being and this is covered by the official, hidden and observed curriculums.  The course objectives cover the following themes: employability, enterprise and sustainability.  Learners gain knowledge of ethics, codes and scope of practice associated with working in this sector. This is primarily done through learners carrying out a series of practical placements within the industry. It shows how there is unintentional natural learning in the different learning environments that the learners experience. This demonstrates the presence of a hidden curriculum where the learners develop morally and understand the social processes when on placement (Borges et al, 2017). 
The module focused on for improvement is Fitness and Lifestyles Management within the Sports Management BA/HND course. This module originally aims to develop learners’ knowledge at level 4 of anatomy and physiology and issues relevant to lifestyle management. This module covers development in professional qualities that will be transferable within the sport industry. It is essential that students have a good understanding of the work covered in this level 4 course as it underpins many aspects of the work carried out in levels 5 and 6.
The assessment throughout covers a formative and summative assessment log. The formative method works well as it assesses learners’ progress along the way, and the summative assessment grades the knowledge gained at the end of the module. This method is important as the learners can see their strengths and weaknesses and where improvements need to be made. Another strength would be the methods used to promote learning.  Learners within university are adult learners they like to be in charge and have a sense of control of their own learning (Malone, 2014).   They will follow scheduled learning to identify skills and knowledge whilst independent learning gives the learners’ time to use their own initiative to learn and research tasks set or specific topics.  In this way the course uses humanist learning theory to support adult learning. 
The curriculum map covers the elements that need to be covered in each module to pass the degree.  For M4X02086 Fitness and Lifestyle Management overall requirements of the module are shown below (Sport management degree handbook, 2017). 
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This course follows the QAA subject benchmarking statements and other guidance documents for Hospitality, Leisure, Sport and Tourism (HLST) 2008. These standards enable programmes of study to be checked and authorised so that clear progression is achieved throughout the qualification. 
The revised module still has emphasis on behaviourist learning through tutor focused directed sessions but is now enhanced by greater use of constructive theory. 
This course follows the behaviourist theory as learners are taught how to run an exercise class, for example, by the lecturer and then have to run a class on their own. This means that they quickly see what works and does not work and have to respond appropriately, following a behaviourist pattern (Associates, 2018). 
Learners will now have to work independently to present new knowledge that builds on that presented by the lecturer. Kolb’s Experiential Learning Cycle forms the basis for this development as the learners experience an situation reflect on it and then have to activity try it out.
The new module still has to work within one of the overall curriculum weaknesses, which is that the teaching facilities are not owned by the university.  The module and others are delivered in venues such as the LC2, which is council owned.  This means that the university has only limited access to the facility and the way in which the space can be used is dictated by the council rather than the curriculum.  This puts a further limitation on the curriculum. 



Part 2:

Over the ten weeks the aim of this course is to provide students with an in-depth breakdown of anatomy, physiology and health related issues. The course is for level four students on the Sport Management BA/HND course. This course is relevant as the human body’s functions need to be in good health in order to participate in sport. If there is a problem with the body the professional (the learner) will need to be able to identify it and adapt to complete physical activities safely.  It will contain topics such as the Respiratory System, the Cardiovascular System, the Lymphatic System, Immune system, the Endocrine System, the Skeletal System, the Nervous System, the Integumentary System, the Digestive system, and the heart. Health issues will also be considered in relation to the impact of there being a problem in one of the above systems and the way in which that should be catered for in a physical sport session. 
 This course aims to provide the learners with the knowledge and resources to complete mini mock tests. These tests are formative and a useful way to assess learners understanding and also to assess the effectiveness of the teaching that’s taken place. It means that the mock tests can be used in a supportive way to help the learner develop and evaluate and adapt the teaching (Welsh Government, 2018). 
Presentations will be delivered to class peers on the topics covered over the ten weeks. Resources will consist of visual handouts, video clips and the chance to experiment with building their own mini quiz online. Presentations for revision shows the learners’ understanding and progression throughout. Learners will also have a practical element in week 8, showing their understanding of the respiratory system in a 3D form. This practical work aims to encourage the learners to develop better motivation and an overall understanding of that particular system. The respiratory system is key in physical activity and so it has been highlighted through the practical work (Nuffieldfoundation.org, 2018). This will be an element of the learners’ exam in week ten. Learners will have to complete a small five minute presentation that will be prepared within the ICT time provided. This will enable the learners to discuss each stage weekly with confidence and good understanding. At the end of the ten weeks the learners should have the resources, confidence and knowledge to be able to understand the human body’s properties and systems. The idea of completing this ten week course gives level 4-5 HND students the in depth knowledge to carry out level 6 BA work with confidence. It will enable learners to achieve higher qualifications and understanding of the topic for positions in the leisure industry. 


Learning objectives/outcomes:
The aim of this module is to develop the learner’s knowledge and understanding of health, wellbeing, anatomy and physiology.  This course covers in depth information on the human body systems such as the cardiovascular system, respiratory system, muscular system and digestive system. Another topic that will be covered is the value within the health and fitness industry of covering goal setting, healthy lifestyle, and nutrition.  Adaptations to fitness will also be considered.
On completion of the course the learners will have the ability to identify the muscles, bones and systems in the human body. Learners should have the confidence and knowledge to identify special needs and the wellbeing of clients and be able to adapt practical sessions by understanding the correct human structure and functions. 
Learners should come away with the transferable skills, knowledge and understanding necessary for employment in the sports industry. Allowing learners to evaluate their own personal and professional qualities to work within leisure. 
Within lectures, learners will be taught through a cognitive approach. This aims to influence learning through experience by learning how things change and uses a logical approach (Reece and Walker, 2007).  Also by understanding how there is a progression in techniques that are learnt in different environments. This method of gaining knowledge and remembering the skills is important to life roles and job expectations. The learners will have to put themselves in the position of a personal trainer within a gym in the sports environment and adapt their knowledge and understanding gained over the ten weeks. This helps them to consider how things happen reflecting the work of Kramlinger and Huberty, (1990 cited in Reece and Walker, 2007). 

It will allow learners to be able to identify the needs of specific clients they may come across in the sports industry when employed. Learners will also be taught through a humanistic approach as they are adults and more independent, wanting to be in the learning environment. This reflects the work of Knowles, (1983 cited in Reece and Walker, 2007) who shows that adults have self-concept and the ability to set their own direction of learning. Adult learners have or gain the skill of self-reflection and evaluation of a situation. Adult learners are able to complete activities set through critical thinking. Fair learning will be applied to the course as learners will have tasks to complete that will assess their ability and give the learners time to express their views (Learning Theories, 2018). The approach that is covered within the course prepares learners to have the correct attitude and demeanour to be employed, linking to work by Edwards and Kinnell (cited in Campbell and Norton, 2007). Having the correct attitude and approach to a healthy lifestyle and gaining in depth knowledge of anatomy and physiology will benefit the learners within a sports industry job. The use of the Standards Framework means that learners are familiar with working within specific boundaries (Edwards and Kinnell, cited in Campbell and Norton, 2007).
Anatomy and physiology relates to health and wellbeing. This is a cross cutting theme that is covered throughout the course. Components of fitness and nutrition will be covered over the ten weeks. This will identify the benefits of a healthy body and the potential risks of injuries or unhealthy living long term. In covering these topics the course encourages a preventative approach to maintaining wellbeing and is in line with the aims of the Well-being of the Future Generations (Wales) Act (WelshGoverment, 2015). 
ICT is a cross cutting theme that is used within the ten week scheme. The lectures will be teacher led and there will be a short presentation delivered in each lecture. Learners will then be set a self-directed learning task of researching and preparing their own PowerPoints and quizzes within lectures to deliver to class peers.  This use of e-learning helps to evaluate the effectiveness of the teaching that has taken place and create discussion amongst learners using VLEs (Ehrmann and Chickering, 2006, cited in Campbell and Norton, 2007). Within the lectures each week they will present theoretical issues and real life situations that will allow learners to engage within discussion and argument to develop strategies to practical fitness. Von Glasersfeld, (1989) says that learners should be actively involved in the learner process as they learn more when engaging in learner activities.  The group work and discussion should enable learners to take their own initiative, allowing them to problem solve and learn through the process (Brown et al.1989; Ackerman, 1996; Gredler, 1997). 
The cross cutting theme communication is used throughout the ten weeks. Learners will cover this theme through discussion and argument.  The learners will engage and take part in tasks that will expect them to discuss and deliver back to the class. This aims to challenge learners to gain the ability to speak clearly, with confidence and give learners the chance to express themselves, preparing all learners for further employment within the industry (Brownstein, 2001). All the tasks set have an aim for the learners to reflect on the complexity of the sports environment the learner will be heading into in the future (Derry 1999). With this in mind there is also a focus on the crosscutting theme of digital literacy were PowerPoints and videos are used to develop learning as well as transferable skills that can be taken into the work place. 

Assessment strategy:  
Learners will take part in weekly tests to evaluate their understanding of the specific topics covered. Further help will be offered in a one to one tutorial slot each week to cover any information not understood and handouts will be provided for further revision, allowing learners to reflect. This is a form of formative assessment. This style has been used to allow the lecturer to monitor the progress of the learners on a regular basis and to offer regular support. Each week learners will have a lecture followed by self-directed learning, this encourages them to develop autonomy and resourcefulness (Alternatives to School, 2018). The learners will complete a PowerPoint explaining the different components that were covered in the lecture with in depth answers and explanations. This will mean that each learner will have to discuss their learning with others leading to a form of peer assessment. There will be a final summative exam in week ten covering the whole of the module content. Learners will complete this test. It will cover anatomy and physiology, exercises and health issues. 


Reflection / evaluation techniques of teaching: 
The style of teaching for the ten week scheme of work uses Vygotsky’s approach to learning; the scaffolding theory. This theory allows the lecture to evaluate the learning taking place each week and then to create opportunities for the learner to move forward in “higher levels of learning” (Fry et al, 2015). Throughout the revised module the learners are required to interact with information, to process it and then present it to their peer group, using a social constructivist model.  This is in contrast to the existing module which is very much led by the lecturer and allows the learners to be passive, simply receiving information rather than having to research and present knowledge.  The revised module places responsibility on the learner (Von Glasefeld, 1989)
Each week the lecturer will prepare a presentation and teach the learners about the topic. Leaners will then gain understanding of the content provided. Then the lecture will build on the learners’ understanding by asking questions, this will then open up for the learners to discus and debate the topic. In the process, the lecturer will provide handouts and go through slides and watch visual video clips. This is a constructivist theoretical framework approach allowing learners to gain understanding through technology. The lecturer will provide the aims and objectives. These are then discussed, again encouraging participation from all the learners.  Throughout the questioning and discussion positive feedback is given and guidance. After covering all the content learners are then set a task to research the topic, prepare a presentation and deliver back to peers. This is a form of Problem Based Learning and reflects what the learner would have to do in real life (Biggs, 2003).  This challenges the learners as this demonstrates knowledge gained throughout the lecture.  It then allows leaners to work independently within self-directed learning, support will be offered along the way when needed but this gives the lecturer time to observe and assess the learning that has taken place and allowing learners the independence and respect they deserve whilst learning. Allowing the learners to have conversation and discuss the topic gives the learners a central position when learning (Biggs, 2003). 

The benefit of peer assessment is it encourages learners within deep learning. Learners also gain the skills to respect the work of their peers, learners have their own opportunity to identity key features within peer work, they are then able to provide their own questions and learn from others’ opinions and thoughts. Gaining the experience of peer marking can then allow learners to identify weaknesses in their own work allowing them to make improvements. Peer assessment seems to be more critical as peers ask questions a lecturer may not, learners’ ﬁnd this more comforting and motivating (Welsh Government, 2010). An adult learner can take the positive criticism to improve their performance and delivery, preparing them for the future industry.  The same principles apply when a lecturer is assessing if the understanding and learning has taken place within a lecture. Allowing the lecturer time to sit back from the lecture to evaluate the participation going on within the classroom is a great benefit and allows students to actively help with this assessment with evaluating the questions being asked (Nfer.ac.uk, 2018).
As discussed the module has many opportunities for formative assessment such as, the mock tests, the PowerPoint presentations, the class discussions and the tutorials.  All of these provide opportunities for the learning and teaching to be evaluated.  For example, if the mock tests demonstrated poor understanding by the learners, the lecturer could evaluate how the subject has been taught up to that point and make any necessary adjustments.  Obviously, the results from the mock tests or presentations demonstrate what level of learning has taken place as the learners have to demonstrate their ability to use what they have learnt.  As a final form of evaluation the last teaching session will include time for learners to complete a module feedback form. Malone (2014) also agrees that adult learners need to be involved in the feedback process so that they have a sense of achievement and their development. This enables the voice of the learner to be heard and to inform the planning for the next time the module is taught.  These forms of evaluation will run alongside the lecturers own self-evaluation.  This includes completing a lesson self-evaluation process after each teaching session.  This process of reflection and evaluation demonstrates the Core Knowledge K5 of the HEA Standards Framework.  
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