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	Target 1
	Make more use of academic books and journal articles rather than rely on website sources.
I have used more academic books and journals throughout this assignment 

	Target 2
	Revise the Harvard referencing style for within text citations, i.e. surname only when citing authors within the text (see p.3 & 4) and the reference list (round brackets for websites and no page numbers for books). Please use Harvard Ref (uwtsd.ac.uk) for further assignments.
I have referenced alongside the Harvard referencing guide ensuring that only surnames are used in text and have not used page numbers for books in reference list.


	Target 3
	 Proof-read your work thoroughly before submitting to improve use of punctuation, i.e. apostrophes and capital letters as well as spelling and sentence structure.
I have proofread my work and ensured that there are no errors to my academic writing.



Part A – 4424 words













An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

Leveraging research in education has the potential to enhance the professional growth of researchers while concurrently bolstering the applicability of educational practices to address educational challenges (Kerlinger, 1977).  This essay will critically analyse the research tools used to gather data in schools, in order to gain a deeper understanding of the strategies teachers use to promote positive behaviour of Additional Learning Needs (ALN) learners in the classroom.  My keen interest in this subject stems significantly from past experiences.  I had previously encountered students with ALN in my classroom, and the school struggled to adequately cater to their needs.  Consequently, I frequently observed these students missing out on crucial learning opportunities.  According to research, insufficient funding has resulted in a lack of resources for Additional Learning Needs Coordinators (ALNCo), hindering their ability to adequately support children with ALN.  Additionally, school staff have also faced challenges in enhancing their professional development, impacting their capacity to deliver high-quality teaching to pupils with ALN (ESTYN, 2023).  This study was conducted in a socioeconomically disadvantaged community school located on the outskirts of Pembrokeshire.  School X accommodates 520 students and includes two full-time nurture provision classes, along with a Learning Resource Centre (LRC).  The research specifically took place within the nurture wing of the school, designed to offer a secure environment for students dealing with behavioural issues and ALN.  The aim was to provide them with a safe space for emotional regulation and learning engagement, aligning with the ALN Code for Wales 2021 (Welsh Government, 2021).  Engaging in this opportunity has equipped me with substantial evidence to complete a Professional Experience Template (PET), establishing a strong connection with the wider reading and research findings and the professional networks and community components within the Professional Learning Strand aligned with the Qualified Teacher Status (QTS) standards (GOV, 2014).

Schools commonly employ a single behaviour policy with the expectation that it applies universally to all learners.  However, it is unreasonable to anticipate that learners with ALN will conform to the same behaviour policy as their mainstream peers, particularly when their challenges in regulating emotions often result in problematic behaviour.  Dix, a well-known behaviour specialist suggests that in order to see improvement in behaviour we must provide learners with a clear and consistent behaviour policy (Dix, 2017).  The use of behaviour charters throughout schools are becoming increasingly popular, however not one size fits all when it comes to behaviour strategies especially considering our ALN learners, as it is unfair to penalise these learners when they cannot help their behaviour.  Additionally, schools lack the necessary funds to provide adequate training for staff in supporting learners with ALN.  Furthermore, there is a shortage of resources to offer one-on-one support for certain learners who require such assistance.  Considering that, research shows due to a lack of funding the ALNCo haven’t got the sufficient resources to be able to support children with ALN.  Meaning, the school personnel have encountered challenges in broadening their professional development to enhance the delivery of high-quality teaching and support for students with ALN (ESTYN, 2023).  Linking closely to the pyramid model of behaviour (Appendix 10), implemented by researchers to foster positive behaviour and avert challenging conduct, this approach encourages educators to reflect on their individual classroom settings and expectations while dealing with challenging behaviours.  Throughout the school, a consistent application of rewards, consequences, and diverse behavioural strategies are employed to encourage learners to concentrate on their studies rather than their behaviour.  However, difficulties arise as students with ALN struggle to comprehend the significance of praise and positive reinforcements in the classroom, making it less likely for them to modify their behaviour when faced with consequences.  Once relevant behavioural strategies are in place the need for intensive interventions is reduced (Hemmeter., et al, 2021).  Furthermore, maintaining a distinct emphasis on behaviour makes it simpler for both educators and students to comprehend the specific behaviours under consideration and the corresponding rewards or consequences they may entail (Canter, 1992).  Similarly, Skinner (1968) suggests that the application of positive reinforcements is closely linked to our behaviour, exemplified by the use of stickers and Dojos in a classroom to encourage positive behaviour.  However, MacLure and Jones (2009) propose that the widespread use of positive praise in schools may diminish the sincerity and authenticity of teachers' commendations.

The repercussions of COVID-19 have adversely affected students with ALN.  The prolonged disruption to their routines, coupled with the absence of established support strategies, has left them without the means to regulate their emotions effectively.  Consequently, they may resort to negative behaviour as their primary mode of expressing emotions due to the prolonged absence of a structured environment.  According to research findings, nearly 70% of respondents indicated that the behaviour of pupils with ALN has been adversely affected by the COVID-19 pandemic (Team Teach, 2023).  The upheaval caused by COVID-related lockdowns in schools has detrimentally affected the progress of students with ALN, particularly giving rise to behavioural challenges (Economics Observatory, 2020).  After the lockdowns, numerous schools observed a decline in student participation during lessons and a diminished capacity to maintain focus for prolonged durations (ESTYN, 2021).  According to the ALN Act, it is imperative to recognise and consider the desires and emotions of pupils with ALN, along with those of their parents, to ensure we are providing them all with the appropriate support (Welsh Government, 2022).  Research indicates that, post-COVID, as many as 50% of children with disabilities or ALN are not attending school due to issues such as violence and insufficient training for support staff.  Findings imply that to effectively support learners with ALN, staff should establish a rapport with parents.  Given that children with ALN may acquire a reputation for challenging behaviour, parents might be hesitant to engage with schools due to concerns about receiving negative updates (Downes., et al, 2018).  Dix emphasises that teachers cannot depend solely on parents to instil positive behaviours.  Instead, he advocates for actively teaching these behaviours to both students and staff, asserting that it is essential for becoming successful learners (Dix, 2017).  Mordaunt highlights that in order to boost attendance of pupils with ALN we must invest in good quality teaching who are trained and motivated to support the barriers of ALN pupils (GOV, 2018).

Following a critical examination of relevant literature on behaviour strategies for ALN students, this process has informed the formulation of the research question centred on fostering positive behaviour in ALN pupils.  Delving deeper into the role of teachers in supporting the behaviour of learners, the objective is to prevent them from adopting negative trajectories in life and to guide them towards becoming ethically responsible members of the community.

The exploratory case study approach is a research method that entails a thorough and detailed investigation of a specific subject, situation, or individual within the context of real life scenarios.  Case studies prove beneficial when researchers seek to delve deeply into particular phenomena, specifically when the distinctions between the phenomenon and its surrounding context are not readily apparent.  They embody a holistic perspective by capturing participants within their natural settings (Anthony, Feagin and Sjoberg, 1991).  The case study approach can be advantageous as it provides a favourable platform for fostering innovation and questioning current theoretical assumptions.  Nonetheless, establishing a robust cause and effect relationship for definitive conclusions can pose challenges, and the difficulty of generalisation is particularly pronounced when working with a limited number of participants (Queiros, Faria and Almedia, 2017).  Another advantage of case studies lies in their capacity to attain elevated levels of construct validity, allowing for precise measurement of the indicators that most accurately capture the intended theoretical concept (Sprinz and Wolinsky-Nahmias, 2007).  Starman indicates that case studies may exhibit a predisposition toward verification, as they might lean towards affirming the researcher's pre-existing notions (Starman, 2013).  Yet, case studies can also enable the creation of detailed qualitative narratives.  These narratives not only facilitate exploration and description of data in authentic settings but can also provide an insight into the intricacies of real life situations that may not be adequately captured through alternative research methodologies (Zainal, 2007).  Becker suggests that the lack of stringent planning in case studies is valuable for conducting scientific or educational research.  The flexibility of case studies within educational settings is beneficial, as it permits adaptability in both observation and analysis (Fidel, 1984).  

To optimise the quality of data obtained, this study will involve five learners one from a nurture classroom, one from the LRC, and three from a mainstream classroom, all presenting with various forms of ALN.  The adult participants will include nurture staff, LRC staff, and mainstream staff, all actively addressing ALN in their classrooms.  This comprehensive selection aims to gather extensive data on the strategies implemented by teachers to foster positive behaviour in their classrooms.  To choose the participants for this study, a method of stratified purposive sampling was employed.  Various groups were deliberately selected to represent diverse phenomena, specifically nurture children and ALN mainstream children.  This deliberate selection of subgroups allows for meaningful comparisons during the analysis phase (Patton, 2002).  To identify the adult participants for this study, intensity sampling was utilised.  This method involves selecting participants based on their strong representation of the phenomena under investigation.  Given that this study focuses on ALN behaviour, individuals such as nurture provision staff and mainstream teachers dealing with ALN behaviour on a daily basis were purposefully chosen, enabling the researcher to gather comprehensive and insightful data (Maruster and Gijsenberg, 2012).  

To gather pertinent data, a total of ten interviews were led, five with learners and five with staff.  Additionally, questionnaires (Appendix 9) were distributed to all staff members and an observation (Appendix 7) in a nurture classroom was conducted.  This multifaceted approach aimed to capture both staff and pupil perspectives on the behaviour strategies employed throughout the school.  Triangulation in research entails utilising varied methods to explore a research question. This strategic approach serves to strengthen the validity and credibility of the study's findings (Bhandari, 2022).

Questionnaires are extensively utilised in research, providing a means for the researchers to collect data without the need for direct administration (Cohen, Manion and Morrison, 2000).  One benefit of questionnaires is their capacity to be disseminated online through email, thereby incurring no associated costs for distribution (Couper et al, 1999).  Throughout this study, the utilisation of open ended questions remained constant in order to delve deeper into the participants knowledge of ALN behaviour strategies (Appendix 9).  Open ended questions prove valuable when the potential responses are uncertain, or the survey is in the exploratory phase (Bailey, 1994).  Additionally, they are beneficial when the likely response categories are numerous, making a closed question impractical due to the need for an excessively lengthy list of options (Cohen. et al, 2007).  Closed ended questions, including multiple-choice and the rating scale (Appendix 3), were employed in this study for their efficiency in terms of quicker completion, increasing the likelihood of obtaining responses (Cohen, Manion and Morrison, 2000).  However, they lack the flexibility for respondents to include remarks or explanations.  Furthermore, there is also a potential risk of incomplete categories and bias in the options provided (Oppenheim, 1992).  Research findings also indicate that excessive data collection may lead to information overload, adversely affecting researchers' time.  Therefore, it is essential to pose questions that address gaps not covered elsewhere in order to maximise the utility of the data (Taylor-Powell, 1996).  For this study, surveys were distributed to all staff members, recognising that a significant number of classes in School X includes learners with ALN (Appendix 9).  The intention was to understand what strategies the teachers use as well as how the teachers adapt their behaviour strategies in the classroom to be able to meet the need of their ALN learners.
Semi-structured interviews are preferred over unstructured interviews, as they typically involve utilising an interview guide containing specific questions designed to address the research objectives (Omolola., et al, 2021).  Typically, the researcher can thoroughly analyse the discussions and diverse initial surface-level responses during semi-structured interviews to draw refined conclusions.  The researcher can also frequently probe into all verbal and non-verbal cues, including intuitions, laughter, and silence, to unveil concealed information that could prove valuable in the final data analysis, extracting various themes from the conversation (Ritchie and Lewis, 2003).  A notable advantage of semi-structured interviews is that they allow for a focused approach while affording the interviewer the flexibility to delve into relevant concepts that may arise during the interview, thereby enriching the overall comprehension of the subject matter (Omolola., et al, 2021).  Although, one drawback of semi-structured interviews is they can provide a higher risk that interviewers might become overly focused on adhering to the interview protocol, potentially neglecting to express the warmth, empathy, and authentic concern needed to establish a therapeutic alliance, particularly in cases where participants might face challenges in expressing themselves openly (Mueller and Segal, 2014).  An additional drawback of semi-structured interviews is their time-consuming nature, particularly evident in educational settings.  Additionally, there is also a risk of interviewers formulating leading questions, potentially introducing bias into the interview process (Shakespeare, 2013).  Thus, it is crucial for the researcher to conduct a thorough analysis to determine the objectives they aim to achieve through the research and assess the appropriateness of the chosen questions.  Interviews were a vital data collection method employed in this study, involving both children and staff.  The focus was to delve more profoundly into teachers understanding of tailoring behaviour strategies for students with ALN in the classroom (Appendix 4).  Likewise, interviews with children were conducted to capture their perspectives on the implemented strategies (Appendix 3).
Observations stand as one of the most widespread and fundamental practices across all contemporary scientific disciplines, showcasing a level of refinement and diversity that sets them apart (Flick, 2014).  Conducting observations demands significant prior knowledge and the disaggregation of already collected data.  Therefore, researchers should be well-prepared, often implementing an observation schedule as part of their methodology.  Observing classroom activities may seem intrusive; hence, it is beneficial to clarify to the staff that your presence is not meant for criticism but rather to observe their actions in various situations (Schensul, Schensul and LeCompte, 1999).  According to research, observations encompass both visual and oral data.  Therefore, it is recommended to employ audio-visual aids, as relying solely on field notes may lead to errors (Cohen, Manion and Morrison, 2000).  Nevertheless, observations are categorised as the most prevalent and uncomplicated means of data collection, as they do not necessitate extensive technical expertise.  Likewise, observations do not depend on the cooperation of individuals, making it more likely to gather data even without the active involvement or knowledge of the participant (Choudhury, 2023).  Nevertheless, observations can be highly time consuming, rendering them the least practical option for research in the field of education (Singh, 2010).  Observations proved exceptionally valuable in this study, enabling the researcher to gather first hand data on the strategies implemented by teachers in handling challenging behaviour.  The observation centred on comprehending the triggers of behaviour for ALN learners and how the teacher addressed these challenges.  To facilitate this, an observation schedule was devised (Appendix 7). 
The data that has been collected will be presented in various ways, including graphs.  Graphs enable readers to grasp the overarching pattern in data and gain an intuitive understanding of the comparative outcomes between multiple participants (Sangseok, 2017).  Nevertheless, extracting precise numerical values can be challenging, particularly when poorly selected axis scales are employed (Kelly, Jasperse and Westbrooke, 2005).  Bar graphs excel in presenting numerical data, especially for categorical variables and small sample studies.  They are proficient at comparing frequencies or proportions within the variable's different categories (Weissgerber., et al. 2015).  This data was gathered using Microsoft Forms, a platform that enables you to distribute forms to others and subsequently generate diverse graphs based on the collected data, encompassing both qualitative and quantitative aspects.  The use of Microsoft Forms also allows the researcher to easily code the data into suitable themes.  Assigning codes to words and phrases in each response aids in categorising the content, facilitating a more thorough analysis and summary of the overall questionnaire findings (Medelyan, 2015).  Critics often point out a drawback in utilising qualitative data, citing concerns about its transparency and standardisation in the coding and analysis process.  The use of coding can also be susceptible to researcher bias, further complicating the interpretation of results (Good, 2023).  To enhance the credibility of the research, triangulation is employed, enabling the utilisation of diverse data collection methods.  This approach facilitates the gathering of extensive data from a variety of participants, contributing to a more robust and comprehensive study (Farnsworth, 2023).  To strengthen credibility, the researcher can aim to acknowledge any biases in sampling and can engage in continuous critical reflection of the research methods used.  This ongoing process ensures the depth and relevance of data collection and analysis (Noble and Smith, 2015).  Furthermore, to ensure the transferability of the conducted research, stratified purposive sampling was employed.  This method ensures the inclusion of a diverse array of participants, each offering distinct perspectives and experiences (Nicolas, 2023).  To enhance transferability in research, the qualitative researcher can also provide a detailed description of the research context and explain the central assumptions that underpinned the research study (Williams, 2023).
Consistent with the BERA guidelines, the identities of all study participants, including the school, have been redacted to safeguard the confidentiality of everyone involved in this research (BERA, 2018).  This research also aligns with the inherent rights of the child, particularly in accordance with Article 14 and 17, underscoring children's entitlement to privacy and the right to be heard (UNICEF, 2018).  A consent document was distributed to the parents and guardians of individuals participating in the research, outlining the study's objectives and the participant's responsibilities.  It explicitly conveyed that both the participants and their guardians retained the right to withdraw from the study at any point (Appendix 1 and 2).  Prior to conducting interviews with children, the researcher clarified the study's objectives and assured confidentiality by using pseudonyms such as "Child ABC" to refer to participants which was also presented in the consent form.  The researcher then sought confirmation from each participant regarding their willingness to proceed with the interview (Appendix 3).  After concluding the child interviews, the researcher expressed gratitude to the participant for their time and responses.  Then, the researcher reiterated the inquiry about the participants consent for their answers to be incorporated into the research, highlighting that confidentiality would be maintained (Appendix 3).  The researcher assured the participant that the data would be stored securely on a password protected laptop and would be promptly destroyed upon completion of the study to provide the participant the option to withdraw following the interview (Appendix 2).  To mitigate the potential harm to the participant, the researcher conducted a proactive risk table outlining possible risks to the participant, the researcher, and the university.  The table also explained strategies for minimising and addressing these risks (Appendix 8, Section H).  Finally, the researcher highlighted that participants had the option to request access to the findings of the study upon their request (Appendix 2).  

As part of this study, the researcher conducted, child interviews, staff questionnaires and interviews and an observation of a nurture PE session (Appendices 2, 3, 7 and 9).  In conducting this research, the objective was to explore the diverse behaviour management strategies employed by teachers and examine the perceptions of these strategies from the children's perspective.

Child 3 displayed a hint of enthusiasm when invited to converse with the interviewer. Nevertheless, when questioned about school rules, they exhibited confusion, mirroring the response of Child 2 (Appendix 5).  Through the application of probing questions, the researcher unearthed that both participants refrain from attending assemblies due to the discomfort caused by loud noises, and they have not been informed about the school's rules.  On the contrary, the remaining participants exhibited a confident ability to recall the school rules, and they could articulate the specific actions required to adhere to the established rules (Appendix 5).  Delving further into the children's perspectives regarding the strategies, when questioned about the behaviour charter, four out of the five participants indicated that they believe the school's behaviour charter is effective.  They mentioned that their parents can monitor their school behaviour, which motivates them to behave appropriately (Appendix 5).  In contrast, Child 2 expressed a lack of concern for the behaviour charter, asserting that it does not influence their behaviour (Appendix 5).  During the adult interviews, it was noted that all classrooms are equipped with calm corners. Subsequently, the researcher inquired about these spaces with the children.  Child 3 and 4 expressed enjoyment in utilising the calm corner, highlighting the presence of fidget toys and books.  They clarified that while there is no need to seek permission to visit, signing in and out is required for the teacher to monitor usage frequency (Appendix 5).  Conversely, Child 1 conveyed a dislike for the calm corner, expressing discomfort with the visibility of their dysregulation to peers and fearing potential judgment for utilising this resource (Appendix 5).

During the adult interviews and questionnaires, a frequently cited strategy was the lunch club.  Two out of the five staff members interviewed indicated that if a child with ALN is facing challenges during breaktimes, they would recommend the lunch club.  This option provides a peaceful environment, distinct from the bustling playground, and allows the child the option to eat their food there if necessary (Appendix 6).  Another support club consistently mentioned by all participants was the life skills club.  This club, conducted at the end of the day, focuses on imparting essential skills to children with ALN, including topics such as using public transport, which might not be covered within the school curriculum (Appendix 6).  When queried about the strategies employed in the classroom, all 5 participants indicated the utilisation of a form of reward system, such as Class Dojos or gems.  These systems are implemented to acknowledge and reward positive behaviour while also providing a means for the removal of points for undesirable behaviour (Appendix 6).  Participant 5 also disclosed a strategy employed as a whole-school approach: "reprimand in private, praise in public" (RIP and PIP) (Appendix 6).  Participant 3 emphasised that the primary strategy for supporting the behaviour of ALN pupils is differentiation.  Additionally, providing them with a choice of which task they want to do can help to blur the line for ALN students.  They also underscored the significance of having a "magpie zone," where the teacher models the activity throughout the lesson and offers a drop-in help station for all children (Appendix 6).  Furthermore, when examining the question regarding the impact of COVID on the behaviour of ALN pupils (Appendix 9), the majority of participants indicated that COVID has had a detrimental effect on the learners behaviour.  This aligns with ESTYN reports from multiple schools in Pembrokeshire, highlighting the disruption caused by the pandemic and the resulting impact on students' routines.

During the observation of a whole-class physical education session, the researcher noted a prevalent negative behaviour: running off in response to losing the game.  In addressing this behaviour, the teacher employed the strategy of planned ignore.  This approach appeared highly effective, providing the children with the opportunity to regulate their emotions independently and re-join the lesson when they were ready (Appendix 7).  Nevertheless, it was also noted that when the teaching assistant (TA) tried to interact with the pupil upon leaving the lesson, it had an adverse effect on their behaviour, leading to an escalation in physical actions (Appendix 7).

Finally, the implemented strategies play a crucial role in fostering positive behaviours among ALN pupils.  This is particularly evident in the application of differentiation, aligning with Dix's perspective that the level of challenge in lessons can significantly impact student behaviour (Dix, 2017).

In summary, prior to initiating this research, a comprehensive investigation was conducted to determine the most suitable data collection methods for the specific context in which the study was conducted.  Questionnaires were chosen due to their ease of use as a form of data collection, enabling online administration and collection (Cohen, Manion, and Morrison, 2000).  Furthermore, the utilisation of questionnaires contributes to the generation of generalised results by affording participants the time to reflect and articulate their responses thoughtfully.  This approach enables a more in-depth exploration of perspectives, fostering a richer understanding of the subject matter (Nikolopoulou, 2022).  Moreover, interviews were conducted as they are the most appropriate as this study aims to capture the perspectives of both staff and children, and interviews were considered the most credible method for gathering participants' opinions (Omolola., et al, 2021).  The final research method chosen was observations as they allow the researcher to see first-hand the strategies that teachers put in place and how the children react to the strategies (Choudhury, 2023).  Nevertheless, it's important to note that observations may lack generalisability to broader populations, as they are inherently reflective of the specific characteristics of the observed group.  Observational findings are context-dependent and may not be universally applicable, emphasising the need for caution when extending conclusions beyond the observed context (Brown, 1999).  In future research endeavours, it may be advantageous to maintain a smaller participant sample.  Handling three different data collection methods with numerous participants can lead to information overload, given the multitude of opinions involved.  A more focused and manageable participant sample could enhance the depth of analysis and interpretation of data, promoting a more thorough and nuanced understanding of the research findings.  This would also link closely to the wider research findings and professional networks and communities standard of the QTS standards (GOV, 2014).

Based on the findings of this study, it is recommended to incorporate student input within the school setting.  The predominant response from the children, after gathering their perspectives, indicates a preference for being asked about their preferences regarding what they want to learn.  Connecting to the principles outlined in the rights of the child, where every child possesses the entitlement to express their opinions and the right to be actively listened to (UNICEF, 2018).  Research findings also indicate the importance of not only attending to the explicit voice of the child but also being attuned to their silence.  It underscores the significance of observing how a child responds to the lessons and strategies being implemented, recognising that non-verbal cues and expressions can convey valuable insights (Florian, 2007).  The results of this study could be carried forward to investigate the frequency of pupil voice application in schools and the extent of teacher involvement in facilitating pupil input.
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