Element 1

For children with dyslexia, it is essential for early intervention. Snowling, M (2013) explains that the benefit of early intervention with dyslexia is it will prevent children from starting to fall behind and stop their self-esteem and motivation from dropping from such an early age.

Marshall, A (2013) expresses how important early intervention is for dyslexia as they highlight that support needs to be given early for children to strengthen these essential skills that they would be struggling with.

Harvard Medical School (2014) highlights the importance of early intervention with dyslexia as in their study that they conducted, the results showed that out of all children who were ‘at risk’ received intervention in the early years, 70 percent went on to be accomplished readers.

BBC News (2019) agree as they followed a case where a parent had to pay for a private assessment when her child was aged six as the school would not test him until he was six to seven and by this time he was already falling behind.

However, Welsh Government (2012) explains that even with statistics like this stating the importance of early intervention, the diagnosis and then therefore when the support starts are not until the child is in primary school around the age of six to seven.

Arora, V and Shidhani, T (2012) believes that Piaget’s Human Development theory agrees with this as it suggests that there is a stage of a child’s development where dyslexia is more detectable. Simatwa, E. (2010) suggests that this stage is the concrete operations stage from ages seven to eleven where children start to learn the skills to read and write.

Lake, R (2012) disagrees as he states that Vygoksy theory suggests that there are no fixed stages that children have to develop through. Snowling, M (2015) agrees with this and believes that even though children don’t learn to read and write properly until they are about seven, practitioners should be able to acknowledge signs early on that children could be ‘at risk’ of having difficulties reading. This early identification should allow early invention to be put into place before the children’s difficulties make them start falling behind.

Habib, M and Giraud, K (2013) agrees with this as if children are not getting tested in their reading and writing until they are in primary school then the only other way to get any inkling of being ‘at risk’ is the child’s phonological skills.

Pope, T and Blake, B (2008) believe that Vygosky’s Sociocultural theory highlights the importance of the role of the practitioner and early intervention for recognising early signs of dyslexia with the Zone of Proximal Development (ZPD). The ZDP states that children’s learning requires adults support who cannot successfully do the task independently. Therefore, whilst the practitioners are supporting the children in the early years, they will be able to recognise any early signs of dyslexia if the child is struggling to do certain tasks which will allow the setting to put early interventions place. 

Therefore, practitioners can recognize early signs to put early intervention into place from the Early Years. Even though there is all of this research and policy to emphasis this point, the Welsh Government indicate that children can only be detected for dyslexia between four to seven years which shows that even with all of this research and policy, early intervention for dyslexia is not happening in practices in Wales (National Assembly for Wales, 2008). 

United Nations Convention on the Rights of the Child (no date) explains that the UNCRC article 29 states that education must develop children’s potential abilities to the full. However, as early intervention is not being successful for children with dyslexia then the Welsh Government are not allowing this for students in Wales due to late diagnosis and lack of understanding about picking up the early signs.



Amel, M. et al (2012) suggests that one of the other reasons why early intervention is more difficult with dyslexia is because the majority of practitioners don’t have the knowledge or training to recognize the early signs and know what early intervention needs to be put in place before children start gaining the skills to read and write around age seven.

The International Dyslexia Association (2017) highlights this point as they explain that the degree of a child’s dyslexia can be changed by the type of teaching they receive so shows the importance of not just support but early intervention. 
Snowling, M (2013) explains the reason for dyslexia is a phonological deficit that affects a person’s speech sounds in words so therefore for successful early intervention, the involvement from the practitioners need to link to this.
The Welsh Government (2012) states that the specific early intervention that needs to take place for dyslexia is phonological awareness. Therefore, practitioners need phonological awareness training to learn the skill of manipulating phonological units in the Early Years so they can make the judgement about what children are ‘at risk’ and work closely with them early on in their lives to give them the best chance at their education.
This supports UNCRC article 12 where the children have the right to have their voice heard as whilst using phonological awareness, practitioners can use input from the children about games they can play whilst the practitioners get the information needed to see if the children are ‘at risk’ (UNCRC, no date).
To conclude, evidence and research from a variety of different sources shows that difficulties that come with dyslexia can be helped by early interventions and therefore this really emphasises the importance of timely action instead of waiting for a diagnosis which comes far too late (Snowling, M, 2013). Furthermore, with phonological awareness early signs can be picked up by practitioners for children who are ‘at risk’ so it is important for practitioners get the training and guidance for this to give children the support they need early on.

Element 2

The two barriers that will be discussed for children with dyslexia is it not being diagnosed and the amount of support they are given. 

The British Dyslexia Association (no date) explain that the SEND code of practice (2014) is a statutory guidance for schools to follow to ensure the support is put into place for children with ALN.

This guidance follows Article three in the UNCRC which is to want what is best for each child. This means the settings must put the best interests of the child as their top priority so in this case, it would be supporting children with dyslexia to ensure that they do not fall behind and have the best possible chance at their education (Unicef, no date).

The Children’s Act 2004 also reflects this as this legislation states that all settings need to listen to the child’s voice and take into consideration each child’s wishes and feelings (Welsh Government, 2020).

These guidelines and legislation state that publicly funded schools must identify and support dyslexic children. However, in reality the small number of children who are actually diagnosed are likely to not be given support to the level they need due to budget cuts to meet demands in the educational system (British Dyslexia Association, 2019).

The Guardian (2008) explain that this is because the Government are not giving schools the specialist educational support needed to support children with dyslexia. 

BBC news (2012) agree with this as they state that almost two thirds of the parents they surveyed believe that their child had to wait at least a year before receiving any support after diagnosis.  

BBC news (2012) believe that the reason for this is because teachers don’t have enough knowledge about dyslexia to support children. They back this up with a survey they conducted that stated that ninety percent of the parents who took part in their survey believe that teachers lacked awareness of dyslexia. 

Knight, C (2018) agrees with this stating that practitioners have a basic understanding of dyslexia but lack the knowledge needed to recognize the signs of dyslexia and put support into place.

BBC (2012) suggests that all teachers need training for dyslexia. British Dyslexia Association (2019) agrees with this stating that all classroom teachers need at least one days training directly aimed at dyslexia which would greatly improve the support given children.

Long, L et al. (2011) agrees with this but also suggests that training will not only improve the support given but will improve how that support is delivered as currently practitioners are missing approachability and empathy in relation to dyslexic children.

Another barrier is children not being diagnosed for dyslexia as on average schools are failing to diagnose eighty percent of dyslexic children (BBC News, 2019).

British Dyslexia Association (2019) explain that only one in five children with dyslexia actually get diagnosis. 

Siegal, L (2006) suggests that a reason why many children are not getting diagnosed with dyslexia is because the waiting list for testing can be up to as long as two years.

Therefore, unless a family pays for their child to privately get tested then it is unlikely that they will get diagnosed which will cause them to fall behind from an early age and also disadvantage the children from the poorer background. (BBC News, 2019).

British Dyslexia Association (2019) highlights the possible reason why the waiting list for dyslexic is so long. They state that there are only one Specialist Dyslexia Assessor per 500 primary schools or 1,000 secondary schools and none at all in the Early Years as they do not assess dyslexia until children are in primary school.

However, the British Dyslexia Association are currently campaigning to get a specialist dyslexia teacher in every school who has a diploma in that field as they are aware of how damaging the current statics are to all children in Wales with dyslexia (National Assembly for Wales, 2008). 

The Guardian (2008) highlight the significance of these two barriers as they believe that if dyslexic children were diagnosed they would be given access to the specialist support needed. 

The British Dyslexia Association agrees with this and highlights how substantial and critical these two barriers are right now as they state that both the support and diagnosis for dyslexia in 2019 is the worst it has been ever since the government funding started in the 1980’s (BBC News, 2019).

These barriers would impact massively on children with dyslexia as it is preventing them from getting the early intervention they need as the diagnosis is happening far too late or not at all and also the support given to the children is happening far too late also. Habib, M and Giraud, K (2013) highlight the importance of early diagnosis and then therefore early intervention to giving children the best possible chance at their reading and writing.

With these major barriers in place to prevent the support for children with dyslexia, this is supporting the Equality Act 2010 where every learner will get an equal opportunity at learning (Welsh Government, 2010). However, Gorard and Smith (2013) states the importance of equity instead of equality by ensuring everyone has a fair opportunity as each learner has different needs so therefore to have this fair chance then all children with dyslexia need support from an early age to have the same opportunities moving forward.

The Guardian (2018) agrees with this as they suggest that if children with dyslexia are not getting equity in their learning, it is likely that they will fall behind compared to their peers.


To conclude, these two barriers that have been discussed here are major for children’s development as it is not allowing children to get the support needed for dyslexia whether it is because there is not enough support available or it is undiagnosed. By these two barriers being in place it is having a critical impact on the children’s education and not making it fair by giving them the same chances as all the other children. Moving forward if the Government used all of this research to implement a more efficient diagnosis system which is happening earlier as well as giving practitioners the relevant training they need, Dyslexic children will not be falling behind other students in Wales and will get the best possible outcomes out of their education.
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Element 3
 
An example of how children with dyslexia can be supported in an early years setting is assistive software to read. Bilton High School (2017) highlights the importance of why reading is so essential in a child’s life. They go on to state that reading is a fundamental skill which will affect us in later life if we struggle with it. Additionally, improving a dyslexic child’s reading also links to improving their writing too as children’s mind’s will be opened up to other pieces of writing that is not just their own.

Morgan, H (2013) emphasizes the importance of this software as if settings do not give support to readers who are struggling early on then it is likely that they will still struggle academically all throughout their education. Goarad, S and Khan, S (2011) supports this as in a trail they carried out using software for children’s reading skills, all children’s literacy improved.

Ko et al. (2011) explains that some of the benefits of reading software include it providing physical, sensory and cognitive support to dyslexic learners. 

Dyslexic Association of Ireland (no date) agrees that assistive software has been a great benefit to all children but highlights the significant help that this type of technology has had for children with dyslexia. However, they do emphasize that this type of support can only assist the development of children with dyslexia and cannot replace the essential role of the practitioner. 

Rello, L and Barbosa, S (2013) disagrees with this as they believe that reading software is not necessary as all needs should be solved with the support of practitioners and generic reading tools.

Bowden et.al (2013) explains that reading software is a positive step forward but is not very realistic as it will be very cost effective so therefore with dyslexia already struggling with budget cuts, there will be no money to go towards this technology to support dyslexic children. 



Knight, C (2018) suggests a possible downfall in this support which is practitioners not having the training and therefore expertise to support the children when using this software. Their paper highlights that although this could be an excellent resource for children, if the practitioners do not get training for it then it would not be successful.

Microsoft (2020) suggests that assistive software can be available for all children as if some children have vison impairment and cannot read then there is certain software that can read any text out load to the learner so therefore this support can benefit all children with dyslexia.

By this software being inclusive to all it will allow a team of practitioners to demonstrate a high level of inclusive practice by using this technology to support their teaching and the child’s learning (Florian and Spratt, 2012). 

Down Syndrome South Africa (no date) agrees with this as they believe that inclusive practice allows all children regardless of their disability to get involved with the same system and create the opportunity to learn from each other.

This inclusive practice for all children will help create an environment which could improve a dyslexic child’s self-esteem as if a child is struggling with dyslexia then there is a high chance that he or she will have low self-esteem (Glazzard, J, 2010).

To conclude, reading software can be an excellent resource for dyslexic children alongside their teacher as there are many benefits that will help improve this essential skill as well as promoting inclusive practice and increasing low self-esteem. However, in reality this resource maybe hard to use as it is cost effective and all practitioners would need training to make it effective.





References

https://moodle.uwtsd.ac.uk/pluginfile.php/223693/mod_resource/content/1/Early%20interventions%20for%20dyslexia.pdf 
 
https://support.microsoft.com/en-us/help/14234/windows-hear-text-read-aloud-with-narrator 
 
http://www.downsyndrome.org.za/main.aspx?artid=25 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6099274/ 
 
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-9604.2010.01442.x 
 
https://pdfs.semanticscholar.org/5d69/cc7d5164a64672220cab28b3a39cd4d59557.pdf 


https://www.jstor.org/stable/pdf/jeductechsoci.14.4.88.pdf?seq=1 

https://www.tandfonline.com/doi/abs/10.1080/10400435.2011.614673 

https://www.tandfonline.com/doi/abs/10.1080/00131911.2010.537315 

https://link.springer.com/article/10.1007/s10643-013-0575-8 

https://www.dyslexia.ie/information/computers-and-technology/general-benefits-and-advice/ 
 
 https://www.biltonschool.co.uk/parents/reading-support 

https://www.theguardian.com/teacher-network/2018/mar/24/secret-teacher-were-setting-dyslexic-children-up-to-feel-like-failures 
 
https://www.sciencedirect.com/science/article/pii/B9780444528919000233 
 
https://www.theguardian.com/education/2008/may/16/schools.uk4 
 
https://www.assembly.wales/Laid%20Documents/CR-LD7157%20-%20Report%20of%20the%20Enterprise%20and%20Learning%20Committee%20-%20Support%20for%20People%20with%20Dyslexia%20in%20Wales-16072008-93073/cr-ld7157-e-English.pdf 

https://cdn.bdadyslexia.org.uk/images/Educational-cost-of-dyslexia-APPG-for-Dyslexia-and-other-SpLDs-October-2019.pdf?mtime=20191024132817 

https://www.bbc.co.uk/news/uk-england-50095218 
 

 https://www.ncbi.nlm.nih.gov/pmc/articles/PMC6099274/ 
 
https://ila.onlinelibrary.wiley.com/doi/abs/10.1598/JAAL.51.2.4 

http://www.legislation.gov.uk/ukpga/2004/31/contents 
 
https://downloads.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf?_ga=2.28680764.1266414777.1583313658-803086059.1526849668 
 
https://www.bdadyslexia.org.uk/advice/children/my-childs-education/send-code-of-practice 

https://gov.wales/sites/default/files/statistics-and-research/2019-08/120824-dyslexia-provision-literature-review-en.pdf 

https://web.a.ebscohost.com/abstract?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=00131172&AN=73342097&h=54IcajBGWNKs3PlVPbMdKAF4hQwV5uJ56fhTmpwxAnLiTfyrZp%2bGn2bUSxb7Fzi378SAxDAZi5OKUOkwigafQg%3d%3d&crl=c&resultNs=AdminWebAuth&resultLocal=ErrCrlNotAuth&crlhashurl=login.aspx%3fdirect%3dtrue%26profile%3dehost%26scope%3dsite%26authtype%3dcrawler%26jrnl%3d00131172%26AN%3d73342097 
 
 
 https://people.wm.edu/~mxtsch/Teaching/JCPE/Volume1/JCPE_2008-01-09.pdf 

https://dyslexiaida.org/wp-content/uploads/2015/01/DITC-Handbook.pdf 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4538781/ 

https://eric.ed.gov/?id=ED531326 
 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3529662/ 

https://s3.amazonaws.com/academia.edu.documents/61782987/Simatwa_about_piaget20200114-118293-yqkghm.pdf?response-content-disposition=inline%3B%20filename%3DPiagets_theory_of_intellectual_developme.pdf&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAIWOWYYGZ2Y53UL3A%2F20200302%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Date=20200302T124703Z&X-Amz-Expires=3600&X-Amz-SignedHeaders=host&X-Amz-Signature=584f8d925c4a366bf7d51a8ba3f0af69db7b4b663f30f09fb9cfc31b5d7805ff 
 
 https://gov.wales/sites/default/files/statistics-and-research/2019-08/120824-dyslexia-provision-literature-review-en.pdf 
 https://books.google.co.uk/books?hl=en&lr=&id=rmfrDQAAQBAJ&oi=fnd&pg=PT12&dq=signs+of+dyslexia+in+children&ots=WCJBN3tsFm&sig=2sl_UaOzo7Dk6rpVyP0mQsB_45A&redir_esc=y#v=onepage&q=signs%20of%20dyslexia%20in%20children&f=false 
 


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/190545/DCSF-00639-2008.pdf

https://www.tandfonline.com/doi/abs/10.1080/08856257.2013.778111 

https://abdn.pure.elsevier.com/en/publications/the-inclusive-practice-project-in-scotland-teacher-education-for- 

https://gov.wales/sites/default/files/publications/2019-02/aln-frequently-asked-questions-2_0.pdf 
 
http://www.snapcymru.org/help-for-families/aln-reform/ 
 
http://www.snapcymru.org/help-for-families/aln-reform/ 

http://www.legislation.gov.uk/ukpga/2010/15/contents 

https://books.google.co.uk/books?hl=en&lr=&id=RJ-HDAAAQBAJ&oi=fnd&pg=PP1&dq=What+is+Equity+in+Education%3F&ots=CuGU_BDdBu&sig=PZDXhNOUYHRunz1SAFsqqtdyAaA&redir_esc=y#v=onepage&q=What%20is%20Equity%20in%20Education%3F&f=false 

https://onlinelibrary.wiley.com/doi/abs/10.1111/1467-9604.12004 

Nutbrown, C., Clough, P., Atherton, F. (2013) Inclusion in the early years. London: Sage Publications Ltd.

https://www.legislation.gov.uk/anaw/2014/4/contents 

https://learning.nspcc.org.uk/safeguarding-child-protection/early-help-early-intervention/ 

 Social Services and Well-being (Wales) Act 2014 

https://www.eif.org.uk/why-it-matters/what-is-early-intervention 
 
 

https://gov.wales/sites/default/files/publications/2018-03/the-role-of-the-special-educational-needs-coordinator-senco.pdf 
 
https://learning.nspcc.org.uk/child-protection-system/multi-agency-working-child-protection/ 



https://www.researchgate.net/profile/Peter_Guthrie/publication/275541199_Multiple_Interpretations_of_Resilience_in_Disaster_Risk_Management/links/556f3c8108aec226830a5520/Multiple-Interpretations-of-Resilience-in-Disaster-Risk-Management.pdf 
 https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/182200/integrated_working_explained.pdf 

https://journals.sagepub.com/doi/abs/10.1177/0020852313514518 

https://gov.wales/sites/default/files/publications/2019-02/overview-of-the-draft-aln-code-for-wales-february-2019.pptx
https://gov.wales/sites/default/files/publications/2019-02/overview-of-the-draft-aln-code-for-wales-february-2019.pptx 

http://www.snapcymru.org/help-for-families/aln-reform/ 

https://dera.ioe.ac.uk/28769/1/170316-role-of-the-sen-coordinator-en.pdf 

https://gov.wales/sites/default/files/publications/2018-09/additional-learning-needs-aln-transformation-programme-v2.pdf

http://www.erw.wales/news/update-additional-learning-needs-and-education-tribunal-wales-act-2018/  

https://static1.squarespace.com/static/583b86882e69cfc61c6c26dc/t/59076d6fe3df2803a26ea9c9/1493658992989/2013-Hollands-Improving-early-literacy1.pdf 

et s, sty e, S M GS1)
A ———————

Morkel A 013 xprses it oty aion o
[ ——
[ —————

Ve ot S (2914 i g o oy i i
Pel———————————
[T ——

G s 210 om0y o oot g oo 8
[ER R ——
[ S—————————————

s, W G 2512 sl ot i s h s
T g ————
S ——————

A, nd St T 202t st P o Dot ey
e e ————
i ——————

L, (201280 0 s Yo ot g ot o e
s it v v s Sroin, W 205 e
PR —————




