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Introduction

The school in which I have been placed and have gathered data from is in a rural town in South West Wales. The school is located in a deprived area of town and is an amalgamation of two schools, forming one large school that opened two years ago. The school is impressive with their resources and support, with an average of £3,606 per pupil in 2018 (My Local School, 2018). The school has a multiple form entry comprising of both English and Welsh streams, I am placed in an English Year 2 stream classroom. The school has almost 400 students with 34.9% eligible for Free School Meals and 90.9% attendance in 2018 (My Local School, 2018). The learner I have collected data from is on Free School Meals and has an Individual Provision Plan (IPP), although I have not seen this personally so cannot reflect upon this in this study. The learner is female and is 6 years old. Her attendance is lower than average and she is in Grwp Melyn, which is a lower ability group. Grwp Melyn is not the lowest ability group, however, from working alongside her, I believe that she is one of the lowest ability in Grwp Melyn. Her reading level is below average compared to her peers and her spelling is weak, although she utilises her spelling book for help when she finds words difficult. She is social and thrives in the enhanced provisional areas and loves role play, the tuff tray and the outdoor areas provided for learning in the classroom. The learner comes from a single parent home, with her mother struggling with anxiety and depression which hinders her attendance occasionally and her own mental health with her mother relying on her to ensure her own mental health is stable. This then has an effect on her attendance which is naturally influence her learning.

Data Collection 

The data collection methods I chose to use during this research were a mixture of the ASK model and the Mosaic Approach. I chose the ASK model because it focusses overall of the learning in a holistic model, broken down into 3 areas (Nottingham, 2013). The first part of the model acknowledges the role of attitudes and how this has an impact on learning, the second is skills and how developing those and breaking them down into subcategories can help learning and lastly, knowledge, this helps with facts, figures, concepts and ideas of the pupil and the teacher (Nottingham, 2013). This model is similar to how I teach in my current practice, I find out what the children want to learn during a pupil voice session, I find the skills to match those requests and I reviewed the topic to gauge the knowledge met, similarly to the lessons outlined by Nottingham (2013). Vygotsky’s theory on learning as a social construct links in with the ASK model as it is having a focus on attitudes and learning from others, so as part of the ASK model it is extremely important to model behaviour as a teacher and adult, for children to follow (Nottingham, 2013). This theory has become apparent over my time in classes as the language style and behaviours blatantly come from hearing their parents talk and other adults in the children’s life, so it is important for me as the class teacher to model speech and habits in a way so that the children can pick up on them and continue to the gain skills and knowledge that I demonstrate. 

I chose the Mosaic Approach because of the emphasis on listening to the child and using the child’s voice in evaluation and their learning (Clark, 2011). This method bridges the relationship between the child and the adult by allowing the child to show and express how they feel in a way that ensures the adult will listen and absorb this information to help the pupil the best way possible (Clark & Moss, 2011). The mosaic approach links well with the Learning Pit, because it enables pupils to climb their way out of the pit If they feel something is difficult and understand the work with guidance or on their own (Nottingham, 2019). Using the learning challenge to get pupils talking and thinking about their learning to stimulate their work and improve their thinking (Nottingham, 2019). Combining the Mosaic Approach and the Learning Pit, it allows for the child to climb their way out with help from the teacher, through their communication and listening. The Learning Pit is also something I have wanted to display in and throughout my teaching practice. These theories and models such as the ASK model, The Learning Pit and the Mosaic Approach links and relates well with Vygotsky’s Zone of Proximal Development theory as it recognises the role of the teacher and how social behaviours have an impact on the child’s learning and realising their potential fully (Shabani, Khatib & Ebadi, 2010). 

There are of course limitations and weaknesses to these approaches. Bandura believes that attitudes and motivation are linked and mirrored by the adults in the child’s life, particularly their parents, and that the child will most likely inherit their attitudes from them, making the ASK model difficult to base learning off and not showing a holistic view of ones’ learning (Gray & Macblain, 2012). There are also criticisms as to what skills and knowledge is actually important for children to learn as in years to come it may all become irrelevant (Gray & Macblain, 2012). Although the Mosaic Approach allows for the child to show and tell their learning and evaluation it is time consuming, using a multi-method approach and thus should not be underestimated by the researcher as it can often be complex (Cowie, Huser & Myers, 2013). 

I am aware of the ethical issues that surround data collection such as this research entails, as well as the issues for the school, myself and most importantly, the pupil involved. So that I meet these requirements for research, I have decided to keep everything anonymous and confidential. Ensuring I do so, I am following BERA’s guidelines (BERA, 2018). 

Analysis of Learner 

The learner is of middle to low ability, fairing on the lower side of her ability group. She often claims she does not know how to read when working and this shows her attitude to be negative towards reading and writing. She enjoys numbers and numeracy more as she has told me many times that “numbers are more her thing”. Her attitude towards reading and writing is sometimes apparent in her work, although she does try hard in all subjects and likes to be praised on her work and her efforts. Her writing is often rushed and her spelling is often spelled phonetically in the way that she says things, for example ‘le wus ie’ instead of ‘there was a’. She often requires high support during literacy tasks and activities, and she gravitates to more role play based or numeracy based provisions when working independently around the classroom during Amser Enfys. As the appendices show, her writing is poor and the marking usually states a H for high support or an M for moderate support, but her numeracy work often shows an I for independent. 

The pupil’s attitude towards literacy tasks even in a cross-curricular setting is often negative and an attitude of she cannot do it. She will quickly put herself down when a task involves reading or writing. Usually, with encouragement the work is completed and she does try her best. She likes to try and spell everything herself and is often reminded and encouraged to use her word book as this will improve her spelling over time. As the appendices’ show, her writing is sometimes rushed, it is big but often legible and easy to read, especially when correct spelling is there. Her oracy skills are standard and show no areas for concern. Her reading is lower than average being a stage 2 in the Oxford reading tree, while her peers are at a stage 4 or above. However, she will try and has said that the Read, Write, Ink session help her remember to use her sounds when unsure of what things say. Looking at the outcomes on the Foundation Phase Profile Handbook (2017) her oral outcome would land at an outcome 3 for listening and understanding, an outcome 4 for phonological awareness and an outcome 3 for expressive language. Oral collaboration and conveying ideas, as well as speech skills would be an outcome 4 as she is aware of others well, talks in detail when recalling information and listens to others intently Welsh Government, 2017). So, although her oral skills were sometimes low, her main areas of concern are reading and spelling. This is apparent in her work and in my observations (see appendices). Her outcomes regarding reading would be average at a 3 or 4 but from my observations she does struggle with identifying words with an outcome 3, as she is able to recognise that words are made up of a construct of phonemes and graphemes, however, she does not use this knowledge often when reading and often gives up when there is a word she is unfamiliar with (Welsh Government, 2017). Handwriting is another of my concerning areas for this pupil, her writing is sometimes rushed with capital letters placed wrong in a sentence and letters sometimes written backwards, giving her an outcome 3 for handwriting due to the recognition of letters, symbols and words but on the basis, that these are not always placed correctly throughout her work, giving her an outcome 3 also for spelling as she is able to sometimes recognise that words are made up from sounds and phonemes but often spelling how she thinks they are spelled, like the example I previously gave (Welsh Government, 2017). Again, her punctuation and grammar is an outcome 3 as she is aware of spacing between words, upper and lower case letters and the use of full stops, however connectives and other forms of punctuation is lacking, although starting to be introduced into her writing when prompted or encouraged (Welsh Government, 2017). She is achieving and developing her skills widely throughout the curriculum with support and with tasks differentiated to allow for practical scenarios and writing with support. 

During numeracy tasks, her attitude is much more positive and she is more willing to try the work without hesitation. Her work is differentiated since she is in a lower group, although she works hard in numeracy tasks and wants to do well. During my observations and teaching with this pupil, she has expressed that mathematics and numbers are “more her thing” and she sometimes finishes tasks quickly and efficiently with comments such as “that was so easy”. I have continued to differentiate her work in numeracy to a slightly more challenging level than the rest of her group and her attitude has been positive, motivated and engaged. In the appendices, there is an earlier example of numeracy work I did with her and in this work, it was differentiated per group, she finished first in her group and her understanding was at a higher level, this made me realise that differentiating her work further would help with her progression, and when I teach a numeracy lesson again I will be sure to do so. As for the outcomes, her reciting of numbers outcome would lay at an outcome 4, bordering an outcome 5, as reciting up to 100 in patterns is achievable, but sometimes she needs guiding to get her going (Welsh Government, 2017). Counting would be an outcome 4 also, as she can group in groups of 2, 5 and 10 and my observations while she worked with the teacher on division was understanding and comprehensive, while her reading and writing of numbers is also an outcome 4, bordering 5 as she is well versed in reading numbers but writing numbers need work as she can often write numbers backwards, however this can relate to her writing skills in literacy being lower (Welsh Government, 2017). Her knowledge and understanding of properties of number is at an outcome 4 as she understands the units and tens place in numbers and can use this knowledge to recognise numbers (Welsh Government, 2017). Her knowledge and understanding of graphs and data collection are average combining the use of ICT to help this skill further develop. Her multiplication, division, adding and subtracting skills are progressing, as are her money handling skills as this is further developing into next term and upon observation, her understanding of money will become useful in upcoming tasks and activities. Research shows that having a positive attitude towards mathematics and numeracy can make a huge impact on their adult life and can often be the difference of succeeding in their adult life compared to those with a negative attitude towards numeracy (National Numeracy, 2013). 


The pupil’s well-being is strong. She has a great attitude when it comes with interacting with others, how she feels, empathy towards others and is very aware of those around her and their feelings. These skills reflect her own well-being as healthy and this development is progressing more as time goes on. Although, at home, she comes from a single parent home, with her mother having anxiety and depression, this is not reflected in her learning or attitude in class. This does however, affect her attendance as it is lower than the expected attendance required by the school, but when she is attending school she is always on time and prompt, ready to interact and be social. She is a very social girl and loves showing her affection and appreciation of her peers and the adults that surround her. Her parallel play, empathy and cooperative play is outstanding as from my observations, she likes to involve herself, she is often responsive when reading a story in expressing empathy as well as other social situations relating to other pupils in the class (Welsh Government, 2017). Well-being, particularly self-esteem, has a great effect on pupil’s learning. Health and education, especially attainment, are very closely linked, so children’s well-being needs to be at the forefront of every school and every educators mind, plans and intentions when teaching children (Public Health England, 2014). Creating moral, spiritual, cultural, mental and physical development in a child’s learning is going to encourage them to learn better and allow pupils to ready themselves for life later (Public Health England, 2014). This is apparent in my student’s learning and well-being, as in class we have class assembly most days, sometimes with a story and other times with a guided meditation led by myself, this is often a time for children’s minds to open and to relax, I strongly believe that this helps with children’s well-being and their work is impacted by this, the children are more open, imaginative and less stressed when doing their work on days we have the guided meditation. The focus pupil always takes part and enjoys the guided meditation.


I have only done one science lesson with this student, but her involvement, excitement and positivity in taking part of a science experiment was great to see. She was very involved with making predictions and conclusions when discussing the experiment. Although, when it came to writing about the experiment, high support was given and her attitude toward the experiment had changed slightly, linking in with her attitude towards literacy. She took part enthusiastically and excelled greatly during the practical portions of the experiment, but when she had to write and explain her theories and the practical parts as part of the experiment, she needed help and most of her group worked together to write the process out. As you can see from my appendices and the science one in particular, the pupil is very proud in the photograph including in their work of the experiment and the findings, but in her writing her spelling was poor despite working as a group. 

The last area of learning I observed was her digital competence and ICT. In the appendix showing her work relating to ICT, she had to research and write facts. I worked alongside her in this task, as she needed help reading and typing. This interlinks with literacy and her preconceived attitude towards literacy, this being a negative attitude, she was not motivated to complete this task. Therefore, I gave her support and guided her way through the activity. Although, when designing a new front cover for a book using a programme on HWB to draw on, using an iPad, her attitude had changed and she thoroughly enjoyed and immersed herself into the task. With ICT, her attitude depends on the type of task she needs to complete. The creative use of ICT can expand students thinking skills and motivation according to a study by CCEA (2019). Allowing children to become for fluid learners and more independent in their learning (CCEA, 2019). This is particularly true for my pupil as she thrives during more creative and numeracy based activities during ICT sessions, although further progress is to be made in relation to literacy based sessions. 

Overall, my pupil has a positive outlook on her education, with negative connotations towards literacy, particularly reading. Her social awareness and participation is greater than some in the class and her well-being is demonstrated well in her actions and in her work. She is a very upbeat and cheerful girl who likes to learn but sometimes allows her low ability to read to interfere with her attitude to complete work and stay motivated. She thrives in social situations and during group discussions and activities. I had the pupil take some pictures of areas around the classroom that help their learning and inspire them. She chose 6 different areas, and surprisingly there was a heavy choice of literacy type prompts and displays that she chose. I asked her how they helped her, she said that the alphabet on the wall helped her when she was unsure of how to write letters and when to use upper and lower case. She expressed the importance she sees in her spelling book as it allows for her to ask for help when she is unsure of how to spell words and it makes writing more enjoyable when she is not struggling on how to spell subject-related words, she also said that when she is marked it feels nice not to have many spelling errors. The other areas are numeracy based such as the gridded whiteboard to mimic their workbooks and the number wall to help her with sums. Surprisingly, as I did not think many children took notice of them, but one thing she found helpful to her learning around the class were the Tolsby frames. She expressed that they were helpful because it allows her to know if she is working on the correct thing in that area and it allows her to know if the task is differentiated. When I asked her questions regarding her learning, she was eager to answer them and talk to me about her strengths and limitations. As I have mentioned before she has a more positive attitude with numeracy. Her main comments that she finds helps her learn, other than the displays in the class, were to sound words out using the skills developed in RWI for reading, using counters/blocks to aid her in numeracy activities and she finds it especially helpful when the teachers remind her of the work taking place, their expectations and modelling of work. 

Next Steps 

As the teacher, it is vital to think of next steps and how to progress pupils’ development and skills. Looking at different approaches and strategies, the main ones I will conduct and use to help further progress this pupil are reflection strategies of my own teaching and for the pupil to further reflect their learning as well as engage more in pupil voice type sessions. Strategies such as reflection strategies and setting targets are the main ways I plan to take my pupil forward in their learning.


Reflection methods such as keeping a record of tracking for each pupil and using those to determine next steps linking to the curriculum and skills framework. Using time to reflect on the lessons taught to ensure that the lesson maximises the learning opportunities or if anything could have been added or changed to maximise this. Using the tracking to individually differentiate so each child can progress in their own time instead of as a group. Tracking is important in education as it allows for the curriculum to slot into the tailored teaching to ensure that each pupil is gaining the skills and knowledge needed (Dustmann, Puhani & Schonberg, 2017). Tracking can also be known as selective schooling, as it tailors the curriculum to meet the needs of the pupils and fit around the skills they need to develop (Dustamann, Puhani & Schonberg, 2017). 

Tracking is also criticised to be isolating children from their peers and leading to lifelong disadvantages, socially and academically (Dustmann, Puhani & Schonberg, 2017). Another criticism made to tracking and selective schooling is that students need to follow the curriculum, however, the counter argument is that it should be most important that pupils are gaining the skills and knowledge they need, before progressing in the curriculum too soon and the skills are not fully developed (Dustamnn, Puhani & Schonberg, 2017).


Changing her attitude towards literacy is a big part of my next steps for this pupil. The way in which I have decided to do that is by establishing reachable goals with the pupil and listening to what they would like to work on first to help their understanding, motivation and development (U.S Department of Education, 2019). Allowing a pupil to set their own goal will motivate them and drive them to reach their target and it also allows the teacher an insight of what they are struggling with most (U.S Department of Education, 2019). How I plan on implementing this strategy is by having routine conversations with the pupil to discuss the lessons, their feelings towards the learning and find out what is important to them. Reviewing and discussing allows for both the pupil and the teacher to understand and work together to ensure that the pupil is learning and developing skills to their full potential before moving onto the next skill (Ministry of Education, Year Unknown). This will ensure that the skills are fully developed before progressing, without ensuring that the first skill is fully developed, it will have a negative affect when trying to develop a further skill (Ministry of Education, Year Unknown). 

I believe to fully implement next steps I would need to see her I.P.P to see what is already in place and how I could use that to help with the strategies I have chosen. However, she does attend intervention sessions within the school to help with literacy and numeracy, so another next step for myself, would be to consult the teacher who runs these sessions to discuss their findings and observations on the pupil, this links with the next steps I have discussed about talking and discussing with the pupil being important, but also speaking to all staff that work closely with the pupil to have a holistic view of their development. This links in with Vygotsky’s theory that education is a social construct with the Zone of Proximal Development, linking back to the mosaic approach and the learning pit, as well as the ASK model and how listening is a large part of learning about the child’s wants in learning (Shabani, Khatib & Ebadi, 2010; Nottingham, 2013; Clark, 2011). 

A reflection notebook specific to the pupil could be a positive resource to have to further their reflection and to aid their voice when discussing next steps with the teacher. This does not have to be a paper notebook where she writes everything down, as this would become a limitation rather than an aid due to her adverse attitude to writing and literacy. This could be in the form of a voice clip or a video on an iPad, or in the form of drawings. However, a writing style of notebook with no expectations, instruction or structure to it may benefit her outlook to literacy and may improve her writing style as time went on. This will take on a similar construct to the ARC notebook I keep as a teacher. This method helps me to reflect on my teaching practice and to make my own next steps. Using a similar format for the pupil may help them the same way it helps me, but finding an alternate method of recording the reflections if the pupil would prefer. The benefits of this would be keeping a record to look back and see how she has developed and how much she has achieved over the term (IAD, Year Unknown). It will allow for her to write about her learning right after the lesson and will allow for her to look back on the lesson and learn from the notes she made (IAD, Year Unknown). Although this pupil’s well-being and emotional development is average and on track for her age, she will be able to use this reflective journal to express feelings and emotions relating to the lesson and it will also allow for the teacher to see what a lesson does to the well-being of a student when it is a lesson they may have troubles with, in this instance it would be beneficial to know how exactly writing and reading makes the pupil feel (IAD, Year Unknown). Another limitation for this would be time, there may be a restriction on the amount of time that could be used and spare for the pupil to reflect, so during Amser Enfys (Rainbow/free time), or ensuring there is a five minute slot at the end of each lesson or each half of the day to ensure the pupil is reflecting on her work and her wants/needs. 

Conclusion

From processing the data collected and the research made, I can reflect that I need to differentiate for each individual child more in my lessons rather than by group. As I did use the mosaic approach to gather data, I do agree with the limitations made by (Cowie, Huser & Myers, 2013) that it is time consuming and multi-method in approach, and I did find this difficult as I underestimated the process, as I am taking on the role of the class teacher, using such a multi-method approach has been difficult to make time for. However, this approach was useful as it did allow me to see the learning through the pupil’s eyes and see what she finds most helpful and what I can do more of, so even though I found the approach time consuming, it was beneficial to this research and the next steps I plan to put in place. Although, the next steps I have chosen would be beneficial and helpful for the pupil chosen, they would also benefit the rest of the learners, no matter their ability. However, a limitation to this would be that it would be difficult to implement it for all students as it can be time consuming, this is why individualised plans are important and tracking students while they learn will benefit all learners. 
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