Exploring Key Factors in Bilingual Child-rearing
1. Introduction
In the era of deepening globalization, bilingual proficiency has ascended to a pivotal position as a vital benchmark for assessing individuals' comprehensive competitiveness. With the proliferation of international exchanges, the widespread phenomenon of global migration, and the intensifying cooperation in international education, mastering multiple languages has not only vastly expanded individuals' professional horizons but also served as a crucial bridge for fostering profound cultural exchanges and integration. Against this vast sociocultural and educational backdrop, the importance of bilingual education has been brought into sharp focus. Baker (2014) eloquently articulated in his seminal work that children are inherently endowed with the immense potential to become bilingual or multilingual, and the crux lies in effectively nurturing and harnessing this potential.
Accordingly, this paper endeavors to explore the crucial factors in raising bilingual children, with a primary objective of examining whether Baker's theoretical perspectives align with the practical demands of contemporary society. In the process of in-depth analysis, this paper will also delve into the insights offered by other scholars, particularly those focusing on indispensable factors such as family language policies and sociocultural environments. Building upon these foundations, the paper will further propose specific and practical advice and strategies tailored to the unique challenges and opportunities faced by monolingual and multilingual families in nurturing bilingual children.
2. Summary of Baker on: What are the most important factors in raising a bilingual child?
Baker (2014) argues that children are naturally capable of becoming bilingual or multilingual, yet many are restricted to monolingualism. He emphasizes that fostering bilingualism should be a pleasurable and positive experience rather than a pressured or stressful process. Parents should avoid excessive focus on grammatical accuracy, vocabulary correctness, and rigid adherence to monolingual standards, as this can create anxiety and resistance in the child.
A positive attitude towards both languages is crucial. Encouragement, praise, and celebrating small milestones help build a child’s "language ego" and motivation. Exposure to both languages is a key factor, with Fred Genesee suggesting that bilingual children need at least 30% exposure to the weaker language to develop it effectively.
When one language is a minority language, it requires extra reinforcement, as societal influences typically favour the majority language. Parents must act as language gardeners, providing rich and stimulating environments for language development rather than constantly correcting mistakes. Just like plants need water and sunlight to grow, children need consistent, natural, and meaningful exposure to both languages.
Ultimately, while parents can create optimal conditions for bilingualism, they cannot fully control its development, as language growth is gradual and influenced by social factors.
3. Other Scholars on the Factors in Raising a Bilingual Child
3.1. Prof. Fred Genesee
Baker (2014) emphasises the importance of language input in bilingual acquisition, arguing that children need at least 30% exposure to the target language to ensure the development of their weaker language. However, this perspective is predominantly quantity-driven and overlooks the significance of input quality and interaction. Genesee (2008, 2018) critiques this view, asserting that language development is not merely dependent on exposure time but is fundamentally shaped by the quality of interaction within the language environment. As he states, "language acquisition is a dynamic process that relies on social interaction, not merely on the accumulation of input" (Genesee, 2008), underscoring the essential role of interactive learning in language development.
Genesee (2008) further argues that high-quality interaction is more crucial than sheer input volume. He emphasises that successful language learning requires active engagement and social interaction rather than passive exposure. As he puts it, "learning a language is not just about exposure; it requires active engagement and social interaction in meaningful contexts" (Genesee, 2008). Additionally, he challenges the traditional notion that time exposure alone determines bilingual success, asserting that while sufficient input is necessary, the quality and mode of input may be even more critical (Genesee, 2008).
Regarding the question—“the most important factors in raising a bilingual child”—Genesee highlights that bilingual success is largely determined by the opportunities for meaningful interaction and the presence of a supportive linguistic environment. He notes that "children benefit from exposure to both languages in contexts that are meaningful and emotionally engaging" (Genesee, 2018). This suggests that children should use languages in real-life social settings, such as family conversations, play, and school interactions, rather than merely receiving passive input. Therefore, he advises parents not only to consider the duration of language exposure but also to ensure that the input is interactive, diverse, and aligned with the child's interests (Genesee, 2018).
3.2. Dr. Eowyn Crisfield 
As Baker (2014) emphasises the critical role of continuous and enriching language exposure in bilingual development, stating that “children require continuous and enriching exposure to both languages to achieve competence”. However, although he recognises the importance of parental involvement, his focus remains predominantly on the quantity of language input rather than on establishing a clearly defined family language strategy.
In contrast, Dr. Eowyn Crisfield (2021) provides a more comprehensive perspective on the role of Family Language Policy (FLP) in bilingual development. She argues that families should proactively formulate clear language strategies instead of merely relying on external language exposure. As Crisfield (2021) states, “relying solely on environmental exposure is not sufficient; a structured and consistent language policy is essential”. She further contends that successful bilingual development requires not only adequate language input but also high-quality, interactive communication. According to Crisfield, simply increasing the volume of exposure without establishing a clear FLP may lead to imbalances in language use and ultimately constrain the development of the weaker language (Crisfield, 2021).
Moreover, Crisfield concurs with Baker’s caution against overly rigid bilingual education approaches. Baker warned against turning bilingual education into a “crusade” marked by excessive pressure, anxiety, and constant correction, which can engender negative feelings towards language learning (Baker, 2014). Building on this, Crisfield stresses that an effective FLP must balance consistency with flexibility to accommodate changes in family dynamics, children’s interests, and external influences. She argues that only by engaging children in interactive activities such as storytelling, singing, and role-playing—thus providing a natural and emotionally engaging language environment—can balanced bilingual development be truly achieved (Crisfield, 2021).
3.3. Dr. Stephen D. Krashen
Krashen (1982, 1985) argues that comprehensible input is the key to language acquisition, asserting that "language learning depends not on the amount of exposure, but on whether the learner can understand the input" (Krashen, 1985). This aligns with Baker’s (2014) recognition of the importance of language exposure, as he states that “children require continuous and enriching exposure to both languages to achieve competence” (Baker, 2014). However, while Baker primarily focuses on the quantity of language exposure, Krashen places greater emphasis on the quality of input, advocating for naturalistic and comprehensible language exposure rather than mere immersion (Krashen, 1985).
Additionally, Krashen’s Affective Filter Hypothesis highlights the role of emotional factors in language acquisition. He argues that anxiety, low confidence, or external pressure can raise the affective filter, thereby obstructing the processing and internalisation of language input (Krashen, 1982). Baker (2014) similarly acknowledges that excessive control over language exposure may lead to anxiety, reducing motivation and effectiveness in language learning (Baker, 2014). However, Baker does not systematically explore the role of emotional factors, whereas Krashen explicitly states that "a low affective filter is essential for successful language acquisition, as stress and anxiety can block comprehensible input" (Krashen, 1982). Based on this, he recommends that educators and parents create a relaxed and pressure-free language learning environment to facilitate acquisition (Krashen, 1985).
[bookmark: _GoBack]Regarding the question—“What is the most important factor in bilingual development?”—Krashen argues that high-quality comprehensible input is more crucial than mere exposure time. He stresses that bilingual children should acquire language in natural and interactive contexts rather than through forced instruction. "Language acquisition is most effective when input is meaningful, relevant, and naturally encountered rather than imposed through rote learning" (Krashen, 1985). Furthermore, he suggests that parents and teachers should provide input that is both accessible and slightly above the child's current proficiency level to promote linguistic growth (Krashen, 1982). 
4. Summary and Personal Insights
Bilingual development is a complex process influenced by multiple factors, as highlighted by various scholars. Baker (2014) emphasises the importance of sufficient language exposure but is criticised for focusing too much on input quantity while overlooking interaction quality. Fred Genesee (2008, 2018) challenges this, arguing that high-quality interaction is more crucial than sheer exposure time, as meaningful social engagement fosters deeper language acquisition. Crisfield (2021) expands on this by stressing the role of Family Language Policy (FLP), advocating for a structured yet flexible approach to bilingual upbringing. In addition, Krashen (1985) introduces the Comprehensible Input Hypothesis, asserting that input must be both understandable and engaging for effective learning. He further highlights the Affective Filter Hypothesis, demonstrating that anxiety and stress can hinder language acquisition.
From my own second language learning experience, these theories resonate strongly. Simply being exposed to a language was insufficient—genuine interaction and emotional engagement played a crucial role. Moreover, cultural identity was vital; feeling connected to both linguistic communities enhanced motivation and retention. Thus, in addressing the factors in raising a bilingual child, the key to successful bilingual development lies in a balanced approach: ensuring meaningful interaction, emotional security, and cultural integration, rather than relying solely on exposure time.
5. Advice for Families with Different Backgrounds on Factors in Raising a Bilingual Child
5.1. Advice for Monolingual Families
In monolingual households, creating an effective target language environment is one of the key elements in bilingual education. To help children learn a second language, parents can adopt a range of strategies to provide rich language input, especially in non-native environments.
5.1.1. Using Formal Education and External Resources
School is an essential place for language learning, and for children from monolingual families, formal education provides a structured approach to learning a second language. Parents should seek schools or programs that offer immersion-style language instruction. Encouraging children to join language clubs or extracurricular activities can also increase the frequency with which they use the second language (Baker, 2014). In addition, parents can make use of external resources, such as libraries, community centers, or online courses, to create more opportunities for children to engage with the target language (De Houwer, 2009).
5.1.2. Using Technology to Support Language Acquisition
Modern technology provides many beneficial tools for language learning. Parents can use language-learning apps, educational YouTube channels, and interactive games to enhance their children's language skills (Palfrey & Gasser, 2016). For example, using apps like Duolingo or Babbel allows children to learn the language in a fun and engaging way. Watching films or TV shows in the target language not only increases language exposure but also helps children connect with different cultural contexts (Vogel & Kormos, 2016).
5.2. Advice for Multilingual Families
5.2.1. Family Language Strategies
At home, parents need to adopt clear language strategies and attitudes toward the target language. To increase the frequency of second language usage, parents can implement strategies like designating specific times to speak the target language, such as having a weekly day where only the second language is used. This helps to create a positive linguistic environment and increases the child's motivation to use the second language (Genesee, 2008).
5.2.2. Managing Multiple Languages within the Family
In multilingual families, effectively managing language use is essential for ensuring that children can successfully learn and maintain multiple languages. Grosjean (2010) introduced the concept of "bilingual modes," which suggests that language use in multilingual families is dynamic and shaped by various factors, including family members' language proficiency and the social context. For example, some families may adopt the "One Parent One Language" (OPOL) strategy, where each parent speaks a different language to the child, which helps the child distinguish and master different languages in specific social contexts. Other families may opt for the "Home Language" (HL) strategy, using one primary language at home while being exposed to other languages outside.
Although multilingual families provide children with multiple language inputs, language mixing can occur, particularly during the early stages of language acquisition. Excessive code-mixing may affect a child's ability to speak accurately and fluently. Therefore, parents should ensure that different languages are used in different contexts, avoiding frequent language switches. For instance, parents can designate specific languages for home use and others for school or interactions with external speakers (De Houwer, 2009).
5.2.3. Code-Switching in Multilingual Families
Code-switching is a natural and beneficial practice in multilingual families, facilitating communication, cultural identity, and cognitive flexibility. Rather than discouraging code-switching, parents should embrace it as a valuable linguistic strategy. Research indicates that code-switching helps children develop metalinguistic awareness, allowing them to understand and navigate multiple language systems effectively (Grosjean, 2010).
For multilingual parents, it is important to create a supportive language environment where code-switching is seen as a strength rather than a deficiency. Parents can actively model effective code-switching by switching between languages in appropriate contexts, demonstrating how and when to use different languages. Encouraging children to engage in meaningful bilingual interactions—such as storytelling, discussions, and role-playing—can help them strengthen their skills in both languages (Bullock & Toribio, 2009).
Additionally, parents should help children understand the social norms of code-switching. While switching languages is natural at home, children may need guidance on when and where it is inappropriate, such as in academic or formal settings (MacSwan, 2017). Parents can also collaborate with teachers to ensure that bilingualism and code-switching are supported in educational environments. By adopting a flexible and informed approach, parents can enhance both their children’s linguistic abilities and cultural competence.
5.2.4. Handling Language Shift in Children
Language shift occurs when children gradually reduce the use of one language, especially when there is a discrepancy between the home language and the dominant social language. Dr. Meier (2020) emphasized the strong link between cultural identity and language development, stating that language is not only a tool for communication but also a vital part of an individual's cultural identity. In multilingual families, when one language is perceived as "secondary" or "less important" in society, children may prefer the dominant social language, leading to language shift.
To prevent language shift, parents can adopt proactive strategies to maintain and promote the use of all languages. For example, providing more opportunities for the child to be exposed to the target language through cultural activities, interactions with other families who speak the language, or travel to places where the language is spoken can help. Parents should also encourage children to use the language both at home and in external environments, ensuring that they continue to engage with the language regularly (Cummins, 2000). Furthermore, parents must support their child's cultural identity, helping them understand the value of multilingualism and nurturing the connection between language and cultural identity.
6. Conclusion
This paper delves into the crucial factors influencing children's bilingual development, drawing insights from various scholars. It is evident that children are inherently capable of becoming bilingual or multilingual, yet this process necessitates ample language exposure, high-quality interaction, and a positive linguistic attitude. While language exposure serves as the foundation, the quality of interaction proves to be even more pivotal in shaping children's language acquisition. Additionally, family language policy emerges as a significant factor, with clear strategies fostering balanced language development.
Therefore, for parents, creating a rich, natural, and interactive linguistic environment is essential, while avoiding excessive correction to preserve children's enthusiasm and self-confidence in language learning. Educators should emphasize language interaction both within and beyond the classroom, employing diverse teaching methodologies to enhance the quality of language input. Policymakers, on the other hand, need to consider how educational policies can promote bilingual or multilingual education, providing children with increased opportunities to engage with different languages.
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