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Introduction
The Welsh language is central to the cultural, historical and social fabric of Wales, functioning, not only as a means of communication, but as a symbol of national identity. In primary schools, especially English-medium settings, such as those found across Pembrokeshire, the responsibility to sustain, promote and normalise Welsh has intensified. Considering national policy directives and contemporary demographic patterns in Wales, reveal increasing linguistic diversity and significant inward migration. Factors that contribute to the decline in Welsh-language use across communities. The Curriculum for Wales 2022 positions Welsh as both a subject and a cross-curricular responsibility. Foregrounding its importance in developing ethical, ambitious, creative and healthy citizens of Wales and the world’ (Welsh Government, 2020). Furthermore, the government's vision articulated in Cymraeg 2050: A million Welsh speakers underscore the urgency in ensuring that the language remains a living, thriving element of everyday life for children (Welsh Government, 2017). Schools occupy an influential position in sustaining linguistic, and cultural heritage, particularly in regions experiencing a decline in the use of Welsh Language.
Demographic data reveals significant challenges. According to the 2021 Census, the proportion of Welsh speakers in Wales, decreased from 19.0% to 17.8% over the preceding decade (ONS, 2021) (Appendix A). In Pembrokeshire, the decline is more pronounced. Welsh-speaking children aged 5-15, falling by six percentage points, ranking among the counties with the lowest retention among young learners (Welsh Language Commissioner, 2022) (Appendix B &C). Increased migration, alongside greater linguistic diversity, means that fewer pupils begin school with Welsh Language foundations. As May (2012) notes, minority languages face vulnerability in multilingual context unless deliberate, systematic interventions are embedded within education. Thus, the Welsh language cannot rely on household transmission alone with school-based provision becoming essential.
Against this context, the primary school examined in this portfolio (school A) has sought to strengthen Welsh language experiences through a multifaceted, culturally rich, and contextually relevant approach. One central practice is the Weekly Cymraeg assembly, which exposes pupils to Welsh, in meaningful social contexts. Activities include group signing, storytelling, phrase-learning, and pupil-led performance. These assemblies nurture Basic Interpersonal Communication Skills (BICS) as defined by Cummins (1981). Through songs, greetings, and simple dialogues, pupils acquire language fluency and develop confidence in participating in Welsh. Over time, exposure in these social contexts lays the groundwork for the development of Cognitive Academic Language Proficiency (CALP), enabling pupils to engage with academic Welsh vocabulary and structures. 
This portfolio critically analyses how Welsh language, culture, history and geography are promoted in an English- medium school, that is strengthening its Welsh provision. Drawing on national policy (Curriculum for Wales 2022; Cymraeg 2050: WESP’s; Donaldson 2015), bilingual education theory (Cummins ,1981; Krashen,1985; Vygotsky, 1978; Skinner, 1957; Baker, 2011), and the sociocultural realities of Wales's shifting population and increasing diversity, the discussion explores both the opportunities and tensions within the school’s Welsh language pedagogy
Welsh Language Within the Curriculum for Wales 2022
The Welsh curriculum requires all learners to develop the use of Welsh as a natural part of communication. The LLC AoLE frames Welsh as fundamental to identity, belonging, and cultural continuity. Welsh is not presented as a single subject, but as an element embedded across the curriculum through authentic experiences, incidental language use, and meaningful communication. The policy shift reframes Welsh not as an ‘additional subject', but as an essential component of communication, citizenship, and Welsh identity. The school’s weekly Cymraeg assemblies, classroom Welsh routines and integration of Welsh across topics, demonstrate attempts to align with this expectation. The curriculum emphasises cynefin- a sense of place- which requires pupils to understand the historical, geographical and cultural characteristics that shape their local Welsh context.
Policy ambitions exceed the practical realities faced by many English- medium schools.  Estyn (2019) highlights that Welsh provision in such settings is highly variable and dependant on teacher confidence, which remains a barrier to consistent progression. Similarly, the Welsh Government’s evaluation of its Welsh- medium Education Strategy, notes that developing meaningful Welsh proficiency is challenging in non-immersion contexts, without substantial investment in staff linguistic development (Welsh Government, 2014).  As a result, although the Welsh Curriculum sets ambitious expectations, achieving them depends on the school’s capacity to embed bilingual pedagogy beyond tokenistic use of Welsh phrases (Baker, 2011).
National Policy and the School’s Role
Cymraeg 2050 (Welsh Government, 2017) and local Welsh in Education Strategic Plans (WESPs), set expectations for strengthening Welsh in all education sectors. Stating that English-medium schools must contribute to the expansion of Welsh speakers through high-quality learning experiences, and meaningful cultural engagement. Donaldson’s Successful Futures (2015) embedded the expectation that children develop a deep understanding of Welsh identity, history and culture, while becoming ethically informed citizens.
These school’s cultural celebrations, such as St David’s Day, class recitations, and The National Eisteddfod, inspire creative activities and align well with these policy priorities. They demonstrate a commitment to embedding Welsh culture identity within the school curriculum and provide Welsh traditions in authentic ways. These activities also support pupil engagement, reinforcing Welsh as something valued and enjoyable.  School A celebrates the annual Eisteddfod, a traditional Welsh festival of music, poetry, and performance, which provides a focal point for cultural engagement and language use. In preparation, pupils participate in activities such as composing simple Welsh-language poems, performing short plays, creating artwork with bilingual labels, and learning traditional Welsh songs. This involvement encourages learners to use Welsh beyond basic classroom phrases, promoting BICS (Basic Interpersonal Communicative Skills) in authentic contexts. During the Eisteddfod, the assembly format allows learners to present their work in front of peers, enhancing confidence and reinforcing oral language skills. While competitive and celebratory elements foster motivation and pride in Welsh identity. Hodges (2012), highlights that cultural participation contributes significantly to a learner’s sense of identity, when engagement is active rather than symbolic. Demonstrating the dual linguistic and cultural value of the Eisteddfod within an English-medium setting. Yet the reliance on a few high-profile cultural events, risks creating a symbolic, rather than a sustained engagement with Welsh identity. Baker (2011) argues that minority languages survive not through occasional celebrations, but through daily use and institutional commitment. The concern is that Welsh culture in English-medium schools risks superficiality, if not integrated throughout the year. Similarly, May (2012) highlights that minority language revitalisation, cannot be achieved through symbolic gestures alone. These critiques frame the need for deeper, more consistent Welsh cultural pedagogy.
Promoting Welsh Language Through Cultural Activities
Cultural events and traditions form an important aspect of the school’s approach to Welsh learning. Weekly Cymraeg assemblies also contribute to reinforcing Welsh cultural and linguistic identity, often focusing on stories, historical figures or Welsh place names. These practices nurture a sense of cynefin, and support the Welsh Curriculum’s commitment to developing learners who understand and articulate their place within Wales. Nevertheless, cultural activities alone cannot produce significant linguistic competence. Without ongoing opportunities to practice Welsh across the school day, there is a risk that such events function as isolated experiences, rather than integral aspects of bilingual development. Edwards (2010), argues that while cultural celebrations contribute to identity formation, they rarely lead to linguistic proficiency, unless embedded within sustained language exposure. Therefore, while culturally rich, these activities must be supplemented with high-quality classroom strategies to support long-term bilingual growth.
Theoretical Perspectives on Welsh Language Pedagogy
The foundations underpinning Welsh-language development in English-medium primary schools, draw heavily on sociocultural, linguistic and behavioural perspectives of learning. Vygotsky’s (1978) sociocultural theory is particularly relevant, as it positions language as a cultural tool, and a means of cognitive development. For pupils learning Welsh as an additional language, social interaction is not simply beneficial, but essential. Opportunities for peer collaboration, teacher modelling and scaffolded dialogue, create the ‘zone of proximal development’ in which children can attempt new Welsh vocabulary with guided support. In the context of an English-medium school, this means that whole school Welsh assemblies, partner-based oral tasks and teacher-led routines, become crucial mediating structures (Appendix D). However, a critical limitation remains: English continues to dominate pupils' social interactions outside formal Welsh sessions, which restricts the exposure required for linguistic competence.
Krashen’s Input Hypothesis (1982) extends this understanding by emphasising that learners acquire language when exposed to comprehensible input, slightly beyond their current level (i+1). In primary settings this aligns with the use of simple daily Welsh. Such as instructions, greetings and praise, which offer predictable and meaningful exposure. Yet, as Estyn (2019) notes, inconsistency in teacher pronunciation and fluency reduces the quality of input available in many English-medium classrooms. Krashen’s theory reveals a structural challenge: while the Curriculum for Wales 2022 encourages incidental Welsh, its success depends on teacher linguistic confidence, an area identified as uneven at a national level.
Cummins’ (1981) distinction between Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP), is vital in understanding how Welsh develops in non-immersion settings. Many pupils gain conversational Welsh through songs, classroom routines, and cultural events. Which supports BICS, however, Cummins’ theory warns that this does not equate to the academic Welsh needed for the deeper understanding of grammar, literature, or subject specific vocabulary. This is a challenge for English-medium schools, where opportunities for developing CALP are limited, and restricted to Welsh lessons, rather than embedded across the curriculum. Cummins’ framework explains why pupils appear confident during Welsh assemblies, or St David’s Day performances, yet struggle with extended tasks requiring academic language. This reveals the risk of overestimating proficiency based on surface-level linguistic behaviour.
Behaviourist theory, particularly Skinner’s (1957) work, offers additional perspectives on early Welsh acquisition. Behaviourism posits that language behaviours are learned through reinforcement, imitation, and repetition. In Welsh classrooms, this can be seen through praise systems, such as ‘tocyn iaith’. Reward points, or verbal reinforcement when pupils attempt Welsh. These practices build confidence and encourage risk-taking, especially among younger learners. However, from a critical standpoint, behaviourist approaches alone, cannot support long-term internalisation of grammar, or the spontaneous use of Welsh beyond structured contexts. If Welsh becomes associated only with rewards, rather than authentic communication, pupils may not transfer these behaviours into genuine linguistic competence. This limitation highlights the need for balancing reinforcement with meaningful communicative opportunities.
Baker’s (2011) work on bilingualism, adds another dimension by emphasising that minority languages such as Welsh require sustained institutional support. Baker argues that isolated cultural events, however positive, are insufficient for genuine bilingual development. Instead, pupils need repeated, integrated and curriculum-wide exposure to the language. In English-medium schools, this means that while St David’s Day, Eisteddfod-style events and weekly Welsh assemblies contribute to cultural identity, they cannot substitute for consistent pedagogical strategies that embed Welsh across subject areas. When these celebrations stand alone, they risk becoming tokenistic rather than transformative. Baker’s theory supports the critique that cultural activities must be complemented by structured Welsh-medium tasks, and consistent expectations for incidental Welsh throughout the school day.
From a cognitive perspective, the research of Bialystok (2009), demonstrated that bilingualism is associated with enhanced executive functions, such as improved attention control and working memory. This provides further justification for strengthening Welsh language exposure within English- medium settings, as the benefits extend beyond cultural identity into measurable cognitive outcomes. These findings support the Curriculum for Wales’ (2022) ambition for all learners to become ambitious, capable learners who draw upon bilingual skills as part of broader cognitive development. Taken together, these theories highlight the complex interplay between social, cognitive and behaviour. All processes in developing Welsh within English- medium contexts, reveal the tensions between national policy aspirations, such as Cymraeg 2050 and the Curriculum for Wales. They also reveal the realities of limited immersion, variable teacher proficiency and inconsistent exposure. Vygotsky underscores the need for meaningful interaction; Krashen emphasises quality input; Cummins warns against mistaking conversational ability for academic competence; Skinner shows how reinforcement motivates early attempts; and Baker demonstrates that minority languages require systemic rather than symbolic support. When applied critically, these frameworks expose the structural barriers that English-medium schools face in sustaining Welsh language development, while offering a conceptual foundation for designing effective bilingual pedagogy.
Historical and Geographical Aspects of Welsh Education
The Curriculum for Welsh, places significant emphasis on connecting learners with the landscapes and histories that shape Welsh identity. Within the school, topics exploring Welsh rivers, mountains, myths, castles and industrial heritage, provide strong foundations for cross-curricular learning. These topics offer meaningful contexts for integrating Welsh language skills, enabling learners to encounter vocabulary through authentic content, rather than discrete language lessons.
Exploring Welsh geography, alongside simple Welsh place-related vocabulary, or studying historical figures, with accompanying Welsh descriptive phrases, enriches learning and fosters cultural understandings. Cross-curricular approaches, reflect the curriculum’s call for holistic learning, and support development of cynefin (habitat), grounding learners within their local and national environment.
Critical Reflection on School Practice
The school has made progress in strengthening Welsh provision. Regular Welsh routines, assemblies and cultural events reflect commitment to national policy and demonstrate a developing bilingual ethos. Pupils enjoy Welsh activities, and show enthusiasm for songs, greetings and cultural celebrations. However, the use of Welsh remains inconsistent across classrooms. Some teachers integrate Welsh into daily routines with confidence, while others use it more sporadically, limiting its impact. This inconsistency restricts linguistic exposure and reinforces the challenges highlighted in national reports (Estyn, 2019; Welsh Government, 2014). Teachers often express insecurity about their Welsh competence, limiting the ability to provide rich, spontaneous Welsh input. This creates a gap between curriculum aspiration, and practical implementation.
Population diversity also affects Welsh language engagement. As Wales becomes increasingly multicultural, many pupils enter school speaking neither English nor Welsh. For such learners, English tends to dominate socially and academically, pushing Welsh into a secondary position. Baker (2011) warns that minority language cannot thrive under such conditions unless schools position them as valued, useful and integral to everyday learning.
Recommendations for Future Improvement
To Strengthen Welsh language development, the school could work towards establishing greater consistency of incidental Welsh throughout the day. A school-wide progression framework for Welsh sentence patterns would support this. Professional learning increases teachers' linguistic confidence. Staff training, focusing on simple, usable Welsh structures, bilingual questioning techniques, and scaffolded strategies help ensure meaningful exposure.
Cross-curricular planning should be expanded, so that Welsh is embedded within history, geography and creative subjects. Bilingual resources, translation activities and shared reading tasks support CALP development in line with Cummins CUP model. The school should also examine ways to deepen cultural integration beyond annual celebrations, embedding Welsh mythology, local history and cultural narratives across the year.
Finally, parental engagement is crucial. Bilingual newsletters, vocabulary sheets and video demonstrations of Welsh songs, could help families engage with their children’s learning. Reinforcing the message that Welsh is valuable and relevant, regardless of background.
Conclusion
[bookmark: _Int_C9X7TiKa]In conclusion, language is more than a means of communication; it reflects identity, memory and belonging. The evidence throughout this portfolio, shows that language shapes how learners understand themselves, their communities and their place within the world (Vygotsky,1978). In Wales, this significance is magnified, Welsh is not a medium of instruction, but a symbol of cultural resilience and national continuity (Baker, 2011; May, 2012).
Theoretical perspectives-from Cummins bilingual proficiency models to Krashen’s input hypothesis- demonstrates why Welsh requires sustained, pedagogically informed commitment. Policy frameworks echo this urgency: both the Curriculum for Wales (2020) and Cymraeg 2050 (2017) embed Welsh language and culture at the heart of education. Yet Census 2021 data shows a decline nationally and locally, with Welsh-speaker numbers falling to 17.8% across Wales and to 17.2% in Pembrokeshire. These statistics provide evidence that Welsh cannot be sustained without high-quality school intervention.
The practices explored, assemblies, Eisteddfodau, incidental Welsh, cynefin-based learning, demonstrate promising foundations. But Hodges (2012) reminds us that symbolic celebration is insufficient, without deeper linguistic immersion. True revitalisation requires pedagogy CALP, enabling them not only to speak Welsh, but to think, reason, and create through Welsh.
Ultimately, Welsh matters. It matters educationally, socially, culturally and historically. It matters for belonging, identity and for the richness of a multilingual Wales. English-medium schools, in places like Pembrokeshire, hold extraordinary potential to shape the language’s future. With passion, evidence-based practice, and authentic cultural integration, the Welsh language cannot only be preserved but lived. Ensuring its vitality for generations to come.
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Appendix C
Welsh language, Wales: Census 2021
· . Main points In Wales, a question about Welsh language has been included in the census since 1891; people self-assessed their own Welsh language skills, or the skills of others if they were responding on someone else's behalf, such as parents or guardians reporting on behalf of children. 
· In Census 2021, people self-assessed whether they could understand spoken Welsh, and speak, read or write Welsh; people could select a single skill, multiple skills, or no Welsh language skills. 
· In 2021, an estimated 538,000 usual residents in Wales aged three years and over (17.8%) reported being able to speak Welsh, which is a decrease since 2011 (562,000, 19.0%). 
· One of the main factors contributing to the overall decrease in the percentage of people who reported being able to speak Welsh between 2011 and 2021 was the decrease in children and young people aged 3 to 15 years who reported this skill.
·  The percentage of usual residents aged three years and over able to speak Welsh decreased between 2011 and 2021 in all local authorities except Cardiff, Vale of Glamorgan, Rhondda Cynon Taf, and Merthyr Tydfil.
·  Among children and young people aged 3 to 15 years, the percentage who could speak Welsh decreased in all local authorities between 2011 and 2021.










Appendix D
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School A’s rewards board demonstrates how positive reinforcement is used to promote the Welsh language in an English –medium school. By rewarding pupils for their use of Welsh, the school encourages confidence, participation, and everyday language use. This reflects the importance of creating meaningful opportunities for bilingual engagement (School A, 2025).
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