

1
2103904

A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
This paper intends to evaluate and identify the next teaching and learning steps focusing on a case study of a group of learners, based on an observed critical incident. To be able to obtain the name critical incident, it is said that it must provide valuable information and has some underlying implication. When looking at a critical incident it is not something that can be just brushed along the surface, it is something that must be investigated further, to be able to gain a deep understanding of why the event has happened and how to either prevent it from happening again or to try and duplicate it. The definition of critical incident created by the government is “A critical incident may be defined as any sudden and unexpected incident or sequence of events which causes trauma within a school community and which overwhelms the normal coping mechanisms of that school.” Although this definition appears to have a bad connotation surrounding it, the ideology around the phrase critical incident can highlight a positive situation within the classroom. This could be anything from students showing tremendous willingness to contribute within lesson, which may be set out by the teacher being exceedingly enthusiastic towards any response from the students. The relevant information about the school in which was observed will be provided. The focus of this assignment is a specific critical incident, in which will be related to the four purposes of Donaldson’s ‘Successful Futures’ as well as an assortment of literature.

The role of critical reflection

The role of critical reflection is vital to becoming a successful teacher, as every lesson taught is followed by a reflection on the strengths and weaknesses of said lesson. Contrary to observing from the outside in, as a teacher, reflecting after each lesson is often used as a way to figure out what worked well for certain classes and what did not – has been seen in the past with a ‘What Went Well’ and ‘Even Better If’ approach. With the release of Donaldson’s Four Purposes, the role of critical reflection is changing for teachers across Wales, as many teachers take the leap from the basic curriculum set out in the Education Reform Act 1988. When comparing the two curriculums, it is clear to see how they are very similar in their expectations for the future generations. However, with Donaldson’s new curriculum there is a chance for teachers to develop their understanding of the new curriculum and the way it will change lessons in the classroom. Many teachers use critical reflection as a standpoint to ensure that each of the five professional teaching standards have been met and delivered efficiently. Each of the five teaching standards have been given a definition, of what is expected by the government in each lesson. The definition given to pedagogy is ‘the teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning’. With regards to the role of critical reflection, the summery of the aims of pedagogy connotes that critical reflection is vital for the best outcome of the learners. When looking at pedagogy, there are several subcategories that form pedagogy, and each one is just as important as the last. Nevertheless, an excellent example that is very closely linked to the role of critical reflection can be seen within the Influencing learner’s subcategory of pedagogy, sustained effort, and resilience in learners. Although this is what each student should be experiencing within each lesson, it is clear that it also applies to the teacher, ‘the teacher ensures that learners reflect upon the extent to which they have stretched themselves’. This denotes that, even though this is what every student should be doing, to be able to do so the teacher must be able to understand and use it in practice themselves. The role of critical reflection is one that many teachers must be able to understand in order to aid the progression of their students. Keiny (2014) states that ‘... professional development can be seen as a process of professional growth’. This extract is significantly important when looking at the role of critical reflection, as it shows the ideology that to be able to critically reflect after each lesson, will aid in the development of teaching as a profession. Critical reflection is significant for every teacher’s development as a profession. It allows many teachers to look at what they have taught, and to be able to make sure that each of the five professional teaching standards have been upheld, to be able to identify what worked with the students being taught and what could be improved, and to see if the students fully understood what was being taught to them. This is imperative for many teachers so that they can develop professionally. 

Observation school & class context 
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By following the BERA Guidelines the “confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”, henceforth the name of the school, educators and students will remain anonymous throughout this study. The school in which the observation took place, was a secondary school based at the head of the Rhondda valley. The school is in the local authority of Rhondda Cynon Taf (RCT). The school is an 11-18 mixed comprehensive school with approximately 1600 pupils in current attendance. The school is a predominantly English medium speaking school, with data from the 2016 Estyn report stating that 10% of pupils are fluent in Welsh and 39% can speak welsh but are not fluent in the language. Around 23.3% of pupils are eligible for free school meals, with around 41% pupils living in the 20% most deprived areas in Wales, as seen in figure 1. Figure 1 shows the most deprived areas in wales, as reported by Statistics for Wales, in the Welsh Index of Multiple Deprivation; for the Welsh Government in 2019.  The school has an additional needs register, of which 24% of the school’s pupils are on. Less than 1% of pupils in the school have a statement of special educational needs.Figure 1


Critical Incident linked to Donaldson’s four purposes 

Graham Donaldson has over forty years of experience in educating in schools and universities and becoming one of the Majesty’s Inspectors of Education. Donaldson then went on to be the chief executive of the agency and Chief Professional Advisor on education to the Scottish Government.  With the new curriculum rolling out across Wales in the upcoming months, there is an importance to be able to identify an incident - as witnessed in the critical incident – and be able to link to several of the four purposes.  
The critical incident that has been selected can be found in Appendix 1, it involved interactions between a girl ‘pupil A’, a boy who she was sat next to ‘pupil B’ and their teacher ‘teacher A’.  

This critical incident can be linked to Donaldson’s Four Purposes, in particularly the aim that all students should be ambitious capable learners. When the lesson began each student was given a task to look at the importance of the alliances of the First World War, which they had previously studied. From this it can be further linked within the purpose that each of the children are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts, as well at the fact that they were able to undertake research and evaluate critically what they had found, to identify which impact they thought was the most important and why.  

Furthermore, from the evaluation of the critical incident, it is clear to see how the Four Purposes can be further established by teacher A’s response to pupil A and pupil B. Looking at healthy confident individuals who build their mental and emotional well-being by developing confidence, is one of the Four Purposes proposed by Donaldson in the new Welsh curriculum. When looking at this incident it could be linked to a relationship between pupil A and pupil B, that appears to be somewhat a toxic relationship. However, when linking this incident to Donaldson’s Four Purposes, it can be said that pupil A is currently building their mental and emotional well-being by developing confidence. Within context, pupil A was quiet throughout the entirety of the lesson, therefore possibly lacking confidence to speak for herself. 

Within Donaldson’s Four Purposes, there is an aspiration for every student to be molded into ‘valued members of society’. Within the incident it can be clearly seen how teacher A is starting to use Donaldson’s Four Purposes, within their teaching style and responses within situations. As demonstrated with teacher A’s response to pupil B answering for Pupil A, as they almost disregarded pupil B’s answer, and sat with pupil A and discussed that pupil A was struggling to understand what had to be done within the task. Linking back to Donaldson’s Four Purposes, it is evident that teacher A is subsequently aiming for pupil A to have the confidence to participate, whether that be discussions in class or asking for help when needed. By showing pupil A that as a teacher, they are there to help and support students, it can be further linked to being able to form positive relationships based upon trust and mutual respect. 
Literature Review
The study of the previously noted critical incident can be linked to several areas for research in education. The most evident example with Appendix 1 materializes to be pedagogy, listening to learners, specifically the fact that teacher A encouraged pupil A and pupil B to ask questions if needed. With the incident progressing to an interesting social interaction between teacher A, pupil A and pupil B, it will be fascinating to look at social constructivism and critical pedagogy. Assessment For Learning (AFL) will nonetheless be just as thought-provoking to explore within the task assigned by teacher A. 

Critical pedagogy is interesting to explore with regards to social situations that took place in Appendix 1. Peter McLaren states that critical pedagogy strives to advocate to make education a crucial site of power dynamics, he also discusses how the supporters of critical pedagogy seek to create more democratic and socially responsible. Critical pedagogy is most certainly a fresh view on the dynamics of the classroom, and how using critical pedagogy can change the whole dynamics of an incident that is beginning to unfold. It can be said that critical pedagogy would be unheard for had it not been for Paolo Freire (1970). Freire believed that educational processes are not neutral, they can either domesticate or liberate. This being that they indoctrinate students to accept dominant ideologies and follow the status quo. The ideology that critical pedagogy seeks to create a more democratic and socially responsible society, is interested as many teachers would say that their classrooms promote their students to become socially responsible. The hope of many who believe in critical pedagogy, is that after students become aware of the ideology that power tends to serve some groups more favorably than others, that they will be empowered and more equitable social realities. This belief is most certainly interesting when looking at the context of a classroom, especially as Freire believed in encouraging students to challenge authority. The idea of encouraging students to challenge authority while ensuring that they do develop into ethically informed citizens, is very contradictory in many ways. However, some critical pedagogy scholars have taken a postmodern conception of identity and difference; McLaren is one of those scholars who delved into the importance of identity politics by embracing critical perspectives that draw on feminist, performative, and queer studies.   When looking at the four purposes one of the aims is for all students to be ethical, informed citizens, many would argue that with Donaldson’s new curriculum being released in Wales would fulfill both pedagogy and critical pedagogy within the classroom. 

It is somewhat hard to find criticism of critical pedagogy, as many scholars and teachers are such big fans of the ideology within critical pedagogy. However, it is interesting to investigate what some have called the crucial role of communication in critical pedagogy. Deanna L. Fassett and John T. Warren (2007) developed critical communication pedagogy as a way of studying the power and communication relationship in an educational context. Fasset and Warren’s critical communication pedagogy symbolizes identity as performative, gender, race, class, and sexuality. Although this is the first of the ten commitments that makes critical communication pedagogy, the ideology that all students and teachers should be able to discuss these matters is interesting in the ever-changing society that we live in currently. Especially as each topic holds immeasurable sensitivity for many students and would have to be intergraded from the start of their education, to ensure that every student is comfortable to discuss their thoughts and opinions without arguments or judgement. David H. Kahl, Jr disagrees with the use Fasset and Warren’s first of the ten commitments, after researching the effects it could have on the students in which would be participating. Kahl states that students may resist critical communication pedagogy, as they may have difficulty recognizing that marginalization occurs for minority groups in society. Gust Yep (2007) discussed this issue noting that some may react to these topics in different ways, he argues that some students may argue that oppression is an individual experience, and therefore not generalized. Kahl also states that there is one group of students who would find it to be of great difficulty to discuss such topics, which would be white male students. This is interesting to look at as many young people would like to see themselves as unbiased towards different groups of people. Whereas Fasset and Warren believe that gender, race, class, and sexuality should all be discussing freely between students and teachers. Stonewall and the University of Cambridge (2017) released a report on the experiences of lesbian, gay, bi and trans young people in Britain’s schools. Within this report it identifies that nearly 50% of LGBT young people are still bullied for being LGBT at school, and only one in five have learnt about safe sex in relation to same-sex relationships in schools. When delving into both critical communication pedagogy and its critiques, it is clear to see where holes can be found within this expansion of critical pedagogy, but as stated before to be able to integrate these ideas and beliefs, we would have to begin at the start of every student’s education to clear any biases that have been subconsciously passed onto them. 

Some studies have found that AFL has a positive impact on the assessment of students and pushing their educational needs. Kingston and Nash (2011) conducted a meta-analysis suggesting that appropriate use of assessments can increase learning. One aspect of AFL, peer assessment, has been defined by Topping (1998, p.250) as “an arrangement in which individuals consider the amount, level, value, worth, quality, or success of the products or outcomes of learning of peers of similar status”. For many students, peer assessment can be seen as more comforting than the teacher marking and assessing their work. This being because they can discuss their answers amongst themselves and almost defend their argument for why they have chosen to answer said question in said way. This is interesting to look at as for many students, assessments can cause great anxiety, whereas when students can peer assess each other’s work, it takes a lot of pressure off students. According to Philip Race, Sally Brown and Brenda Smith, the practice of peer assessment has been recognized as having a possibly enormous benefits in terms of learning gain and is increasing being used in higher education to involve students more actively in the assessment process. Linking to the anxiety that many students face, this is interesting as it suggests that any anxiety that is faced by students with assessments, will become hopefully non-existent. 

Paul Black and Dylan William explore the use of AFL and peer-assessment, by looking at the advantages and disadvantages that AFL can present. Black and William identify the ideology that fundamental education change can only be achieved slowly. Which like critical communication pedagogy would have to either be intergraded into classes from a young age or introduced slowly and frequently in order to build and gain the confidence of both students and teachers. However, as Black and William suggest, peer assessment isn’t just a ‘magic bullet’ to fix issues and anxieties faced by many young students, they believe that there are too many issues involved for it to be a ‘magic bullet’. The issues they believe are involved are too closely linked to both the difficulties of classroom practice and the beliefs that drive public policies. As Sluijsman, Gruwel, van Merrienboer, and Bastiaens infers that assessment approaches based on constructivism consider the student as an active individual who shares responsibility, who cooperates, who is always in dialogue with the teacher, and it provides for a more unified approach to education. Looking at this assessment and understanding, it is clear to see why Black and William believe that fundamental education change can only be achieved slowly, through programs of professional development that build on existing good practice. 

Introducing new AFL practices within the classroom can be seen as ‘risky journeys’, this is further delved into by Black, Harrison, Lee, Marshall and William (2003), as they dedicated a whole chapter to looking at the risks of introducing new ideas and practices into the classroom. One risk they came across when introducing AFL practices, was that teachers might have found the tasks that it set them to be unacceptable or impossible. As stated before, there is the worry that not all students would be able to adapt to the changes, and even struggle to comprehend a way to approach tasks given to them. However, they recognize the importance of peer assessment as they consider it to be ‘uniquely valuable’ because it motivates students to be more careful in the work they do, as well as amplifying the student voice in the learning process. 



Reflection / Evaluation & Next Steps

After reading a vast range of literature, I have decided that I like the ideology of critical pedagogy and I plan on using a variety of techniques within my personal practice. I have come to this decision after reading about critical pedagogy, there seems to be a predominantly positive view, as stated within the literature review, I found it hard to find any literature that disagrees with using critical pedagogy within the classroom. This maybe down to pedagogy itself being a one of the five professional teaching standards, so many may feel as though they are not fulfilling their professional roles by contradicting the standards that must be met. 

Before researching and reading about critical pedagogy, I did not take into consideration the importance that critical pedagogy can have within the classroom as well as into society. It is evident from Appendix 1, that the classroom is where a lot of people ‘learn’ to become socially responsible, as they are influenced by not just the teacher, but the reaction of others around them to an event. I now plan to apply some ideologies of social responsibilities within the subject of history, by investigating historical events the question of whether that historical figure is being socially responsible can be discussed as a class. By looking at the responses that the students achieve it would be enlightening to see what many students would define as being socially responsible. Although I plan to use critical pedagogy in my professional role as a teacher, I am skeptical of Freire’s ideology of education indoctrinate students to accept dominant ideologies and follow the status quo. This thought feels very heated towards an education system that doesn’t necessarily use critical pedagogy, especially as I would link the word indoctrinate to Nazi Germany purely through the education that I have received. 

Whereas when looking at critical communication pedagogy, I wish to develop my understanding of certain aspects within the 10 commitments and possibly integrate them into my classroom and teaching role as a profession. From looking at both perspectives, I realise that this is imperative in developing as a teacher. However, I am also aware that I need to have caution when approaching sensitive subjects such as gender, sexuality, and race within the classroom. This is because of the research seen prior in the literature review, revealed that, 50% of LGBT young people are still bullied for being LGBT at school, and only one in five have learnt about safe sex in relation to same-sex relationships in schools (Stonewell and the University of Cambridge, 2017). Although this study was carried out in 2017, I feel as though these issues are still relevant, especially within smaller towns and valleys across South Wales. This can be seen in an incident which occurred in Cardiff in July of 2021, which was a homophobic hate crime. As well as the recent Black Lives Matter protests that have been prominent within the news over the last few months. With these incidents being so fresh within the public eye, I understand the sensitivity that is needed when discussing these topics for many students. 

Formerly to researching AFL and peer-assessments I never fully understood the importance that it had within lessons and the education system. However, after looking at Black and William’s interpretation I feel as though there is a lot more thought behind the reason for peer-assessments, as it is something much more than a teacher being too lazy to mark the work. The ideology that peer-assessment encourages students to become individuals who are responsible, cooperates, and in dialogue with the teacher, presented by Sluijsman, Gruwel, van Merrienboer, and Bastiaens, is very appealing to me and inspires me to use this method of AFL within my lessons. 

Conclusion

Overall, this critical evaluation has covered a vast amount, and one is led to the understanding that a critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident, is vital to understanding the direction that any teacher is going to take in their own practice in the future.  From looking at a variety of literature, observations within the classroom, articles, the five professional teaching standards, and Donaldson’s four purposes, the observer has been given the option to delve into the different teaching practices and go onto trialling new methods within the classroom. This is imperative as it has also given the observer the chance to develop their understanding of how pedagogical techniques can be related to the five professional teaching standards as well as Donaldson’s four purposes. Looking at the critical incident in Appendix 1 it was interesting to relate it Donaldson’s four purposes for multiple reasons. The most interesting was linking Listening to Learners, to build their mental and emotional well-being by developing confidence, to the incident that unraveled, because teacher A was quite possibly unaware of how his reaction to the incident evidently meets one of the four purposes within Donaldson’s ‘Successful futures’. 
The literature review was exceptionally worthwhile, as a lot of the literature that was read come from well-known established figures within the education community. Hence, by reading and dissecting these acclaimed pieces of work, meant that the advantages and disadvantages of each piece of literature has been identified. This takes away any glamourization that some in the role of teaching as a profession, may face when first encountering new practices and theories.  
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APPENDIX 1

	Date and time, year group: 22/09/2021, 11am, Year 12


	Where and When: Context of the observation – subject/AOLE, general classroom context

Third floor history classroom, after breaktime. The class were quite a lively group of 15. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher had assigned everyone a task, on the impact that alliances had on the first world war. While the class were starting the task, the teacher walked around asking if anyone needed help, in which he asked a couple who were sat in the back of the classroom. When asked if the female student needed help, the male student replied, “no she is okay”. The teacher asked the female student if she needed any help, in which she said yes as she was really struggling. The teacher then sat with her and ensured that she knew what to do. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

By looking at the way the male student answered for the female student, I could look at the health and well-being might usefully relate to the issues raised by the incident. This could be linked to Pedagogy - Influencing Learners, Listening to learners. 





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It was a quiet classroom, there was a table of boys who seemed rowdy, but this lesson was after breaktime. 















APPENDIX 2

	Date and time, year group: 22/09/2021, 12pm, Year 9


	Where and When: Context of the observation – subject/AOLE, general classroom context

Year 9 history lesson, every student is welcomed and asked ‘how are you doing today?. The class are very quiet and when they enter, they stay silent and dont make conversation with each other.  


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

From the start of the lesson, the teacher had a positive attitute towards every student walking through the class room door. After the task was introduced the teacher began to try and get the class to engage in discussion. Everyone was encouraged to paticipate in a disscusion about the topic. The teacher walked around the classroom, while encouraging the class to contribute to the discussion. One student disscussed their views on the topic and the teacher replied with ‘awsome’, another child contributed with their idea and the teacher replied ‘genius idea’.  




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Refining Teaching
Managing the learning enviroment. 

4 purposes:
· Healthy confient individuls:
· Are building their mental and emotional well-being by developing confidence, reilience and empathy.





	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

After break









APPENDIX 3

	Date and time, year group: 23/09/2021, 12pm, Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context

It was a PSE lesson, the teacher sat behind his desk and didn’t acknowledge the students as they walked in. The students arrived at all different times including five minutes after the class had officially started. 




	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The students were given a task; however, they were not doing the task given and had become quite unruly and paid no attention to anything but their own conversations. The teacher stood at the front of the classroom and used an attention grabber and then counted down from three. However, by the time the teacher had counted down to one, there were still students taking part in conversations. This led to the teacher shouting for everyone to be ‘quiet and listen’, 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?



This could be linked to pedagogy, infulencing the learners, challenge and expectations. It would be interesting to look ‘under the hood’ with regards to challenge and expectations, as the students did not meet the teachers expectations at all. As they did not participate in the task given and they did not listen when the teacher wanted their attention. I could look further into Donaldson’s ‘sucsessful futures’, with regards to this incident and how it can link.






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


With it being a mixed abilities class there are lots of distractions from all around the classroom. It was also before lunch, so many sudents were primeraly discussing what they were going to do on their lunch break. 




image1.png
Welsh Index of Multiple Deprivation 2019
Welsh Index of Multiple Deprivation

by Lower Leve SuperOutput Aveas
Rark  Most Depived

o191 10% mostdeprved
19252 [ 1020% mos dopied
w5 [ 2030% nost deped
s10-555 [ 3050% mos deped




