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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Ensure that literature is a strong focus within all sections of your assignments going forward.
	I have demonstrated the use of literature within the main body of the assignment. With its main focus on the chosen standard. 

	Target 2
	Try to establish pertinent links between theory and practice
	I have displayed many examples in both parts, making links between theory and practice in my current teaching and also, how I would take this forward in the future. 

	Target 3
	
	





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We meet a group to discuss various AFL strategies used within schools to assess pupils understanding throughout the lesson. Looking at the variety of strategies we addressed their advantages and disadvantages giving us an idea if they would be suitable for the phase we were currently teaching. ​​​​​​​
	It was extremely useful to look at the various AFL strategies used by professionals to assess pupils learning. During this session there were strategies that I had not yet used, and thought would be beneficial and suitable for the year group I am currently teaching. 


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I then had the opportunity to carry out a variety of AFL strategies within the classroom. This enabled me to see which strategies the pupils liked to engage in and also which one had the best outcome, demonstrating how much the pupils had learnt. 
I specifically tested two AFL strategies which were ‘2 stars and a wish’ and Kahoot Quizzes’. I found both worked well with the pupils in my class. However, both pupils with ALN struggled to complete the ‘2 stars and a wish’ as they found the written aspect difficult. Its advantages were that it encouraged independent learning and taking responsibility for their own learning and next steps for progression. The pupils practically liked the Kahoot quizzes but could sometimes cause the pupils to become overly excited resulting in the noise level being raised. They provide data that shows the progression of all pupils.     
	After incorporating many AFL strategies into the lesson, I have taught. I particularly favoured the quizzes and the 2 stars and a wish. I felt they worked very well within KS2. 
They are both quite different in the way they assess learning. The 2 stars and a wish allow pupils to take responsibility for their own learning and to set themselves targets. Where as the Kahoot quizzes produce data that the teacher can look at to assess the pupils understanding of the topic. 



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	We came together as a group to present our findings on two of the AFL strategies we had tested. Within the presentation we reviewed both the advantages and disadvantages of each strategy.  
	Listening to other students’ evidence of good practice was especially useful. Those students who presented findings from strategies used within the foundation phase was particularly helpful, as this gave me an insight into what works well in the next phase that I will be placed into. 
I had also never incorporated a WAGOLL into my lessons. After listening to the successes of using this AFL I will utilise this within my future lessons. 





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
As part of a literacy lesson which required the pupils to write a descriptive piece of text, I need to re- visit the definitions of imperative verbs, adverbs and similes. I used the internet to carry out the research and made notes to look back on when creating the resources needed for the lesson.  

Rhifedd / Numeracy
Evidenced by an asset? ☐
Paste text here or n/a 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Attended training on the use of Flip Grid and how to incorporate it in online teaching. During the training we looked at the variety of elements and how they could be used within virtual teaching. After completing this training, I am now able to record a video of myself demonstrating WAGOLL, setting tasks and listing a set of instruction. ​​​​​​​
The pupils can then respond with a recording of themselves to either showcase a piece of work or to verbally demonstrate their knowledge and understanding. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 To gain a greater understanding of the class topic on Ancient Greek gods and goddesses, I carried out research in order to plan and teach lessons virtually to the pupils. I looked at the cornerstones pack which was supplied by the school and used the BBC bitesize website. 




Safonau/ Standards

Professional Experience Template 1: Physical Education Mini Olympics
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
During this PE lesson the pupils needed to demonstrate their numeracy skills. In one of the games the pupils had to throw a bean bag into hoops that were placed on the floor. Each hoop had a number in the hoop representing the amount of points that would be awarded if they were to successfully land in that hoop. The pupils would have three attempts at this and would need to add their score at the end. They were also given a score sheet where they would be expected to record the scores and work as a group to total the score of their team. In the other game pupils needed to problem solve to gain points by getting three in a row. The aim of the lesson was to work on speed, agility and throwing techniques.  
What have you learned?
During this lesson I found that pupils where enthusiastic about the numeracy incorporated into the PE lesson, far more than when they are specifically completing a math’s focused task. The environment had a positive outcome on the on the cross curricular theme and I would look to use the outdoors more within my teaching. I was also able to assess the pupil’s mental numeracy skills by looking at the score sheets. 
What next?
After teaching this lesson it has encouraged me to utilize the outdoors into my lessons. The pupils seemed to enjoying learning in different environment. The success of a PE lesson depends on the management of the environment. The whistle is essential in such a large area to gain the pupils attention and I will always wait for silence to ensure all pupils can hear, 
The cross curricular theme proved to be successful and I found the pupils helped one another to count up the scores. 



In my next PE lesson I will try to incorporate a variety of skills that will grab the pupils attention from the beginning which would influence the pupils motivation and engagement. 


Professional Experience Template 2: Welsh Lesson- Pupils creating a menu 
Pedagogy Standard: Influencing: Reflection in Learning
What did you do and why?
Before setting the tasks, we reflected on the vocabulary learnt in the previous lessons. As a starter to the lesson the pupils had to write down as may welsh foods they could remember from previous lessons, this would also help them with the set task, giving the pupils the confidence to create/ write their own food menus. ​​​​​​​
What have you learned?
I have learnt that this is part of most lessons taught and is a good way to assess the learners understanding before moving onto the focused task. It gives the pupils the confidence knowing that they have gained plenty of prior knowledge in the topic/ subject area and guides the pupil to set themselves targets and ways to improve. 
What next?
I will continue to use reflection in the majority of my lessons going forward, it is definitely beneficial for both pupil confidence and for assessment purposes.



Professional Experience Template 3: Paste text here
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
In order to give the pupils, the opportunity to complete the practical experiment, I planned to set out the required equipment prior to the start of the lesson. When the pupils arrived back at the classroom after their morning break, they were given precise and clear instruction not to touch the equipment. Before facilitating the lesson, I went through the set of rules the pupils were expected to adhere to, ensuring the safety of themselves and others. All pupils took part in the experiment, and the layout of the classroom enabled me to walk around supporting those pupils who needed guidance whilst assessing the pupils during the activity. The effective management of the learning environment was crucial for the success and learning outcomes to be achieved.
What have you learned?
Managing the environment is not only pivotal to ensure all pupils are learning and achieving but when carrying out a practical experiment it also needs to be managed to ensure the safety of all. Providing this type of environment will increase the pupil’s confidence and want to achieve. All pupils within the class achieved the success criteria and were able to orally explain the dissolving process. Setting out the equipment while the learners were outside not only helped with time management but also helped with the flow of the lesson. 
What next?
When carrying out any practical assessment organization of the classroom environment is vital for the pupil to achieve the intended outcomes. Through enjoyment the noise level sometimes increased to a level that was a little high. I would stop the pupils in the future to gain back control rather than trying to reduce the noise level whilst they are continuing with the task. 


Part 2: Critical Reflection
This essay is going to focus on the importance of managing the learning environment, looking specifically, at the factors and strategies that are used to enhance learning and wellbeing, within both the classroom and outdoor learning environment. This standard is extremely broad and can have many strands that can influence its effectiveness, such as external factors and the environment in which the lesson is facilitated. There are many approaches that schools and teachers adopt in the management of the environment.   

Introduction
This chosen aspect is of great interest and during, all practical experiences has demonstrated to be the most challenging and unpredictable strategy, in terms of the effectiveness of the lesson and pupils learning. It is a major responsibility of any teacher to control the environment, ensuring it is not only safe but an area where the pupils feel they can achieve their goals and aspirations. The way in which the environment is managed can differ day by day and class by class; as one successful strategy does not necessarily work for all. Classroom management is an analytic skill area that is constantly revised and worked upon in the professional development of teachers (Simonsen et al, 2008).    
Critical Discussion of Chosen Aspect
Managing the learning environment has been proven to be a challenge for even the more experienced professionals. It needs to be considered when planning and preparing each lesson. Vijayan, Chakravarthi and Philips (2016) believes that even though many factors need to be considered during planning it is predominantly influenced from the behavior demonstrated by the teacher. When the teacher shows an interest and the want to learn, this has a dramatic impact on pupil engagement.  Their case study looked at three themes: teacher behavior, practical strategies and interventions and rules.  Using a case study methodology, their findings suggested that a student-centered approach is pivotal in the management of the classroom. These findings support the principle of the Curriculum for Wales 2022 allowing the pupils to make informed decisions and taking responsibility for they own behavior and learning.  Providing the pupils with a wide variety of learning experiences, instructional approaches and a wide range of strategies to support pupils, academically enhances positive classroom management. 

Within all educational settings there are rules and procedure that both pupils and staff are expected to adhere to, in order to keep themselves and others safe. Even though following of the rules is an integral part of managing behavior, literature suggests that teachers are far more likely to address a student for their inappropriate behavior, than they are to attend to a student positively for their appropriate behavior (Shores, Gunter and Jack 1993). By displaying sets of rules and setting out the classroom in a particular way suggests, that this is more than likely to enhance a teacher’s enforcement, which in turn will hinder the management of classroom behavior. There are currently expectations placed on the students to reach certain goals within their learning. Teachers exert control over the students by setting rules and encouraging the student to achieve the best of their ability. The student will then think and act in a way that differs from their own inclinations and restraints, in order to achieve their goal. Allowing pupils, the time to think and set their own rules allows them to become part of the process of 
wanting to apply themselves in a certain way. When looking at behavior control there needs to be a balance of teacher agency and communion. When this happens, the environment becomes not only a structured social environment, but a place where the children have the opportunity to develop emotionally to improve well-being which in turn motivates academic capability and success (Wubbels et al, 2014).  

Managing behavior within the learning environment can be extremely challenging, especially when there are particularly disruptive pupils within the group. Schools and teachers adopt approaches that best suit the school context and the pupils that attend the school. One approach is the ‘Restorative Justice’. This approach has been utilized within the criminal justice service and has had successful outcomes. There is little research to suggest its effectiveness within educational settings (Llewellyn, Archibald, Clairmont, Crocker, 2013). The main purpose of the restorative approach is to encourage communication, empowerment and the ability to repair. So, when a pupil behaves inappropriately,they are to address and talk through the impact their actions have on others allowing them the opportunity to repair and take responsibility for future actions. This approach prevents the pupil from being a passive recipient of the outcome and looks to encourage the rights of the child (Hopkins, 2002). It come with its limitations, one being that it takes a lot of the teacher’s time to conduct the communication between the offender and victim. Observing this approach within the placement school and then being used in teaching proved that its limitations where greatly outweighed by its advantages and success. 

[bookmark: _Hlk66012132]When we conceptualize classroom management, we visualize the relationship and rapport the teacher has with the pupils. Everston and Weinstein (2006) defines classroom management as the actions and strategies the teacher uses to create an environment that incorporates both academic and social and emotional learning. Even though this focus lies with the teacher it is important that we understand that the effectiveness is dependent on the degree to which the pupils interpret them. This can relate back to the attachment theory which looks at parent and child relationship and the importance of a relationship that is warm and an ability to depend on someone (Bowbly, 1982). A teacher student relationship can be categorized as a highly close relationship, which contains boundaries along with warmth and friendship. This closeness contributes to the management of the environment by giving the pupils the opportunity to develop socially and emotionally enabling them to deal with the socioemotional demands of school life (Wubbels et al, 2014). 

Learning is one of the central focuses during the school day, however, as part of this learning process the pupils develop social skills and peer relationships. Peer relationships are known to be linked to positive pupil outcomes with regards to academia and well-being. Having a peer relationship is said to increase a child’s self-esteem, motivation and improve their well-being. In order to provide the opportunity for the pupils to build these positive relationships; the teacher plays a crucial role in the way they manage the learning environment. In return these relationships can determine how the pupils behave within the learning environment. Literature suggests that schools do not fully recognize the importance of peer relationships; and the impact this has on all aspects of teaching and learning (Gristy, 2011). External factors such as well-being have an impact on the way a teacher manages the learning environment, so encouraging positive relationship and developing social skills for pupils, to have peer relationships will enhance its effectiveness (McGrath, Noble, 2010).  

As we know learning is not restricted to the classroom especially within the Foundation Phase, pupils learn through experimental play, using the outdoors is effective for this process to happen. This kind of play can be both structured and unstructured for the pupils to explore and learn for themselves. One study states that parents are in less favor of the unstructured outdoor learning where as teachers preferred to allow the pupils the access to loose materials so they are able to learn for themselves (Khan, Bell, McGeow, Silveirinha de Oliveira, 2019). Even though this was the preferred method by teachers there would still be an aspect of management within the outdoor environment, looking at the location and the way in which these loose materials would be set out. During the PE lesson that is mentioned above (part 1) the importance of the way the equipment was set out, was a fundamental factor when managing both the learning and behavior of the pupils. All the equipment needed to be placed in a position that allows the teacher to both, supervise and assess the learning that is taking place.    
        

Conclusion
There is a widely accepted notion that managing a learning environment is both logistically challenging, and under constant review, due to influences beyond a teachers control. As stated in the literature above, the ever-evolving dynamics of a classroom setting mean even the most experienced of teachers constantly review and revise their behaviours and interventions. At the forefront of the debate is the nature in which a teacher chooses to conduct themselves. Research has shown, greater attainment is reached regardless of the planning stage, if a teacher displays the working ethos, they would like to see their pupils adhere too. Furthermore, a student-centered approach, coupled with the enthusiasm of the teacher suggests pupils are more likely to make informed decisions, simultaneously influencing their classroom management positively.

From solely the teacher’s perspective, the manner which they manage behaviour, is strongly suggestive that a set of rules enforced prior to the commencement of any given lesson, arguably sets the pupils up to fail. Instead, the literature suggests better classroom management is achieved when pupils are allowed time to think about and set their own rules. This process allows emotional responses to negative behaviour to be revised and understood in a manner that both, structures future behaviours positively, whilst also improving a pupil’s emotional wellbeing.

Occasionally, behaviours may escalate to a state that requires a more rigid approach. The Restorative Justice approach has been evidenced to be effective, within the criminal justice service and has demonstrated its efficacy within school settings. Although its limitation forms in the lack of influential studies portraying its effectiveness, the approach does present a formal structure, in which teachers can display the effects of negative behaviours.

Fundamentally, the learning environment incorporates social, emotional, and academic principles, all of which govern the environment in which a pupil is expected to conduct themselves on a daily basis. It is therefore argued that classroom management can only be as good as each individual’s teacher/pupil relationship. There is a far greater emphasis on the emotional resilience of a pupil than originally thought. Attachment theory produces the angle of dependability – and at large, a pupil can spend half their day in the company of a teacher. Clear and effective boundaries must therefore be implemented, in conjunction with an acceptance that the pupils also require warmth and friendship. When individual relationships are established across the class, management of the entire cohort tends to ensue.

Lastly, with an additional emphasis on relationships, it is the role of the teacher to develop peer relationships. These are researched to demonstrate influential impacts to positive behaviour, counteracting the need to manage individual behavioral issues. In its simplest form, when a large group of young people all get along amicably, the overall atmosphere tends to positively reflect. In return, pupils again take ownership of their actions and behave in a manner that reflects how they feel. It is then down to the teacher to manage this by simply, reiterating its effects on a larger scale and including all pupils in their praise.

Conclusively, classroom management, although the sole responsibility of the teacher, can be largely determined by the responsibility placed on the pupils themselves. Allowing the class to find a balance between the teacher’s requirements, and the way in which pupils would like to achieve these, makes for a more harmonious learning environment. Despite individual differences in needs, emotional capabilities, and general behavior issues if positive behavior is re-enforced daily, classroom management should fall routinely into a pattern of understanding and positivity.






Reference List
Gristy, C., 2012. The central importance of peer relationships for student engagement and well-being in a rural secondary school. Pastoral Care in Education, 30(3), pp.225-240.

Khan, M., Bell, S., McGeown, S. and de Oliveira, E.S., 2019. Designing an outdoor learning environment for and with a primary school community: A case study in Bangladesh. Landscape Research.

[bookmark: _Hlk66016627]Llewellyn, J.J., Archibald, B.P., Clairmont, D. and Crocker, D., 2013. Imagining success for a restorative approach to justice: Implications for measurement and evaluation. Dalhousie LJ, 36, p.281.

McGrath, H. and Noble, T., 2010. Supporting positive pupil relationships: Research to practice. Educational and Child Psychology, 27(1), p.79.

Simonsen, B., Fairbanks, S., Briesch, A., Myers, D. and Sugai, G., 2008. Evidence-based practices in classroom management: Considerations for research to practice. Education and treatment of children, pp.351-380.

Shores, R.E., Gunter, P.L. and Jack, S.L., 1993. Classroom management strategies: Are they setting events for coercion?. Behavioral disorders, 18(2), pp.92-102.


Vijayan, P., Chakravarthi, S. and Philips, J.A., 2016. The role of teachers' behaviour and strategies in managing a classroom environment. International Journal of Social Science and Humanity, 6(3), p.208.

Wubbels, T., Brekelmans, M., Den Brok, P., Wijsman, L., Mainhard, T. and Van Tartwijk, J., 2014. Teacher-student relationships and classroom management. Handbook of classroom management, pp.363-386.




2

