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Target
	
How have you worked on this?
	
An example can be found on

	
1. There are a number of minor referencing errors that have been highlighted in-text - et al., p. 17 not pg. 17 etc.

	
To ensure I amend the mistakes I made In prior assignments I have ensured I follow the Harvard referencing guide with every reference I write.

	
Each of the references included in this writing.

	
2. Please ensure that you cite the date of the document you are writing about, even if already done previously. Estyn, for example, produce a large amount of documentation and you should make it clear which you are referring to.

	
I have ensured I have included the dates that the ESTYN reports were published to ensure there is no confusion between documents. 
	
Examples can be found on pages 4 and 5.

	
3. Please support your assertions with references to literature. Please see page 7 as an example.

	
I have tried to include literature to support any claims that I have made within my writing.
	
Throughout this writing.




Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).

The term ‘transition’, as defined by Oxford English Dictionary (2024), is for an individual to move from one action to another/ place to place. This writing focuses on a period of transition for a pupil and will offer suggestions and ideas to maintain progression and pupil wellbeing during that time. To ensure pupil confidentiality is maintained throughout this writing, the pupil in question will be referred to as Pupil X in accordance with BERA ethical guidelines (2018, p.21).                                                                                                     Pupil X is ten years old and is in her final year of Primary education. In the final months leading to the end of the summer term the pupil’s father unfortunately passed away suddenly. There are two types of transitions: horizontal and vertical. A horizontal transition is that in which causes a small change within an individual’s daily routine. The second type, a vertical transition, is that which causes a significant change within an individual’s life. With this in mind, these two events would be considered vertical transitions as stated by (Rhondda Cynon Taff Council, n.d). The loss of her father came as a large shock and she has consequently become extremely reserved, has been experiencing lower academic achievement and rarely interacts with friends during and after school hours. From the observations made, it can be inferred that this pupil’s mental wellbeing may be suffering which is therefore causing a similar effect on her cognitive development also. Following this, this writing aims to evaluate various interventions and strategies to help prioritise this pupil’s wellbeing and ensure progression still takes place within their learning journey. 
      Pupil X has been facing feelings of anxiety and fear towards her upcoming transition to secondary. As well as this, Pupil X has stated she feels lonely, depressed, angry and is displaying a low self esteem. These additional emotions began displaying themselves following the loss of her father. Stylianau and Zembylas (2018, p.251) would agree, stating that these emotions are common for children who are experiencing grief. Similarly, Bowlby (n.d, p.3) would agree that Pupil X feels lonely and has a lack of self esteem as his theory suggests that children form attachments and bonds in order for survival. In this case, Pupil X will have formed a close bond with her father and will now consequently have the feeling of security and attachment severed due to the loss of her father, therefore increasing these negative emotions. These highly influential emotions may cause a lack of attention span and low self esteem which have consequently become a barrier within her learning as suggested by the NHS (2023). Therefore it is vital that Pupil X’s mental wellbeing becomes the highest priority, and following this her academic progress also. 
        Pupil progression and pupil wellbeing are two elements which are central to the new Curriculum for Wales (Welsh Government, 2024). In order to obtain the two within education teachers should consider the Conscious Discipline (2024) Brain State Model. This brain state model highlights the importance of ‘safety, connection and problem-solving’ in a classroom environment. Within this model teachers are encouraged to practice their ability to self- regulate. The model suggests that after teachers have acquired this skill, they can then relay their knowledge to their students. In doing so, students are then able to manage their own emotions and move forward within their learning through self- regulation and problem-solving. Following this, it can be said that this method encourages resilience in students. This would be considered highly favourable and useful within a classroom in Wales as it promotes and follows the four purposes, which the (Welsh Government 2022) state should be central to all learning. Similarly, (Education Wales 2021, p.19) agree that good emotional wellbeing promotes resilience in learners, and that to achieve this emotional maturity learners need to feel loved, respected and supported. 
According to Galton et al.(1999, p.6), around two out of every five students are unable to reach their expected academic progress following the large change they face in progressing from primary education to secondary. As mentioned prior, this would be considered a large vertical transition as it is a life- changing event for children, as described by Symonds (2015, p.i). Unfortunately, Pupil X is facing two vertical transitions at the same time. Crafter (2019, p.111) explains that children are likely to face multiple transitions at the same time and therefore experience additional pressure. The passing of Pupil X’s father can be considered an Adverse Childhood Experience (ACE). Young Minds (2018, quoted in Manchester University NHS Foundation Trust, 2024) describes ACE’s as childhood experiences that have the potential to be traumatic and highly stressful. Being faced with ACE’s causes a child to respond in a fight, flight or freeze response. The result of these responses therefore causes a rise in over active stress hormones in the child as stated by (Roberts, 2024). These episodes of stress have caused regression in Pupil X’s mental health, causing a large lack of motivation to communicate with peers and participate in any academic work. This has become a large barrier to her learning and needs to be overcome to ensure it has no outstanding effects within her adult life also. Maslow’s hierarchy of needs theory would support this statement, highlighting the various stages/ needs humans require in order for survival. Maslow’s theory suggested that without these needs being satisfied humans are unable to function effectively (McLeod, 2024). Therefore, it is clear that Pupil X’s specific needs, such as her ACE’s are dealt with immediately to ensure she is able to reach her full potential holistically. 
          Therefore, based on the theory and observations mentioned it is clear that an intervention needs to take place to help Pupil X understand and deal with her trauma, as well as prepare for her transition into secondary education. In order to tackle the freeze response to trauma Pupil X should be assigned an ELSA. An ELSA is an Emotional Literacy Support Assistant and help pupils grow in their mental wellbeing as defined by (Bristol City Council, 2024). It is intended that the pupil would meet with their ELSA (a member of staff within the school in which the pupil trusts and is happy to talk to) and begin facing the transition of her father no longer being within her life. The sessions would follow The Bridges Transition Model. The Williams Bridges Associates (1998) explain that the Bridges model helps individuals to overcome and effectively work through transitions which cause change in a person’s life. Following this, the model suggests that the first step in this process if for a person to understand and acknowledge what they are losing/ leaving behind. Within this Pupil X will be able to acknowledge the feelings she is also experiencing and understand that how she feels is expected and perfectly normal. During this stage in the process the ELSA should consider Nel Nodding’s theory of caring education. The University of Vancouver (2010, p.10) comments on her theory, suggesting that even if a child may display behaviours that are unagreeable, the adult in question should take time to consider the child’s underlying feelings and respond in a positive manner. Furthermore, in doing so the adult is helping the child to adapt their belief system to align with positivity and a growth in self esteem through the receiving of care. Although ELSA could be highly beneficial towards Pupil X’s mental wellbeing, it is very difficult to establish the impact that it actually holds on a person’s development in this area. Mann (2014, p.167) supports this argument, stating that there are methodological limitations as to how you are able to record the impact it holds on an individual. Despite this however, Mann leads on in support of ELSA interventions suggesting that there are noticeable behaviour changes from before and after the intervention taking place. Therefore, after taking all of this into account, it can be said that this intervention would be beneficial to Pupil X as she will be provided with the opportunity to talk about how she feels with a person who will be offer the necessary advice and support that she needs.  
          Following this, if the ELSA meetings prove to be successful it would be encouraged that another form of intervention takes place to ensure that Pupil X not only continues to progress in her mental wellbeing, but academically also. To do this, a nurture group would be created, consisting of friends of Pupil X and also socially confident pupils from within her class. It is intended that this nurture group would help target her social and academic progress by encouraging Pupil X to begin socialising again inside and outside of school. ESTYN (2020a, p. 21) would agree that this is a proactive opportunity for Pupil X to grow in her social confidence as well as also helping her to deal with her ACE. Furthermore, Bronfenbrenner’s theory of ecological systems would encourage this intervention. Paquette and Ryan (2001, p. 1) comment on the work of Bronfenbrenner, explaining that he believed social interactions and primary environments help to fuel children’s development. With this in mind, it can be said that with the influence of more social members within the nurture group, Pupil X will slowly begin to mirror the actions she is observing and therefore growing in confidence to interact with classmates once again. This will then have a positive impact on Pupil X’s overall mental wellbeing and should also be reflected in a positive incline in her academic attainment, as suggested by (The UK Government, 2024). Skinner’s theory of operant conditioning would contradict Bronfenbrenner’s beliefs on the subject however, suggesting that behaviours and actions are initiated by consequences to actions rather than the influence of those surrounding an individual as explained by McLeod (2007, p.1). Adapting this belief to this scenario would mean that Pupil X would behave an act in a more positive manner if it was rewarded, rather than her reasoning coming from mirroring the actions of another. Another factor to consider within this intervention is the time it takes place during the day. These nurture groups would take place during lesson times meaning all of the pupils involved would be removed from their classroom to participate. This means that each of them, including Pupil X would miss valuable learning time multiple times a week. This can therefore be viewed as a limitation to the nurture group as it would harm the cognitive development of multiple students for the better of one pupil’s social development.     
          In spite of this, it can be argued that Pupil X, as well as the other participants within the nurture group would still continue to progress in their education during the nurture group meetings. This is because the activities that this group would undertake would be created following the steps of progression within the Welsh Governments new curriculum under the Health and Wellbeing area of learning. Within the new curriculum for Wales, it has been decided that all of the six areas of learning should be held to equal importance within one and other. The intention behind this is that pupils develop holistically as Welsh citizens, rather than primarily developing cognitively in their academic achievements. The Health and Wellbeing area of learning mainly targets pupil’s physical health and mental health. Under the second what matters statement within this area, is a description of what the area intends for its pupils learning outcomes. It states that pupils gain an awareness of their feelings and should practice talking more openly with peers around them. Following this, it encourages the idea that pupils, within this recognition, will understand when they should seek and access support if they feel they need it Curriculum for Wales (2022). From this it can be said that the nurture group will be beneficial to all of it’s participants, as they are still learning in line with the principles of progression within the new curriculum. 
      The final intervention suggested is to implement more ‘transitional opportunities’ within Pupil X’s future secondary school. The move from Primary to Secondary education is one of the largest changes children will face before adulthood. The most notable difference is the much larger school environment and the amount of pupils that belong to it. As well as this, there is also the addition of brand new subjects to be taught and various new teachers teaching them. Due to this, when pupils reach year six, it is routine that they would spend at least a day attending their future school. These days are dedicated to providing pupils with the opportunity to farmiliarise themselves with the larger and new school environment, and begin forming relationships with their future teachers also. ESTYN (2020b) conducted a case study on this subject, focusing on a secondary school and how they helped bridge the gap between primary and secondary transition. Within this, ESTYN highlights that a strong bond was firstly formed between the primary and secondary. Following this it was also said that pupil wellbeing was prioritised. To do this the schools produced individual pupil profiles which provided information on the appropriate support pupils may need within their school journey. This would be highly advisable to use for Pupil X to ensure that her future teachers understand her background, and can therefore support her in the ways they feel necessary. However, the limitations of this suggestion also need to be considered. Transition days are a very brief exposure to what life is like in Secondary education. With this in mind, Eskelä-Haapanen et.al (2020, p.1253) comments on the main concerns pupils face during these transitional days. Haapanen explains that although this transition phase is an exciting prospect to students, they also view it as a large challenging task. With the increase of teaching staff and much larger numbers of people to meet, these transition days can be very overwhelming as it is a lot of changes all in one day. From this it can be said that these transition days may not benefit Pupil X, but rather apply more pressure to her during an already anxiety filled time. 
      Throughout this entire process it is also vital to ensure that main stakeholders are considered and also supported through this transition. The most influential stakeholder within this transition is Pupil X’s mother. The emotional wellbeing of the mother needs to be considered throughout this process as she is also dealing with the loss of her husband, as well as trying to support her daughter through her various transitions. With this in mind, it is suggested that weekly meetings will be arranged between Pupil X’s mother, and the schools Family Engagement Officer (FEO). An FEO, as described by (Welsh Government, 2023) is a member of staff within the school environment who works closely with the families and wider communities of the school. Within these meetings, Pupil X’s mother will be provided with an open space to share how she is feeling and receive any necessary support for her own emotional wellbeing. A well as this, Pupil X’s mother will be able to share any concerns she has about her daughter’s wellbeing/ academic attainment, and can be provided with suggestions of various strategies and support to help her daughter. As well as this, it can also be suggested that extra transitional opportunities could be organised for both Pupil X and her mother to attend the upcoming secondary school. These visits would allow for Pupil X to form better relationships with her teachers and become more familiar with her surrounds, which will ultimately reduce the amount of pressure she would feel in moving to this larger environment. Following this, these visits would also allow for the pupil’s mother to also become more familiar with the new staff and environment, but also ask any questions she may have. This will help the school and Pupil X’s mother to form a good relationship which will provide her with reassurance that her child will be supported throughout her education within the school. 
       Therefore the conclusions that this writing has identified is the importance of good mental wellbeing within education. Without a strong and resilient mental capacity, it is unlikely that a pupil will be able to progress within her learning and she would remain quiet and reserved. The observations of Pupil X have highlighted the lack of self esteem she holds, as well as the increased negative emotions she has faced such as anxiety and depression. Following this, the theories mentioned have emphasised the growing need for belonging within a classroom environment, and how the implementation of this within a classroom could help develop Pupil X’s social development. It can be suggested that the most beneficial of the interventions suggested for Pupil X would be the weekly ELSA meetings. These meetings are made to meet each of Pupil X’s individual needs. This means any activities taking place will be tailored to what she needs in the moment to help her progress and understand the emotions that are overwhelming and clouding her views of the world. They allow the pupil one to one conversations with a trusted member of staff where she will be able to be truly honest about how she feels, something she may not be comfortable to do in a nurture group surrounded by peers.                                                                            Finally, this writing has highlighted the importance of parental inclusion within transitions and how healthy partnerships can be obtained within a school community to help benefit those who belong to it. 
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