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Element 1- Evaluation of two models. 
Mann, Gordon and Macleod (2009) shares Boud, (1985) definition of reflective practice as an activity professional undertake to gain a new understanding and appreciation of the activities they engaged. Brock (2015) states that there is an increase in demand for practitioners to demonstrate effective critical reflective practise (Brown, 2020; Bown, 2013). Lindon (2012) states practitioners are now expected to be able to reflect on everything they do with children and their families they work with, and for it to be an effective reflection, they must analyse their practice and experiences to improve their teaching and partnerships and then can provide a high-quality provision (Brock, 2015; Lindon, 2012). This assignment analysis two different models of reflection by Gibbs and Driscoll and discusses which is more effective for practitioners to use with addition to discussing the strengths and limitations of each model. 

Dewey and Schon are two of the foremost founding theorists that advanced, effective reflection. Dewey believed that due to the vocabulary used for critical reflection, the meaning becomes misleading, and individuals do not see how others instil it in their practices. However, Schon states many of the words used for reflection mean the same thing and can indicate to the same activity (Moon, 1999). Moon, (1999) acknowledged that Dewey’s explanation for the process of reflection is to make education a transparent process and give a broad-spectrum of understanding to the human function. 

Paige-Smith and Craft (2008) state that Dewey used reflection to give justification to the actions that are persistently and cautiously considered. Hebert (2015) also states that Dewey is criticised for the overreliance on problematic situations. However, Schon’s viewed practitioners as artists and reflection as an art (Reed and Canning, 2010). Schon believed reflection is a creative process and based his theory on reflection-in-action (reflecting during that moment), and reflection-on-action (reflecting after it happened) due to his belief practitioners face unique situations, although his theory did not have significant testing before it was acknowledged as a recognised theory (Moon, 1999; Smith and Craft, 2008). Bowlby’s young children emotional attachment to adult’s theory is also linked to reflection due to the need for children to have a positive, caring experience for them to thrive (Hallet, 2012). 

(Reed and Canning, 2010) When practitioners share their experiences and learning journeys, it supports the central development of being a reflective practitioner and gives reflection real-life meaning. Driscoll also states that reflection is more powerful when done with others (Physiopedia, 2016).  Venninen et al. (2015) concur with this notation as there is evidence that there was an increased results/goals when reflection and teamwork were implemented in Finland. Reggio Emilia theory on the pedagogy of listening is linked to reflection as it inspires practitioners to continue working on their knowledge, understanding and development (Reed and Canning, 2010; Kashin, 2014). 

Driscoll relates reflection to looking into a mirror, looking back and trying to improve and move forward (Physiopedia, 2016).  EPM (2019) states that Gibbs reflection cycle can be seen as superficial as there is no real critical thinking involved, and there is no sense of looking at the situation from a different perspective. Husebo, O’Regan and Nestel, (2015) believes the limitation of the model may encourage superficial reflection. Driscoll concurs the reflection analysis is superficial. However, Dallos and Stedmon (2009) disapprove with the criticism that reflection is not much more than ‘narcissistic navel-gazing’ (Dallos and Stedmon,2009, p.1). In contrast, Webb (2018) maintains Driscoll’s reflection cycle gives another perspective, and Bolton (2010) conveys reflection as a process that looks at the scenario from multiple angles ensuring the whole sequence of events are considered. 

Driscoll’s reflective model is only made up of three steps which are simple to remember and is effective for new practitioners (Bassot; 2016). Although the reflective model is basic with a simple three-step process, there are questions for each step to help assist with reflecting and learning from situations which allows reflection to build alongside professional practice (Webb, 2018; Bassot, 2016). Gibbs reflection model was advanced from a previous theoretical model by David Kolb, who constructed a four-stage experience-based learning cycle in 1984. (Husebo, O’Regan and Nestel, 2015) Kolb reflection cycle also identifies with Piaget theory on developmental stages of children to the extent that he linked forms of knowing and learning together. Within the Curriculum, interaction, reasoning, reflection and responsibility for self-learning are taken into account; however, as it is such a time-consuming activity, there was limited time to scaffolding the children’s child-led initiated play (Siraj-Blatchford et al. 2002).  Gibbs model can be referred to as a repetitious due to the way it is compiled (Wedd, 2016).

Webb (2018) comments that Driscoll believes individuals may find reflection difficult because reflection can be a dry topic, and individuals may have had a bad experience with it. Reflection usually is triggered by an unpleasant event and makes practitioners wonder if their performance can be any better (Webb, 2018). Gibbs concentrates on what happened during the previous experience in the first half of the model (EPM, 2019).  Gibbs model encourages the practitioner to discuss how they felt at the time, and this can be a difficult topic as many individuals are not used to expressing their feelings as it is a personal process (EPM, 2018). When incidents occur, it is common for those beneath superiority to experience increased panic and have reservations over their career prospects and often show negative psychological emotions due to suppressing emotions (Li et al. 2020; Hagenauer and Volet, 2014). However, Hagenauer and Volet, (2014) convey that when teachers use appropriate emotional display, it supports an establishing positive teacher-student relationship. EPM (2019) argues that Gibbs’ reflection cycle is based on a reactive approach and not a proactive approach where practitioners can improve their skill set. Whereas Driscoll model emphasises on what learning arise from the process of the reflection and putting into action the new learning gained from the previous experience (The Queen’s Nursing Institutes, no date).  

This element of the portfolio has critically analysed the Gibbs and Driscolls, reflection model. The evidence base indicates that reflection is an essential practice for practitioners to engage. Gibbs’ reflective cycle constructs of a straightforward model to follow, which enables practitioners to learn over time (Husebo, O’Regan and Nestel, 2015; EPM, 2019). The format of the model can be seen as strength due to it being based on personal experiences and gives a balanced, accurate judgement. Driscoll model may be more beneficial for practitioners to use within the educational sector due to fewer steps needing to be taken and a quicker process, however in real life situations reflection may not follow the cycle in the direction intended as it may not be necessary for that situation (University of Cambridge, 2020). One of the consistent messages throughout the research evidence is that all reflective models have some element of description and its beneficial to take time to reflect as it will be more important than rushing along. 





















 The Importance of Reflective Practice for quality services for young children and their families.
Element 2- Briefing Paper
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(Driscoll, 2007)
Driscoll’s model of reflection encourages learning through the process of reflecting and has an emphasis on acting on the new knowledge gained from taking responsibility for their learning and development (The Queen’s Nursing Institutes, no date; Helyer, 2015).  Reed and Canning (2010) state that reflective practice is an essential tool in Every Child Matters: Change for Children agenda.

For more information on Driscoll’s reflective practice model, please click here (Dawnson, 2012) and here (Acecqa, 2013) for more information on critical reflection. 

Dewey, (Edshare, no date)
Schon, Edshare (no date)
Dewey, (Our Politics, no date)
What is reflect?
Dewey is thought of as the founder of reflection whom believed reflection is usefully for understanding situations that are hard to understand. Schon built on Dewey’s work and concentrated on reflection in practice and reflection on practice.  Boud went on to highlighted how emotions can effect on how the recall ability over events (Smith, 2013). 






Reflection can be seen as a process of looking back to improve practices and resolve problematic situations. Personal development and learning can be developed and become beneficial, however in a more formal ongoing process which is deep-rooted over time (Brock, 2015; U of G Library, 2018; Acecqa, 2019). Reflection has a positive impact on professionalism as practitioners become more aware of their strengths and areas of development (Tarrant, 2013). Acecqa, (2019) acknowledges continuous improvement, questioning, evaluation and identifying areas of improvement and implementing change is a part of critical reflection. The practitioners follow the processes to look at what and why they are doing what they are doing, in what ways is it benefiting the children and what strategies can be created to move forward from identifying areas that need improvement and change. 

Critical reflection includes meticulously considering how circumstances and experiences have led to self-guided improvement and how practitioners may perceive or proceed differently in the future as a result. For practitioners to critically reflect, links must be made between what transpired, what they have learnt from the incident and how it will be applied in the future. U of G Library (2018) state reflection can be about either a positive or negative experience, although when things don’t go the way that was planned, practitioners usually learn the most from
 that experience.
Acecqa (2019) states critical reflection makes practitioners ask questions such as why and how situations occurred and enable the practitioners to see the perspectives of the family and child. 
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To fully participate in reflective practice, practitioners must include different aspects where they take in to account other individuals’ views, feelings and how the event affected others (Brock, 2015).

When reflection is used effectively, it advances professional and personal learning (Helyer, 2015). Demand for practitioners to practice reflection within the educational sector has increased. (Brown, 2020; Bown, 2013; Brock, 2015). Burton and Reid (2018) suggest setting aside time to allow practitioners to share, reflect and “develop a culture of possible thinking”. Possible thinking can be based on a wide variety of things other than learning and play, and it can be directed at broader practices such as care routines and relationships (Burton and Reid, 2020).  Burton and Reid (2018) recommend having a room that is safe and supportive for practitioners to partake in sharing their accounts of their working environment. The place is to safeguard children and their families but also the practitioner.  Having opportunities to express feelings and emotions allows practitioners to set a course of action, this may not be about an event that has passed, but an on-going routine and daily choices that are put in the best interest of the child.


[image: ]Multiagency, inter-agency and trans-agency working

There is evidence to suggest there is an increase in high-quality provision when practitioners analyse and improve their teaching practices after successfully critically reflecting (Brock, 2015; Lindon, 2012). Miller and Hevey,(2012) and the Department of Education (2010) emphasises the importance of practitioners working in partnership with the children and their families. Bridgeos Videos, (2013) makes a compelling point; many services internalise the problems, blaming the service users. However, to critically reflect, practitioners must externalise the problems and see the structural effect of the impact on a person’s life (Bridgeos Videos, 2013).











When practitioners work in the multi-agency system, reflection provides other people’s perspective and allows the scenario to be seen from multiple angles, ensuring the whole sequence of events are considered, and the families can be seen in a different perspective (Webb, 2018; Bolton, 2010; Reed and Canning, 2010). Hallet (2012) stresses that early intervention programmes can be well focused, and support can be specialised through the work of multidisciplinary teams. Palaiologou (2012) claims there are tensions in multi-agency working due to having a disassociated set of principles, procedures, strategies and misunderstandings over information shared, to stop this occurring the ‘Aristotelian model of ethics based on reflection is used’ (Palaiologue, 2012, pp. 120) as there is enthusiasm to recognise languages of different agencies. Paige-Smith and Craft (2008) highlight five principles used for points of reflection:
1. Parenting- the critical issue of good early attachment. 
2. Prevention- early action to avoid problems.
3. Partnerships- working with all other key agencies.
4. Participation- Involving families.
5. Planning- using evidence of good practice to plan ahead. 
(Paige-Smith and Craft, 2008, pp. 181).
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The Voice of the Child.

Hallet, (2012) states Bowlby's children's' attachment theory supports reflection as it allows children to have positive and caring experiences which supports them to thrive (Hallet, 2012) and to achieve the four aspects which consist of proximity maintenance, safe haven, secure base and separation distress (Shalamar Children, 2015).

For practitioners to use reflection to the full potential, they must listen to the children’s voices when reflecting, this can be achieved by listening to “their cues and their voices” (Acecqa, 2019). Jones and Welch (2018) explain children may not be able to physically voice their rights as in the same way adults are able, so for this reason practitioners must create processes and spaces for children to represent themselves without judgement. The curriculum also encourages children to practice critical thinking, reasoning, problem-solving, planning and decision making (Sylva et al., 2020, pp. 19). Article 12 and 13 of the United Nations on the Rights of the Child (UNCRC) gives the children the right to have their views respected and have the freedom of expression (Unicef, 2017). The UNCRC is made up of 54 to cover all aspects of a child’s life to help and support them up until adulthood.
For a summary on the rights of the child, please click here (Unicef. 2017).



For more information on the roles of local authorities and how they safeguard children in education, please click here (Welsh Government, 2013). 

(Palaiologou, 2020)



[bookmark: cysill]Element 3- Reflective log
	Brief description of the activity

	Adult to class ratio- 3:20 ALN Child- 1:1 overall- 4 adults 21 children. My role- teaching assistant. Activity- a class trip to Aberavon Beach. Year Group- Reception. The purpose of the trip was for the children to learn about pollution, water safety and self-directed play, creative play and symbolic play.  Children have opportunities to explore the natural environment and learn holistically and take part in a safe risk-taking activity. 

	Aim/Objective of the activity

	Creative Play/ Symbolic play
Children were instructed to look for shells, pebbles, sticks, twigs, driftwood and any other natural resources along the beach. After all-natural resources are collected, children can use their bucket and spade to build their sandcastles. After the sandcastle is built, children are then taught how to dig a mot safely without sand being thrown in each other’s eyes. The natural resources collected are then used to decorate the dam and castle and using the loose objects to create a figure. 

Maths
Use natural resources to count up to twenty and find as many number bonds to twenty as possible. Practice number formation in the sand up to 20 and use the resources found to create the numbers correctly. Everyone held hands together and count how many steps it takes to reach the water. When by the water sing nursery songs such as ‘1, 2, 3, 4, 5 once I caught a fish alive’. 

Science 
The children had a discussion about the pollution from the steelworks that is by Aberavon Beach, and the plastic pollution and how it affects the beaches and wildlife/ sea creatures. Children took part in a sustained shared thinking activity and were I asked questions such as the following-
· What is plastic? 
· Is a plastic man-made or natural? 
· What is recycling? 
· Can plastic be recycled? 
· Where does plastic go if it is not recycled? 
· What disintegrates means?
· How long does it take for plastic to disintegrate in the landfill sites?
· What happens to the plastic left on the beach?
· How does it affect sea creatures?
I extended the children's learning by adding any information left out and explained why leaving rubbish on the beach is a devastating effect on wildlife. Children were given gloves to wear to help collect the rubbish off the beach to help the environment and later to stick to the classroom display board about sea life and pollution. 
 
Fantasy play-
The children were split into two groups, pirates and village people. The village people hide their treasure and draw a map to find it. The pirates had to follow the map and find the treasure. Non-standard forms of measurement were used in the instructions for the map, for instance, three sticks long to the left, three hops in front, three pebbles to the right (Welsh Government, 2015). 


Water safety- 
Discussion about water, how fun and exciting it can be. Additionally, how dangerous and scary it can become. I took a group discussion about the importance of staying together and not running off or going into the sea without a grown-up when at the beach. The children were told about the Royal National Lifeboat Institution (RNLI) and explained that they are a part of the rescue services.


	Your role

	Throughout the trip, I continued to support child-led learning by taking part and not leading the activity. I also made observations throughout this process as the children are more relaxed and are more likely to show their full capabilities.  When it was time to look for resources, I helped the children to collect objects and encouraged teamwork. I supported the children collecting rubbish in a hygienic manner to ensure their health and safety was not jeopardised in the process. Throughout the day I encourage welsh to be spoken to improve their bilingualism. 

	Positive aspects – why?  How could these be developed further?

	The children enjoyed the day; all activities were successful. A minority of children had never been to the beach before, and it was a pleasure to see the excitement on their faces and observe their first-hand experiences on the beach. For instance, how they found the sand felt different from the one in the sandpit in class. To develop the trip for the future, I will discuss with the class teacher about next time we go on the trip, can we also go over to see inside the Royal National Lifeboat Institution (RNLI) to learn more about water safety. While inside the RNLI, the children would have an opportunity to see lifeboat and sit inside it.    

	Challenging aspects – why?  Link to your own practice.

	Although the activities were successful, due to the children being such a young age, their concentration levels were limited, and they want to rush on to the next activity. The children may have wanted to rush because they wanted to explore the beach independently and play as they would with their families. When all the children, myself and staff walked towards the sea holding hands to stand in the water just up to the ankles, one of the children ran as fast she could while holding her friends’ hands, fell over and resulted in dragging half the class with her down into the water, and the minority of children were soaked and needing a full change of clothes. 

	What knowledge did you demonstrate?

	Due to the children getting wet and a minority of children not having a change of dry clothing, I was able to problem solve and supplied alternative clothing as I live by the beach. I arranged for my partner to bring clothing for all the children that were wet. I ensured safeguarding was continued and the children have previously to change but also support if needed. Throughout the day, I continuously made mental risk assessments and checked for any possible dangers, for instance, when the public came on to the beach, I made sure the children did not go near them or them near the children. Throughout the day, myself and the other staff used to team work to make it a successful trip even though we came into complications. 

	What skills did you demonstrate?

	I demonstrated using my critical thinking skills when I continuously evaluated situations as they arise and tried to predict what may happen if certain situations occurred, such as sand going in to children’s eyes and having to clean their eyes, if the children needed to use the bathroom and spoke with the other staff to make sure we all know where available bathrooms are and if the local restaurant will allow us to continue to use the bathroom after consuming lunch there and we left the premises. When faced with challenging behaviour I used our school behaviour policy based on Webster Stratton strategies. Throughout the day all staff and children worked as a team to make it a successful trip. 

	Which values did you demonstrate?

	 Throughout the day I remained professional. Showed empathy and compassion when the children got wet and I listened to the child that accidently caused the situation out of excitement and I showed understanding. I Respected the children’s differences on how they felt carrying out the activities, as some were more interested and passionate about what they were doing than others. I also believe I was trustworthiness and worked in partnership with the other practitioners, children and parents. Even though we were away from the school setting, I continued to follow the school’s policies, procedures and continued to safeguard the children. 

	What could be done differently in future?  Why?

	When planning the next trip, I will ensure there is an additional letter sent home with parents with an exact list of what the children need for the day and include a change of clothing. Before leaving for the trip, myself and other staff must ensure that every single child has a spare change of clothes in their bag in case of getting wet or toileting accidents. The parents were very grateful for the change of clothes for their children and even laughed over the situation. However, I do believe the parents did not mind as much as it was my daughters’ class, and they are all friends that got wet. In the future the parents maybe upset due to their children getting wet and not being prepared for the children to have spare clothing.  







Element 4- Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Long Term- dyslexia
	Dyslexia has a major impact on my life, it always has been.
	· Continue to use Grammarly to check my assignments and help with my grammar and spelling. 
· I work alongside my daughter when using Nessie, a programme which is used to support dyslexic students. This also helps me to reinforce the techniques used on the programme which I have never learnt. 
I have been allocated support for university to help with understanding and producing assignments. 
	· I use these strategies at home, work and university.
· I use Grammarly to check any work I produce for the children and any letters to be sent home to ensure the information is grammatically correct. 

· The support allocated by the DSA is available at a place I choose. 
	· Home
· Work
· University


	BA Degree in Early years Education.
	I want to achieve my full degree. 
	· Continue through the course 
	· Swansea University
	· On-going. 

	Complete First Aid certificate. 
	My employers have a select few first aiders and certificate has expired.
	Through work. 
	In my work of place or in a venue where the course is taking place. 
	When the school makes the course available to me. 

	Long Term- Graduate Teacher Programme
	I have always wanted to be a teacher in a nursery or reception class. 
	Try and find an employer for a graduate teacher’s programme position. 
	Swansea University/ Cardiff University. 
	After achieving my degree. 

	Jenny Mosley Course
	I have previously completed the one-day Jenny Mosley Course on how improve behaviour and keeping children active with games. There is a weeklong course which would be really beneficial. 
	I have asked my head teacher if there is any opportunity for an opening for the weeklong course I would be interested in attending. 
	Unknown. 
	Unknown
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