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	[bookmark: cysill]Targed/Target 1
	Read more widely around the subject.  – I have been reading a number of journal articles and books that discuss educational research and self-assessment.

	Targed/Target 2
	Consider different viewpoints in order to enhance your academic writing.  


	Targed/Target 3
	Develop criticality in your writing.

	Targed/Target 4
	

	Targed/Target 5
	



[bookmark: _GoBack]Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.
Do year 6 pupils use self-assessment independently in the classroom?
I am going to be conducting a small-scale research study that focuses on self-assessment and whether year 6 pupils use self-assessment independently.  I have chosen this focus because I know that is something that the school is working towards and I would like to see how the pupils are doing in achieving this goal. The school believe that it is important for year 6 pupils to self-assess independently because it is helping the pupils become independent learners, in line with the four purposes from Donaldson’s ‘Successful Futures’ report (Donaldson, 2015). I hypothesise that the majority of pupils in the class will use self-assessment independently. However, I think that there will still be some pupils that rely on the teacher telling them that they need to complete a self-assessment at the end of every lesson. I will be using three research methods to collect data in order to answer my hypothesis, these research methods are interviews, questionnaires and observations. I think that these methods will be the most beneficial to use because they will produce a range of varied data that will help to draw my conclusions. 
Dylan Wiliam (2011) suggests that “Assessment for learning is any assessment for which the first priority in its design and practice is to serve the purpose of promoting students learning”. Furthermore, the National Foundation for Educational Research (NFER) defines assessment for learning (AfL) as “any activity that guides learning”. The combination of these definitions show that pupil learning is the key aspect to AfL and that it needs to be at the forefront of all techniques used in the classroom. 
Black and Wiliam discuss four key recommendations from their ‘Inside the black box’ report. These are allowing pupils more time to think and answer questions, providing constructive comments instead of grades, getting pupils to assess each other and finally involving pupils in the productions of mark schemes and design of assessments (Black & Wiliam, 1998). From these four recommendations there have been criteria designed to generate the key elements of assessment. Subsequently there are now four elements of AfL: sharing criteria   with others; quality of questions and quality of talk; use and quality of feedback; peer and self-assessment. These four elements of AfL need to be used throughout every lesson quite naturally so that it can help pupils progress rather than hinder their progress if it is done unnaturally.
In 2016 the Education Endowment Foundation (EEF) conducted a number of studies and used meta-analysis to publish a report on marking. Within the report they state that grading every piece of work is detrimental to pupils because they become fixated with looking at the grades rather than reading the teacher comments to help them improve their work. They also suggest that teachers should simply mark the answer as incorrect and allow the pupils time to try and work out the correct answers for themselves. However, this is only true in cases of careless mistakes, where there is true misunderstanding of a topic the teacher should provide hints and questions along with time to address the issue with the pupil. ([EEF], 2016)
In Donaldson’s ‘Successful Futures’ report he discusses assessment in great depth. One recommendation that he has is that schools need to “promote the use of a wide range of techniques that are appropriate to their purpose” (Donaldson, 2015, p.77). Within this recommendation he states that teachers need to have a diverse repertoire of AfL techniques that can be applied to all purposes of the new curriculum, to show if the desired learning has taken place during the acitivity.
Hattie’s (2009) book about Visible Learning discusses that teaching and learning should always be visible in the classroom. He states that the most important factor of a successful classroom is that teaching is visible to the students and that learning is visible to the teachers. He suggests that the most successful classrooms encourage pupils to become the teachers and the teachers become learners of their own teaching (Hattie, 2009).  
Russell Grigg defines self-assessment as making judgements on your own achievements and reflecting over what you have learned. (Grigg, 2015). He also states that “both self-assessment and self-evaluation are important skills to becoming an independent learner” and that “self-assessment helps pupils take more responsibility for their own learning”. 
“For formative assessment to be productive, pupils should be trained in self-assessment so that they can understand the main purposes of their learning and thereby grasp what they need to do to achieve” (Black & Wiliam, 1998, p.10). This suggests that self-assessment is a large part of assessment for learning and that it need to be taught to the pupils so that they can use it successfully in the classroom. 
In 2017 Hwei Ming Wong conducted a research project in Singapore to show pupil perception of self-assessment. Although Wong’s research was conducted in Singapore, it is still relevant to this research project. Wong created an intervention group that were trained how to use self-assessment effectively, firstly they created self-assessment criteria then taught the students how to apply the criteria, before giving the students feedback about the self-assessment they had completed. There was another group of students that were not given this training to use self-assessment effectively, these were named the comparison group. The research found that “the intervention students changed their perceptions of self-assessment after the intervention as compared to the comparison students” (Wong, 2017, p. 401) and that within the intervention group the pupil perception of self-assessment had improved after learning how to use it effectively. Wong states that
“The signiﬁcant diﬀerences between the intervention and comparison students indicated the importance of providing opportunities to students to use self-assessment and the need for students to engage in self-assessment on a regular basis in order for the beneﬁts of self-assessment to be perceived by the students.” (Wong, 2017, p. 402)
This is similar to what Andrade & Du discuss in an article that studied how university students viewed self-assessment, as they state “students reported that their attitudes toward self-assessment became more positive as they gained experience with it” and that “students felt they can self-assess effectively and are more likely to self-assess when they know what the teacher expects” (Andrade & Du, 2007) 
For my research I am going to visit a primary school on the outskirts of a city in South Wales, the school has approximately 200 pupils. I will be conducting my research in the year 6 class because the school are trying to help the year 6 pupils take account of their learning by encouraging them to use self-assessment independently.  During my research day I am going to use three methods that I think will produce the best data for me to analyse. I am going to use questionnaires, interviews and observations.
When conducting my research I need to ensure that I am aware of the ethical considerations outlined by the British Educational Research Association ([BERA], 2018). I will ensure that, when I begin my research, I explain to the pupils what the aim of my research task is. I will ask for their assent and explain that they can choose to withdraw their assent at any point during the day and that they do not have to answer any question they do not feel comfortable in answering. This is also known as informed consent because the pupils will be fully aware of the research I am conducting and that they can withdraw at any point, Cohen and Manion discuss this throughout their 2007 document about ‘Research Methods in Education’ (Cohen, et al., 2007). I will explain to the pupils that all the data I collect will be kept anonymous and that anything they say will not affect their school life at all and that nobody from the school will see the data I collect. For a full copy of my ethics form, detailing how I will adhere to the BERA guidelines please see appendix 1. 
The first research method I will use is questionnaires (see appendix 2a for blank questionnaire), this research method produces both qualitative and quantitative data which I can analyse to draw conclusions from. I am using questionnaires because they will produce a large number of responses in a short space of time. I will give the questionnaire to all pupils of the class who are willing to complete it. I will be able to see the responses instantly as they will be completed online using Microsoft forms. Because the questionnaires will be completed anonymously, this will encourage the pupils to be more honest with their answers because nobody will know who put what answer. When designing the questionnaires I needed to make sure that the questions were worded appropriately for the age of the pupils. I decided to use a range of question types in my questionnaire, including open and closed questions, multiple choice and Likert scale questions. This is known as a semi-structured questionnaire,  “The semi-structured questionnaire sets the agenda but does not presuppose the nature of the response” (Cohen, et al., 2007, p. 321). I included a variety of question types so that all pupils had the opportunity to take part in answering the questions. It gave pupils an opportunity to write extended answers about their perceptions of self-assessment and how they use it every day in the classroom. 
Some limitations to using questionnaires are that the pupils may rush through the questionnaire and select any answer so that they finish quickly. Also, a pupil may not understand a question so they might put something that does not relate to the question and can negatively affect the data responses. Some pupils may not answer every question, this means that when analysing the data I will have a different number of responses for each question and it will be hard to compare the answers effectively. 
Another research method I am going to use is interviewing (see appendix 3), this is a good way of collecting qualitative data that can be used to help draw conclusions against my hypothesis. I am going to interview 4 pupils from each ability group in the class, 2 boys and 2 girls. If there are not 4 pupils in any group that want to participate then I will only interview 2 pupils from each group. Interviews are a good way of collecting in-depth information about the pupils perception on self-assessment. I will be using semi-structured interviews so that I can deviate from my line of questioning if I notice that a pupil has a strong interest about a certain aspect of self-assessment. Another positive of using interviews is that if a pupil does not understand a certain question then they can tell the researcher and they can explain it in simpler terms for the pupil. 
Some limitations of using interviews are that pupils may say things that they think the researcher may want to hear, instead of giving their honest opinion on self-assessment. Interviews can often be very time-consuming and pupils may get bored towards the end of the interview so may not answer properly, to limit this I will only interview the pupils for approximately 5 minutes to keep them engaged in the process. 
My final research method is observations (see appendix 4), this is a good way of collecting both qualitative and quantitative data that can used to draw conclusions against my hypothesis.  I will be observing 2 pupils from each of the three ability groups throughout the day, I will be looking at how many times the pupils use purple pen (to correct or up-level their work). Secondly if the pupils write the comment at the end of their work independently, and finally if the teacher reminds the pupils to do either of these tasks during the lesson. I will be an overt non-participant observer, this means that the pupils will know what I am doing in the class and what I am looking at but I won’t take part in the class activities at all. Observations are a good way of seeing if pupils are actually using self-assessment independently rather than them telling the researcher that they do, it gives the researcher first-hand experience of how the pupils use self-assessment every day in the class. 
A limitation of using observation is that because the pupils know they are being observed on their use of self-assessment they may try and use self-assessment more during the day, this means that I may not get a true representation of how often the pupils use self-assessment independently during the day. Also, as I am only observing the class for one day there might not be much opportunity for me to observe the pupils using self-assessment independently.  
As I will only be in the school for one day my data collection will quite limited, I may not be able to observe much use of self-assessment in the class if it doesn’t fit with the structure of the day. 
During my research day I collected a range of data from my questionnaires, interviews and observations in the form of both quantitative and qualitative date. 
There are 26 responses to the pupils questionnaire, however this number varies slightly between each question as some pupils did not want to answer every question. There are 12 responses to the interview questions, all pupils answered each question. Finally there were 6 pupils observed during the day.
The questionnaires show that 64% of the pupils said that they used self-assessment every lesson in class, however during the interview questions only 25% of the pupils asked said that they used self-assessment in every lesson. This suggests that some pupils may not have answered the questionnaire truthfully and may have selected every lesson because it was the first option. Another possible reason for the difference in these figures may be because only a small selection of pupils who answered the questionnaire also participated in the interviews. This means that the 12% of pupils who answered once a day during the questionnaire may have been part of the selection of pupils who participated in the interviews. 

The questionnaire shows that 31% of pupils said they use purple pen completely independently while 62% said that they sometimes need the teacher to remind them to use purple pen. The next question asked pupils if they write their comment at the end of their work completely independently, to which 56% of pupils answered yes. This suggests that most pupils are getting quite confident with using self-assessment independently, however, there are a few occasions where the pupils may need to be reminded that they need to self-assess during the lesson. This correlates with the data collected from the observations, which shows that 67% of the pupils observed wrote the comment at the end of their work completely independently and were not told to use purple pen in their work. 
During the questionnaire, 52% of pupils said that they thought self-assessment helps them to improve their work. However, during the interview 67% of pupils said that they thought self-assessment helps them to improve their work. The difference in these figures could be caused by a number of reasons, one possible reason is that the pupils may not have been truthful during the interview because the pupils knew the researcher and may have tried to give answers that they think the researcher wants to hear. For the students’ perceptions of self-assessment to improve they need to be further taught in how to use it effectively and how to use the teacher’s criteria to further develop their use of self-assessment. This is what Wong and Black & Wiliam discuss in their academic pieces about self-assessment.
	






[bookmark: _Hlk36024399]During the interviews, the pupils were asked if they find self-assessment difficult to do, to which 50% of the pupils answered sometimes. This figure is fairly close to the percentage of pupils who said that sometimes they did find self-assessment difficult during the questionnaires, at 46% of pupils. When asked why they find self-assessment difficult only sometimes during the interview pupil X stated “In Welsh it’s hard because we have to write it in Welsh”, pupil Y said “sometimes it’s hard to finish the sentence”. Here pupil Y is referring to the sentence starters that they are given by their teacher to aid them in writing their self-assessment comment at the end of their work. 
 These numbers suggest that the pupils are not confident with using self-assessment independently and they could possibly do with some more guidance on how to use it effectively.  
The overall finding from my research is that the pupils are definitely becoming more independent with using self-assessment and the majority of pupils no longer need to be reminded to complete self-assessment at the end of their work. To ensure that all pupils are carrying out self-assessment independently by the time they finish primary school, there needs to be a strong push with teaching the pupils how to use success criteria and learning objectives to know what they need to do in their work in order to develop their learning. This is shown through research carried out by Wong and Andrade & Du, where they discuss that students need to be taught how to use criteria in order to self-assess effectively. 
The new curriculum for Wales is designed to help pupils achieve the four purposes set out in Donaldson’s ‘Successful Futures’ document. One of the four purposes is to help pupils become ambitious capable learners who are ready to learn throughout their lives (Donaldson, 2015). As Grigg suggests that using self-assessment can help pupils become more independent learners, I feel it is something that should be at the forefront of assessment for learning. Therefore during my future practice both as a university student and as a primary school teacher, I will ensure that I try to use self-assessment effectively in the classroom. I will ensure that from the start of the year I will teach the pupils how to use self-assessment effectively and help them to understand why using self-assessment is beneficial to them. 
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How often do you use self-assessment in class? (Questionnaire)	Every lesson	Once a day 	Once a week	Twice a week 	Less than once a week 	16	3	1	4	1	


How often do you use self-assessment in class? (Interview)	Every lesson	Every day 	Twice a week 	Three times a week	Majority of days 	3	5	2	2	1	


How often do you use self-assessment in class? (Questionnaire)	Every lesson	Once a day 	Once a week	Twice a week 	Less than once a week 	16	3	1	4	1	


How often do you use self-assessment in class? (Interview)	Every lesson	Every day 	Twice a week 	Three times a week	Majority of days 	3	5	2	2	1	

Do you think using self-assessment helps you to improve your work? 

Questionnaires	
Yes 	No	Sometimes	0.52	0.24	0.24	Interview	
Yes 	No	Sometimes	0.67	0.08	0.25	


