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Portfolio Guidance
Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.
What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:
· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio.
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission.
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.
Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:
[image: ] adhere to guidance in the Programme Handbook about confidentiality; [image: ] not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use 'xxx authority policy'; [image: ] not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters; [image: ] not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions; [image: ] take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner's responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.
Dyslexia and other special circumstances
If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner's individual responsibility to contact them.
Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio
Guidance:
· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section;
· Please make sure the Signatures page at Section 8 is fully completed before submission
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:
· Working Collaboratively with service users & carers
Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations
500 words (+/- 10%: include your actual word count at the end of each section)
I began to work within a Child and Family Team immediately after completion of my Social Work degree; I was apprehensive about transitioning from student to Social Worker in a fast pace environment where I was aware that I would be accountable for my own practice and responsible for my own personal development. Utilising the Gibbs Model of Reflection (1988) has supported me to reflect on my practice during supervision and through analysing and evaluating my work has helped identify my learning needs.
My first identified learning need relates to intervention and application of Professional Judgement when managing Child in Need of Care and Support cases that operate under the Social Services Wellbeing (Wales) Act (2014) and encouraging families to seek support on a voluntary basis (Working Together to Safeguard Children, 2018). I found these cases more difficult to manage in comparison to Child Protection; which have statutory frameworks for timescales and intervention; operating under Section 47 of The Children Act (1989). As a newly qualified Social Worker, I lacked confidence in managing Child in Need of Care and Support cases. In order to address this and increase my confidence and knowledge regarding processes within my organisation I will need to attend training and undertake independent reading around key policies to make sure that I keep up to date with the legislation that underpins my profession. 
My second learning need relates to applying analysis in complex situations. According to Wilkins and Boahen (2013, p.16) critical analysis “identifies more clearly what we need to or are trying to achieve and how best to get there”. To address this learning need I will utilise supervision to review and possibly rethink my understanding of different situations. Understanding the roles of professionals, increasing my knowledge of the services and support they provide to families residing in their area will contribute to the assessment process in order to meet the best outcome. It also ensures the continuation of multi-agency work that is “key to effective safeguarding and child protection” (Sidebotham et al., 2016, p.179). 
My third learning need relates to working collaboratively with people. During direct work I would never deviate from using the ‘Three Houses’ template; a familiar tool I had used as a student. As a fully Qualified Social Worker, I considered that I was using it more as a tick box exercise, secure in its familiarity. Hardy (2018) discusses the purposes of direct work with children, including exploring a child’s memories and helping them process traumatic events; this relies on specific skills such as active listening and adaptability to ensure that the child is heard verbally and non-verbally. To ensure that I address this learning need I will observe more experienced team members undertaking direct work, use supervision to discuss the aim and desired outcomes for work I undertake with children. 

Word Count – 469






                                                             Section 3
 Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of 'More than just words' on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary
Please include name of the expert witness observing in section 8.
Date of observation:	1 December 2020[image: ]
To be completed by learner
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.

	During this observation I held a meeting with 1 and 2 whom I had been working with for approximately 8 months. To ensure confidentiality I will refer to the two adult family members as 1 and 2 and the children as 3, 4 and 5. 
I had recently undertaken an assessment within Public Law Outline (2014) and this had concluded positively for the family. The purpose of the meeting with 1 and 2 was to devise a safety plan with the goal of rehabilitating 2 back to the family home. 
The family are of European heritage; their first language being neither English nor Welsh. Therefore, an offer of an interpreter and an active offer of preferred language under The Welsh Language Act (1983) and Social Services Wellbeing Act (2014) was offered due to their first language not being English and due to them residing in Wales for 13 years. However 1 and 2 declined both; preferring for all communication to be in English.
The family reside in a deprived socio-economic area of the Local Authority and I have worked with them whilst the case had been in Public Law Outline (2014) due to concerns regarding domestic violence and the children's exposure to this. 1 and 2 have been married for over twenty years and have parented three children; 3, 4 and 5. At the time of the meeting, I was visiting the children every ten working days in line with their Child Protection Plan under the All Wales Child Protection Procedures (2008). Due to the complexities within the case such as long-standing involvement of the Local Authority, the second time the case had entered Public Law Outline (2014) my Pod Lead was also present to support the safety planning and support with communicating with 1 and 2; so that they had absolute clarity in the purpose and importance of the meeting. I sought consent from 1 and 2 prior to the meeting for my Pod Lead to attend.
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	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers. Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the "Active Offer" principle, and ethical practice.
The Code of Professional Practice (2015) governs my role as a Social Worker and sets out the standards of professional conduct expected by the profession (Social Care Wales, 2017). Active participation and collaborative work as highlighted in Section 3 within the Code of Professional Practice was essential during this particular meeting to support 1 and 2 in devising a safety plan that was both manageable and realistic for them as a family; to ensure the continued safety and well-being of the children.
To ensure this; it was important to respect 1 and 2's “wishes and views and support them to maximise their decision making and control over their own lives” (Social Care Wales, 2017, 1.2) therefore good listening skills were imperative. When working with families whose: 
“first language is not English it is also crucial to respect their dignity, privacy, preferences, culture, language and rights; ensuring any actions always promote equality, diversity and inclusion” (Social Care Wales, 2017, 1.3, 1.4). 
The Code of Professional Practice highlights the need for Social Workers “to actively support individuals and carers to communicate their views and preferences using their preferred method and language” (Social Care Wales, 2017). The active offer and excellent communication and listening skills was extremely important during this meeting to support 1 and 2 in order to achieve the above. 
I used Systems Theory; looking at the family in a holistic way in order to understand the factors that had contributed to their issues in the past and may in the future. Systems Theory provided the platform to discuss 1 and 2's behaviours that could be possible triggers for tensions, looking at ways the family could gain more support in this area from their support network, professionals, and other family members. Social Learning Theory was also utilised to help 1 and 2 recognise and reflect on the positive changes they had made during Public Law Outline (2014) and how continuity of this would provide the children with positive behaviours and influence the relationships they made as they matured.

A strength-based approach worked well with 1 and 2; focusing on their strengths and self-determination to improve their relationship and family situation for the benefit of the children. A strength-based approach ensured that the meeting was a collaborative process; allowing 1 and 2 to identify strengths that they had not necessarily considered before.
The Local Authority for whom I work for use the Signs of Safety methodology; which aims to strengthen families through collaborative working; supporting them to identify their strengths and build their support network (Sheehan et al., 2018). Therefore, I continued to use the Signs of Safety Methodology, which not only focuses on strengths but also provides focus to a meeting such as this. It also supports the use of simplified language to communicate; understood by families and professionals (Kusogbo, 2020). I feel that the latter is crucial when there is a difference in language and culture; where there may be possible differences in the interpretation of words and their meanings. Richards et al (2006) reiterate the importance of good communication skills stating that they “are crucial in establishing efficient and respectful working relationships”.
I used interpersonal and communication skills to explain and clarify in a comprehendible way expectations and how the best outcomes for the family as a whole could be achieved; as a result of this I believe I ensured that my practice was anti-oppressive. I paraphrased at times; relaying certain parts of the conversation; this was particularly relevant when discussing what role each person played within the safety plan. Paraphrasing was helpful to me as a practitioner; ensuring that I remained focused on areas that needed exploring whilst reassuring the family that they were being heard. It also provided everyone with the opportunity to reflect and identify any gaps in the safety planning; together exploring ways in which we could gain further support for the family. I used simple language; avoided using acronyms and summarised where possible what 1 and 2 were saying to avoid any misinterpretation between all parties.
When reflecting on my own practice; I believe that I interacted very well; actively listening and being open and honest in my own responses to the family; ensuring that there was clarity. I used open-ended questions where appropriate to ensure that 1 and 2 were given opportunity to participate and design a safety plan that they could realistically live with on a day-to-day basis. As I had already established a relationship with 1 and 2 working with them through Public Law Outline (2014) I feel that there was a continuation of transparency between us. They were aware of the purpose of the meeting and that I was working in the best interests of the children (Social Care Wales, 2017, 1 .2, 2.1).
I feel that my already established working relationship with both parties meant that the meeting was more productive; 1 and 2 were familiar with myself and were not afraid to have maximum input into their own safety plan or saying what they wanted to say. Prior knowledge of the family's history, family dynamics, family members and available support was helpful in communicating and exploring not only existing support but also other avenues of support from professionals. It made speaking about difficult subjects such as past domestic violence between 1 and 2 easier; and the fact that they had already demonstrated during Public Law Outline (2014) that they had insight into how their children perceived past incidents ensured safety planning remained child focused throughout.
I feel 1 and 2 felt comfortable due to feeling confident about my knowledge of their issues, which allowed them to be more open and honest regarding their views and potential triggers. I was also comfortable in stating bottom lines and the expectations of the Local Authority, as I had been transparent since my involvement; so 1 and 2 had always had complete clarity. I used relaxed body language; which helped me remain focused on the objectives of the meeting and I believe helped the family feel relaxed and able to discuss their past issues. I was also observant in terms of 1 and 2's body language; I was able to gage when they were feeling possibly uncomfortable or frustrated and adapt my use of language, my topic of discussion and tone of voice to put them at ease. These skills enabled the meeting to continue to be productive; I feel that body language played an important role; when 1 and 2 encountered minor difficulties in communicating due to language barriers; I was able to notice this by their body language; which enabled me to explore this further and ensure that they could put their views across.
Koprowska (2010) states that “good communication is key in Social Work. It is intrinsic to the forging of effective and compassionate professional relationships”. I would echo this completely and understand that it is imperative when working with children and families. I believe that the ability to reflect upon my own practice will add diversity and flexibility to my communication skills with the families that I work with. Through utilising regular supervision where I receive feedback on my practice; I will continue to ensure that I am driven by the Code of Professional Conduct, Ethics and Values.
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Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice.
If the observer is unable to gain feedback, they should briefly say why.
	Was the social worker on time? Or if delayed did he or she contact you?
	Yes — the Social Worker has always been on time if she is unable to get out to see us at an agreed time she will always call in advance

	Did the social worker get your permission in advance for the observer to be present?
Did they explain why they were being observed?
	Yes. Social Worker had telephoned us in advance of the meeting to let us know that Jemma would be joining the meeting and why.

	Were you clear why the social worker met with you today?
	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?
	The Social Worker has been working with us for a very long time and is familiar with our issues past and present.

	How has the social worker listened to you and respected your views and wishes?
	The Social Worker will listen to us and let us have our own input. We don't always agree with what the she says but she will listen to us and let us put our point across

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?
	Yes. The Social Worker is always careful how she words things because we are from another country she will go over things and ask us if we understand; if we don't we tell her and she puts it in a better way to make sure we understand.



	How has the social worker's involvement met your expectations for this visit?
	Rachel has always been open and honest with us and our past involvement with the Local Authority she is aware that we were wary of another Social Worker coming on board. But we have worked well with Rachel and she has worked well with us.

	Are there any other comments or suggestions that you would like to make?
	We have not minded Social Services being involved this time.




                                                  Section 4 
Safeguarding and working in complex situations — Case Study
Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook



I have worked with the following family for approximately 11 months. To ensure confidentiality mother will be known as 1; the four children will be referred to as 2, 3, 4 and 5. 1 is a White Welsh female whose first language is English despite living in the Local Authority since the age of 16 years old; prior to this she moved within the country. Whilst the family’s first language is English, when I initially began working with them, consideration was given to the Active Offer due to their Welsh heritage. The active offer “simply means providing a service in Welsh without someone having to ask for it” (Welsh Policy Unit, 2015).  The active offer was implemented under the framework called ‘More than Just Words’ (Welsh Policy Unit, 2015); Social Services Wellbeing Act (2014) places a duty to ensure that all communication, including both verbal and written is bilingual. I am not Welsh therefore if the family would have wished for services provided to them in Welsh they would have required an interpreter or it is possible that the case would have needed reallocating to meet this need.  
The community within which the family reside is a socio-economic deprived area but is under the catchment area of Flying Start; a Welsh Government’s Early Years programme for families with children under four years of age living in disadvantaged areas of Wales (Welsh Government, 2017). 1 and her children access community resources such as the local library and have been known to attend child and parent classes and cooking classes which are free under this programme. Child 3 and 4 share the same biological father; child 2 and 5 have different biological fathers; of whom show inconsistency in terms of contact with the children and engagement with the Local Authority. Due to their own substance misuse and all being alleged perpetrators of domestic abuse they were unable to provide the children with further safety to alleviate some of the concerns in relation to 1. However due to the fathers sharing parental responsibility with 1 for their children they were invited to meetings and had to be consulted regarding plans in respect of the children. Parental responsibility is defined in S3 (1) of the Children Act 1989 as “all the rights, duties, powers, responsibilities and authority which by law a parent of a child has in relation to the child and his property”. In practicality terms; when decisions are being considered regarding a child, all those with parental responsibility must be given an opportunity to have their say in that decision (Child Law Advice, 2022). 
1 and her children have been known to the Local Authority intermittently for nine years. The children have been subject to Child in Need plans; initially under Section 17 of the Children Act 1989 which later became Section 21 after the implementation of the Social Services and Wellbeing Act 2014 in April 2016 (Children Act,1989) and (Social Services Wellbeing Act, 2014). They have also been subject to a Child Protection Plan where they had remained for several months prior to my involvement; where 1 was making positive progress in terms of her alcohol misuse and there had been no concerns that she had entered into further risky relationships. The case was due to de-escalate to other services under a Child In Need of Care and Support basis. However, a referral received by police; outlining a domestic incident between 1 and a new partner whilst the children were present was received. “The local policing body and the chief officer of police for a police area any part of which falls within the area of the local authority” are detailed as relevant parties who have a duty to report children at risk under Section 162 (4) and 130(5)(b) of the Social Services Wellbeing (Wales) Act, 2014 (Welsh Government, 2014). 
The Social Services and Well-being (Wales) Act 2014 states that “when a child has been reported under section 130 of the 2014 Act, consideration must be given as to whether there are grounds for carrying out a S47 investigation” (Wales Safeguarding Procedures, 2022).  A S47 Enquiry is undertaken when the Local Authority suspect that a child “is suffering, or is likely to suffer, significant harm," (Wales Safeguarding Procedures, 2022). Enquires are necessary to enable decisions to be made whether any action should be taken to safeguard or promote the child’s welfare. In this case it was deemed necessary to undertake a S47 Enquiry and as part of this; direct work was completed with the children during which they shared their lived experiences whilst in 1’s care; raising further concerns regarding emotional and physical harm; evidencing that there had been little change which could warrant de-escalation of the case. 
It was at this point; just prior to the Child Protection Review Conference that I was allocated the case; following a colleague going on long-term sick. Due to the recent concerns, the outcome of conference was continued registration on the Child Protection Register by unanimous decision for all children.  Recommendations as part of the next steps were that legal advice was sought; by way of holding a Legal Gateway Meeting; in line with Procedures; nine months of the children being subject to a Child Protection Plan (Wales Safeguarding Procedures, 2019). The decision was a multi-agency decision; a type of working which is “key to effective safeguarding and child protection” (Sidebotham et al, 2016). 
A Legal Gateway Meeting was held within 7 days after the Child Protection Review Conference. Team Manager, Principal Officer, Head of Legal Services and I discussed relevant facts both historic and present in respect of the case and it was agreed to initiate Public Law Outline (2014). There were significant concerns that the children had been exposed to continued domestic abuse incidents between 1 and her subsequent partners and had been in receipt of neglectful parenting due to parental substance and alcohol misuse. 
Given that the Local Authority had been involved for several years; I gathered all of the information to inform the assessment process from past Child In Need meetings and Conference minutes to see what professionals had supported 1 with her issues around alcohol misuse and domestic abuse. I spoke to professionals who had worked with the family to gain their views regarding 1’s engagement and insight into the concerns. This gave a clearer picture of any progress 1 had made before, what hindered progress, and provided a clear understanding of the children’s lived experiences and any harm they had suffered as a result. This information formed part of my assessment when analysing the possibility of future harm and to gage confidence that 1 could provide good enough parenting to the children if they were returned to her care. 
Kellett and Apps (2009) study looks at how professionals make their assessments of parents. It emerged that there was a consensus amongst professionals to what basic elements made up good enough parenting. Four main themes were highlighted “meeting the children’s health and developmental needs, putting children’s needs first, providing routine and consistent care, parental acknowledgement of any problems and engagement with support services” (Kellett and Apps, 2009, p.27).  It was clear when looking at the history of the case, looking at the recent concerns that 1 had been neglectful in her parenting. Her alcohol misuse had meant that she had not always attended health appointments with the children and engaged with support services. It appeared that 1 continued to prioritise unhealthy and risky relationships over the safety and wellbeing of the children. 
It could be argued that there is a moral dilemma in that 1 was a victim of domestic abuse and by removing the children from her care could be seen as a form of punishment. Watson (2017) highlights this dilemma stating that: 
“whilst a child is central to Child Protection and the primary concerns is for their safety; this position can become problematic when the mother is seen as primarily responsible for protecting the children whilst the partner is responsible for perpetrating the abuse”. (Watson, 2017, p.11). 
Watson adds:
“Social Workers in particular appear to struggle to find a balance between ensuring the safety of a child and empowering women, whilst meeting the legal frameworks and local procedures for child protection”. (Watson, 2017, p.5).
Whilst I agree that it is sometimes difficult to balance the factors highlighted by Watson (2017) In the case of 1; she continued to seek out relationships that were considered risky to not only herself but to the children. Despite the concerns being shared, despite advice being given to access Claire’s Law and support from domestic abuse services; where 1 had attended courses to aid her understanding and ability to recognise different types of abuse she continued to enter into these relationships and often conceal them from the Local Authority. 1 was not able to evidence that she could take precautionary measures to safeguard herself and more importantly the children when entering a new relationship. 
Research undertaken by Bancroft et al (2004) highlights the impact that these factors have on a child such as “exposure to violence, parental disappearance from the home, unmet basic needs”. Consultation on the 2022-2026 National Strategy for Violence against Women, Domestic Abuse and Sexual Violence suggests “there is a strong correlation between witnessing violence in the home and the chances of living with violence in adult life” and that “children exposed to domestic violence go on to have emotional and behavioural problems as well as poor peer relationships, low academic attainment and engagement in risky health behaviours’ (Welsh Government, 2022). 
The Violence Against Women, Domestic Abuse and Sexual Violence (Wales) Act, 2015 adds: 
“children living in households where there is domestic abuse will suffer directly and indirectly. The effects of domestic abuse is likely to have a damaging effect on a child’s development and they will often be regarded as children in need”. 
The Act states that:
“Everyone working with adults and children should be alert to the frequent inter-relationship between domestic abuse and the abuse and neglect of children. Where domestic abuse is evident in a family that there is a possibility that the child may be subject to violence or other harm” (Violence Against Women, Domestic Abuse and Sexual Violence (Wales) Act, 2015 cited in Jurasz, 2018).
Due to the lack of safety identified during the Review Child Protection Conference it was decided that the children would be accommodated and bought into the care of the Local Authority under S76 of the Children Act 1989. Assessment of 1 and the family had looked at the case as a whole; information was gathered from professionals that had worked with the family both past and present and working collaboratively informed the decision making in respect of keeping the children safe and to determine whether 1 was in the position to do this. Whilst 1 shared her lived experiences she also agreed that she could not keep the children safe at that time. Whilst I could empathise that this decision was difficult for 1 to make I also saw it as a positive in her working openly and honestly with the department and placing the safety and well-being of her children above what she would ideally want. If 1 had not agreed to the children being bought into the care of the Local Authority then an urgent application would have been made to the Family Court to seek an Interim Care Order and issuing of Care Proceedings under S31 of the Children Act 1989. 
1 signed the relevant S76 paperwork and I met with her to ensure that she was involved in providing the children with an understanding as to why the Local Authority were involved and why they could not return to her care at the time. Words and pictures were undertaken using child friendly vocabulary so that the children understood why they could not return to 1’s care,  the concerns, what was happening and what was going to happen moving forward. 1 was part of this process which I feel eliminated further trauma to the children. Devlin (2012) states that “Words and Pictures can form part of the intervention plan, explaining the things that need to be addressed” (2012, p.14). Hiles et al (2013) goes further to say “they help make sense of past and present events” (2013, p.10). Words and Pictures has been a working document that has been updated throughout my involvement with the children; so that they can remain fully aware of what is happening. Using Words and Pictures has increased my understanding of what is important to the children; facilitated difficult conversations in terms of possible outcomes but has also been able to offer them comfort by addressing the positives within the case too and 1’s commitment to change. 
Words and Pictures were also beneficial in building relationships between the foster carers and the children; allowing the children to discuss any worries when I could not be present. I feel that Words and Pictures are also a preventative measure to destabilising placement as the children have a thorough understanding as to why they are there and any potential outcomes. Partnering for Safety (2021, p.4) captures this perfectly by stating:
 “words and pictures minimises any unintended harm to the child caused by Local Authority intervention, they provide clear explanations about what is happening and the reasons why. Words and pictures can also build a relationship between parents and foster carers that help minimise the trauma for the child removed and contribute to their healing”. 
When assessing 1 within the Public Law Outline (2014) I have utilised Systems Theory to explore how the environment impacts on the choices that 1 was making.  Joynes and Mattingley (2018) describe the systems approach to child protection as “taking a more holistic approach that addresses the wider vulnerabilities of children and their families and includes preventative services” (2018, p.4). 


A narrative approach was used when looking at the concerns of the Local Authority during assessment sessions so that 1 was able to try to comprehend what led her to the current situation. Through utilising a narrative approach 1 was able to talk about her earlier life and to make connections with what had influenced her alcohol misuse. This enabled assessment sessions to be more informative and person-centred. 
During my meetings with 1 and professionals, I have continued to utilise the Signs of Safety methodology (Turnell and Edwards, 1997) This has helped keep focus on the concerns, identifying what is working well; ensuring that the well-being of the children remains paramount. Through the continuation of Signs of Safety, a Safety Plan was devised that considers what it would look like in the event that the children are returned to 1’s care. The safety plan incorporates both professional and familial support. By sharing concerns, working collaboratively in a forum where everyone participates,1 has been able to build her trust in myself as the children’s social worker and this has aided the working relationship. 
Transparency has enabled 1 to understand the complexities and the worries surrounding the case and what is expected. Gardner (2008) research focuses on emotional harm and neglect and found that when utilising the Signs of Safety model parents said that “they were clearer on what was expected from them and received the appropriate support and that the approach is open and encourages transparency in decision-making” (2008, cited in Gimpel, 2013). 
As I had been reallocated the case quite late on in terms of Local Authority involvement; there was not an opportunity for me to have an official hand over from the previous Social Worker, and my knowledge of the case was based on reading previous assessments and case notes held on the Local Authority's in house system. It was my responsibility to read these to ensure that I had sufficient knowledge of the case so that the children and 1 could be confident in my ability to manage the case and support appropriately. 
I do believe that it might have been more beneficial to have a proper hand over on this case by the previous Social Worker; where I could have gained clarity and advice on how to interact with the parents. Galvani and Forrester (2009) state that:
“Individuals who experience addiction and issues with alcohol are often stigmatised and feel shameful, this is compounded if people have made unsuccessful attempts to change their substance use as it can serve to heighten their sense of failure and self-efficacy. Disclosing something you are ashamed of is hard and is particularly concerning if you don’t know how the person you are talking to is going to respond” (2009, p.5).  Therefore, I feel that a proper hand over of the case would have given the family time to adjust to a new worker and help build a working relationship.
In terms of the children, initially they had limited understanding why there had been a change of Social Worker and no formal introductions. This meant that the relationships with the children were initially difficult to build especially due to Child 2’s distrust of the Local Authority and his apparent loyalties to 1. Whilst I visited the children on a six weekly basis in line with their Looked After Child plan; I often came away feeling that the visits were not long enough to build those trusting relationships especially in a case as significant as this in terms of possible outcomes. I had to find ways to communicate with 2 in particular.  Morrison (2016) highlights the importance of communication when working with children and young people and success relies on Social Workers using a range of communication methods and techniques. As 2 was the oldest child and had seen the most in terms of the domestic abuse; often parenting the younger siblings; it was evident that they did not trust anyone. The United Nations Convention on the Rights of the Child (1989) underlines the importance of Social Worker’s communication with children and young people. Article 12 establishes the “child’s right to express their views in all matters that affect their lives and for these views to be given weight according to the child’s age and maturity”. Initially, finding a common ground to aid this communication was crucial; so conversation was related to 2’s likes and dislikes rather than the concerns of the Local Authority at first. 
Research and evidence which highlights the importance of communication with children and young people comes from inquiries into child abuse and Child Practice Reviews. Ferguson (2016) cited in Morrison (2016) concludes that “a persistent finding in such cases is that Social Workers and other professionals have not communicated adequately with the child(ren) concerned”.  Rees et al (2020) looked at Child Practice Reviews between 2014 and 2019 and said “in a majority of serious case reviews we looked at, the voice of the child had not been consistently heard or considered, and that children were not seen alone or frequently enough” (2020, p.11). 
Whilst I was not a complete novice working within the Public Law Outline (2014), the complexities within this case required additional support from my Pod Lead. The amount of historic information, involvement of preventative services, various plans that had gone before led me to feel anxious and at times overwhelmed. I utilised supervision to be guided on what the assessment sessions should include to ensure fairness in assessment of 1. Supervision was crucial and helped me reflect not only on my decision-making but also on my time management skills to ensure that I was undertaking my professional duties in relation to my other cases. On reflection, I found it challenging to manage my caseload alongside this particular case and often sought support from my colleagues within my team to undertake statutory visits; ensuring that I was fulfilling my statutory obligations to my other families. 
Meeting the demands of supervised contact between multiple parents whilst ensuring the best interests of the children and all of their individual needs were met was challenging. If one parent became challenging I would find myself lacking confidence due to being newly allocated to the case. The history within the case was such that there were long-standing concerns of the same over a nine-year period; I therefore felt enormous pressure to ensure the right recommendations were made in respect of the children at the conclusion of the Public Law Outline assessment. This pressure sometimes made me overthink and caused extra work during assessment sessions with parents; going over the same areas of concern more than once to ensure that I had covered everything.
I utilised the Department of Health Guidelines Framework for the Assessment of Children in Need and their Families (2000) to complete my Public Law Outline assessment. I feel that this guided me and gave focus to the assessment sessions. It also helped identify the harm both past and present and based on what was shared within the assessment sessions I was able to weigh up the likelihood of future harm, which informed my recommendations within the conclusion of the assessment. Through collaborative working with other professionals, I was able to gain a good insight into 1’s progress, her level of insight into the worries and gage whether the children would be at further risk if returned to her care at the end of Public Law Outline. 
Through management of this case, I have gained an invaluable insight into the importance of multi-agency working. I have relied on other agencies to provide me with insight into families thinking and the concerns around alcohol, substance misuse and understanding in terms of the impact these issues including domestic violence have had on the children. Multi-agency working has also given me insight into the importance of how sharing information is vital in ensuring the best interests of the child. Atkinson et al (2007) goes further to discuss the importance of multi-agency working in that “it provides professionals with increased knowledge and understanding of other agencies and that uncertainty regarding professional identities and roles can negatively hinder progress for a family.” (2007, p.2). 
Assessment within this case has been lengthy and a time consuming process; unfortunately, within this case the PLO assessment in respect of 1 concluded negatively. 1 has not been able to demonstrate a good level of insight into the concerns and the negative impact that this has had on the children and the Local Authority initiated Care Proceedings where it remains. Under the Public Law Outline (2014) and the Children and Families Act (2014) there is a 26 week time frame for the completion of care and supervision proceedings. I continue to feel anxious about the decisions that will be made in respect of the children and the responsibility in making recommendations in terms of the children's long-term plans.
It is apparent that at this late juncture, assessment of 1 is likely to conclude negative and I have had to manage my own emotions in terms of the possibility that permanency for the children could mean long term foster care or adoption in the case of child 4. It has been imperative that I have used supervision to manage my anxiety and feelings surrounding this case. Whilst the evidence to date has been substantial and I feel justified in making recommendations based on my professional judgment, I have a greater level of awareness through managing this case of what my role involves and the level of responsibility that goes with this. I have found it really helpful to have discussions with my Pod Lead and group discussions with my colleagues who have further experience in such cases; this has kept me grounded and provided me with every opportunity to manage my own feelings whilst ensuring that I remain child focused at all times.
On reflection, I feel that I have gained lots of experience whilst holding this case both personally and professionally. I have overcome my anxiety at times by looking after my own well-being when the case has proven difficult; but through ensuring best practice I have become more confident in the decisions that my role requires me to make. Through the complexity of the case, the in-depth assessment I have undertaken I have developed my assessment and analytical skills; as well as my time management skills which has enabled me to hold a full case load at the same time and fulfil my duty in other areas at all times. I have had a valuable insight into the level of accountability my role involves and this has made me extra vigilant when undertaking assessment sessions with family’s. 
By working with professionals from different agencies, I have gained a deeper understanding of alcohol and substance misuse, the support that is available within the locality of where I am employed. This has not only enhanced my ability to advise families but developed my empathetic skills; challenging my way of thinking when supporting the families whom I work with. Through multi-agency working, I have been able to ensure that the family have received tailored support.
By undertaking direct work with the three eldest children, I have gained a deeper insight into the impact that such issues can have on children and their sense of self and their well-being. I have been able to adapt my way of working directly with the children; from using Bear Cards, reading books to gage how they are feeling, drawing to gain an insight into their perceptions of their lived experiences and just spending time with them in placement where having conversations led by them has required me to be an active listener. Direct work has been more productive and I have been able to see the child’s view that has been useful whilst undertaking assessments within the court arena and being able to put their wishes and feelings forward. 
I believe my experience gained from working this case has made me more confident and I feel less apprehensive about entering the Final Hearing and giving evidence if required. I feel that I will be able to give my views based on the work I have undertaken within this case. I feel confident in the decisions that I have made within this case, using my professional judgment to ensure the safety and well-being of the children. 
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                                                           Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding.
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding.

Social Services Wellbeing (Wales) Act 2014 Part 7 includes Adult Safeguarding and Adults at risk, a person over the age of 18 years old. An adult is “considered at risk even if the abuse, neglect or harm has not yet occurred and that without support services in place the risks are likely to occur” (Social Services and Wellbeing (Wales) Act, 2014). 

Definitions of abuse and neglect within the Social Services and Wellbeing Act 2014 apply to both adults and children.  Risk in terms of adults, like children; include abuse, neglect and/or exploitation. However, in respect of adults abuse can include financial including fraud, theft, pressure and misuse of money. The 2014 Act deliberately makes no reference to threshold or eligibility criteria in relation to risk; “to avoid any examples of risk falling outside a tightly prescribed criteria” (National Independent Safeguarding Board Wales, 2021). 

 On the 6th April 2016 the Social Services and Wellbeing Act 2014 was implemented; Part 7 of this legislation covers duties and responsibilities in relation to safeguarding adults and children. Working Together to Safeguard People, Volume 6, Handling Individual Cases to Protect Adults at Risk sets out the processes; the responsibilities that need to be followed in order to protect adults at risk. This has since developed to include Wales Safeguarding Procedures (Social Care Legislation in Wales Information and Learning Hub, 2021). 
Part 7 of the Social Services and Wellbeing Act 2014 also introduced the use of Adult Protection and Support Orders and a National Safeguarding Board. Adult 
Protection and Support Order; also known as APSO; is “a civil order that can be sought from an authorised officer. An authorised officer must be a person authorised by a Local Authority for the purpose” (Social Services and Wellbeing Act, 2014). An ASPO enables “the authorised officer to speak in private with an adult suspected to be at risk, to ascertain whether the adult is able to make decisions freely, to assess whether the person is an adult at risk and to decide, what action should be taken, if any”. ‘

Section 126 (2) of the Social Services and Wellbeing Act, 2014 “requires Local Authority’s to make enquiries and to decide whether action should be taken if it has reasonable cause to suspect that an adult within its area is at risk” (National Independent Safeguarding Board Wales, 2021).  The introduction of a National Safeguarding Board was also implemented whose three primary duties include providing support and advice to Safeguarding Boards; ensuring that they are effective. They essentially report on adequacy and effectiveness of any arrangements to safeguard children and adults in Wales; making recommendations to the Minister with regards to any improvements which could be made (National Independent Safeguarding Board Wales, 2021). 
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Reflect on the difference between Safeguarding in Adult and Children’s Work

The United Nations Convention on the Rights of the Child and Section 3 of the Social Services and Wellbeing (Wales) Act 2014 defines a child as “everyone under the age of eighteen years old” (NSPCC, 2022). In addition to age, a child is not considered a person with capacity in respect of making their own decisions and is reliant on their primary caregiver or the person who holds parental responsibility to provide consent on their behalf. There are circumstances where this factor can be over ruled; dependent on age, understanding and maturity of the child; this is known as Gillick Competence. Whilst this is often associated with “medical instances, such as consenting to treatment, it is recognised in other areas” (NHS, 2016). 

Unlike a child, an adult is considered a person over the age of eighteen years old with the right to self-determination. An adult has the right to make their own choices, to decide how to respond to the risk of abuse; they can choose whether to act or not in order to protect themselves as opposed to a child (NSPCC, 2021).  An adult also has the right to refuse an assessment; and it is only in extreme circumstances that the law can intervene; such as when the adult is deemed to lack capacity. It is in this instance that the Mental Capacity Act 2005 will underpin intervention for those over the age of 16. The law can also intervene when the concerns extend to children living in the same household as the adult (Social Care Institute for Excellence, 2015). 

The Social Services Wellbeing (Wales) Act 2014 sets out a mandatory duty to undertake investigation of a person considered an adult and who is thought to be at risk. It does not require an immediate response, unlike S47 of the Children Act 1989 that requires children considered at risk to be seen alone and immediate safe guarding measures be put in place. The Children Act 1989 and United Nations Convention for the Rights of the Child ensures that children have the right to protection. In respect of an adult; under the Human Rights Act 1988, Article 8 adults have the right to a Private and Family Life. It is important to note that the Children Act 1989 and United Nations Convention for the Rights of the Child takes precedent. 


Another notable difference between adult and child safeguarding is the differences in legislation. The Mental Capacity Act (2005) is embedded in Adult Safeguarding and really determines how or if the state can intervene; whereas children's safeguarding is underpinned by the Children Act 1989 and Social Services and Well-being (Wales) Act; determining how the state should intervene if a child is at risk.
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                                                            Section 6
Developmental Review (b)
Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
I have remained practising in the same team since qualifying; which has enabled me to build good working relationships with my colleagues. Strengthening these relationships has given me opportunity to shadow the more experienced members of the team; observing meetings such as Child in Need of Care and Support so that I can learn how these are structured in comparison to Core Groups. Through observation, I have developed my skills and confidence, taking on board feedback from both professionals and families. Reflecting on the observation feedback within this portfolio, I have continued to acknowledge what is important to individuals; such as having an understanding of the family’s issues, punctuality, actively listening, and using simple language to communicate.
I have attended Signs of Safety training, which has increased my ability to remain solution-focused during meetings, to remain transparent with families regarding the worries and what is working well. I am now more competent in chairing both Child in Need of Care and Support Meetings and Core Groups under a Child Protection plan. 
Additional training such as Court Training Skills and Safeguarding Training has given me a greater understanding of threshold, legislation and processes. In turn this has given me the confidence to hold a more varied caseload ranging from Child Protection to Public Law Outline to Care Proceedings. Undertaking independent reading around assessment skills, processes and legislation has further increased my knowledge and understanding of different types of assessment, legislation and increased my confidence to carry out my obligations as a Social Worker. By undertaking independent learning, I have ensured that my knowledge is relevant and up to date in my practice. I have also downloaded the Wales Safeguarding Procedures on my personal phone to ensure that I am continually aware of my role and responsibilities as a Social Worker. 
Holding a varied caseload that has gradually become more complex has given me the opportunity to gain hands on experience, working with a range of professionals that has increased my competence in multi-agency working. This has been invaluable in increasing my understanding of family’s needs and what role other professionals can play in meeting these. I have also gained knowledge of what is available in the area I am employed in; which has been useful when offering support to the families to address the issues they face. 
As initially identified; I wanted to develop my set of skills in direct work when communicating with young people; realising quite early on that time management was of the essence when undertaking this work. To address this I have attended training that has developed my skills quickly such as in-house direct work training; this provided me the opportunity to hear and learn from other practitioners, look at examples of direct work and listen to constructive criticism.  I have also undertaken independent research looking at free online resources and have since built my own folder to include work sheets/tools to get the most out of direct work with the children that I work with. 
My ability to assess and analyse when assessing families has significantly improved during my first year in practice and again this has been due to holding a varied caseload. I have utilised fortnightly supervision to gain clarity and go over assessment plans to ensure that they are thorough and purposeful. I have also took time to read previous assessments undertaken by more experienced practitioners in the team to build my knowledge around criteria and assessment process. I feel that this has enabled me to undertake evidence based and fair assessments of families. 
Supervision has enabled me to explore my decision making; ensuring that I remain person centred and that decisions are value based. I am able to talk through complex issues that arise ensuring that I adhere to the Codes of Professional Practice. I feel that I am a lot more confident and my experience has made me more adaptable, and the space to discuss this has enabled me to develop and increase my own set of skills. 
Many of the actions I have undertaken to address my learning needs are ongoing. As I become a more competent practitioner, I will need to ensure that I continue to attend relevant and up to date training; utilising supervision to identify gaps in my knowledge and identify training in order to build my competency. I will need to continue to undertake independent learning to ensure that I am up to date with policies, legislation and processes.
I am aware that I need to practice self-care to ensure that I manage stress in a role, which is both emotionally, and time demanding. I acknowledge that I need to take breaks, set small goals in my career to avoid burn out and achieve longevity in a career which I enjoy. 
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	Mentor's comments

	Please comment fully on the learner's development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner's development.
Rachel's confidence has developed in line with the skill set she has accomplished since qualifying as a social worker. In the comments, Rachel has made in section highlights how she relied and learned from more experienced social workers in the team and to her credit, she is now looked upon by newly qualified workers as the experienced social worker and it is her that is now being shadowed.
Rachel is very proactive with her families and confident in the processes and what the family need to make progress. She is open and honest with all of her families and will advocate for the children in a none discriminatory way. One of Rachel's strengths is her ability to develop good relationships with children and family members which contributes to the good outcomes they achieve.
Rachel will still check things out to ensure her thought process and decision making is right which is again aa strength as she is not over confident and evidences she sees families as individuals rather than just going through a process.
Given the length of time, Rachel has been practising her skill set has become more natural and her direct work and assessments part of her as a social worker which removes the feeling of pieces of work seeming like a 'tick box' exercise as she understands the theory behind the work we do. Rachel has also had a number of compliments in terms of her written work where she is considerate about how it will read to the family members it is about, again this is a skill that has been developed over time,
Rachel has had a number of personal situations over the time she has been qualified and at times it has been a challenge for her personal life not over lapping with her work life however there has been no concern that anything has impacted on her work. Rachel utilises supervision, support from staff and her friendships which allows her to continue to provide good practice,
Moving forward, Rachel needs to think about her personal growth and self-development as a person as this role is fast paced and can affect a social workers own wellbeing and Rachel needs to learn to take time for herself to recharge and ensure she is looking after her physical and emotional wellbeing to ensure she continues to practice at a high standard.
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I confirm that this learner has achieved an appropriate level of professional practice.
LINE MANAGER VERIFICATION:
	NAME OF LINE MANAGER:	RACHEAL MORRIS[image: ]
SIGNATURE OF ACTING LINE MANAGER: R. Morris
[image: ]DATE: 21.02.22	[image: ]	[image: ]




Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID
GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE
LEARNER AND EMPLOYER'S LEARNING AGREEMENT
	Name of Learner
	Rachel Severn

	Name of Team/A enc
	West Pod 1 Child & Family Team

	Name of Mentor
	Jemma Vaughan

	Name of Acting Line Manager
	Racheal Morris

	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme.
The learner's full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)
Study Leave
The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction,
Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer's local policies.
Resources
Learners are able to access learning and library materials from their employer's existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation.
The employer's training department agrees to:
· Arrange for eligible staff to join the programme [image: ] pay course fees directly to the University
· provide additional guidance and support by:
a) facilitating access to existing learning materials or library resources
b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
c) providing programme induction and Consolidation Workshops
d) providing learners' with guidance and support about programme requirements and portfolio com pletion
e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers
The learner agrees to:
· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University's Student Services office directly about additional support that may be required
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme [image: ] produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales [image: ] make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice [image: ]	inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation [image: ] take personal responsibility for preparing and completing all work necessary to submit their portfolio
· act at all times in accordance with the Code of Practice, the employer's and University's policies, procedures and processes [image: ] ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:
· attend an induction meeting to become familiar with the requirements of the programme [image: ] provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, [image: ] guide and support the learner for the duration of the programme [image: ] release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs.
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development [image: ] Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements.
Completion and submission of portfolio
Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator
The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.
Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.
I understand and accept the terms and conditions oft s learning agreement as stated above.
	Signed: R. Severn... Print Name:Rachel Severn... ... ..	21/02/2022.[image: ]
(Learner)
Signed:R. Morris... ... ... ... ...Print Name:Racheal Morris. te.•21/02/2022.. ... .... (Line Manager/Mentor)
[image: ]	Signed:...J. Vaughan... ... Print Name: ...Jemma Vaugha	Date: 21/02/2022[image: ]
(Mentor, if different to above)
PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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