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	Activity Plan

	Activity: Children will be undertaking an experience within the forest. 


	Number of children: 6
	Age of children: 3-4 years old 
	Number of adults: 2

	Location:  School Woodland area.

	Preparation time: 30 minutes.
	Activity time: 2 hours 30 minutes.

	Resources: 
For the experience children will be supplied with a range of resources they may wish to use, these may provide opportunities for children who may wish to explore using the lose parts provided.
· Forest/woodland
· Embankment
· Trees, branches and sticks
· Minibeasts
· x3 Magnifying glass
· x3 Bug catchers
· x3 Buckets 
·   Wellies

	Aim/s of activity:
Explore the natural environment which may allow children to engage in discovery, use imagination, experiment problem solving and follow own interests.

	Links to outcomes:        
During the outdoor experience children may make links to Education for Sustainable Development and Global Citizenship (2008) and the Foundation Phase Framework (2015) where children are able to achieve aspects of: 
Personal/Social development 
· Children may work with other children to build on experiences.
· Opportunities to further independence through problem solving and risk taking before asking for adult support.
· Children may show curiosity to the environment during the experience.
Well-being 
· Children may demonstrate respect to the environment and habitats that may be found and explored.
· The boundaries that are introduced to children may support understanding of dangers that could occur.

Language, Literacy and Communication skills 
· Children may be introduced to new vocabulary within the experience.
· Experiences such as den making or role play scenarios may support children’s ability to express individual creativity and use of imagination.
Mathematical development
· Could possibly support learning through a range of strategies to judge if methods are suitable to complete an experience, they may wish to participate in.
Knowledge and understanding of the world
· Children may gain knowledge of the habitats around them.
· The experience may give children opportunities to investigate the outdoors and natural environment.
Physical development
· This may include fine motor skills through children investigating small objects such as sticks or bugs within their hands.
· Gross motor skills may be an aspect children may participate in through climbing, jumping or balancing on objects they may find. This may also provide opportunities to support children’s self-esteem. 
Foundation phase Framework (2015).
Overall children may achieve outcomes within Education for Sustainable Development and Global Citizenship (2008) as this shows links to the framework within the foundation phase which may support the understanding of building connections between society and the environment which children are exposed to during the experience. 

	Differentiation:
During the experience children of all abilities will be provided with opportunities that will support a range of needs such as interests, this also includes providing a range of resources that may support children’s experience. To ensure inclusive practice is supported during the experience, all children will be able to access the same area and the resources that are provided within the resource section. Another aspect considered is ensuring that there is access for those who may have mobility support. To ensure inclusion is provided those who may need support should be provided with access to wheelchair access.

	Health and safety:
· Prior to the experience taking place staff will ensure that the forest and surrounding area that will be used to access the forest will be checked for glass or waste that may need removing. 
· Staff to adult ratio will be taken into account when considering the experience. This will allow practitioners to provide the correct ratio and allow children to explore at a greater depth with additional staff present.
· It is the duty of staff to ensure that natural resources are safe for children to explore such as no broken branches, fallen trees. 
Please see full risk assessment attached that has been created to support these possible risks.

	Role of adult/adults:
· To follow attached risk assessment and maintain children’s safety practitioners will scaffold children during their experience. 
· Taking into account the risk assessment provided it is key that practitioners give opportunities for children to discover and problem solve independently before adult involvement. 
· The role of the adult involves observing the experience, this allows practitioners to see what works well during this time and what changes that could take place if the experience was to be completed again.
· Observations will also allow practitioners to oversee children’s strengths and weaknesses that may be shown, this is something which possibly not have been interoperated during structured or planned play which can further support children’s sustained shared thinking.  

	The activity:
· Prior to the experience practitioners will be given time to collect children’s wellies and to gather resources that children may wish to use during their experience.
· After all safety checks have been completed and the area is secure. Children will be led by practitioners to the forest area within the school grounds.
· Before children explore practitioners will sit down and explain boundaries to children of the area in which they may wish to explore in. Within this time practitioners will also explain what children can do when they find something interesting that they may wish to share with others within the group. For example; calling a member a staff to the finding or calling other children who may want to explore the finding.
· Children may wish to use resources to collect minibeasts that they may wish to explore. Practitioners will scaffold children and encourage the importance of placing all insects back in their natural habitat and the importance of doing so for insects.
· The resources provided may be used by children to dig within the environment.
· Using natural loose parts that are within the forest, children may wish to build den’s or create role play scenarios.
·  Buckets that are provided may wish to be used for children to collect and explore leaves that they find. Depending on the time of year children may wish to explore the changes within the forest such as changes in the weather and the effects it has on the environment this may include changes in leaves during the seasons and also the wildlife/minibeast that may be present within different weathers.
· Children may engage within the environment where they may desire to fulfil experiences which include climbing, jumping, balancing, rolling or sliding on various resources they may find within the natural environment.
· Towards the end of session practitioners can gather all children to sit together for snack.
· Once snack has finished practitioners will encourage all children to recycle snack using the area’s compose area and ensure that all other rubbish is taken back indoors and recycled appropriately. 





Section 2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodland area – using a range of natural materials to explore.
	Date:
	5/09/2020

	Assessor:  
	Lauren Jones
	Review date:  
	05/09/2021




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	TREE CLIMBING:
	Children will build on gross motor skills, allows them to learn boundaries of how far they can go and possibilities to build resilience from falls.
	Fall, get stuck, cuts or bumps.
	Young people
	· Ensure a member of staff is observing the area where children are climbing.
· Make sure children understanding the risks of what may happen if they were to fall.
· Set boundaries of how high they are allowed to climb.
	Low

	DEN MAKING:
Large sticks/twigs or sharp objects.
	Supports children’s creativity, allows problem solving to take place, allows social interaction to take place and negotiation amongst children.
	Splinters, cuts or broken twigs/sticks.
	Young people
	· Talk to the children about the possibilities of splinters when experimenting with natural objects.
· Ensure children understand the rules of walking when carrying objects.
· Explaining to children the dangers of broken twigs/sticks.
	Low

	RUNNING:
Slippery surfaces.
	Supports children’s physical development and hand eye co-ordination may also be considered.
	Slipping, cuts, bumps or tripping over objects.

	Young people
	· Discuss with children the possible outcomes of falling.
· Ensure children are aware the possibilities of falling within a closed area such as around tree’s compared to an open space within the environment.
· Make sure a member of staff is observing children during these times.
	Medium

	ROLLING DOWN EMBANKMENTS:
Steep or slippery.
	Supports children’s stimulants, encourages turn taking and builds confidence.
	Bumps, slip.
	Young children
	· A member of staff at the area to scaffold children.
· Explain the importance of turn taking.
· Allow children to start at different points depending on confidence for instance those who are less confident to start at a lower point.
	Low




	POND DIPPING:
Slippery or deep edges.
	Close edging to the pond allows children to explore and discover a range of objects within it.
	Slips, drowning, cuts or falls.
	Young people;
Adults 
	· Ensure edging is clear of any trip hazards (buckets, nets).
· While near pond a member of staff must be present at all times to monitor area.
· Banks are shallow and not accessible to young children
· Rules are explained to children prior experience.
	Low






Section 3
Environmental Audit
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	 Resources needed
	Who is responsible 

	

Snack time


	Rubbish from children’s fruit.
	Ensure all rubbish is put in correct recycling bags or use the correct compost area which is used to put fruit in.
	· Recycling bags
· Compost bin
	· Children
· Adults

	
Mini bug exploring




	Squash mini bugs, damage habitats of mini bugs or not put back where they were found this would then change the environment they may live in.
	Demonstrate to children how to correctly pick up insects found.
Encourage children to put all insects back in the correct area that they were found this includes putting rocks or stones back that also may have been moved.
Where possible smaller groups around found insects to prevent over handling the insects.
	N/A
	· Children
· Adults

	

Climbing Tree’s 


	Branches can be snapped/broken.
	Explain to children about the different types of branches that may support tree climbing.
Encourage children not to climb on branches that are thing/flimsy.
	N/A
	· Children
· Adults






Section 4
Section one of the portfolio includes an experience using the woodland environment as a key resource as it provided children with opportunities to use natural resources and loose parts of their choice to play and explore. Piaget support’s this believing that children adapt to the environment (Huitt and Hummel, 2003). The purpose of the experience was to allow children to be exposed to opportunities to experience child-led learning within a natural environment. The experience was also placed within the woodland as it naturally afforded features that allow children to discover risk and challenge while supporting health benefits through the physicality of the environment. 
A natural environment can be seen as a rich source for learning opportunities. (MacQuarrie, Nugent and Warden 2015). However, Louv (2008) and Moss (2012) cited in Waite (2017) discuss the topic of how the outdoor environment is not used to its potential and how children and young people have less interaction with nature. Children are given opportunities to develop holistically through the experience, this is important as it allows children to progress and support them later in life as stated by Bhardwaj (2016) who concludes that children can enhance their confidence and believe that they are able to achieve such as climbing independently. This support’s Frobel who believes that play and first-hand experiences are the stem for children’s learning (Tovey, 2016). Bruce (2012) support’s Frobel believing that to gain an understanding of the environment children need to be given a chance to explore independently. Within the experience this is an aspect that children are exposed to and may achieve through opportunities in woodland area. Wilson (2018) furthers Frobel’s belief stating that play is an aspect of children’s lives that comes naturally. Children explore and are inquisitive within everyday experiences where they build a range of beneficial learning naturally before requiring teacher led learning. Therefore, the experience seeks to facilitate children’s natural curiosity and enable them to learn with a less formal environment. This follows the Nordic approach where young children are set with equal opportunities and early intervention (Jensen, 2009). Where they are able to engage an understanding with nature and follow on Frobel’s belief such as exploring nature in its natural form, this is align to the Foundation Phase which indicates that the outdoors should be used as a learning environment that enhances previous learning experiences through a hands-on method (Foundation Phase Framework, 2015). An aspect that can be considered is the mental and physical benefits that can be supported, Rantala and Puhakka (2020) show that through a research study it is acknowledged that exposure to nature can be seen to contribute to these aspects. Shanahan et.al. (2016) highlights that those who were provided with experiences within natural environment showed a decrease of those with higher blood pressure and an increase of social cohesion. Natural experiences allow exploration and opportunities such as building resilience and using their own judgement to further knowledge (Ungar, Dumond and Mcdonald, 2005). This can be done during the experience where children are using understanding and previous learning to benefit and adapt into current play such as when using the woodland area understanding that if a wooden bridge is slippery the consequence may be that a child may slip.  
While using the outdoor environment it is key the experience is designed for children to make means of their play independently and practitioners observe and scaffold. This supports Vygotsky’s Zone of Proximal Development where it indicates that the role of the adult is to stand back and allow children to problem solve and engage in activities independently (Nordlof, 2014). Little et al. (2011, cited in Leggett and Newman 2017) research found that practitioners felt as though it was intruding play and would prefer to watch over. This also allows practitioners to gain a wider understanding of children’s knowledge and ability in order to support growth however it is important to watch que’s that children may present in order for adult interaction. During the outdoor experience this can be beneficial for practitioners. Outdoor play experiences in particular allows wider analysing of children’s play to be concluded and assess children’s understanding in areas that cannot be achieved or observed during indoor experiences. Supporting this, Ley, Kemp and Gerdenitsch (2010) concluded through a study that allowing loose support for children, practitioners were able to scaffold providing more interaction from children compared to providing specific learning goals which needed greater adult interaction this found that children were less incline to interact. Additionally, Shih, et.al. (2010) demonstrates that in some cases outcomes can be set by practitioners for children to meet during free play which can be seen as unrealistic. In some instances, this may cause disappointment and lack of motivation to achieve if children are aware of not being able to reach over all goals during an experience. Within the experience provided in section one this is something that can be supported as it allows practitioners to observe children within the environment where a range of opportunities are presented for children to participate in and possibly meet outcomes that may be observed and noted. Outdoor experiences allow children to discover and value nature on a wider scale, providing opportunities to engage in nature and discover what is around them (Jacobi-Vessels, 2013). Supporting children and their discoveries practitioners can be seen as role models, encouraging children to explore nature and furthermore ensuring that all aspects of its environment is left as it was such as placing insects back where they were found or returning branches or rocks gently on the floor to avoid harming any animals. This supports Education for Sustainable Development and Global Citizenship (2008) which is designed to promote understanding and consider the importance of the environment through learning.
The experience allowed children to participate in opportunities to enhance fine and gross motor skills this may have been done through collecting sticks or leaves to build fine motor and running or lifting branches to further gross motor skills, this is something that children may have participated in during the experience presented in section one. According to Cameron et al. (2012) the importance of fine and gross motor at a young age supports children’s education, developing reading skills and mathematical skills. Continuing this point Cook and Hogan (2015) add, those with poor fine and gross motor skills will avoid activities that are available to them and may show signs of irritation. During outdoor experiences children are open to express themselves and build knowledge at their own pace and ability for some this can decrease frustration within children and open them to freedom within learning (Yun-Kai, 2003). This may be done through a range of skills such as negotiating or turn taking.  Outdoor experiences allow children to continue to develop balance and co-ordination (Bilton,2002). This supports Donaldson’s new curriculum focusing on the importance of health and wellbeing. Within its areas of learning the curriculum also proposes the importance of health and the ability to be creative and ambitious (Successful Futures, No date). These aspects can be emphasised during outdoor experiences such as use of imagination to create play and the use of gross motor skills that will benefit children’s health.  Gill (2010) study found that an executive within health and safety stated that lack of exposure to risk will set future children with a false sense of security. Experiencing risk can promote children, gaining an understanding to prevent risk Brussoni et al. (2015) this may be done through gaining an understanding due to a previous experience. Therefore, engagement in risky play provides children with opportunities to take part in a range of risky play activities. An aspect to consider for many children is the perception that parents may have on the outdoors and how natural environments are undervalued for learning. The experience was in an ideal environment to support this important aspect of development as discussed by Aven and Renn (2009, cited in Little,2015) conclude that the perception of what a risk is can different for each person. Therefore, what one adult may consider as a risk may not be seen as a danger to another. Little (2013) also states how a parent’s fear of risk and experiences that they may have had previously or during childhood is inflicted towards children therefore passing on their fear rather than allowing children to discover these fears for themselves. Little and Eager (2010) propose that in order for risk taking to be seen as a positive aspect for children’s learning a wider range of understanding is needed. This can be done by providing parents with an understanding of the importance of risks and the benefits and resilience children can gain by taking part. 
Loose parts within the natural environment can be incorporated as a resource for children’s learning during the experience, reinforcing Nicholson’s proposal that the space being used can be adapted and fit to draw children’s attention and build on imagination (Maxwell, Mitchell and Evans 2008). Nicholson proposes that loose parts within the environment inspire children’s imagination and creativity as there is no fix purpose for objects and can be manipulated by the child to fit play. Nicholson states that for children opportunities to be creative are minimal, children are not exposed to the chance to discover as this is something that is usually done for them and that children should be provided opportunities to seek these opportunities to fulfil curiosity (Nicholson, 1971). Similarly, Flannigan and Dietze (2017) agree with Nicholson concluding that environments that have a range of loose parts available have sparce rules and guidance that is provided by practitioners therefore exposing children to opportunities of creativity. The Reggio Emilia approach supports Nicholson initiating the concept that children are able to build on independent learning experiences where children have leadership in the play that takes place (England, 2019). The Reggio Emilia approach indicates the values the use of the environment has, also showing that it can contribute to recycling and the reuse of materials (Australian Children’s Education and Care Quality Authority, 2018). This is beneficial as it allows children to understand open ended opportunities that recycling objects can provide and the importance recycling has on the planet. Supporting this, Chawla and Cushing (2007, cited in Casey and Robertson, 2016) state that providing loose part experiences within the natural environment as a young child can allow positive attitudes towards the environment in adolescence which links in with (ESDGC, 2008).  Within the experience this can be done during snack time where the role of the adult is to encourage and model the correct way of disposing rubbish and explaining why, this may be by providing recycling bins or encouraging children to dispose of rubbish correctly when returning indoors, this also allows children to gain empathy and respect for the natural world. A positive aspect that can be achieved through learning with loose parts is that it allows children to problem solve and apply critical thinking to their play this may be during den making where children are discussing resources that may work best, supporting the new curriculum thinking (Gibson, 2017). Affordance within the environment and how it is considered should be reviewed. It allows a range of children to view the same objects during the experience although the range may differ depending on the child’s views as what one child may see as blocks of wood some may see as an object for role play. It allows children to adapt the same affordance in a range of different ways (MA Education, 2016). On the other hand, Drown (2016, cited in Gull, 2019) argues that loose parts can present limitations. Supporting this Houser (2016) states that a negative aspect to loose parts is that the broad range of opportunities cannot allow practitioners to guess what children may wish to use. This can show difficult for practitioners to asses or observe possible skills children have potentially gained during an experience. However, reconsidering the experience set in section one, it would be beneficial to ensure the environment provides a wider range of loose parts to allow children a greater opportunity to explore materials. 
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