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Part 1

In this assignment, the importance of inclusive leadership within an early year’s settings will be critically analysed looking at the barriers and opportunities that may occur within the role of an inclusive leader and how this affects professionals, children and families. 

Booysen describes inclusive leadership as:

Respectful relational practice, that enables individuals and collectives to be fully part of the whole, directed, aligned, and committed toward shared outcomes, for the common good of all, while retaining a sense of authenticity and uniqueness.

                                                                                      (Booysen, 2014, p. 306)


(Brewer, 1991, p. 475) supports (Booysen, 2014, p. 306) and states inclusive leadership involves ensuring all team members feel a sense of belonging within their setting, while also feeling like they can express their ideas, which will contribute to any decisions and outcomes.  (Leading Effectively Staff, 2022) suggests a good inclusive leader is aware of their own opinion and preferences however they will actively seek the opinions of their peers in order to make decisions, which include all possible perspectives, which ultimately makes the decision made more effective. 

(Masterclass, 2022) conducted an article breaking down the characteristics of being an inclusive leader. (Masterclass, 2022) outlines the same point as (Leading Effectively Staff, 2022) where inclusive leaders should bring their own experiences into the setting, which offer one side of the perspective. However, (Masterclass, 2022) suggests inclusive leaders should involve and rely on the perceptions of other professionals in the setting as well as families of the children in question as they may originate from different backgrounds which outlines another important part of being an inclusive leader, which is have good cultural intelligence. (Brame, 2019) states if a leader has strong knowledge of religion and culture within their setting, they will prevent any racial and ethnic divisions which will also set a good example for the children in the setting and encourage them to accept each individual for who they are and what they may believe. 

(Masterclass, 2022) would agree with (Brame, 2019) and suggests in todays society, accepting culture and religion from all aspects helps contain any conflict within settings, professionals families as well as children parents. (Brame, 2019) states a good inclusive leader will be the head of a group of practitioners, all with different religions, skin colour, culture as well as genders. 

As well as an inclusive leader maintaining a diverse team of practitioners, it is also important for the leader to act as a role model, Ferdman, (2014). Furthermore, Ferdman, (2014) states employees and practitioners should feel they can turn to their leader in confidence for advice and guidance and therefore, an inclusive leader would possess skills that will enable them to advise employees on how to determine certain things. Ferdman, (2014) also suggests inclusive leader will demonstrate an understanding of their employees and their needs and create a stable environment where employees can bring their concerns up. Furthermore, Childhood Education International (2021) states inclusive leadership outlines the importance of equality in the early years and by being a successful inclusive leader will include being fair to all practitioners giving the same treatment and advice while also considering the needs of each individual practitioner. Childhood Education International (2021) also suggests inclusive leaders should demonstrate a curiosity for others and listen without any form of judgement. Childhood Education International (2021) believes inclusive leaders can create and shape the minds of practitioners to enable them to teach what they see, which will benefit society as children grow up. 

In discussion, is a 3-year-old boy in the setting called Charlie. There has been a noticeable regression in Charlie’s development over the last three months and it has come to light that his parents have recently separated due to his father being an alcoholic. Charlie’s mother speaks openly to the staff and other parents, portraying the father as very difficult. However, Charlie’s father does not communicate at all. The parents are sharing care of Charlie and is has been noted he is not coping very well with the change. A meeting has been arranged to discuss the situation and create a plan to ensure Charlie’s development improves and both him and his parents are given the support they need. 

There are several communities tailored to support children who may suffer from parental substance abuse. The NSPCC (2022) states the child’s perspective should always be prioritised and therefore practitioners have a duty to provide immediate support for families. The NSPCC (2022) states practitioners need to ensure that children are appearing in nursery and if not, why as well as monitoring the how the child behaves in the setting, picking up on any regression or behavioural issues. In Charlie’s case, the practitioners have noticed a regression, which is why the issue needs to be addressed. 

Cleaver, Unell and Aldgate, (2011) suggests changes within a family home do not happen immediately, therefore the timeframes set for interventions must be flexible, and offering support long term as well as more focused short term to ensure there is no more regression in Charlie’s development. Additionally, there are several multi-agencies with protocol on safeguarding children which will apply to this situation and encourage the setting to be inclusive of all children. 

In addition, Public Healthy England (2018) developed a guidance document for early years practitioners who work with multi-agency and communities in order to encourage development and effectively safeguard children like Charlie. Furthermore, the Ofsted report (2013) agrees and found that adult and children’s services worked effectively together because there is a mutual understanding of safeguarding, and they were able to address concerns related to the adult in order to help the children. 

On the other hand, Ofsted (2013) focus on the substance abuse in parents relating to mental health problems where support from communities such as organisations and charities could be introduced to get some parents the help they require.  NHS Wales (no date) agrees and offers a range support services in line with early years settings, which allows parents to communicate their problems confidentially and get the help they need to encourage inclusivity inside and outside the setting. 

Furthermore, The Welsh Government (2017) states early years settings working to safeguard children in line with the Children and Social Work Act 2017 rely on the local authorities to provide multiagency recourses to use when dealing with cases like Charlie’s where there is substance abuse. These resources look at both sides of discussion, especially when it comes to parents in the early years as often, practitioners will only touch the surface of the real reason Charlie’s father may be drinking.  

On the contrary, Books (2011) used multi-agency working to look at the other perspective of substance abuse, which is why Charlie’s father drinks, and is there something more the community can offer to help him. Books, (2011) suggests at first, people drink too much often because it makes them feel better and forget about their worries. However, Stewart (2007) states that as time progresses, alcohol can become an addition, which affects how a person feels and behaves. It is said that a person under the influence of alcohol may act differently, and go through numerous feelings such as happy, sad, aggressive or tired. In addition, O’Farrell (2007) states multi agency working  looks at the other side of the argument as to the reasons why a person drinks which enable them to support then in certain ways. 

In addition, O’Farrell and Stewart (2007) suggests initially Charlies father may not accept the help from the setting if he does not want anyone to be aware of his addiction. Chemanaid (2009) agrees and suggests this may be  due to the humiliation and guilt a person may feel when they have an illness or an addiction Furthermore, O’Farrell and Stewart (2007) suggests a barrier to opening up to a professional about any personal issues such as Charlies fathers addiction, they may be exposed to potential discrimination from practitioners and other parents which could potentially affect his mental health which is not the aim of an inclusive setting. 

Moreover, Darlington (2008) states practitioners have a duty to offer help to children and parents confidentially which means parents can speak opening about their worries without the risk of anyone finding out. However, (Feeney 2008) states a barrier to the confidentiality of parents and professionals would be if the professional believed a child was at risk of harm, or in an unstable environment, they have a duty to report it based on the welfare of the child to the hierarchy of education which in Charlie’s case would be the NSPCC child protection system in Wales. 

Gibson (2015) would disagree and states as a community, there are other options available for practitioners to ensure the safety of the child outside of the early years setting. Gibson (2015) looks at the help from social workers, who can carry out home visits to ensure Charlie is safeguarded. Greiger (2016) argues although this may benefit Charlie, it may have a negative impact on the father. 

Furthermore, Greiger (2016) states by having a social worker visit the home, Charlies father may feel targeted and this could also be detrimental to Charlies father life, because his illness may affect his job in which he earns money to provide for his family.

In contrast, the priority of the setting is the child and (O’Farrell and Stewart, 2007) states that if the settings feels it is necessary to organise a home visit, then that is what they will do as their main priority is the child’s well-being and development. 

Professionals such as Sally Holland, Children's Commissioner for Wales (2020) states there is often conflict between professionals regarding children who may have complex needs such as Children like Charlie. The Children's Commissioner for Wales (2020) states there is ‘no wrong door’ which means if a child is experiencing distress, they should feel safe to turn to a professional for help as this is part of the leader providing an inclusive setting. 

(Aubrey, 2011) agrees with Children's Commissioner for Wales (2020) however, suggests there are barriers to consider. (Aubrey, 2011) states poor communication often occurs between different professionals when deciding what is best for the child. Moreover (Gasper, 2010) suggests different professionals such as social workers have a difference of opinion to an early year’s worker.

 (Gasper, 2010) states social workers will follow a protocol and will only visit the child once or twice a week, whereas, an early year practitioner will see the child every day and therefore may understand the needs of the child and well as the child feeling safe in their company.

 Another barrier to consider as an inclusive leader in Charlie’s case, would be engaging with the hard-to-reach parents such as Charlie’s father. (Soni, 2011) explores the children, professional and parent triangle where they work in partnership to benefit the child’s development. (Soni, 2011) advocates the importance of building partnerships between parents and teachers and as an inclusive leader in Charlie’s case, it is the role of an inclusive leader to ensure neither the teacher nor parent feels dismissed.

(Hohmann, 2011) agrees and states a positive parent: teacher relationship will ensure more engagement form Charlie during his school time as well as a reduced amount of conflict at home. 

On the other hand, Mattson (2018) suggests a barrier to parent: teacher relationships would be communication. Mattson (2018) states sometimes teachers can miscommunicate their point of view when it comes to a child’s well-being and if they are not careful with how they put their point across, a parent may feel offended and immediately shut down any more discussion which will affect the child and it may limit how much support they receive.  

[bookmark: _Hlk120879907]Working with a child’s family is an important role for an inclusive leader.  The Welsh Government (2017) states when early years setting include parents and carers in their children’s learning, it enables children to thrive regardless of their background. The NSPCC (2021) agrees and states there are families experiencing mental health difficulties who can manage their problems and still provide a safe environment for their children without it having a negative impact on them. The NSPCC (2021) states they do this through the support from other family members, friends and then professionals.

 In contrast (Reynolds 2013) suggests although many families who experience mental health difficulties have support from those around them, there are several families such as Charlies who may not have the support form family and friends and therefore, as well as their mental health difficulties, they may also be experiencing the challenges of the cost of living which can enhance the worries of some parents which may lead to substance abuse. As an inclusive leader, it is important to identify what the struggles Charlie’s father faces to help him and safeguard the child.

Moreover, Cheung and Kam (2019) bring into consideration another barrier in which practitioners may face when working with families like Charlies, thus being the lack of training in dealing with difficult parents as well as a lack of confidence. Cheung and Kam (2019) suggest when parents originate from different backgrounds, or are experiencing diversity at home, practitioners must have the knowledge of parental engagement training as well as participating in continuous professional development which will enable them to respond to the parents ensuring the child’s welfare is not compromised. 

In addition, (Riggio, 2020) would agree and advocates the importance of early years practitioner training which enables practitioners to understand and act on any situations that may occur. Furthermore, Epstein (2018) agrees and states by enabling a mutual respect between parent and practitioner will allow the setting to provide support to the families such as Charlies where substance abuse is present.  

Moving on, it is important for children to feel a sense of belonging in their early years setting regardless of what is going on in their home environment. (Antonsich, 2010) states children should feel a valued part of their school community. Furthermore, (Antonsich, 2010) states practitioners should create a stable environment full of sensory activities for children to interact with to encourage their development. Children like Charlie will benefit from a stable setting as it will distract them from their home environments and establish their development. 

In contrast, (Johnson 1999) states progressing a child’s development is not as easy as just providing a safe environment in an early year setting. (Johnson 1999) states a child only spends 9% of their life until they are 18 years old in a classroom and therefore the child’s home environment is a crucial part of their development. 

In addition, Byrne (2013) considers the impact on the child when they are brought up in an environment subject to substance abuse. This creates a barrier for early years practitioners as often children who come from a substance abuse background have attachment disorders which are due to abuse and neglect at home. Furthermore (Howsare 2013) agrees by suggesting attachment disorders in children come from deflections in their cognitive development as well as their social-emotional functions which they will not enhance when their do not have a stable environment with attention. Moreover, (Howsare 2013) states the negative consequences of substance abuse for the child is developing trust issues. (Lander 2013) agrees and outlines another barrier which is the child may not engage in any activities which is where additional training plays an important role as practitioners as they will then understand how to deal with children like so and ensure they feel included. 

Moving on, the Welsh Government (2017) created a study outlining the opportunities for therapeutic services for children and the whole family approach. The report has created a statement for all professionals working with children and families which read:

It remains the case that when there is a focus on parental illness (mental and/or physical) and other difficulties, the voice and lived experience of the child can easily be overlooked. 

                                                                     The Welsh Government (2014)


 The NSPCC (2022) would agree with the Welsh Government (2014) and believes regardless of a situation at home, or with a parent, the child’s needs are a priority and therefore as an early year’s leader, Charlies welfare is the most significant part of his development and therefore the setting should take the appropriate steps to ensure this is not comprised.

To conclude, as an inclusive leader, it is important to consider all factors which have an involvement with a child’s welfare such as communities, professionals, families, and the child.  Furthermore, within this scenario, the opportunities to provide inclusive practice have been recognised ensuring Charlie’s needs are priorities and Charlie’s father is given to options available to enable him to recover with the appropriate support. In addition, practitioners must provide an inclusive environment which will help Charlies cognitive development. On the other hand, for this scenario the steps going forward will include appropriate continuous professional development for the staff in the setting to ensure they have the skills to identify Children with difficulties such as Charlie. Moreover, Charlies family will receive the support they require in hope the addiction can be overcome, and Charlie’s development can begin to progress. The staff know to notify their leader of all developments to ensure an inclusive environment is maintained. 
Part 2 
(Waldfogel 2012) identifies policy as guidelines practitioners should following to ensure children are safe and receive the highest standards of safeguarding and education. Similarly, Puma (2005) states procedures included in policy are in place to ensure each step is taken by practitioners to ensure good practice. Moreover, Puma (2005) states policy is in place for practitioners to know what I expected of them which will minimise the chance of misunderstanding within the setting. Additionally, the WJEC (2022) would agree and suggests by limiting miscommunication in the practice will develop a more consistent practice and ensure the setting operates successfully which will provide the best flying start for children.
 However, Schumacher and DiLauro (2008) considers how difficult it is for practitioners to follow every policy set out for them due to the knowledge required to understand what is being asked of them as well and the amount of wording and information they must retain to understand how to follow the legal requirements of the setting. Additionally, (Donaldson 2015) states the Welsh Government are pushing early years leaders to provide an inclusive environment which is understood by all practitioners who follow the policies in place to ensure an ethical and equal environment for the staff, children and their families. Furthermore, (Donaldson 2015) advocates suitability in an early year setting where practitioners are no overwhelmed by the policies they must follow and so do this, (Donaldson 2015) states practitioners should be provided with appropriate training and support to enable them to deliver education in line with the government guidelines and policies. 
The purpose of this section is critically evaluated whether two policies in the early years allow leaders to be inclusive focussing on professional development in The New Curriculum for Wales. 
Welsh Government (2014) states The Social and Well-being (Wales) Act 2014 outlines the duty to assess the needs of the child and practitioners should adhere to provide a supportive and inclusive environment for the children. Similarly, Care Council for Wales (2017) states the implementation of the act requires intense changes within the way social services are commissioned to deliver thus meaning an increased development in early years intervention, promotion of well-being as well as a shared responsibility between the governing bodies with power and multi-agency working. 
On the contrary, Messham (2020) conducted a report which looked at the barriers of implementing The Social and Well-being (Wales) Act 2014 which outlined the difficulty of understanding the policy in full of it being a lengthy document. Additionally, Sheard (2020) found that in a report conducted, many practitioners raised concerns over the policy being vague from some aspects which makes it difficult for practitioners to follow as it is not a ‘step by step guide’. 
The language used in the policy is a vital part of understanding for practitioners. The Welsh Government (2016) uses words such as ‘should’ which present the possibility of misinterpretation and confusion. According to Learn English (2013) the word ‘should’ is used to give advice however is not a requirement and does not ‘have’ to be followed by practitioners. Therefore, for practitioners to ensure an inclusive environment ensuring the wellbeing of the children, additionally, Sheard (2020) suggests the wording of the policy should be clearer in which practitioners ‘must’ or ‘must not’ follow certain procedures. 
Furthermore, another barrier to consider within the Social and Well-being (Wales) Act 2014 outlined by the National Assembly for Wales (2019) is the local government funding which has seen a significant decrease due to the increased number of children requiring support as well as the recent Covid-19 pandemic which has introduced a rising demand for children and young people’s mental health. 
Furthermore, (Watt, et al, 2019) states practitioners in early years settings have been faced with the additional stress of supporting children who have been affected by the pandemic and therefore without the additional support of understanding the policy, it is difficult for practitioners to provide an inclusive environment. (Starling, et al. 2019) agrees and brings into consideration the needs for continuous professional development within the early years and states this will provide an opportunity for practitioners to understand the policy to successfully implement them and provide inclusivity within the setting. 
In addition, the New Curriculum in Wales (2022) advocates professional development and states practitioners will be given the opportunity to carry out appropriate training with the aim of understanding the new curricula and the policies they must follow in which will allow them to provide an inclusive environment in their early years setting. 
Furthermore, (Robert 2014, p. 27) adheres to the New Curriculum in Wales (2022) and states it is important for practitioners to protect a child’s wellbeing through understanding and managing cultural differences. Moreover, (Robert 2014) suggests children in the UK are being brought up in a society with vast cultural diversity. Lindon (2012) agrees, and states good early years practice involves a high support in equality to provide a positive learning environment. Furthermore, Lindon (2012) states culture is presented in a number of ways, from the way a person dresses what they eat, religion and their language, all of which can provide both opportunities and barriers within an inclusive early years environment.  
(Moran, 2014 p. 21) agrees and states, providing practitioners are open for cultural diversity which in line with The New Curriculum in Wales 2022, they should be, they will welcome the different cultures to provide an inclusive environment with the hope that children will learn and respect the diversity which will benefit them throughout their life. 
In addition, (Welsh Government, 2020) states that as well as practitioners teaching children about diversity in culture, it is also important in order to provide an inclusive environment for the practitioners for them to be culturally aware of their own beliefs and respect those of other practitioners. 
In contrast, the Welsh Government (2021) states there is a minority of teachers who identify as being from another ethnic group other than white thus being a smaller ethnic diversion within practitioners as there is within the children which opens a risk of racism which does not comply with an inclusive environment to work within. However, Welsh Government (2021b) acknowledges that the New Curriculum in Wales (2022) uses policies in practice to ensure these barriers are overcome which provides the opportunity to provide an inclusive setting for everyone with the prevention of racism and stereotypes. 
To conclude, policies in line with the New Curriculum in Wales (2022) help to provide an inclusive setting for practitioners to work and children to learn in. Although some policies in place may be vague, the Welsh Government have a strategic plan including professional development to support practitioners and help them to understand what steps they must follow to ensure a child’s well-being is a priority. Additionally, these policies will help them to understand and teach diversity to always ensure equality within a setting which ultimately will improve the outcomes of a child’s education and prepare them for the real world. 
Section 3
How can practitioners provide an inclusive environment to support the development of children within the LGBTQI+ society. 
In our early years setting, we strongly believe in all children and young people deserving an education regardless of who they are, what they believe or what they may identify as. 
Saggu (2022) states overtime, the LGBTQI+ society has been more normalised whereas in the late 1990’s it was almost a forbidden subject to bring to light. Saggu (2022) states there was a legislation in place between 1988 and 2003 in the UK where the amendment stated that a local authority:
shall not intentionally promote homosexuality or publish material with the       intention of promoting homosexuality" or "promote the teaching in any maintained school of the acceptability of homosexuality as a pretended family relationship.
                                                                                    (Metropolis, 1998, pp. 1)
Furthermore, Stonewall (2019) states the above legislation ‘othered’ individuals who identified within the LGBTQI+, and he is supported by (Wiltshire (2022) who suggested being a part of the society would only open opportunities to be bullied and therefore you people and their families did not feel they had a safe space to learn and develop. 
However, as time has moved on, and multiple organisations have campaigned for the rights of the LGBTQI+, there has finally been a breakthrough in education where equal rights are now valued regardless of gender and an inclusive environment can now be provided by practitioners. 
Russell (2021) states inclusive education should ensure a child is happy within their identities and should feel represented and welcomed into their educational setting by peers and practitioners. Coffrey (2022) would agree, and states children will develop a stronger sense of themselves, confidence and empathy through inclusion in their educational setting and they will also enhance their emotional development.
 In contrast, Bradbury (2022) states if a child does not feel included, they may regress in their development and be un-engaging with during their school time. Regardless of their identity, or the gender fluid background they have been raised in, should their development in school be affected? 
The answer according to Kheraj (2019) is no, children development in school should not be affected. Kheraj (2019) argues if children are not accepted for who they are, and their gender they are more likely to develop more serious problems such as mental health issues and it has been found that these issues lead to the risk of children developing anxiety, depression and in the worst cases they can become suicidal as they grow up. 
Additionally, this brings to light the importance of inclusive practice to prevent these risks from occurring. Rae, (2017) analyses how practitioners can be inclusive in their practice, and she suggests that one of the first stages to consider and an inclusive practice would be ensuring school policies include tackling homophobic, biphobic and transphobic bullying, and are not discriminative of gender-binaries. This will ensure every individual is protected within the setting and helps practitioners understand how to deal with bullying if it was to occur. Additionally, Bradlow (2017) agrees and encourages school safety by reducing opportunities for bullying by education children and their parents. 
However, some parents would strongly disagree with the idea of educating young children on sexuality, and the diverse genders as they believe children are too young to understand and therefore the teaching of LGBTQ+ could potentially confuse children and make them question their own identity without realising what is really means. 
Wilkinson (2019) conducted an article based on the introduction of LGBTI+ equality and rights from the age of four in a primary setting in Birmingham. Wilkinson (2019) states there was a vast majority of parents who protested the introduction, labelling it as  'toxic' and 'disgusting. 
In addition, another report from Richards (2019) stated "Parents are being stripped of their rights and it is not acceptable, sexualising children from a young age is morally wrong."
As an early years setting, it is our duty to educate people on the LGBTQ+ society and although it is a very difficult topic to tackle, the only way forward is through the correct education and taking all opinions into consideration to promote equality. There are guidelines available produced by the Ministry of Defence (2022) in which we provide to parents and guardian to help them understand the importance of equality for us as a setting to provide an inclusive environment. 
The link to these guidelines is below for any parents, practitioners or guardians who may feel they need to understand the importance of diversity and equality and as a setting, we hope parents feel comfortable to approach our practitioners with any queries regarding the delivery of education on the LGBTQA+ society. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1031804/GuideParentsLGBT_A5Booklet.pdf
To conclude, the importance of breaking down these barriers between parents and schools will enable a more equal and inclusive environment in which children can thrive as they develop during their education, and their well-being will be protected during their time in the setting. 
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