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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Engage with a sufficient range of sources
	Used Welsh government documents to gain evidence

	Targed/Target 2
	Increase level of criticality in research
	Spoke critically of every quote used

	Targed/Target 3
	Do not make unsubstantiated assertions
	All assertions made based off of literature and other evidence




How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base


Introduction – 200 words

The aim for this assignment will be to look in detail at a placement school and their specific school development plan (SDP). This report is based on one of the school’s identified targets for improving, looking at the strategies they have in place to try to meet this target, who will need to be involved and how it will be monitored, including the ways the school will assess whether they have met their target. The chosen target of focus is ‘continue to raise standards in Welsh, particularly in use of Welsh outside of the classroom’. The next step will be looking into the relevant literature and theories which supports this idea in a wider context than in just a school setting. Next will be to discuss the SDP in greater detail, looking at what they are used for, and how the school applies the different elements to support their targets such as strategic planning, data analysis and evaluation. The identified placement school the SDP is taken from is a small school in Pembrokeshire, with only 117 children on roll and a very small staffing setup. This is a stark comparison to the other primary school in the catchment area which houses 270 pupils and a significantly larger staffing base. The school is made up of children between the ages of 3 and 11 with the children split into 5 classes throughout the school.


Literature review – 800 words

There are many elements to consider when creating an SDP, such as the main areas for development, why these areas have been identified and who will contribute to the organisation and continuous monitoring of the document. The main focus is on improving standards within the school, and the strategies the school will use to achieve these aims. The Welsh Government (2014) states that;
“The SDP will set out how the school will achieve its targets, in relation to its priorities, and how it will use the resources it has available, including funding” (WG, 2014, P.3).
What the Welsh Government does not state is the way in which schools will need to produce their SDP’s as different schools conduct them in different ways, whether that be paper copies, online documents or online and live documents. The mention of resources and funding are also important as all schools will have very different capabilities in these areas.

SDP’s are UK wide mandatory documents that give each school control over their own areas of strength and weakness and allows them to work in line with the Welsh government to devise plans and solutions to any areas that lack appropriate direction
The idea of funding is going to be different for all schools, as all schools have different levels of funding, based on either the size of the school, the number of staff or the school’s catchment area. “Every area, school and child is different so the way in which schools are funded can seem complicated because it needs to reflect that” (Gov, 2021). This is a reason why schools in more deprived areas may receive more resources where the schools that sit in the middle financially are often the ones that are left without
The funding the school has will also affect the resources they will be able to purchase and therefore could initially impact the types of targets a school could set for themselves.
The SDP is an “online document that needs to be constantly checked and assessed so that the school’s progress on their intended targets can be monitored, ensuring that these areas for improvement are met taking account for the latest government performance data” (WG, 2014, P.4)
A school’s SDP is usually a live document, the reason for this being that it can be continuously altered throughout the school year. This could be due to a school having to change one of its targets completely, or modify it slightly if it can no longer be achieved for a particular reason. Another reason the document is live is so that it can be added to by the school staff, from the headteacher to the support staff, and from the kitchen staff to the cleaners, who also have the ability to contribute to the live document. Every member of staff employed by the school has a role to play in keeping the SDP up to date and as informative as it possible can be. 
However most schools with identify certain individuals and name them leads on specific targets based on their specific abilities. For example, if one of the schools targets is a stronger implementation of the Welsh language across the school, and the school only have one fluent Welsh speaking member of staff, they may designate that member of staff to be a target lead. This is crucial as parents and governors also need to be aware of the steps the school is taking to achieve. The process will usually involve the “leadership team organising teachers into cross-phase teams with an appropriate balance of expertise and experience to ensure effective whole-school development of each priority” (Estyn, 2020). This experience still needs to be modelled by the leadership team and one area for a school wide progression could be to pass more responsibility down the line and encourage staff to be more outspoken in their views on how to improve the targeted school areas.
An inspection in line with the department of education titled ‘Every School a Good School (2010) identified a number of characteristics as crucial towards effective school planning. It is important to take into account that the department of education operates in England and will have different views to the Welsh Government, who have some different views. However what stays the same are the following operations;

1. The headteacher encourages their staff to take on leadership roles in regards to the school planning strategies – this can help to build confidence in the staff and instil self-value and responsibility
2. The school leadership team giving high value to the contributions of all staff within the school – this allows all staff to feel equally valued and that their contributions are just as important as everyone else’s
3. There is appropriate and effective consultation and involvement of others who have a part to play in the school’s SDP process, including governors, pupils and parents – this allows for the involvement of the wider community and creates more powerful links for the school

One effective way of allowing pupils to contribute to the school’s SDP is through the strategy of pupil voice. ‘Pupil voice is an umbrella term’ (Estyn, 2016, p.2) used as it encompasses the variety of ways that pupils can contribute to raise the standards of the school they attend. This starts with pupils being encouraged to have ideas about their learning, moving to pupil initiated ideas and finally collaboration of ideas between the teacher and the pupil. This progress helps to form Hart’s ladder of participation (1992) designed as a step by step process which allows pupils to take more control of their own learning, through an initial modelled approach.
Many schools will have very similar targets, due to their general following of Welsh Government guidance and reviewing of appropriate literature, but they will usually be worded differently. These targets will often fall in line with expectations of schools and their learners provided through the Welsh Government and each individual schools Estyn inspection reports. One important aspect for schools in Wales specifically is increasing the level of spoken and written Welsh both within the classroom and in outside settings. The Welsh in Education: Action Plan, 2017, p.15, clearly identifies the implementation of Welsh language as a priority for schools in Wales and discusses the benefits;

“Learning through the medium of Welsh (an identified target for my placement school) can enhance Welsh language learning and enable children and young people to develop their confidence to use the language in a wide range of contexts”

Developing confidence is crucial for both pupils and teachers as everyone can benefit from an increased use of a cultural language spoken across the country. Being bilingual can help open many doors in later life, including employers who may only offer jobs or certain opportunities to individuals who can speak multiple languages. Another reason that schools may have Welsh skills as an identified target for development could be to try and fall in line with Welsh government plans to have one million Welsh speakers in Wales by 2050 (WG, 2017, P.2), a target that the WG have themselves admitted is setting their sights very high. 
Another goal of the WG is that by 2050 “70% of all learners will leave statutory education as Welsh speakers” (EWC, 2019). This could also be considered a large undertaking considering that there are currently only 22% of primary school children attending Welsh medium schools.

As part of the new curriculum for Wales, there is an increased focus on Welsh language skills such as oral, written and pronunciation, and the incorporation of these skills into all elements of the new curriculum, including the incorporation of these skills into all of the other Aole’s. This could mean teaching about Welsh history, looking at Welsh poetry and writing and linking Welsh skills into elements of mathematics and numeracy.

Developing an Action Point – 800 words

For the identified school, their SDP has been broken down into five target areas, and looking specifically at the target for Welsh development, the school follows a pattern to inform everybody of their developments in attempting to meet that target. The school first look at ‘self-evaluation’, and how they identified their target as an area for development. After consultation with the school’s senior mentor, it was made clear that the school were informed through their most recent Estyn report in 2013 that Welsh development was an area highlighted as needing to be worked on. This was supported by the school’s own monitoring of the implementation of Welsh language throughout the school which had been observed through an internal audit. It was discussed that levels of written and oral Welsh were not up to the standard expected of the school, however the length of time schools were closed during the pandemic was a strong factor in the school being behind on their target, as many children understandably fell behind during the phase of online learning. This is according to a report from the Education Endowment Fund (EEF) who after conducted a study, delivered a report that stated;

“The proportion of pupils reaching expected levels of development has fallen sharply, with parents and schools reporting that children’s personal-social and emotional development, language, literacy, and numeracy skills had been affected” (EEF, 2022)


The foundation phase was highlighted specifically as needing improvement so the school changed their staffing situation to ensure that both the member of teaching staff and the LSA in the foundation phase class were both fluent in the Welsh language. There was hope that this influence would help in the ability of children in the foundation phase to pick up on the language quicker and with greater ease. The school have implemented the ‘Siarter Iaith’ or in English a language charter program which according to WG framework (2019) aims to;

“Facilitate the use of Welsh, across the curriculum and in wider activities, with planned linguistic progression throughout all phases of education” (WG, 2019, p.5).

The importance of having a Welsh charter in the school if that it helps to develop a Welsh ethos and can ignite pupils ability to be responsible for their own learning in relation to learning a language that rich within their culture and heritage
The difficulty in implementing this project will be trying to overcome the challenges of a pupil roll with little bilingual pupils and a catchment area where very little Welsh is spoken. There is also a lost connection between Welsh being spoken in school and any follow up at Welsh oracy skills at home. This has been assessed by the staff, taking into consideration the views of parents and pupil voice.
The next element the school look at is ‘data analysis’ and what can be done with the findings. The school look closely at the qualitative and quantitative data they can obtain through a variety of credible sources and use this information to identify areas of strength and weakness. Some of the data the school have taken in monitoring their Welsh development target came from their most recent Estyn report, which states that only 5% of pupils speak primarily Welsh and have identified English as an additional language. This was also identified through the schools internal audit through checking of books and observations of Welsh spoken in class, focusing specifically on cold calling Welsh questions and monitoring the responses from pupils. One of the most effective forms of feedback in relation to identifying and meeting school targets is by use of ‘pupil voice’ which refers to “pupils’ participation, contribution and influence in a school context” (BERA, 2016). This is a way that the school could further enhance their use of data collection, by listening to their learners and taking their feedback into account for future planning and targets.

Another important element is to look at the stakeholders involved with each identified target. This means looking into who needs to be involved and consulted, who will lead the target, and if different from the lead, who will ‘operate’ the identified target on a daily basis. From discussion with the senior mentor, it was explained that all school staff, parents and pupils were involved and consulted with in the orchestrating of identified school targets. The school are very inclusive and like to show that through their planning.
The decision on who will lead the planning, monitoring and assessing of a target is made based on the abilities and confidence of the staff and who is suited to each target. For example the Welsh development target is being led by a teacher who is fluent in the Welsh language and the daily operation will be done by another teacher who is currently in the process of learning Welsh and is currently on a course to further develop their own knowledge.
The school need to look at their strategic planning for their identified targets. This means developing a success criteria for each target to consist of what they aim to do in order to meet the target and how they can assess if it has been effective. Also needing to be considered is a time scale for the identified targets and any costs that may be incurred to ensure success. In a conversation with the senior mentor, it was again informed that the pandemic had a major impact on the school’s ability to maintain success of its targets, and because of this, the timescale for the targets was left open. In regards to costs incurred, bringing in supply staff to cover for school staff needing time off for training courses relating to the targets they lead or operate. There may also be costs for the training courses themselves, however this was considered an investment into the bettering of school staff with the input of additional knowledge that would be beneficial to the school overall.

In terms of measuring impact, this involves looking at when a target will be reviewed, how often? By whom? And how will the school know if the strategies they have put in place to meet the target have been effective and successful? The senior mentor stated that targets will generally be reviewed at the end of a summer term, however a target cannot be removed from the SDP if it has not been met, so often targets are carried forward into the following year. All members of staff need to be consulted about the new and continued targets, and as the SDP is a live document, it can be updated at any time by any member of staff in the school.

Reflection and Evaluation (500 words)

There are a number of ways in which the school have strengthened their position in meeting their desired targets according to their SDP, focusing specifically on the identified target of Welsh development. It was clearly stated through the meeting with the senior mentor that the links between school and home in relation to the Welsh language was not at a good standard. The school could look into closing the gap between the use of spoken and written Welsh at school and at home in a number of ways. They could send pupils home with Welsh work to do, relaying that parents and carers could help allowing the language to branch out into the community. The challenge would be for parents with limited or no Welsh language skills, but feedback from parents was that they were very eager to learn. A suggestion for future development could be for the school to offer Welsh lessons to parents and people in the community who wish to become more confident in the Welsh language. The school would be in a good position to do this as they are a small community school with a number of fluent Welsh speakers in house. The benefits of this will again be to spread more Welsh into the community and therefore engage for pupils in the school to learn the language and gain confidence while doing so. 
The school could also invite parents/carers to learn and develop the Welsh online through a number of projects such as ‘Dysgu Cymraeg’, which is operated through the Welsh government and the National centre for learning Welsh, and gives individuals the opportunity to learn the language in their own time and at a level that suits them. The organisation will 

“ensure that all learners are given a welcome, support and encouragement on their journey to learning the language” (Dysgu Cymraeg, 2020).

Identified specifically through both the most recent Estyn report and the internal audit conducted by the school was that Welsh reading skills were not up to the standard expected for the school. However through weeks of observation and looking closely around the classrooms, there was a distinct lack of Welsh reading books and displays. If pupils are not able to visually see written Welsh on a regular basis, it is difficult for this to imprint in their minds. Reading is essential and according to Jeremy Miles, the minister for education and the Welsh language;

“Reading is essential in making sure learners have every opportunity to access the full breadth of the new curriculum for Wales, the aims of which are underpinned by improved literacy and oracy among younger learners” (WAG, 2021).

Transitioning these reading skills and incorporating the Welsh language will help pupils become more familiar and confident in their Welsh oral skills. There can be time in the day allocated to learning Welsh in a number of different ways, whether oral, written or read, and there is also the option of sending Welsh reading books home to again attempt to close this gap between school and home and allow access for parents/carers to participate in the learning alongside their children.

Conclusion (200 words)

To summarise, there are many ways in which a school can conduct and design a personalised SDP. Each school will plan differently depending on the context of the school, the catchment area, their specific needs and the funding the school have in their possession. On a personal level I have learnt how much collaborative planning needs to go into designing an SDP. I have also learnt how schools use the information they gain from internal audits and Estyn reports to help them set their annual targets but also develop strategies to help them try to achieve their targets.
In terms of how this knowledge will help inform me professionally in the future, I will pay close attention to pupil abilities in my classes coupled with knowledge of the catchment area before planning my lessons. For example, if I was working in a Welsh 1st language school, I would look to teach Welsh language within other areas of the Welsh curriculum, whereas if I was to be working in a Welsh 2nd language school where there is very little evidence of Welsh ability within the school, I would look to incorporate standalone Welsh lessons to develop ability and confidence before progressing with transitioning into other Aole’s. I would also look at becoming more confident in the Welsh language myself so that I could use as much incidental Welsh as possible within the school day, by way of both verbal and written feedback, communication with parents and online resources, which would ensure that Welsh remains present outside of the classroom. I would also plan to designate a display board to specifically Welsh work so it always visual for pupils and staff. 
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