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1.Title
Exploration and Application of Task-based Learning in the Teaching Design of Business English Writing

2. The Aims of the Investigation
Business English instruction differs from both traditional language instruction and the development of solely professional business abilities. This necessitates teachers adopting a teaching style that is tailored to this requirement. This project uses the Business English Writing course as an example to look at the teaching design, practical elements, and efficacy of using the task-driven teaching technique to create a practical business English course. In addition, as a second classroom spin-off form of the course, a Business English Writing Workshop is recommended. The following are the objectives:

To begin, to improve students' learning autonomy, participation in practice, group collaboration, and learning power in business English writing, so that they can better grasp the necessary knowledge and skills in business English writing, be more capable of producing business English writing output, and be competent in various business English writing tasks, and prepare them for entering society and undertaking real business. At the same time, make writing a lifelong aim.

Second, broaden the business English writing instruction ideas, enrich the teaching methodologies, and effectively improve the teaching effect.

Third, all project participants collaborate on practical business English writing objectives and a specific implementation plan based on the workshop, student-centered talent training program of the international business major or business English major, and market demand for talent, as well as the business English writing output. Students will be able to create an all-around business English writing practice pathway on campus and off campus, create practice opportunities, implement pre-determined business English writing practice, and build a platform for business English writing teaching and practice through the project's three stages.

Fourth, integrate teaching resources, develop new paths of school-business collaboration and industry-university-research collaboration, effectively link school learning outcomes to market demand, so that the impact of business English writing instruction can withstand market scrutiny, and then broaden students' professional internship channels in this direction, increasing mutual selection opportunities for market employment.



3.The Rationale and Main Conceptual Themes for the Investigation
3.1 The Rationale for the Investigation
With the growth of the global economy, there is a greater demand for business English professionals. Universities are offering business English courses and even establishing business English majors in order to boost student quality and competitiveness. Business English has developed into a distinct specialization and subject branch, a marginal language discipline emerging from the organic merger of both linguistics and international business disciplines, and has become one of the most important branches of English for Special Purposes (ESP). The cross-disciplinary aspect of Business English corresponds to current societal developments. Furthermore, Business English is applied and complicated, which means that it blends language abilities, business knowledge, and cross-cultural communication skills in its teaching practice.

In corporate encounters, written communication is becoming more common. It facilitates trade contacts through exchanging business information, liaising on business matters, and transferring business information.Written communication is, first and foremost, more official, accurate, and authoritative than verbal communication. Verbal English communication only permits the other party to recall the main content of the material when delivering complex information in overseas commercial activities, but not the intricacies. Business information, on the other hand, can be presented in a formal document that can be easily saved for future use through business English writing. It is impossible to communicate effectively in business if you rely just on verbal communication, given the rapid expansion of business communication, the number of individuals with whom you engage, and the geographical range in which you perform company activities. As a result, written business English is more stable and acceptable for use in business activities than spoken English communication.

Second, written business communication is normative. Due to the vast variances in native language and culture, various objects will use different terminology for the same thing while speaking with foreign business partners. Different communication partners, on the other hand, will understand the same language differently. As a result, it's critical to thoroughly comprehend the level of cultural knowledge of the individuals with whom people are interacting in order to make business communication productive and correct. Written business English communication, on the other hand, is more concerned with word and phrase standardisation, i.e., the same written language should convey the same meaning, and diverse objects should employ a consistent professional vocabulary. As a result, key content in corporate communication remains in written form, and even if it is first taken verbally, it is later confirmed in writing form through reports, records, and other means.

Third, written business communication aids in the reduction of information transmission faults and the enhancement of information integration. Written communication is often asynchronous, meaning that messages are not always sent and received at the same moment. Before sending a message, the sender can be better prepared by checking and updating the description to avoid using improper phrases and presenting text incorrectly. Complex material can also be edited and summarized in a way that is easier for the corporate audience to understand through written communication. Written communication is also a more effective technique of rewriting and summarizing complex material and making it more understandable for a corporate audience.

Finally, business English writing encompasses not only the precise professional language and sentence structure that provide strict written communication requirements for commercial collaboration between parties, but also the cultural awareness penetration and diffusion that goes along with it. Businesspeople from different nations frequently have discrepancies in the layout of their written communication due to the effect of national cultures. Cross-cultural awareness in business English writing aids both or more parties in a transaction in accurately grasping business information and reducing misunderstandings and problems caused by vastly different cultural customs.

Given the foregoing, it is critical to reform teaching and learning in order to adapt to market demands and creative teaching approaches. It must be addressed how to better scientifically and logically train business English talents and develop their business English writing skills under the supervision of scientific teaching theories and novel teaching, practice, and testing methods.

3.2 The Main Conceptual Themes for the Investigation
When inputting linguistic skills or constructing learning activities, William and Burden (Williams & Burden, 2015) propose that teachers should actively involve students in the process of knowledge input and task design in order to assist them acquire new knowledge and abilities. This research is also based on the idea that everyone involved in the problem should be involved in the task's research and practice, with the teacher intervening in the task's situation and process and the students and teacher working together in the practical activities to find the theoretical basis and solutions to the problem.

The Communicative Approach has a big influence on the Task-based Learning. (Skehan, 2018) A syllabus that represents and promotes the idea of communicative teaching, according to Prabhu (Prabhu, 1999), should include a variety of classroom learning tasks that are ordered in order of difficulty and complexity. TBL holds that language learning is best done in a natural language communicative environment (real communication), where students collaborate and communicate to complete a variety of meaningful communicative tasks, acquiring the knowledge and skills implicit in the tasks and constructing their own language knowledge structures. The tasks in TBL must meet the following criteria: they must be able to process and process the semantic and pragmatic meaning of the communication; they must be able to fill a gap, such as by conveying information; learners must use their own language knowledge to complete the task; and the language becomes a tool for completing the task. (Ellis, 2017) As a result, the task-driven method emphasizes student participation in the learning process, as well as students' capacity to utilize language. It is also student-centered, with the teacher's role shifted to that of a designer. 

There are three primary aspects of task-based learning:
(a) The coherence principle. Teaching tasks must have a clear objective in the task-based approach. To enable students to learn the topic deeply, task-based teaching must be founded on a single teaching purpose and organized with logically coherent activities. When presenting such activities, it is critical not to combine disorganized and unrelated tasks in a way that confuses pupils and makes the objectives unclear.

(b) Emphasise the centrality of the learner. TBL emphasizes 'learning by doing,' allowing students to study and acquire linguistic knowledge and skills by completing specific activities. Students are at the center of classroom activities, and the instructor assigns tasks that are authentic or nearly authentic based on their learning requirements, and students accomplish the assignments using their own knowledge structures and learning processes. Language learning in the classroom is integrated with communicative activities outside of the classroom in this process, allowing students to expand their own knowledge foundation. This is beneficial not only to students' comprehension of language knowledge, but also to the development of their actual language skills.

(c) The teaching tasks are genuine and innovative. Specific actions and situations should be as near to actual life as feasible when constructing educational tasks. The better the educational effect and the more interest students have, the closer they are to real-life circumstances. If they are exposed to similar events in their daily lives, they will consciously apply the language information they have gained to the scenarios and utilize it to address real-world difficulties, allowing them to enhance their language application skills.

Writing Workshop is a method of writing instruction that developed from the early work of Donald Graves, Donald Murray, and other teacher/researchers who found that coaching students to write for a variety of audiences and purposes was more effective than traditional writing instruction (Calkins, 2006). Lucy Calkins and others associated with Columbia University's Reading and Writing Project in New York City, New York, popularized this approach. The purpose of this kind of training is to develop lifelong writers.

Through collaborative conversation, workshop participants work together to discover answers to challenges. To successfully explore and solve challenges, the form and content of all operations inside this organization can be organically intertwined. In this conceptual context, the Business English Writing Workshop is a small, interactive organization that includes the project leader, project team members, participating students and collaborators (ideally, members of Fortune 500 companies are invited to participate in the project), as well as a spin-off of the second classroom.

4. A Description of the Evidence Intended to be Collected
Based on the foregoing, the project wants to collect relevant evidence in the following forms that is required for and adds to the project's practice.

4.1 Questionnaire 
In social surveys, a questionnaire is a tool used to assess respondents' behavior, opinions, and social features, as well as collect additional data.

This project entails a questionnaire survey aimed at three parties (HR executives or senior staff of a Fortune 500 company or product business unit, business English teachers from several universities and business English students). As a result, three questionnaires were created specifically for this project. It is suggested that 70% closed-ended questions and 30% open problems in order to increase the recovery rate of the questionnaires. 

The first questionnaire was created for HR managers or senior staff in Fortune 500 product operations departments to investigate the industry market's requirements and expectations for business English talents, particularly business English writers, in terms of professional foundation, industry encyclopedia, practical skills, and long-term learning ability. The second questionnaire was created for full-time and part-time Business English teachers in universities in order to examine and comprehend the current state of Business English learning and teaching, as well as the confusion and obstacles that professional teachers experience. The third survey was created for students majoring in Business English at several colleges in order to acquire a better knowledge of their perspectives and expectations of the major.

4.2 Analysis of Students’ Work
The company, the lecturers, and the students are all involved in this endeavor. All three parties should, in theory, conceive, practice, and test the project. As a result, the word "students’ work" refers to the assignments given in the Business English Writing class. The teacher examines whether the students' work satisfies the standards of the syllabus and the course's pre-determined results; corporate representatives evaluate if the students' work fits the needs of the industry market; and students evaluate each other and themselves. Based on the above, this project attempts to build a tripartite approach to the teaching, practice and evaluation of business English writing.


4.3 Research Reports
The project leader created a new questionnaire for the three parties participating in the project at the end of the project, focusing on whether they considered the project's findings met their expectations and what new expectations they had for future teaching and practice. Based on the foregoing, the project leader creates a project report that summarizes the project's experiences and inadequacies, which will aid in the planning of future research. 

5. Methods Planned to be Used to Collect Evidence
5.1 Survey Research Methods
A survey is a set of questions designed to gather specific data from a specified demographic in human study. Survey research is frequently used to analyze people's ideas, feelings, and views. (Shaughnessy et al., 2012) Surveys might have very precise and limited goals, or they can have very broad and global goals. A survey is made up of a set of pre-determined questions that are asked of a group of people.   (Shaughnessy et al., 2012) One can characterize the attitudes of the population from which the sample is obtained using a representative sample, which is one that is indicative of the larger population of interest. A good sample selection is important because it allows you to generalize the sample's conclusions to the entire population, which is what survey research is all about. 

Questionnaires are a type of survey technique. Data and information are gathered by posing written questions, creating a questionnaire, and distributing it to those who need it, then collecting and compiling it for statistical research. In terms of questionnaires, this project proposes to use WJX.cn[footnoteRef:0], the most popular questionnaire design software in China. It's a professional online questionnaire, examination, assessment, and polling platform that focuses on offering users a robust and user-friendly set of services like online questionnaire design, data gathering, custom reports, and survey results analysis. WJX.cn has the apparent advantages of speed, ease of use, and low cost when compared to traditional survey methods and other survey websites or survey systems, and has been widely used by a significant number of businesses and individuals. [0:  The content of this section was compiled from the following website:
https://baike.baidu.com/item/%E9%97%AE%E5%8D%B7%E6%98%9F （in Chinese）] 


5.2 Literature Research Approach
The literature research approach focuses on gathering, identifying, and aggregating books, as well as building a scientific grasp of facts through the study of the literature. It's a technique for acquiring a thorough understanding of a study problem by scouring the literature for information.

Formulating a topic or hypothesis, study design, collecting literature, compiling material, and conducting a literature review are the five essential components of the literature approach. The idea of analyzing and compiling or re-categorizing relevant literature for study based on existing theories, facts, and needs is referred to as the formulation of a topic or hypothesis in the literature method. The research design begins with the definition of research objectives, which are specific, operational, and repeatable literature research activities that address a specific problem and are of some importance, as well as the use of an operational and definable approach to designing the content of the topic or hypothesis. In view of the above, the project leader can employ this methodology to get further doctrinal support, making the project more scientific and efficient. 

6. A Description of the Environment in which the Evidence is Planned to be Collected
There are numerous issues with business English education in China that cannot be overlooked, and these issues must be addressed.

(a) A lack of consistency in understanding, an irregular curriculum, and excessive class time 
To strengthen the social competitiveness of talent training and to satisfy market needs, all Chinese universities are beginning to place a premium on ESP, particularly the establishment of business English courses. When business English majors enter the professional knowledge learning stage, however, the curriculum requirements for professional English are significantly less defined than for basic English. Many schools place a higher priority on curriculum and teaching research at the foundation stage, resulting in a lack of systematic and continuous business English course offerings, the phenomenon of assigning courses first and then looking for teachers, and a high degree of arbitrariness, with business English teaching fragmented and spontaneous. Furthermore, the total number of class hours, course distribution, and course systematization differ from one university to the next, and there are no unifying ideas or concepts to support them.

(b) Inconsistent quality and ambiguity in the utilization of educational materials
Because colleges build up business English courses at their discretion, the selection of business English textbooks varies from one to the next. Some are imported from other countries, while others are self-published or written in China. The quality of business English textbooks varies, with some emphasizing language skills training and others emphasizing business knowledge, with some being highly theoretical and others emphasizing practical application, a lack of coherence between texts, and a lack of quantity and quality of exercises to meet the various needs of students. Some good textbooks are not adequate for the actual scenario of business English education in some universities, due to the lack of business experience of English teachers or the language skills of students.

(c) Teachers' inadequacies
The question of how to effectively merge the two responsibilities of language skills training and business information transmission in business English teaching has always been a focus of business English teaching scholars. Business English instruction places a high demand on teachers, not only as a result of economic and social development demands, but also as a prerequisite for English teachers' professional growth. According to Dudley-Evans and St. John(Hyland, 2000), qualified English instructors, qualified curriculum designers, qualified partners, qualified pedagogical researchers, and qualified test and evaluation officers are the five responsibilities that ESP teachers should be able to fulfill. According to the following requirements, few business English teachers in China have either insufficient English skills or relevant business knowledge and are able to combine both and organize efficient classroom teaching due to professional disparities. 

This project is designed for Chinese university students participating in a business English course. They have a basic understanding of business in their own language, which is Chinese. However, because of the type of questions asked in the Chinese college admission exam (largely objective questions), their previous language abilities were mostly honed for the test. Writing has always been their weak point as a language output item. Traditional classroom instruction is typically ineffectual in Chinese universities, where administrative classes include around 30-35 people.

Given that the teaching of business English writing at universities must be tightly linked to market demand and output-oriented, the project's development and execution should adhere to the principle of "Start with the end in mind and design in reverse". Lecturers of business English writing should collaborate closely with industry experts on project design, implementation, and assessment to help students understand why business English writing is important, what the necessary language requirements are, how to learn and improve their language skills through 'learning by doing,' and how to develop lifelong learning skills and habits.

In this regard, "Setting objectives" means that the objectives and outcomes of the three phases of the project (pre-task, task and feedback) are reflected in the objective requirements of the industry market for business English specialists, especially for business English writing professionals.

"Setting the starting point" refers to a relatively objective and targeted analysis of the students' current learning situation through a more scientific and reasonable English language foundation test and the test results, and then, with reference to the predetermined objectives, identifying the students' foundation, the conditions for the project's implementation, and other objective and subjective factors, as well as finding the existing problems and relevant solutions.

"Figure it out" means that the project leader (the business English writing teacher) and project team members (the head of HR or senior staff of a Fortune 500 company or a product business department, and the business English students) discuss and develop a targeted, realistic, and feasible implementation plan and practical program, and try to get students practical opportunities to write business English in the business market, in addition to classroom teaching.

"Doing assessment" entails determining who evaluates the outcomes of students' business English writing practice, what assessment dimensions are used, and what useful and usable lessons can be derived from the assessment, which can then be applied to the teaching and practice of business English writing, while taking into account the characteristics of each stage of implementation.

7. Ethical Issues to Consider[footnoteRef:1] [1:  The content of this section was compiled from the following two websites:
https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018；
https://www.interaction-design.org/
] 

Education-related research is broad and complex, and accurate measures and full answers to its various issues are rarely achievable. Improved knowledge and understanding of all areas of education, on the other hand, is critical to democracy and social well-being. 

The BERA guidelines explicitly acknowledge and celebrate the diversity of approaches to educational research, as well as promote respect for all those involved in research, including researchers and participants, academics and professional practitioners, commissioning bodies, and those who read and use research. They are not rules or regulations, but they do represent ethical principles that benefit the scientific community. The BERA recommendations are thought to be appropriate since they take into account the expansion of social media and online communities, new statutory requirements, and the growing impact of internationalisation and globalisation on research. 

It is critical to guarantee that the researcher always examines the ethical aspects of the research project in order to respect ethics and protect the researcher's reputation. The following are crucial considerations to make:

(a)Be open and honest with the participants about who the researcher is and what the researcher's project entails.

(b)Be aware of the participants' feelings and cultural conventions.

(c)Be accurate in expressing the participants and open to what they say and do.

(d)Obtain participants' informed agreement to participate in the study, as well as their permission to record and exchange data.

(e)Do not put pressure on participants and be careful with whom the researcher share sensitive information.

(f)Safeguard the information of participants.

(g)Do not waste the time of the participants.

Participants in research studies are a valuable source of information. Be friendly and honest with them; the researcher will have a better chance of increasing the value of the project under consideration and how it will help the researcher's users, as well as the researcher's organization and the researcher himself /herself.

8. Methods for Analysing the Evidence Collected
As far as the questionnaire is concerned, WJX.cn will be used to construct and analyze the results of the three surveys stated above. In addition, the project proposes to incorporate SPSS for binary analysis as a means of achieving reliable data analysis. Manual analysis and summarization will be used to complete the various forms of evidence stated before.

When analyzing data concerns, five guidelines should be followed. Begin by posing the question. Second, comprehend the information (collect the data; import the data; view the data information). Third, clean up the data. Fourth, construct a model. Fifth, visualize the data.

9 The Timetable for the Proposed Project
According to the Chinese academic system, a university's academic year is divided into two semesters, each lasting four months. In the fall, usually around the middle of September, the first semester begins. The second semester begins in the spring, usually in March. The rest of the year is divided into two seasons: summer and winter. According to the assumptions, the project will last one year. The schedule for each project phase is listed below, along with the projected durations.

	





Pre-task
	Details
	Duration

	
	1. Designing three questionnaires.
	3-5 days

	
	2. Distribute and return surveys to the three project participants, maximizing the sample size while remaining within practical bounds.
	3 days

	
	3. Receive questionnaires and use the procedures outlined earlier to analyze pertinent data (quantitative open-ended questions, qualitative closed-ended questions).
	7 days

	
	4. By integrating literature research approaches, the data is summarized in order to hypothesize on a suitable teaching design for the issues of teaching business English writing.
	7-10 days

	
	5. Ideally, a briefing session on the course and the implementation of the Business English Writing Workshop will be held with the course lecturer, senior corporate representatives, and students to brainstorm and add to the project pre-design.

	1 day

	




















































Task for 
the 1st Semester
	1. Teacher initiation - which includes the teacher providing students with appropriate materials to complete the task, introducing the task topic and setting the purpose of the task through instructions, and using effective techniques such as visual aids, demonstrations, brainstorming, and introducing background knowledge to help students understand and prepare for the task - can help students understand and prepare for the task. To perform the tasks assigned by the teacher, students employ a variety of learning methodologies.
	1 -2 days

	
	2. Teachers should construct realistic and easily achievable "ladder" teaching objectives based on students' language foundation, existing learning conditions, psychological and physical qualities, and then convey the session's learning objectives to students at the start of each new lesson. Students are left to their own individual self-study after the class objectives have been presented to them and the techniques and conditions for self-study have been established, allowing them to identify difficulties, study and explore their knowledge, and prepare for group discussions. Acquiring the linguistic elements of business English writing, structure, and business encyclopaedia are examples of teaching content that is directly related to the educational objectives. Business English letters, memos, minutes, economic reports, plans and contracts, and other sub-projects are examples.

	The whole cycle of this phase

	
	3. Group discussion—Group conversation begins based on students' self-study and early judgments. The group is normally made up of four students of varying levels, and it is reassembled at regular intervals to maintain a 'heterogeneous group' and a 'homogeneous group' learning level. In the classroom, groups summarize the difficulties they've encountered so that everyone can think about and discuss them; during this process, the instructor should take the lead in attempting to guide the students so that they can come up with the correct or almost correct answers on their own.
	The whole cycle of this phase

	
	4. Communication between groups——Intergroup communication follows the group discussion, in which the entire class communicates together, the group representative speaks and reports on the extent of the group's understanding of the knowledge, and the other groups add to the discussion with additions, questions, and comments. As a result of the discussion, students have a better understanding of the text's content. The teacher must do a good job of regulating the discussion so that it always revolves around the text and topic, highlighting the key issues; finally, the teacher must not miss the opportunity to guide, and teachers and students must work together to summarize what they have learned and form a consensus.As a result, every student can freely and openly express their opinions in the classroom, allowing students to actively gain knowledge and enhance their self-learning abilities, as well as their ability to evaluate, judge, reason, and engage in other types of thinking.
	The whole cycle of this phase

	
	5. Following intergroup discussion, the teacher analyzes individual pupils extensively, objectively, and accurately using specific evaluation criteria. Pre-designed practice questions are used by the teacher in a timely manner to allow students to practice tests at various levels and from various areas of expertise. In-class testing of teaching efficacy is used in the "communication-interaction" approach of teaching, which gives immediate feedback and effective correction and is favorable to enhancing the quality of English instruction.

	The whole cycle of this phase

	




















Task for 
the 2nd Semester
	1. The Business English Writing course professors will meet with senior representatives from firms for 1-3 meetings to discuss the first semester's successes and difficulties, after which they will discuss the Business English Writing Workshop's implementation strategy with the senior representatives. The workshop will be organized, implemented, and summarized in accordance with the needs of the industry, the course objectives, and the current learning situation of the students.
	1 -3 days

	
	2. The workshop's implementation plan and program are explained to the students participating in the workshop by the course instructor. A group of students is formed, and group leaders are chosen (at least 5 members per group). The goal is to promote team cohesion and offer students a sense of teamwork in a real-world business environment.
	1 -2days

	
	3. Under the supervision of the course professors, groups practice simulated business English writing. This phase of preparation should ideally be based on off-campus practice, with some on-campus practice thrown in for good measure. Writing and compiling business financial reports, preparing for various business meetings and meetings, drafting essential paperwork, and preparing and updating various business contracts are all examples of scenarios.
	The whole cycle of this phase

	
	4. The assessors for this session include course teachers and company representatives. Each student team gives a weekly report on their learning results to the course teacher and a senior company representative, as well as a recommendation for the following week's practice. Course teachers use dynamic tracking to quickly record difficulties and fully incorporate ideas from company representatives, allowing them to deliver more specific coaching and maximize efficacy.
	The whole cycle of this phase

	







Feedback
	1. Before and after the course, the teacher sends a questionnaire to the three parties participating in the project, which includes three areas: attitudes toward learning, learning results, and learning styles indicated by the students. The questionnaires were gathered, the data and results were analyzed, and the results were compared to those obtained at the start of the project.

	3-5 days

	
	2. Students are taught to summarize their practical experience and reflect on their weaknesses in the project through teacher comments, comments from industry representatives, and student comments, in order to increase their interest and motivation in studying business English writing. Students will submit an overview of their experiences and deficiencies, as well as course recommendations.
	7 days

	
	3. Teachers prepare for better teaching and learning by writing project reports.
	7 days



Remarks
The task phase (1st semester): During this stage of language acquisition, you will execute and complete tasks. The teacher keeps an eye on the students' progress and offers support when necessary. The course instructor's assessment is augmented by student self-assessment and peer assessment at this stage.

The task phase (2nd semester): The Business English Writing Workshop is a second classroom spin-off form of the Business English Writing course. Senior company representatives and the course tutor examine this phase, which is reinforced by student self-evaluation and peer assessment.
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