Gareth Edwards  14203207   PCET  Teaching Toolkit  Assignment 1  Reflective writing
Introduction
What follows is a journey from the pit of despair in the aftermath of a disaster to a more considered response, via a journey of reflection and re-evaluation. I engage with other perspectives, both teacher and peer, which I synthesise with my own to build as objective a picture as I can.  I use this assessment to produce an action plan for ongoing professional development. All in all an explanation of what I did, what I learned from it and how I will seek to apply it
I have structured my work on the ‘What? Now what? So what?’ model of Driscoll.J (2007). I think its simplicity will allow more focus on reflection itself and avoid confusion on my part over where each element should  fit as may happen with more complex models like Gibbs,(1988).  The Professional standards I aim to incorporate are those produced for the Welsh FE sector (Wales.gov, 2023) & without exception are the ones referred to here.
What
The ultimate question is how do I learn & grow from this, so it’s necessary to clarify in detail what ‘this’ was. The lesson was the product of a plan, drawn up in accordance with standards and strategies I’d learnt of which were then implemented in real time.
The idea was for a short lesson on Wales’ HER  based on using the online tool Archwilio. It was a topic I liked, one I think others should know & in humanist terms could create the motivation to learn that may take them up the hierarchy of needs through belonging to self actualisation (Maslow,1943). I was mindful  my ‘class’ had all identified as reflectors (Honey,P.  Mumford,A.) & were based around Swansea so would look to design style and content around that.
Achieving the aims required working up to the ‘value’ stage of the affective domain in Blooms(1956) taxonomy, while learning outcomes were pitched at the ‘apply’stage of the cognitive domain so as to fit SMART criteria. Using Sfard’s(1998) construct of knowledge as acquisition or participation the objectives were designed so learners would acquire the knowledge that would enable them to participate long after the lesson. Asesssment was designed to be informal- an initial discussion & questions allowing me to assess prior knowledge during the intro. Assessment as learning  was the idea behind the final assessment and the later insertion of a mind map exercise into the introduction. I incorporated 3 Professional standards via the topic (Welsh culture & language), my preparation (updating my knowledge) and my intended  conduct (commitment to learners)
  The  plan hung loosely on  5 ways to enhance small group learning (P.36 Pickford, R. Race,P. 2007), intending to show & foster interest and allow an element of self assessment. The lesson should move along the ‘Matrix of control’(Minton,1991) from teacher  to learner centred with a transition from my presentation, to learners participating in a search with background information shown on slides, & onto a learner led search with group assessment of results. The idea was by taking ownership, learners would be more likely to retain the knowledge & hopefully apply it outside the classroom.
The key aspect, though, was for this plan to play out in the dynamic context of a 30 minute live session
So What?
On 30 minutes I felt the Tyson (1987) line about everyone having a plan till they get punched in the face keenly. A lesson, drawn up, timed, thought over and hoped for had foundered on a combination of uneasy pauses, tech incompetence & an optimistic schedule beaten by the clock. So when asked by my observer how it had gone I replied ‘not well’. His response, a reminder that the stated learning objective had been met and his personal input that he’d enjoyed the lesson, a view echoed by my peers, detached me from the negativity and marked the start of my reflective journey.
 Almost immediately I began reassessing what had occurred. A few days after, but before I’d received formal feedback, I could look on it as a positive experience. I’ve put this down to recasting the negatives as areas for improvement- being positive doesn’t mean ignoring negatives but addressing them. I wasn’t sure whether or how receiving & engaging with feedback would change my perspective. 
On receiving observer and peer feedback I was pleasantly surprised. There was a large difference between how I’d felt and how I had come across. While tempting to decide the disaster was in fact a triumph & bask, feedback should be something that influences the process in play (Race,P. 2020) , in this case my own development as a teacher, & requires a more objective approach. The positives identified by the observer were largely echoed in peer feedback: a universal engagement with the topic, widespread appreciation of how I’d presented it and interacted with learners and some praise for the lesson’s structure. My observer listed 5 points  for future development. Learner feedback overlapped with this- a lack of tech competence being a recurring theme- and also raised some points that chimed with my own observations, such as that the assessment/ activity could have been fuller. There were also elements I’d not considered like making the lesson accessible to learners with different needs  

Now What?
[bookmark: _GoBack]Is to use the lesson, my observations and the feedback to constructively develop my teaching skillset. One takeaway is that I have a foundation to build on, so I’d have to reflect the experience built my confidence. Where there are elements needing work, they have been  added to an action plan I fully intend to follow up which should help me address them. More generally I would look to incorporate professional standards for inclusive learning as an integral part of future lessons. 
What I learnt, specifically, from the process of planning then carrying out a lesson was that building in flexibility is key. In retrospect a less ‘busy’ lesson plan would have allowed room for learner engagement to direct the course of the microteach and still achieve the learning outcomes. A greater focus on fewer elements within a resilient framework looks to be the foundation of a good lesson plan going forward. 
Maybe the most important outcome is adopting reflection as a learning tool and the role of  feedback in aiding that as part of an ongoing cycle of progression
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