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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Proofread Work
	Work has been thoroughly read through by myself and a family member

	Target 2
	Be more critical with what you are reading. You have excellent sources, but you are not utilising them well enough to create a persuasive argument.
	I have read various different websites that explain how to set out an essay in order to write critically.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During the meet phase, we engaged with a video call with our network lead. During this meeting we discussed the great teaching tool kit. This was read in the days before the bridging days and notes were made on each of the four broad dimensions. The meeting also detailed 4 different types of assessment for learning methods, of which we then observed being used within the classroom. We made detailed notes of how we saw each of the methods being used within the classroom. We then returned together as a group to discuss what we had observed and compared our experiences with the other students from different schools. We also talked about which method of assessment for learning we preferred and which 2 two methods we were going to use in the test phase.	In reflection, this day was very beneficial. Firstly, being introduced to the great teaching tool kit was very important. I think that this piece of literature highlighted some very important features and characteristics to being a great teacher which I will now be able to refer back to and aim towards achieving.
I also think that it was very useful to be shown different examples of assessment for learning strategies. It was interesting to see the different strategies that can be used, as I found that most of the strategies mentioned I was already using or had already seen in practice. I also found it very beneficial to undertake an observation to see a range of different strategies in practice. A lot of the strategies used were incidental and were regularly used. This in turn helped me to decide which assessment for learning strategies I was going to use.





Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After the meet day and reading and observing a range of different AFL strategies. I decided to use a 'emoji' lanyard and peer and self-assessment. I have decided to use an 'emoji' lanyard as I think that this will be suitable to be used within a nursery/reception class. Emojis are something that the children will understand and is simple and quick to gather immediate feedback. The children will simply be asked to pick an emoji to tell me how they feel about the activity (lesson) that they just did. They will have the choice from a happy, sad and straight mouth face. Also, self and peer assessment will be used with the reception children during handwriting and mental maths games as this involves a whiteboard. The children will be able to check their work against mine and compare their answers and writing to their friends.
	After using these two strategies for a few week, it has become second nature. I have found myself to be using both these strategies robotically without realising I'm doing so. The emoji lanyard worked well with the older children in the class as they understood the meaning behind choosing the different emojis. Whereas I think the younger children choose the emoji based on which one they liked the most. They didn't understand the reasoning behind why they should pick each one. For example, one of the children didn't win a game of bingo and was upset and annoyed so she chooses the sad emoji because she didn't win and not because she didn't understand what was being taught. For this reason, I would use this strategy again but with older children. The peer and self-assessment I found worked really well. This was something that I was readily using when children were working on whiteboards practising their writing. I would often ask the children to compare their writing with mine and if they thought it looked similar. In other instances, I used other children work to all the children to peer assess their work. If I could see that one of the children had drawn a letter really well, I would ask the children to look at that child's work and to compare their work to theirs.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share phase was undertaken in the lead school, which in this case is St Thomas. Myself and the 2 other students in my placement school were invited to report on the two assessment for learning strategies that we used. In my presentation I explained how I used each of my strategies and explained instances where I found it to be really useful. I also explained the advantages and disadvantages of using each strategy that I had come across whilst implementing the strategy. At the end of my presentation I also linked the strategies that I used to the dimensions of the great teaching toolkit.
	I found the share day to be very beneficial. Firstly, I think that is was a very good confident builder to present an educational presentation in from of other professionals. I think this experience will be very beneficial for me in the future. Furthermore, I also enjoyed listening to the other students’ presentations and seeing what AFL strategies they chose to use. It was particularly interesting to see how the children in older classes responded to AFL strategies. It was interesting to see the different complexity levels of the AFL strategies that we had all used. I also enjoyed listening to the experiences the professionals had using the strategies that I had used as it allowed me to think of different ways that I could incorporate these strategies into my teaching.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
English has always been a subject that I have been fairly good at, it has never been my strongest subject, but I do have a good level of English. With this in mind I have recognised that I need to improve my Spelling, Punctuation and Grammar. I want to be confident in teaching children about Spelling, Punctuation and Grammar without worrying that I am teaching them incorrectly. In order to improve this skills, I completed an Open University Course in 'Everyday English: Level 1'. The course covered all areas of English and I ensured that I paid particular attention to the Spelling, Punctuation and Grammar. I found this course really useful and I think that this has really helped my understand of the areas I aimed to improve.  

Rhifedd / Numeracy
Evidenced by an asset? 
I feel that Math is a particular strength of mine, I have always enjoyed math and solving problems and equations has something that has always been of particular interest and exciting for me. With this being said, Math is not something which I have not readily engaged with since leaving school. For this reason, I decided that it would be beneficial for me to complete some online math lessons to refresh my memory of math taught in the curriculum. I completed a range of online lesson from Seneca under the topic ‘Math: Year 3 & 4- National Curriculum’. I really enjoyed completing this course as it refreshed my memory of the broad range of topics that I would need to cover when teaching math to KS2 children.  

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Cowboy Treasure Hunt
Pedagogy Standard: Refining: Assessment
What did you do and why?
A treasure hunt was created that involved QR codes being places around the classroom. The treasure hunt was introduced using a Cactus Jack puppet (He is our cowboy friend’s enemy), he told the children that he had hidden Jesse James' treasure chest and that the children were never going to find it. The children had to use iPad to scan the code and the image that was brought up would take them to another part of the classroom. At each QR code was a different activity, all of which related to phonics. The children had to complete each activity before they moved onto the next clue. This lesson was planned with assessment of learning in mind and cross curricular professional standards chosen to focus on. 
What have you learned?
This lesson was important as it allowed me to assess the children different phonics abilities. I had to make a judgement of the children's ability, whilst still teaching them and engaging them in the focus activity. This has allowed me to learn how to make mental notes of children whist teaching ready for me to physically make notes of what I had concluded. I believe the lesson I created allowed me to successfully assess the children's level of phonics abilities. This information will then be passed onto the classroom teacher so they children can be further assessment and possible be moved up or down their current phonics phase. 
What next?
As a result of this experience some children will be moved up and down a phonics phase to better suit their abilities. I do think that this lesson was a very useful tool to assess the children's abilities as the children were all really excited to engage in the treasure hunt and weren't aware, they were being assessed. I would use this lesson again and I think it can be adapted to suit a range of themes and topics. After this activity the children can now move onto to engage in more phonics activities that suit their phonics abilities. I will also complete one of the schools planning sheets and pass any information about the children's abilities to my class mentor. 


Professional Experience Template 2: Welsh Christmas Tree
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
A welsh focus activity was created. Children were shown a range of different colours in welsh. Children were asked to repeat all the Welsh colours to practice their pronunciation. Once the colours had been discussed children were asked to pick one of the coloured baubles to decorate the Christmas tree with. But in order to do so they had to say the colour of the baubles in Welsh first. This lesson was created to focus on the welsh language professional standard. 
What have you learned?
This experience was important as it allowed me to see what children already had prior knowledge of welsh colours. As Welsh colours was a new information to the children, it was clear to see which children had been learning Welsh at home. Some but not all children knew some welsh colours and were confident when speaking them. Also, children really enjoyed this lesson. The children were really engaged and were beginning to learn some of the welsh words. I believe this lesson was very effective in allowing the children to begin to learn some basic welsh words and allow them to practice their pronunciation. The implication of this lesson is that children are now learning to speak more welsh. Welsh that could easily be incidentally brought into the classroom setting. 
What next?
After this experience I have understood how to engage very young children in learning another language. Children need learn physically and need to be able to visualise what they are being asked to learn. In a similar circumstance I would take this lesson as a guide when planning other lessons as it was clear that the children were engaged and were learning. But I would like to have more items to put on the tree so the children aren't limited to how many times they can put things on the tree, the activity could possibly include things such as different coloured tinsel or lights. The repeating of the different colours would also help the children to remember the different welsh words. For future learning the children can be encouraged to engage in another lesson involving the welsh colours but using a different theme in order for the children to learn welsh in a range of different contexts. 

Professional Experience Template 3: Enhanced Provision- Word, Letter Picture Jail
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
An enhanced activity was created that followed the theme of cowboys and the wild west. The activity was to support the children's literacy development. The children were given a sheet that contained either images, words or letters and they had to match these with the correct item. All three were created to provide differentiation between children's abilities. The activity was explained at the beginning of the week and children were monitored throughout the week to check they were engaging correctly with the activity.
What have you learned?
This experience was relevant as it was important to see if the children engaged with the literacy lesson. I was important to see if the activity created allowed children to engage with the literacy lesson whilst playing and if it was an effective method of teaching. The activity was played with by the children, but most children engaged with the picture matching activity, rather than the other two other activities. When children were seen engaging with the letter jail, they weren't always putting the letters in the correct spaces. In order to improve this lesson, children should be guided to the suitable activity that would challenge their level of ability. 
What next?
I would adapt this activity for future teaching with similar levels of differentiation for other topics as children were often seen to be engaging with the activity. Methods of ensuring children are completing the correct activity for their level of development need to be adopted to ensure that all children are learning.

Part 2: Critical Reflection
Assessment
Introduction
	After analysing the different aspects of personal practice throughout the time spent on PTE 1, it has been decided that the pedagogical standard ‘Assessment’ needs to be developed further. This needs further development, as there is a basic understanding of how to incorporate assessment into teaching but new and exciting methods of integrating assessment into practice need to be investigated and fully understood so it can be utilised during PTE2.  Also, assessment has been selected, as it is related to two of the dimensions described in the ‘best bets’ from Coe et al (2020). Coe et al (2020) emphasise the importance of practitioners utilising assessment during their teaching. The Great Teaching Toolkit (2020) explains that a successful practitioner should have a high levels of knowledge and understanding of the relevant assessments required by both the school and the curriculum guidance. The tool kit also, elaborates that is it vital to generate high-quality assessments to measure pupils learning and as a practitioner these assessments should be interpreted and responded to appropriately (Coe et al,2020). 
Critical Discussion of Chosen Aspect 
	During investigations into current literature and policies surrounding the use of assessment, it can be agreed upon that there are numerous opinions of how assessments should be handled and how they should be conducted. Firstly, the Welsh Government (2010) highlights that assessment for learning strategies should be used to indicate to practitioners where they need to focus their lesson. They should use AFL to understand where their students need more support and where the children are excelling. This approach is support by Vygotsky (1999) who claims that assessment for learning tools can be used to find a learner’s current position and move them towards their next step in their Zone of Proximal Development. Vygotsky explains that assessment for learning checks that children are progressing to their next step or discovers if the next step has already been reached. He claims that by assessing the children’s current knowledge levels, the child can then be guided through the Zone of Proximal Development and given instructions on how to achieve their next stage (Vygotsky, 1999).  
	Furthermore, the Welsh Government (2010) emphasise the necessity for assessment for learning strategies to be used throughout learning. Assessments should not be at the end of a lesson but should be frequent and constantly used throughout a lesson. The Welsh Government claim that frequent assessments are more effective in assessing children’s abilities. This is support by Rosenhein (2010) who’s research concluded that effective teachers constantly check their children understanding. Their test results showed that students achieved higher scores on a test during a lesson where a teacher conducted frequent assessment for learning strategies. This was because teacher was able to correct any misconceptions before the children embedded the false information. It was also discovered that rapid assessment used throughout lessons also help students to understand their own progress, and therefore can help to increase children’s confidence in learning. Embedding these forms of assessment into day-to-day practice in an engaging way is essential to become an effective practitioner (Hattie, 2012; Welsh Government, 2020)
	In addition to this, it has been clear throughout the literature read that, questioning is a very effective method of assessing children’s learning. It has been claimed that questions allow a practitioner to determine how well children have understood certain information during a lesson and whether further explanation is needed. The asking of questions has two main purposes, the first, answering questions might cause the children to elaborate on the material they have learned and augment connections to other learning n their long-term memory and also, it alerts the teacher to any misconceptions the children have that need to be retaught. It is emphasised that the most effective teachers ask children to explain the process they used to answer a question. This is to ensure that the children have fully understood the process behind the answer and haven’t simply guessed. Students also are providing us with evidence of how they are thinking and learning when we question them frequently throughout a lesson.  During a classroom-based study, a group of teachers taught a lesson and a vast amount of questions was integrated into the lesson. The results of the study showed that students achieved higher scores during a test that students whose teacher did not include questioning throughout the lesson. Again, this emphasises the importance of using assessment strategies frequently and regularly within teaching (Rosenshein, 2010; Hattie, 2012)
	Another theme that has been depicted from literature is that in order for an assessment to be successful, children need to understand what they are being assessed on. The Welsh Government (2010) explain that learners can only make steps towards achieving a learning outcome if they fully understand the learning outcome and if they can assess themselves what they need to do. Learners need to be familiar with the success criteria if they are to be assessed accurately and effectively. It is naive to expect children to take responsivity for their own learning progress if they don’t understand what needs to be achieved in order to be successful. This notion is further supported by Donaldson (2018) who says that a good assessment needs  a clear understanding of what is to be learned to be explained to pupils and ways of gathering evidence about achievement need to be clear to the children and well thought through by the practitioner. Hattie (2012) also provides support for the Welsh Governments claims as they explain that students should be working towards achieving the success criteria during every lesson. How well children achieve the success criteria should be the basis of any assessment. 	Black et al (1998) found that assessment is rarely used to adapt the methods of teaching used by a practitioner to meet the students needs. Teacher too often see assessment feedback as making statements and judgements about students and not about their teaching methods. This concept is one that must be changed if we are to effectively use assessments to ensure pupils thrive. It needs to be accepted that assessments should be a method of measuring effective teaching, rather than measuring the abilities of children. Hattie (2012) exaggerates the need to consider assessment as a form of feedback from pupils. Teacher can use the results of assessment as a method of assessing their own methods of teaching. Teachers can conclude what they have taught and haven’t taught well and the strengths and gaps of their teaching all from the results of assessing their pupils. From these results, teachers will be able to adapt their teaching styles to ensure that their pupils are receiving the most effective methods of learning (Donaldson, 2018). 
	It is also important to acknowledge the Welsh Governments (2020) claims about assessment. They emphasise that assessments should not be used to make ‘one-off’ judgements on the overall achievement of a learner at a set age or a point in their development against descriptors or certain criteria. Schools should not partake in assessments at each progression step to make a judgement about a learner’s abilities, instead they should be used as guidance to understand how to support each individual learners needs. It is more important that individual learners’ strengths, achievements, areas for improvement and barriers to learning are identified, than to grade children against the progression steps. The guidance provided by the Welsh Government (2020) also stresses that children should readily engage in their own assessments process. Practitioners should provide opportunities for children to engage in activities such as peer-assessment and self-assessment and support them in developing skills that allow them to successfully utilise these forms of assessment.  
	Lidz (1995) explains Vygotsky’s theory of dynamic assessment. Dynamic assessment has been used as a diagnostic model in which children’s learning potential and maturing skills might be determined in ways that are untapped by the usual forms of assessment. This form of assessment is based up practitioners forming their assessment on a test-teach-test framework. Dynamic assessments have the potential for granting both an increased measure of children’s holistic performance and for assessing potential directions for interventions more effectively. This form of assessment is supreme to traditional methods of assessment strategies as they only measure one aspect of a child’s development and the skills the child already possesses. Whereas dynamic assessment will measure the child as a whole and measure the child’s potential and identify those skills that are in a process of development. Practitioners who utilize this method of assessment will do so by taking an active role in examining their pupil’s responsiveness to different cues in the environment, such as question prompts and feedback (Poehner, 2008).
	The current curriculum has been found to be failing to allow assessments to be effectively used in the current education system. In Donaldson’s (2018) report he found that the current assessment arrangements were not working sufficiently in order to support children’s learning. Donaldson emphasised that there needs to be a stronger role for assessment in order to ensure that all children are being supported in order for them to enjoy their learning and achieve their full potential. The concept that assessment plays a fundamental role in ensuring each individual learner is supported and challenged accordingly is also a key principle to the Welsh Government’s Report (2020). This is supported by Black et al (1998) who conducted a study devoted to low-achieving students and students with additional learning needs. The study found that frequent assessments help provide feedback that allow practitioners to make positive steps in supporting these children to thrive in their education. But Donaldson (2018) also claimed that lessons and teaching are no longer enjoyable and fun for pupils, they are too focused around working towards an assessment or gaining a qualification. Instead assessment should be a seen as a positive part of the learning process where practitioners should be clear about the specific role and the desired outcomes should be used to support children in their learning. The focus of assessment should not be to highlight how well a school or practitioner is teaching but should solely be on supporting children and their learning (Welsh Government, 2010; 2020).

Conclusion
	After conducting thorough research into the different attitudes and opinions in regard to using assessment within the classroom, there are numerous changes to current practice that can be made. Firstly, it is clear that assessments need to be used in everyday teaching. Assessments should be incorporated into every lesson that is being taught, for this reason I will ensure that one of my main targets for the next placement will be to ensure that I plan at least one form of assessment into every lesson. My aim will be to conduct regular assessments that will take many different forms to ensure that the lessons are still enjoyable and aren’t solely focused on assessing the children.  
	Furthermore, I will also use assessments within my teaching to measure how effective I have been in teaching children during a lesson. If it is clear that children have not understood the main objectives off the lesson, this needs to be taken as a measure of my teaching and not a measure of the children’s abilities. I need to take the results of an assessment as a method of feedback about how I have presented a lesson. This on a whole will help to shape me into an effective practitioner who is capable of teaching using a variety of methods. 
	Finally, from the research it has also been clear that for in order an assessment to be effective the children need to understand what they need to do to be successful. With this in mind, I will ensure that during any lesson that I teach, the success criteria will be explained so all children understand what is expected of them and what I am going to assessment them on. I will adopt these principles as the literature explains, that we can’t expect children to succeed in an assessment if they are unaware of what they are being assessed on. 
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