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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I acknowledge the use of [ChatGPT] [(https://chatgpt.com/)] on [14.11.25] to [To structure my work in a report style]. I used the prompt: 
1. Please can you format my work in the style of a report
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
















Professional Observation Report

This report reflects on my observations of three lecturers delivering sessions on the Sports Management course at the University of Wales Trinity Saint David (UWTSD), where I am currently completing my placement. Each lecturer conducted a two-hour session focusing on a distinct area of the course: Video Analysis, Talent Identification, and Barriers to Exercise. The aim of this report is to critically analyse the teaching strategies, lesson planning, and student engagement demonstrated in these sessions and to reflect on how these practices can inform and enhance my own approach to teaching in the future.
Through these observations, I have explored a variety of teaching methods, including lecture-based instruction, task-based learning, and the integration of technology. I have also examined the ways in which lecturers structure lessons, manage cognitive load, and promote active participation, collaboration, and independent learning. By reflecting on these approaches, I aim to identify best practices that support student engagement, knowledge retention, and skill development, while considering how these can be adapted and applied within my own teaching practice.
The session delivered by Lecturer 1 began with the clear communication of the lesson’s aims and objectives, providing students with a structured understanding of what was expected throughout the lesson. Prior to introducing new content, the lecturer provided a recap of the previous week’s lesson, which helped to activate prior knowledge and reinforce learning.
As the lesson required all students to use computers to access the video analysis software (VEO), the lecturer allocated five minutes for students to log in and prepare their devices. This was crucial because the software can sometimes experience delays when setting up or downloading. During this time, the lecturer effectively guided students through a step-by-step explanation of the session, ensuring that they were familiar with the process while also maintaining engagement rather than allowing students’ attention to focus solely on their devices.
The main part of the lesson flowed smoothly. This is because the students were initially allowed 15 minutes to individually watch and re-watch video clips, the students were making notes to familiarise themselves with the situations. Following this 15 minute period, the class collectively viewed each video and engaged in discussion about their findings and opinions. This interactive element encouraged student involvement and allowed the lecturer to assess the cohort’s knowledge. The lecturer further challenged students by asking them to propose solutions for improvement, enabling them to take an active role in the lesson and share personal experiences or insights into common sporting mistakes.
During the next part of the lesson, students worked individually again but this time editing the clips to include their own analyses by breaking down key moments or highlighting errors. The lecturer spent this time circulating the room, supporting students who required additional guidance. However, the prior discussion task ensured that the majority of students were confident and competent in completing the task independently.
The lecturer mentioned using Bloom’s Taxonomy as a framework in their lesson plan, and it was evident in this task that students operated at different cognitive levels by the end of the lesson. Some students, less familiar with the software, produced work demonstrating basic understanding, while others, with prior experience in the software, completed tasks at a higher cognitive level and incorporated more detailed analysis. Despite these differences, all students produced accurate work of a good standard. The lecturer focused on supporting those who were less confident while ensuring that the remainder of the class remained on task.
The lesson concluded with students feeling proud and confident in their work. The lecturer reiterated the lesson aims and objectives, confirming that they had been successfully met throughout the session.
Through my experience, I have learned the value of incorporating technology into lessons and the positive impact it can have on student engagement and learning outcomes. I have also recognised the importance of having a solid understanding of the technology prior to delivering a lesson. This aligns with the TPACK framework, which emphasises that effective teaching with technology requires knowledge of how to represent concepts using technological tools. As Koehler states “TPCK is the basis of good teaching with technology and requires an understanding of the representation of concepts using technologies.” In practice, this became evident when some students were unfamiliar with the software, and the lecturer needed to guide them in navigating the program and using its tools effectively. 
Additionally, I have learned the importance of careful time planning when using technology. It is crucial to factor in realistic timings, as technological tools may take longer to load or there may be unforeseen variables that extend the duration of tasks. There will certainly be times when I find myself in these situations and will hopefully deal with them to the best of my ability.
Finally, I discovered several useful features within the video analysis technology that I had not previously known. Gaining familiarity with these tools will be beneficial for future lessons, whether I am delivering similar activities or integrating the technology into new teaching contexts.
In the future, I aim to stay up to date with the various software applications I will use throughout my teaching career and identify the best practices that suit both myself and my students. It is particularly important that I can transfer my skills and experiences to the students, enabling them to reach their potential and feel supported while using software that may be unfamiliar to them.
I will ensure that I am always prepared and book specific computer rooms when students require access to computers. This approach provides students with the best opportunity to complete tasks without relying on personal laptops or tablets and ensures fair access to resources, preventing advantages for students with more expensive personal devices. To achieve this, I will plan my sessions in advance and ensure I have sufficient notice to reserve the necessary facilities needed. 
My aim moving forward is to foster a positive and comfortable classroom environment that encourages students to seek support. I will focus on assisting students with their analysis and providing guidance on aspects of the technology in which they have not used before. I will evaluate the effectiveness of this approach through students’ engagement, responses, and overall interactions with both myself and the technology used in lessons. If I am capable of continuously completing this target it will potentially result in greater success for the students as well.
Lecturer 2’s session on Talent Identification in elite sport began with a recap of the previous lesson, which was particularly useful as some students had been absent. This provided an opportunity for last week’s present students to share their understanding with the cohort, ensuring that all students could follow the current lesson without being disadvantaged. Following this, the lecturer clearly communicated the aims and objectives for the session, setting clear expectations for learning outcomes.
The teaching style was predominantly lecture-based, using PowerPoint presentations supplemented with several video links to support the theoretical content. This approach was appropriate given the detailed nature of the module, which covers extensive studies and theorists on player identification, early years development, and debates such as nature versus nurture. The PowerPoint slides contained an appropriate amount of information, which allowed the lecturer to expand verbally and provide additional information which was from personal experience and expertise. This prevented cognitive overload and ensured that students were not dependent solely on the slides for key information.
The lecturer effectively linked theoretical concepts to a wide range of sports, including rugby, cricket, athletics, and canoeing, rather than relying solely on football as the most popular example. This strategy catered to the diversity of the cohort and enabled students to compare similarities and differences across various sports in terms of talent identification processes.
To reinforce learning, the lecturer then set a group research task. Each group received clear instructions and guidelines to ensure focused research and avoid groups repeating themselves. Groups were assigned different sports, allowing them to explore specific examples and later compare their findings with those of other groups. This collaborative activity not only engaged students but also reinforced the theoretical knowledge from the lesson linking it to the practical, real-world examples.
The session finished with students sharing their research findings, showcasing their learning and demonstrating their understanding of the lesson content. The combination of lecture, multimedia resources, and collaborative research created an interactive and well-rounded learning experience.
During the lesson, I learned the importance of recapping prior to starting new content, as it allows the lecturer to assess the cohort’s current knowledge and helps students focus on the task from the beginning. Willingham, (2009) explains “Comprehension is impossible without relevant background knowledge. A recap reminds students of this knowledge so that the new content ‘has something to stick to’.” This is crucial because if students cannot relate to or remember the previous week’s content, understanding the current lesson may be more challenging and cause delays within the lesson plan.
I also recognized the importance of detail and design in PowerPoint presentations. This is because relying too heavily on slides can distract students, as working memory has limited capacity. Sweller (1994) notes “Working memory is extremely limited in capacity.” Similarly, Mayer (2001) states “People learn better when redundant material is excluded rather than included.” If means that if students are reading and listening simultaneously, learning can be reduced due to split attention. Therefore, it is essential to highlight only key points on slides while expanding on them verbally with examples, which helps relate theory to practice and enhances understanding. 
Additionally, I learned the value of setting clear guidelines when assigning tasks. This approach allows the lecturer to maintain control of the lesson while guiding how students conduct research, ensuring tasks support the learning objectives effectively.
Looking ahead to my teaching practice, I aim to prioritize sharing examples and drawing on my own knowledge and experience rather than relying solely on PowerPoint slides. I will carry this target out by continuing to develop my understanding of the topic and research any updated data prior to delivering the session. I will seek continuous student feedback to ensure my methods meet their learning needs and demonstrate strategies that integrate all elements of the lesson, helping lessons flow smoothly. I will also continue to explore evidence-based strategies and the effective use of technological tools to enhance learning outcomes.
Lecturer 3 began the lesson by allowing students to deliver the task set at the end of the previous session. Students had researched local initiatives supporting activity participation, which enabled the lecturer to assess their baseline knowledge while saving time on material already learned independently. Each group presented their findings, and the lecturer expanded on their work before formally outlining the lesson’s aims and objectives.
The lesson was highly task-oriented, structured around three distinct tasks designed to break up the lecture-style delivery. Groups were rotated for each task to encourage collaboration and interaction with different peers. During the theoretical sections, the lecturer drew extensively on personal experience, providing examples relevant to the students and linking relevant infomation to assignment research. Key resources were also made available on Moodle, supporting independent study. The session concluded with a task to be completed over the following week, forming the starting point for the next lesson.
From this session, I learned the importance of integrating tasks throughout a lesson to maintain student engagement. Breaking up lectures with active tasks helps sustain attention, as research suggests attention spans typically last around 20 minutes. Sweller’s Cognitive Load Theory (1994) highlights the importance of “keeping students’ working memory engaged without overloading it.” This is reinforced by Willingham (2009), who states “Students remember what they think about, so active tasks keep attention focused.” Both of these statements highlight the necessity for implementing tasks within the lesson plan to help improve the possibility of students remembering the useful content that they are learning about.
Additionally, setting tasks at the end of a lesson for completion the following week allows students more time to research and produce higher-quality work. It also serves as an effective warm-up for the next session, acting as a form of recapping prior learning.
In my future teaching, I will use evidence-based strategies to structure lessons, incorporating tasks that support engagement and collaboration. I aim to foster positive and collaborative classroom relationships, enabling students to take responsibility for their own learning while building confidence through peer presentations. While outcomes may vary depending on the topic and cohort, I will strive to create a safe environment that encourages students to share knowledge and participate enthusiastically.
Observing the three lecturers on the Sports Management course has provided me with valuable insights into effective teaching strategies, lesson planning, and student engagement. Across all sessions, a recurring theme was the importance of recapping prior learning, which helps activate students’ background knowledge and prepares them for new content. This approach, combined with clear communication of lesson aims and objectives, provides structure and direction, ensuring students understand expectations and learning outcomes.
Each lecturer employed a variety of teaching methods, demonstrating that effective lessons often blend multiple approaches. Lecturer 1 showcased the integration of technology through video analysis software, enabling students to actively engage with and apply their learning. Lecturer 2 highlighted the careful use of PowerPoint and multimedia to support complex theoretical content, while also incorporating collaborative group tasks to consolidate understanding. Lecturer 3 emphasized task-based learning, breaking up lectures with interactive activities, peer collaboration, and research projects that extended learning beyond the classroom.
From these observations, I have learned the importance of planning lessons that balance content delivery with active learning, which also focuses carefully on considering student’s cognitive load and attention spans, whilst also suiting student needs. I have also gained an appreciation for the value of technology, structured tasks, and collaborative activities and the benefits they produce in fostering engagement, skill development, and student confidence.
Moving forward, I will apply these strategies in my own teaching by planning interactive and structured lessons. This will hopefully provide clear guidance for the students to follow, whilst the use of technology and active tasks will support to enhance learning. I will strive to create a positive, inclusive classroom environment that encourages students to take ownership of their learning, engage collaboratively, and build confidence in both theoretical and practical tasks. These observations have not only enhanced my understanding of effective teaching practices but also equipped me with practical strategies that I can implement to support student success throughout my teaching career.
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Appendices
Appendix A
Teacher Observation Form  
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	Teacher	 
 
	Lecturer 1  

	Date 
	13.10.25 
 

	Group 
	L4 Sports Management  
 

	Topic/Context 
	Video Analysis 
 

	Notes on the lesson: 

	 
Clear lesson aims outlined at the beginning of the session.  
Provided a recap of the previous session (last week) prior to starting this week’s lesson. 
Used the computers and allowed everyone 5 minutes to get themselves logged on and set up the software (VEO) clips that were set to be watched. 
Whilst the group were getting themselves sorted they spent that buffer time explaining step by step the process of the session.  
Allowed the group to watch the VEO clips individually for 15 minutes making notes. 
Collectively then watched the clips back and discussed each one at a time (5 clips in total)   
Highlighted their own opinion of each clip and provided examples of what the athletes should’ve done and then explained what they could do in the future to improve.  
Set the group a task to then focus on editing the clips by adding their own analysis to each clip by providing replays, highlighting the key areas and arrows to bring their analysis to life. 
It was an individual task however, the teacher spent time going around the group checking everyone was on task and providing examples or inspiration to support the group. 
It was a task that had a mixed ability level in regard to using the technology as some people in the group had previously used the software. However, it was new to some people within the group. 
 
	 

	What I have learned: 

	 
I have learnt how to use technology within the lesson effectively and the importance of having knowledge in the technology prior to delivering. 
I have learnt to utilise the time wisely within the lesson and plan timings correctly. This is because there is no need to rush through certain elements of the lesson especially if they are a technology aspect as factoring set up time and navigation time is key to the session running on time and smoothly. 
I learnt useful tools with the video analysis technology that would help me in the future if I was to use the same technology in my lessons. 
 
 
	 

	Targets to improve my own practice (mapped to professional standards): 

	 
Keep up to date with the software and how best to use the features. 
Book a room with access to computers to allow all students the best opportunity to complete the tasks. 
Provide all students with positive guidance throughout their individual work and try not to compare students as everyone is unique in their technology ability as well as their knowledge or understanding. 
Build positive and collaborative relationships by supporting the student’s analysis and offering guidance on the aspects of the technology they are unsure of. 
	 
 
 
 
 
 
 
 
 
























Appendix B
Teacher Observation Form  
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	Teacher 
 
	Lecturer 2 

	Date 
	17.10.25 
 

	Group 
	L4 Sports Management 
 

	Topic/Context 
	Talent ID in elite sports 
 

	Notes on the lesson: 

	 
Provided a recap of the previous session as a few students were absent (allowing the students to feedback to cohort). 
Set expectations from the lesson regarding aims and objectives. 
Lecture style lessons using PowerPoint which then included several video links to support the theory being taught.  
Appropriate amount of information on each slide, which is then backed up by Teachers experience and knowledge, then provide the students with all the necessary information that might’ve been missed on the PowerPoint slides. 
Linked the theory of the lesson to a variety of different sports or situations to cater to the variety of athletes and backgrounds within the cohort. (Football being the universal example. However, including Rugby, Cricket, Athletics, Canoeing and Tennis to provide a more well-rounded teaching)  
Set a task for the students to do in groups which allowed them time to research before then sharing their findings with the group.  
The teacher provides specific instructions and guidelines for each group to follow. This resulted in the findings found by each group to showcase a great example of the data which backed the knowledge from the lesson. 
 
	 

	What I have learned: 

	 
I have learnt the importance of recapping prior to starting a lesson. This allows the teacher to identify the level of knowledge the cohort currently has because of remembering previous lessons. It also allows students to focus on the task at the start of the lesson.  
I have also learnt the importance of detail in a PowerPoint. It is very important not to rely heavily on a PowerPoint when delivering information as it will easily become a distraction. It is important to highlight the key points but then talk about those points in depth and include examples to help the students relate the information.  
I have learnt the importance of setting guidelines when setting tasks for the group to carry out. This allows the teacher to still be in control and manipulate how you want the students to find research to help back up the information and topic being delivered. 
 
	 

	Targets to improve my own practice (mapped to professional standards): 

	 
Provide examples and talk about knowledge or experience in comparison to putting it all on a slide as this is probably the best method to teach the group. 
Demonstrate effective strategies to bring all elements of a lesson together.  
I know how to use evidence and research best in my lessons and the tools being used in lessons. 
	 
 
 
 
 
 
  


Appendix C
Teacher Observation Form  
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	Teacher 
 
	Lecturer 3 

	Date 
	24.10.25 
 

	Group 
	L4 Sports Management 
 

	Topic/Context 
	Barriers to Exercise  
 

	Notes on the lesson: 

	Started the lesson with a task that was set the previous week. 
Each group delivered their findings over the last week. The teacher then provided feedback and expanded on their work as a form of feedback. 
Set out the lesson aims and objectives. 
Set out 3 different group tasks throughout the lesson and mix the groups up on the second occasion so people could work with different people.  
Provided knowledge and examples of the topic that suited the students. Also provided links to information that would benefits the students with their assignment research. 
Set another task at the end of the lesson to then be worked on and delivered on the next lesson.  
	 

	What I have learned: 

	 
I have learnt the importance of setting tasks throughout the lesson to help break up the lecture style approach. It also helps keep the students engaged for longer. 
Setting a task at the end of the lesson to be carried out at the beginning of the next lesson is a great way for students to spend the next week researching and building something to potentially a good standard in comparison to only allowing 5 minutes of rushed research during the lesson. It also provides a great warm up to the opening of the next lesson as a form of recapping what was learnt last lesson.
	 

	Targets to improve my own practice (mapped to professional standards): 

	 
Know how to use evidence and research to improve my practice as this can be introduced to the tasks within the lesson. 
Build positive and collaborative relationships as asking students to work together during the lesson but also for the research task being delivered the following week which also relates to enabling learners to share responsibility for their own learning and assessments as they are expected to deliver their findings or task to the rest of the group which helps build confidence and break down barriers. 
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