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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

	
	Target
	What I have done in this assignment...

	Target 1
	 You had enough word count to detail why you wanted to look at questioning. Your writing must be purposeful so this should be reflected in how you lay out the assignment.

	I have tried to really link the purpose of the assignment, which is to further my own professional development, researching relevant literature and reflecting what to do next.

	Target 2
	Try using sub-headings to clarify which part is your reflection, conclusion and evaluation. Develop your essay writing to lead better from one aspect to the next.
	Developing a more well written and flowing essay. 
I have included sub-headings for an easier read.

	Target 3
	
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	We met in Lead school as a group to discuss what a critical incident was and how we are going to observe one within the tice. This was presented via a PowerPoint by my lecturer and placement lead mentor. The session involved me and the other students discussing our thoughts on what a critical incident might be and possibly choosing an area we might like to focus on.	From this session, I found that I am keen to explore the uses of implementing questioning. I am hoping that my classroom observations will show how effective questioning could be a possible critical incident for learners and their progress. I think questioning can be very powerful yet easily implemented.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	When in practice, I was very lucky to observe a wide range of pedagogy and AfL strategies, however, most of all, I was lucky to observe a critical incident involving questioning.
	When the class teacher used effective questioning throughout his lesson, it scaffolded or enhanced the learner's knowledge, but also it allowed him to have a clear understanding of the learner's abilities or understanding.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	This experience has allowed me to gain a better understanding of how questioning can be implemented within a year 5/6 class, how it enhances the learners' progress and supports the practitioner with their AfL of their learners.
	The evidence observed through this critical incident has also informed my most recent assignment, exploring the use of questioning and quality of talk further to aid my own practice.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
Dyslexia Training
When I started PTE 1, we were given training on Language, literacy, and communication with creating an inclusive environment for learners with Dyslexia. This was given to use by a member of the senior leadership team. One significant point stuck with me from this training, was that children develop their LLC skills in this order: Listening, Oracy, Reading and Writing. Yet we do not seem to prioritize teaching in the same order: Writing, Reading, Oracy and Listening. As practitioners we need to not let the overwhelming workload stop us from progressing learners’ oracy and listening skills as much as their writing and reading skills. 
To ensure my English skills were refreshed for working with KS2 learners, I developed my skills via the BBC bitesize website. When I first started working in the KS2 class, I found out that the learners were reading the Iron Man and the Iron Woman for their guided reading lessons. I was expected to teach these lessons, therefore I read these books to have clear knowledge to support the learners.  
 

Rhifedd / Numeracy
Evidenced by an asset? 
This certifies that I achieved a C grade in Math GCSE. I was learning in a top set for the first three years in comprehensive, yet I was often unwell. Therefore, when I knew I could not catch up I asked my teacher to put me in the second set and I sat the foundation paper. Once I applied for the PGCE course I was happy to know that I had passed the math GCSE equivalency test also. This has encouraged me to be more confident in my math skills and when delivering the lessons. Although I struggled in comprehensive with top set math, I do enjoy it and do not fear it. I find it interesting as it is always a problem to solve, just like a mystery. I hope in the future to be encouraging of other learners towards math, allowing them to know even if it's a struggle, it can always be engaging and rewarding. Also, I feel enthusiasm is needed in any subject delivery.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Throughout my PTE I have developed not only my own ICT skills, using J2e, Seesaw, marking with QR codes and finally, distance learning via Hwb and Teams. However, in my first PTE, I also developed my ICT skills when working with my class teacher, who showed me the Snippet Tool on windows devices. I immediately found it useful with every online or laptop-based task I was working on, especially when creating resources. It saved me a lot of time; this is often what I need when using ICT equipment therefore I also like to learn the shortcut commands for these tools. I found that the snippet tool command is using the Windows key, shift, and S key.  When I was using the shortcut command in class, the class teacher asked me to show him how to do this to save him more time also. He was impressed that I had taken on his advice and further developed my skills also. Finally, when working from home and delivering online learning, we as practitioners needed to record ourselves explaining the tasks or lessons. Therefore, we had to learn how to record ourselves via Teams. I had previous experience of this from working as a Teaching Assistant last year. I found it was effective to change the background on the camera to suit the topic, this was achieved by uploading a new image which was saved as a JPEG file. As my colleagues we unsure of how to achieve this when recording their lessons, I created a ‘how to’ word document with screenshots of how I completed it on my own laptop. They communicated that this was beneficial and improved their ICT skills. Also, when completing my ICT GCSE, I was taught and completed a touch-typing course also. I now only touch type
 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: Assessment for Learning Strategies.
Pedagogy Standard: Refining: Assessment
What did you do and why?
During my lessons in my first PTE, I was finding it hard to remember to use Assessment for Learning (AfL) strategies. It was not second nature to me, and it wasn't evident how I needed to implement these strategies. In my first few lessons, my class teacher wrote in my learning journal that I needed to improve my use of AfL within my lessons. If I did use an AfL strategy within a lesson, I would not know how to use it to benefit how I teach and support the learner. For example, using whiteboards. When I used whiteboards in my lesson, I would give the learners positive praise and not consolidate the learning with further questioning. I understood that I needed to not only use the AfL strategies to assess the learners but to also progress their understanding. I struggled to act upon the assessment in action. 
In practice I did find that the strategy ‘Bounce’ or ‘Ping Pong’ was effective, my class teacher agreed and wanted to adopt it for his future lessons. I used it as an opener to a lesson. I asked the learners to match the keywords and definitions correctly. Once that was completed, I explained that I will call leaner’s names at random. First learner will call out a keyword, the next learner will call out the definition, this will continue until all have been completed. 
What have you learned?
When I first started my placement, I was not 100% sure of AfL, what it was, and how to appropriately implement it within my lessons. I have learned that the main goal of AfL, is to give me as a teacher an idea of where the learner is in their understanding or learning and where they need to progress too, giving you as a teacher an idea of how or what they need to progress. I also learned that using post-it notes or bullet-point plan to follow during lessons can really help. When teaching in my future practice I will ensure I effectively implement and use the AfL strategies, to firstly give me an idea of where the learners are and where they need to be, this will then influence my lesson plans and teaching which follows. Although I have had discussions of AfL and the various strategies in University before, I found that it was not until I began observing it in practice and seeing how it can affect learner's understanding and progress. I feel that I have created a concrete understanding of AfL within the classroom yet need to continue my development on implementing them into my pedagogy, ultimately supporting the learners. 
I found that the use of ‘Bounce’ in my lesson was most effective as it allowed me to engage the learners in an enthusiastic hook. Using the key words from the previous lesson to open the continuing lesson was also linking it to their prior knowledge. This allowed them to think of the other information they had learned in that previous lesson, this was key as it related to this next lesson. It mainly allowed me to gather a quick assessment of the learners’ understanding of these key words, finally consolidating their understanding also. 
What next?
I will attempt to use a variety of AfL strategies, deciphering which are effective for the lesson or individual learners. I will also carry on the strategy of ‘Bounce’ or ‘Ping Pong’, in my PTE I found this was effective. I will also research further strategies, creating a bank of ideas that can be adapted to suit a variety of subjects/ activities. 


Professional Experience Template 2: Ice Experiment – Save the Toy.
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
Throughout the session on Teams, I had a patient and empathetic manner, I was enthusiastic towards the learners when they were sharing their news and feelings. The learners were sharing how their weekly challenge had gone. The learners were asked to try freezing a toy in water and then think of methods to try and save their toy from the ice. I ensured that each learner had the opportunity to tell me and their friends what they did, how they felt about their experiment, and how they saved their toy. I used effective questioning to scaffold the learners as some were shy. When one learner was eager to share their experience but was hesitant to share. 
Me: “Did you put your toy in the fridge to freeze it?” 
Learner: giggled and told me “No! In the freezer!” 
Me: I giggled “How long did you leave your toy in the freezer?” 
Learner: “24 hours! Then I put it on the radiator to melt!”
What have you learned?
I received very positive feedback from my class mentor and the deputy head about my use of effective questioning and appropriately scaffolding the learners. I learned that with this age group, reception, it is key to gain that quality of talk and feedback from the learners. This is how I can assess their understanding of the challenge and learning objective. The learners had excellent speech and understanding of the task. Some even made the connection to it being like snow, as we had a snow day the day before. Finally, I have learned that in Reception, the wait-time is crucial for learners. Learners need patient and supportive practitioners when they are not only developing their understanding but also their confidence in their own understanding. Learners are keen for that reassurance, however that is what we as humans need. Maslow (1954)’s Hierarchy of Needs mentions that comfort and security is needed above all else, as cited by (Mcleod, 2017) 
What next?
I will adapt these approaches within my future pedagogy as I have found them to be effective in both this lesson and others. I am keen to create more choice-based activities and tasks for learners, as I now know the key importance of intrinsic motivation compared to extrinsic motivation. I feel it essential to be aware of this in practice also. 


Professional Experience Template 3: Teams Live Lesson
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
As the learners have worked with Smartie the Penguin for E-safety learning before, I thought it would be good to build on their prior knowledge and adapt Smartie the Penguin for this year's Safer Internet Day and E-safety week. The learners listened to the PowerPoint, engaged in questions, and gave quality discussions. The learners then created penguin puppets for us to show each other on our Teams session, we also sang the song that Smartie's mum wrote. This was an effective hook for the learners to engage with. Most learners engaged in creating a Smartie the Penguin at home with their parents/carers, I really appreciated this as I knew it is hard for parents and carers to juggle everything during the COVID lockdown. I and my class teacher thanked them all for such high levels of engagement. I created a ‘how to’ worksheet on J2e for the learners to have ideas of how to make their puppet. This included using empty toilet rolls, socks, or crafts. One learner even made their penguin out of play dough.  Each learner discussed with me how they created their puppet and who helps them to be safe on the internet. 
What have you learned?
Many learners remembered Smartie the penguin and were eager to listen to his story and create their puppets. I have found that building on learner's prior knowledge, especially in the foundation phase is very effective. It allows learners to make those connections and confidence that they have done it independently. Also, if they enjoy a topic or subject, I have found that it will also create enthusiasm for most tasks or activities. I have also learned that a child has thousands of connections even as a baby, therefore, to connect areas of learning to prior knowledge is easy for the child to develop further, according to Thinking Matters (2020). 
What next?
I am confident with Teams and teaching remotely. I have been lucky to have had a class mentor who communicated very well to me, I feel if this were different in the future, I would have had a different experience. 
I would also love to work more with a school to discuss their approaches towards Parental Involvement. I feel it is a key area for schools and one that interests me. I have found in the past, to be beneficial to learners’ development, but also towards their attitude towards school and learning. 



Part 2: Critical Reflection

Word Count: 2141

Introduction
Throughout this assignment, the practitioner will identify and critically reflect upon an area of professional development to support their pedagogical progress. The practitioner has demonstrated throughout their Professional Learning Passport [PLP], various elements of teaching practice as well as reflecting on what has happened, examining areas which may need improvement, as cited by EWC (2021). The practitioner will use Kolb’s model of reflection, cited by Kolb (2008) to devise appropriate steps for future improvement. As seen in the practitioners PLP, implementing AfL strategies has been a difficulty and a continuous area of development for the practitioner. Therefore, the practitioner will use relevant literature on Assessment within education. Wiliam (2021) outlined that assessments in education are broad, that they are purposeful for three areas; Formative assessment which he mentions supports learners, Summative Assessment which allows learners to be certified and finally, Evaluative Assessment which outlines the institution’s responsibilities. Black et al (2003) discovered from their research that although Assessment for Learning [AfL] within practice had effective results, practitioners struggled to implement the strategies. This resulted in Black et al (2003) publishing their book ‘Inside the Black Box’, an informational book for teaching professionals to develop their understanding of the AfL strategies and how to best tackle any difficulties. Mezirow (1997) mentions that in childhood learning is formative, that learning is derived from exterior sources, such as teachers; However, in adulthood, learning is transformative and that we are more capable to recognise distortions in our learning, beliefs, or attitudes. (Cranton, 2006, p.23) quotes “Transformative learning is a process of examining, questioning, validating and revising our perspectives.” Similarly, this links to the process of student teachers’ PLP as student teachers are encouraged to reflect on their experiences and knowledge to assess whether there is room for improvement. 
Critical Discussion of Chosen Aspect
According to the Welsh Government (2015), the new curriculum for Wales 2022 supports the development of all children, as underpinned by the Education Act 2002. (Donaldson, 2015) mentions in his review of the new curriculum, Successful Futures; that the key elements of this new curriculum are to promote all children’s physical, moral, and mental development. (Donaldson, 2015) mentions how this underpins the Four Purposes, which hopes to inspire learners are to be ethically informed, ambitious, and healthy individuals. Functionalists, Durkheim (1956) and Parsons (1968) would support these aims, that this new curriculum would allow children to become functional for their future role in society. Marxists, Willis (1977) and Bowles & Gintis (1986) argue that functionalists fail to recognise that education contributes to social stratification and leads to learners believing in meritocracy. Althusser (1971) thinks meritocracy is a myth and that capitalism has a profound effect on education, that it simply creates a new generation of submissive and competent employees for the work force, as cited by Smith (1985). 
Van der Walt (2017) found that Neoliberalists perceive education to be narrow, that learners should have a competitive and academic driven curriculum which will allow them to identify their economic role within society. Whereas Hargreaves (2017) mentions that the interactionalists believe that the functionalists’ have a valid point, however that it could be perceived as outdated. He thinks that with collaborative and experiential learning, individuals can gain still gain quality education and social solidarity while still having their rights being respected. UNCRC (1990) expresses that every child has rights regardless of their gender, status, ethnicity, religion, or ability; this includes the right to an education, which is stated in article 28, cited by UNCRC (1990). Scales (2019) also views this as an outdated perspective, that the role of a teacher has been viewed as traditional for many years, however in recent years and with the addition of a new curriculum, new teachers are beginning to adopt the style of a “guide on the side.” He found that this approach is more learner-facilitated and that he views didactic methods as less efficient towards progression in learning. 
 Wadsworth (1971) suggests that Piaget found from his cognitive systematic study on child development, that children’s development is constantly restructuring cognitive processes due to maturation and environmental influences. He states that children construct their learning depending on their environment, experiences, and prior knowledge. Vygotsky (1978) had similar theories however, he argues that Piaget fails to recognise the impact of social experiences. He indicates that social interaction is vital for children’s cognitive development and that it may precede all other development. Laevers & Heylen (2003) drew upon the theories from both Piaget and Vygotsky, they also found experiential learning to be evidently positive towards children’s development. Forsnot (2013) supports that this resembles the foundations of Constructivism, however he does mention that Constructivism argues against Piaget’s view that development is linear, that they believe it to be non-linear and complex. Education Reform (2015) described the purpose of assessment, that it is derived from its design and that assessment can be applied to multiple uses. Bruner (1960) found through his studies, underpinned by the workings of Vygotsky, that children develop further with the active support from a teacher or adult. Bruner’s theory supports the use of formative assessments as these too can purposefully scaffold a learner’s development, he further mentions that this sociocultural theory can be easily adapted to suit the topic. 

Wiliam (2011) describes AfL as recording and reporting of learner’s progress through assessments. Black et al (2003) discovered from their research that AfL can broaden learners’ opportunities and can support attainment. Stobart (2008) defines formative assessment as a directed judgement, which in turn provides a purposeful next step. Whereas he describes summative assessment as a systematic method which simply collects data of the learner’s progress and ability. Wiliam (2011) mentioned that teachers who adopted this approach found that learners attainment improved, and this was even evident in summative assessments. Stobart (2008) further discussed that practitioners were given the opportunity to reflect and think on their feet through formative assessments; this relates to the reflective practitioner theory by Schon (1987) as cited by Eraut (2006), who found that we as practitioners can reflect and alter our experiences as they are happening. Harlen and Crick (2002) discussed that stressful summative assessments can often favor learners with characteristics and would eventually result in a poor classroom climate. Stobart (2008) adds that they can negatively impact children’s attitudes, fail to recognise learner’s prior knowledge, and undermine effective teaching. Maslow (1987) found through his study on the ‘Hierarchy of Needs’, that we as humans need to feel comfortable and secure to function, as cited by Mcleod (2007); this could be argued that learners would struggle to achieve their potential if under pressure. Despite the research, (Taras, 2010) states that summative assessments play a significant role in providing a benchmark for establishing learners’ growth. Black et al (2003) state they we cannot ignore that practitioners need to complete summative assessments; that they are needed to identify learners progress and in turn affect practitioners planning.

Hattie (2016) thinks that strategies as simple as giving feedback with effective instruction for next steps can enhance high level achievements. Black et al (2003) highlights the advantages of formative assessment; that they predominantly assess learners while nurturing the learner’s self-esteem and attitude towards the curriculum.  Black and Wiliam (1995) adds that they provide opportunities identify misconceptions before they are learnt, whereas they think that summative assessment would fail to recognise these. Hermansen & Nerland (2014) disagrees, they state that formative assessment could be viewed as ambiguous, that although AfL is necessary, some practitioners struggled implementing the strategies, as seen in the practitioners’ PLP. Therefore, Hermansen & Nerland (2014) mentioned that a collaborative practice can benefit the constructive process, that AfL as a whole school approach is much less daunting for practitioners. (Harrison, 2013) agrees with this concept, he too mentions that schools must be reflective upon their use of AfL as a collaborative approach as practitioners need to understand why it is an important pedagogical improvement. 

 Coe et al (2020) suggests that despite learners having exterior contributors affecting their development, they believe that teachers have a significant influence on learners’ outcomes. He cites (Wiliam, 2018) who mentions that raising teaching standards is the most effective method we can collaboratively work towards, to promote both learners’ outcomes and equity. Teachers throughout Wales must progress towards meeting the Professional Standards for Teaching and Leadership, as cited by Welsh Government (2017). They state that practitioners can use it to explore their own professional development and it can create long lasting professional learning and focuses for effective practice. Tyler (2021) mentions that the Education Workforce Council [EWC] launched the PLP in 2016 and that the innovative concept can easily create a holistic view of any teaching practitioner. Using the PLP and the Professional Standards, practitioners can reflect on their teaching experiences and continued development to be able to devise effective next steps for progress, as cited by Welsh Government (2017). 
Coe et al (2020) highlights that professional learning for teachers continues further than their teacher training. Although, Friedman & Phillips (2010) suggest that continuing professional development is an ambiguous concept. Despite this, Coe et al (2020) suggests that regardless of how small or large, CPD intends to enhance teachers’ effectiveness. Finlay (2008) supports that teachers need to be reflective practitioners and describes reflective practice as being able to learn from our own experiences to develop new skills. Cambridge Assessment International Education (2021) expresses that reflective practice allows teachers to develop the understanding of their learner’s abilities and how best to approach teaching them. Powell (2007) adds that CPD can allow teachers to keep their pedagogy knowledge up to date and effective. Welsh Government (2017) describes an effective teacher as a professional learner, who needs to ensure they engage with CPD, innovation, and collaboration throughout their career. 
 
Conclusion 
According to Cambridge Assessment International Education (2021) teachers can utilise various strategies to implement next steps for pedagogical progress.  As seen throughout the literature review, most research indicates that teachers must take responsibility for improving through CPD, as cited by (Powell, 2007). He also found that teachers perceived CPD as a significant influence towards improving their reflective practice. Brookfield (2017) states that critical reflection is the process of recognising and assessing the effectiveness of our pedagogy. He adds that the crucial part of reflective practice is to recognise and challenge hegemonic assumptions, he identifies that these are assumptions we believe to help us, yet for long-term progress they do not. When reflecting on my pedagogical progress throughout my Practical Teaching Experience [PTE], I have both positives and negatives, however this is how Brookfield (2017) suggests we reflect; that we learn more from mistakes and sharing with others than more than if our progress was stagnant. Barkley (2021) questions whether teachers understand that CPD means allowing them to recognise that failing is feedback that can be constructed into a purposeful next step. When reflecting on using AfL strategies in practice, I have found I would often think and act on the spot, adjusting the strategy to suit the learners at the time; this relates to Schon’s theory of ‘reflection-in-action’, as cited by Schon (1984). However, to reflect on my pedagogical progress, I will adopt Kolb’s Learning Cycle (1984) which highlights reflection as a tool to provide next steps for practice, as cited by (Vince, 1998). He describes Kolb’s model, which consists of four stages; firstly, as a concrete experience, in my PTE I had difficulty using AfL to enhance the learner’s development, I was unable to apply what I had learnt into an appropriate next step. (Vince, 1998) continues with Kolb’s second stage; Reflective Observation, during my PTE I had weekly reflective discussions with my class mentor, this gained me insight into my areas for development. His third stage of reflection is Abstract Conceptualisation, this is where I explored relevant literature and research, gathering multiple perspectives of the area which I intend to improve on. (Vince, 1998) mentions Kolb’s final stage of reflection is Active experimentation, this is when I construct strategies which will support my pedagogical development. 
According to Cambridge Assessment International Education (2021), support from colleagues and other professionals can consolidate our understanding of best practice, therefore I hope to communicate and collaborate with other teaching professionals, especially in my next PTE. This would also lead to experimenting new practices, Barkley (2021) found that taking risks and trying will progress you further than not trying at all. Therefore, I hope to improve the effectiveness of using AfL in my pedagogy through more opportunities to try implementing them within practice. Also, while being a part of a collaborative approach, Estyn (2018) mentions that AfL works progressively when one system is established across the school. The final next step I would like to adopt from this experience would be to question myself and my practice; I hope that the support from the EWC (2021) and working on my PLP will result in this being effective. 
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