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Introduction
The purpose of this paper was to identify critical incidents that occurred during observations within classroom settings. This paper will be written in the third person with myself being referred to as the researcher. As a cohort we have been asked by the University to focus on a case study format for our observations.  Nisbet and Watt describe a case study as “... a specific instance that is frequently designed to illustrate a general principle...The single instance is of a bounded system, for example a child, a clique, a class, a school, a community.” (Nisbet and Watt, 1984, p.72-73) We are to observe as impartial researchers and form an assignment centred by a critical incident. “Observer gains firsthand knowledge by being in or around the social setting being investigated.” Zikmund (2000, cited within 6007 university PowerPoint)
In order to carry out an effective observation the researcher decided to critically evaluate different forms of case studies/research and their methodologies to form the basis of this paper. A qualified teacher is expected to observe, evaluate and act upon what has been observed within their classroom, this allows teachers to gather information and adapt their teaching so it builds on pupils’ knowledge and understanding, addresses possible weaknesses, and focuses on the next steps that are needed in order to make progress. The strength of completing this paper would give the researcher an insight into a variety of ‘critical’ incidents throughout a day within a primary school setting, and be able to use or reflect upon within future practice.
 A critical incident is a significant event which is usually unplanned or undirected. It is often thought of as something that could be interpreted as a challenge or a problem, rather than a regular occurrence.  Tripp (2012) observes that critical incidents can be “serious in nature” but within further reflection Tripp describes that the vast majority of critical incidents “...are not at all dramatic or obvious: they are mostly straightforward accounts of very commonplace events that occur in routine professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures.” Tripp (2012, p.24-25) 

Observation
a. Context
In order to fully uphold the General Data Protection Regulation (GDPR) (2018), and following the Ethical Guidelines for Educational Research published by the British Educational Research Association (BERA) (2018) “ Researchers should aim to be open and honest with participants and other stakeholders, avoiding non-disclosure unless their research design specifically requires it in order to ensure that the appropriate data are collected, or that the welfare of the researchers is not put in jeopardy.” (BERA, 2018, p.15) The school setting and all persons involved within the observations will have their anonymity explicitly upheld by the researcher.
The primary school in which the observations of critical incidents took place is a Voluntary Aided school. The school was built originally in 1873, but has been considerably extended in recent years. The school currently has 220 pupils on the attendance roll from the ages of 3 to 11. There are eight single-age classes, including a full-time nursery. Approximately 3% of pupils are eligible to receive free school meals and the school has identified around 6% as having additional learning needs. These figures are much lower than the national average. Very few of the pupils have a statement of special educational needs. Approximately 6% of pupils come from an ethnic minority background. No pupils use Welsh as a first language or speak English as an additional language, currently; none of the pupils are looked after by the local authority. The school was last inspected by Estyn in April 2014 and received a grade of Good with very little recommendations being stated. (Evidence gathered through Estyn Report, 2014, (not included within reference list to protect the anonymity of the setting) also through interviews with senior leadership team at the school).
The observations took place within a year 2 class; the pupils were aged between 6 and 7. This was a traditional classroom setting with an area for the children to sit together on the floor, 4 tables with 6 seats on each for mixed group work.  The classroom activities were differentiated to meet individual needs. There were 4 computer stations to the side of the main room and an arts and crafts section in a small corridor adjacent to the main classroom. 

b.      Methodology
The general objective of this paper is to show an identification of the development of teaching and learning steps focused through a qualitative research method. It has been stated by the university that this must be carried out using a case study of an individual learner or a group of learners, based on an observed critical incident. Therefore, within this paper the research method will be a more explorative form of qualitative research through a non-participatory observation and subsequent case study of the ‘critical incident’ which took place.
 It has been suggested by Denzin and Lincoln “Qualitative research is multi-method in focus, involving an interpretive, naturalistic approach to its subject matter. This means that qualitative researchers study things in their natural settings, attempting to make sense of, or interpret, phenomena in terms of the meanings people bring to them”. Denzin and Lincoln (1994, p.2). 
For the purpose of this task the researcher chose to participate within the classroom and follow Dewalts’ approach to observed research, and to develop a holistic (first hand) view of events. Dewalt and Dewalt (2002, p.92-93) suggest that participant observation of a phenomena can have draw backs and limitations, as the researcher may not be able to record the events as they are unfolding, and with time comes discrepancy. This research methodology was partly forced on the researcher, due to the nature of the classroom, the expectation of the teacher and the enthusiasm of the researcher to get involved. In some cases it is argued that, this form of research allows the researcher to explore the event and obtain an explorative understanding, but is proposed can be inaccurate due to the researcher being involved and possibly influencing its result by some means. Non-participatory observation is another form which could have been adapted by the researcher to gain an understanding of the classroom setting and incidents as they unfold. Non-participatory research may involve watching and recording of a ‘subject matter’ from a distance, but still within a particular setting, such as a classroom. A non-participatory (naturalistic) observation technique is usually used if the researcher is looking for a structured or particular event that they have pre-planned for, such as, how many children shout out an answer to the teacher? How often does this occur? This form is often used by leadership teams within schools when gathering specific data, however, this method has several limitations, for example non-observable studies and processes. The researcher is often forced to revise their supposed theory in order to keep the method thesis on track. 
It can be seen through the work of David Tripp that qualitative research within teaching should be common practice. Tripp suggests that critical incidents are only made ‘critical’ because teachers’ believe the event was important in some means; they are able to use it as a benchmark and self-reflect upon it. Educators use these situations to be ‘critical’ of themselves, the part that they played, the event itself and utilise their findings for future unexpected events and deal with them accordingly through what they have learnt from previous incidents. It is regarded by many to be an excellent form of continual professional development, and should be encouraged to be thought of as a positive approach to self evolution. 

c. Critical incident linked to Donaldson’s Four Purposes 
The critical incident observed by the researcher was not one of a dramatic nature, but of a realisation of its importance within education. Assessment played a fundamental role within the classroom that was the focus of the researcher’s case study. Assessment is embedded throughout the Curriculum for Wales 2022 and its main function is to enable individual pupils to make appropriate progress, ensuring that they are challenged and supported appropriately. Within the Supporting learner progression: assessment guidance, which is part of Curriculum for Wales 2022; there are a number of references to assessment and its fundamental part to play within the Curriculum and how it is integral to every aspect of the learning process. The document suggests that the responsibility of assessment within the classroom is to identify individual pupil’s achievements, areas to be worked upon and unaddressed learning barriers. The assessment guidance also implies that it is the teacher’s knowledge of pupils’ strengths and weaknesses gathered through the assessment and learning process that informs future lesson development and targeted support needs for individuals within the class.
It is under the authority of the schools’ leadership team and governing body to adopt, design and implement a curriculum which is encompassed by assessment. The relevance of assessment within the curriculum enables pupils to realise the four purposes and how they are linked to individual progression. 
 (
Figure 1
 – Learner centred / Key principles to be implemented within Curriculum for Wales 2022.
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The above diagram shows that assessment is an inherent aspect of curriculum planning and has a comprehensive design in order to support every pupil to make progress. It can be seen that assessment needs to be intrinsic within the learning process and it requires effective teaching styles to ensure every pupil is involved. Dylan Wiliam of King’s College London argues that assessment, teaching and learning derive from the same meaning. It can be seen from his studies that without checking pupils’ understanding the pupil may not be learning and the teacher will be uninformed of how to adapt their approach to meet individual pupil’s needs. There are 5 key strategies to assessment that Dylan Wiliam suggested within his talk at Cambridge University on 15th September 2006; they are linked quite closely to the new Curriculum for Wales suggestions, and are as follows:
      “
· Clarifying and understanding learning intensions and criteria for success,
· Engineering effective classroom discussions, questions and tasks that elicit evidence of learning,
· Providing feedback that moves learners forward,
· Activating students as instructional resources for each other,
· Activating students as owners of their own learning.
” Wiliam, D (2006, p.6 of transcript)

If this methodology is not circumscribed by the teacher and the pupil is not the centre of all assessment decisions, it has been proven to act as a demoralising tool which discourages pupils from engaging, and gradually switching off within class. Black and Wiliam (1998) notice that, grades and even some comments such as ‘below average’, compares pupils to each other, rather than concentrating on the individual’s achievement, and which aspect of the work needs focus, alongside areas of praise and improvement. Butler (1988) found that underachieving pupils are demotivated the greatest by low grades, red crosses covering their work and generic feedback and their interest for learning becomes undermined. 

Literature Review
Based upon the researcher’s classroom observations as part of ‘Bridging 1’, the Teacher used a blend of Assessment for Learning, Assessment of Learning and Assessment as Learning within the observed lesson. The researcher followed this line of research as it linked to Assessment for Learning, forms of assessment and the work of Dylan Wiliam. These topics had been previously discussed within sessions at University for 6007 – Who am I teaching? with Tom Cox, and also 6008 – Leading the learning with Jayne Morgan. Assessment can be defined as the knowledge and understanding gained by both the pupils and the teacher.  The primary objective of assessment is to improve the pupils’ learning and the teachers’ teaching, with both responding effectively to the information they are being provided.

As part of the case study and set of observations undertaken by the researcher, the critical incident as stated previously, was not one of a dramatic nature, but perhaps will have the most impact upon the researcher’s future practice and sparked an interest for further research and understanding.
The literacy lesson observed by the researcher was to re-enforce previous taught knowledge regarding sentence structure.  The Teacher checked the pupils’ previous understanding by carrying out a Q and A session at the beginning of the lesson to confirm if all pupils had remembered what they had covered last week. All pupils were encouraged to take part in this to check AfL (Assessment for Learning) and to fill gaps (if necessary).
During the discussion of the task the Teacher gave examples and checked AoL (Assessment of Learning) with individual pupils to see if they understood and if they could suggest where a capital letter should be placed within the sentence, this is an example of Assessment of Learning from the previous lesson.
New words and phrases were introduced to the pupils’ vocabulary, and the Teacher checked understanding through questioning techniques AaL (Assessment as Learning). The Teacher showed examples of correct punctuation and wrote key words on the board which could support the pupils’ descriptions. This truly benefitted the pupils throughout all ability groups, as they were able to see examples of how to write a description or use particular words, which perhaps they were not aware of.
 Pupils were differentiated into groups by ability, six pupils to each group. They were asked to draw a picture of their weekend activity and then write a description about it, ensuring correct spelling, punctuation and capital letters were used. A list of high frequency words had been laminated and displayed on the tables for the pupils to also use within their written task; this was to support lower ability groups with linking the words on the board with higher frequency words, in order to write a thorough description, utilising previous controlled practices with new advanced vocabulary.  
Some researchers have restricted the term ‘assessment’ to clarify situations that take place within a classroom where learning is checked almost immediately, and has been described as “...the process used by teachers and students to recognise and respond to student learning in order to enhance that learning, during the learning.” (Cowie and Bell, 1999, p.32)
Black and Wiliam (1998) state that the use of assessment refers to “...all those activities undertaken by teachers – and by their students in assessing themselves – that provide information to be used as feedback to modify teaching and learning activities.” (Black and Wiliam, 1998, p.140) This follows the findings of Piaget and Dewey and formulates a constructivists’ approach to assessment, which is formative rather than summative. Constructivists believe that the purpose of assessment is a personal, intimate process which should be used to improve the quality of learning and to receive instant feedback.
Others have a much wider perspective of the use of assessment within schools, and suggest that it should inform from a behaviourist view of learning such as the conditioning beliefs of Pavlov or Skinner. Behaviourists suggest that assessment should be used to meet targets and set grades that are required to enhance performance, these ‘achievements’ are then used to develop whole school policy and practice over a long term period. (Torrence, 1993, p.341) Behaviourists also believe that learning is not relevant without physical, summative evidence to support that it has taken place, for example, exam results. In recent years researchers have stated that behaviourism is a theory that “views learning as a ‘cause and effect’ mechanism, in which external factors lead to a response, and over time, this response becomes a learnt behaviour.”  (Duchesne et al. 2014, p.160) 
Both interpretations have valid reasoning for their arguments, through the researchers time as part of the classroom observations, it was clearly witnessed that both initial Assessment for Learning and the whole school evidence based approach were most definitely in place, and working harmoniously side by side. The overall feel of the classroom was one of praise and enjoyment. The pupils associated the pleasure of learning new things and trying to answer questions with being rewarded with praise. Even if the question was answered incorrectly, the teacher praised the pupil for having a go, being patient, waiting their turn and for raising their hand. This shows that it is common place within the classroom to attempt an answer. The children have been conditioned to believe that if they have a go, not to be scared and focus, they will be rewarded with the gratitude of the Teacher and the acknowledgement that ‘no answer, is a bad answer’. This form of assessment could be described as a behaviourists’ view of learning; actual evidence of understanding can be observed through the performance of the pupils and the feedback of the Teacher. It could also be interpreted as a constructivists’ approach to learning by improving the pupils’ experience with assessment, not judging with grades or harshly evaluating them through comments and joining previous learning experiences with new knowledge.
Assessment is a powerful tool; it can either maximise or impede learning, depending on how it is applied. After considering the humanistic approach to assessment and reading the work of John Holt, it could be suggested that Wales is at the forefront of an educational revolution and is putting the pupil at the centre of their learning journey. Within recent years Welsh Government has had the opportunity to consider what the future of the nation should look like, which led to the formulation of the Well-being of Future Generations (Wales) Act 2015. The forward thinking legislative platform requires all citizens within Wales to consider the impact of their decisions on the children within their communities to prevent continual issues such as inequality, health, poverty by understanding their effect on the world around them. Within the same year Professor Graham Donaldson published his commissioned report entitled ‘Successful Futures’, within his overview Professor Donaldson states “This Review has provided the opportunity to revisit and reassert the fundamental purposes of education for the children and young people of Wales and to recommend curriculum and assessment arrangements that can best fulfil those purposes.” (Donaldson, 2015,p.5) 
There are a number of scholars opposing Donaldson’s recommendations particularly with the funding implications surrounding it. It has been suggested by Professor Calvin Jones that a 10% increase of school budgets within Wales will be required, totalling an additional £200m per annum (Jones, 2019, p.23). Professor Jones continues within his white paper to discuss the implementation of the New Curriculum for Wales, the potential lack of resources and training of teachers prior to its launch. “Teachers and others interviewed about the new curriculum by the Wales Institute of Social and Economic Research, Data and Methods (WISERD) research centre at Cardiff University recognised it provided ‘future-relevant’ opportunities to develop an engaging and interesting pedagogy, improve social mobility for pupils and, critical for poorer parts of Wales, improve motivation. The opportunity to foster a ‘lifelong’ approach to learning was also recognised – of huge importance for future skills. It is fair to say however that these benefits will only be realised if the curriculum is implemented fully, and the teachers both prepared (personally and professionally) to deliver its challenging requirements.” (Jones, 2019, p.8-9).
The researcher discussed the New Curriculum for Wales with senior school staff members during the Bridging-1 case study. There were reasoned arguments of both for and against the forth-coming changes. The school has been implementing the new expected standards over time and have developed a greater insight as to what is expected of learning, teaching and assessing through the new curriculum. The staff are concerned however regarding the impact of the COVID-19 pandemic and Brexit upon the local authority being able to support schools and the implementation of the New Curriculum for Wales by 2022. 

Reflection 
It is imperative for all teachers to understand the importance of recording critical incidents within their classroom. A critical incident does not have to be of a dramatic nature, but perhaps how something has been implemented successfully or unsuccessfully within their working practice. It gives the professional teacher the opportunity to discuss, evaluate and record incidents and bench mark them for future practice. Critical incident reports are an excellent form of Continual Professional Development (CPD), whether it is an unplanned event that has occurred during a lesson, a reaction or outburst by a particular pupil, or a general area of performance that works well or not so well. It is essential to log these events, so that they can be drawn upon and utilised to improve the teacher’s future areas of development. The foundations of reflective evaluation within teaching are evident in the work of John Dewey (1933). Dewey popularised the understanding that “reflective thinking leads educators to act deliberately and intentionally rather than randomly and reactively.” (Dewey, 1933, cited in Spalding & Wilson, 2002, p.1394)
Another area that the researcher found interesting during the case study was the importance of pupil feedback. Assessment of Learning is a two way exercise, understanding how your pupils are feeling about particular Areas of Learning (AoLe), and their evaluation of the subject is a vital aspect of the teaching and learning process. Without the acknowledgment of the pupils’ feelings and understanding, a teacher will be unable to judge the pupils’ progress accurately, adapt their teaching style or plan accordingly. The pupil’s input of their learning journey is an essential tool which should always be utilised by the class teacher, to get the best learning outcome from the pupil. 
The implementation of assessment throughout the observation aspect of this case study has supported the researcher’s perception of assessment within learning and the impact it has upon the individual pupils within a teacher’s care. David Kolb’s ‘experiential learning cycle’, (adapted from Dewey’s previous work) shows a repeated process, of understanding that a pupil must go through in order to comprehend a taught experience.
 (
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Figure 2
 - Researcher’s figure developed with the support of Geoff Petty (2009, p. 336-343)
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As illustrated in the above figure, the adaptation of Kolb’s Learning Cycle shows the implementation of the different forms of assessment and how closely learning is intertwined with assessment. The main aspect that the researcher will take from the evaluation of the use of assessment within learning is that assessment functions as a form of communication between the teacher and the pupil. It acts as formal or informal evidence that learning has taken place and supports the formation for planning, supporting and developing the next steps within the progression of teaching and learning. 
Kolb’s Learning Cycle is often used within educational professional development as a tool that teachers use themselves. Reflective teaching can develop professional standards, the researcher has considered how this would impact upon future practice and how to conceptualise the cyclic flow of Kolb’s work within scaffolding of professional teaching techniques. It is essential that teachers of all levels complete tasks with their pupils, reflect on the experience, learn from it and plan/apply for future lessons. Student teachers may be able to interpret elements of teaching in different ways to those more advanced within their career. Experienced teachers will have gathered years of observed and practical knowledge that could never be taught to those new to the profession, as it is accumulated over time. Andrew Pollard states within Reflective Teaching in Schools “...teaching is a dynamic and responsive process, it is a profession in which development and learning are continuous.” (Pollard, 2014, p.68) Therefore, it is the responsibility of the teacher and the school to reflect, adapt and develop their teaching practices in order to fulfil the highest quality of education that is possibly. 
 (
Figure 3
 – The five professional standards for teaching and leadership. (2019, p.15)
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With the implementation of the New Curriculum for Wales being introduced to schools all across the nation and as shown within the above diagram the release of Professional standards for teaching and leadership Wales (2019), it is essential that new and experienced teachers come together and share best practice, innovative ideas and knowledge to develop a dynamic, specific curriculum to meet the individual needs of their pupils.  “The standard for Collaboration...enabling effective pedagogy to spread.  The teacher takes opportunities to work productively with all partners in learning in order to extend professional effectiveness. The teacher in a formal leadership role builds a climate of mutual support in which effective collaboration flourishes within and beyond the school to spread effective pedagogy.” (Professional standards for teaching and leadership Wales, 2019, p.16)   

Conclusion
For this paper the researcher was asked to critically evaluate and identify the next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on a critical incident. The researcher through their findings has evaluated the use of critical incidents and the importance of them within reflective practice. The use of critical incidents and the reflection given upon them by educators of all levels has been critically evaluated throughout this paper and the researcher has shown that observation and reflection enables the teaching profession to be that of the highest clarification and quality. Qualitative research (in which this case study has followed) is a naturalistic and holistic approach to gathering evidence and findings, which can be utilised by teachers and researchers alike; to learn, adapt and develop best working practices.
The researcher has gauged the findings of academic experts and has formulised their knowledge and understanding in an evenly balanced, unbiased and structured manner. Current curriculum requirements and the forth-coming New Curriculum for Wales have been described, linked to the Four Purposes. The implications it will have and are currently having on education in Wales have also been evaluated considerably.
Throughout this paper systematic links have been made by the researcher to conceptualise their coherent understanding and detailed knowledge of the set title of this case study. Pedagogical research has been demonstrated through explanation and evaluation of current and future processes/practices of teaching, learning and assessment, which involved analysing empirical research and observations carried out by the researcher during Bridging-1, in addition to pedagogic theory from scholars within the field of education and psychology. 
According to the Professional standards for teaching and leadership Wales, 2019, pedagogy has the greatest importance and influence on the professional practice of teachers in Wales. Pedagogic research and its strong bond with reflection, pupil feedback, professional development and sharing of best practice is the main aspect that the researcher will take forward with them, from this assignment into the many happy years to come of professional teaching practice. 

Appendices 
STEER Reports including: 
Observations X 4, 
Critical Incident Identification Records X4, 
Personal Development X4
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)OBSERVATION / FIELD NOTES - 1(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:28/09/20 – 10.30am, Year 2


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Literacy (writing) The pupils were encouraged to work on spelling, punctuation and grammar on the topic of ‘What I did on the weekend’. Pupils were differentiated into groups by ability. Six pupils to each group.
This lesson was to re-enforce previous taught knowledge from last week regarding sentence structure.
The pupils were encouraged to draw a picture of their weekend activity and then write a description about it, ensuring correct spelling, punctuation and capital letters were used. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Excellent behaviour shown within this group of pupils, high ability (capable) pupils, who were focused on the task at hand. Some chose to draw first, others decided to write a description followed by a drawing. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
The Teacher ensured that everyone was listening to the task and asked certain pupils how they would use a capital letter, punctuation, spelling of particular words that could be used within the written task.
This was a tactic to emphasise the importance of listening, as the pupils did not know who would be asked a question. This kept the class focused and engaged.
The lesson linked to previous taught sessions and utilised the natural progression of each pupils’ understanding and knowledge.
The pupils were encouraged to be as creative as possible within their written and pictorial description of their weekend activities. They were asked by the Teacher to consider ‘what physical activities did they partake in? Who did they see? Did they visit anyone in their family or community? Help anyone? Did they go to a park or museum? Did the pupils practice any Welsh with their families over the weekend?
These questions are an excellent way for the Teacher to embed the four key purposes into the pupils way of thinking for just one task. Excellent practice shown and truly inspiring.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
A list of high frequency words had been laminated and displayed on the table for the pupils to use within their written task. The Teacher started the session by describing her weekend; she wrote her description on the Smartboard and emphasised the use of a capital letter to begin a sentence, a name or a place name. The Teacher also showed examples of correct punctuation and wrote some words on the board which may support the pupils’ descriptions.


	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
The Teacher used a topic for the written task ‘What I did on the weekend’. This topic is an excellent way to engage pupils by making the purpose of task personal to the individual. This lesson was to re-enforce previous taught knowledge from last week regarding sentence structure.
Pupils were differentiated into groups by ability. Six pupils to each group.
The pupils were encouraged to draw a picture of their weekend activity and then write a description about it, ensuring correct spelling, punctuation and capital letters were used. This task was set to stretch and challenge lower ability groups and inspire creative thought and design.
As stated within the Direction section above, the Teacher showed examples of correct punctuation and wrote some words on the board which could support the pupils’ descriptions. This truly benefitted the pupils throughout all ability groups, as they were able to see examples of how to write a description or use particular words, which perhaps they were not aware of. A list of high frequency words had been laminated and displayed on the table for the pupils to use within their written task; this was to support lower ability groups with linking the words on the board with higher frequency words.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
This lesson was to re-enforce previous taught knowledge from last week regarding sentence structure. The Teacher tested the pupils’ previous knowledge by carrying out a Q and A session at the beginning of the lesson to check if all pupils had remembered what they had covered last week. The Teacher referred to this as ‘STOP, CHECK, REVIEW’ all pupils were encouraged to take part in this to check AfL (Assessment for Learning) and to fill gaps (if necessary).
During the discussion of the task the Teacher gave examples and checked AoL with individual pupils to see if the understood and if they could suggest where the capital letter should be placed within the sentence, this is an example of Assessment of Learning from the previous lesson.
New words and phrases were introduced to the pupils’ vocabulary, and the Teacher checked understanding through questioning techniques.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
The main incident from this lesson would be ‘Magpieing’ of ideas. The Teacher wrote the word ‘Bicycle’ and ‘in the local park’ on the board. It truly amazed the researcher how many of the pupils wrote this within their descriptions of their weekend activities.
The Teacher suggested to the researcher later, that this is not a negative practice. ‘Magpieing’ of ideas from a Teacher or a peer is common practice. The pupils were being taught to use the words, phrases and ideas on the board. It is almost a literacy treasure that obviously appealed to them as they read and deciphered the Teacher’s description, and decided to use within their own written pieces of work. 




CRITICAL INCIDENT IDENTIFICATION RECORD - 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28/09/20 – 10.30am, Year 2
Literacy - Written task ‘What I did on the weekend’ – Researcher to look at the use of assessment within the classroom.
The lesson began with the Teacher, LSA and the whole class sitting on the floor around the Smartboard. They discussed their weekends with each other in pairs.
This lesson was to re-enforce previous taught knowledge from last week regarding sentence structure. 
The Teacher tested the pupils’ previous knowledge by carrying out a Q and A session at the beginning of the lesson to check if all pupils had remembered what they had covered last week, all pupils were encouraged to take part in this to check AfL (Assessment for Learning) and to fill gaps (if necessary).
During the discussion of the task the Teacher gave examples and checked AoL with individual pupils to see if the understood and if they could suggest where the capital letter should be placed within the sentence, this is an example of Assessment of Learning from the previous lesson.
New words and phrases were introduced to the pupils’ vocabulary, and the Teacher checked understanding through questioning techniques AaL (Assessment as Learning). The Teacher showed examples of correct punctuation and wrote some words on the board which could support the pupils descriptions. This truly benefitted the pupils throughout all ability groups, as they were able to see examples of how to write a description or use particular words, which perhaps they were not aware of.
 Pupils were differentiated into groups by ability. Six pupils to each group.They were asked to draw a picture of their weekend activity and then write a description about it, ensuring correct spelling, punctuation and capital letters were used. 
A list of high frequency words had been laminated and displayed on the tables for the pupils to use within their written task, this was to support lower ability groups with linking the words on the board with higher frequency words.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The researcher observed a creative use of assessment within the lesson through a question and answer session, discussion, ideas and suggestions written on the board, research by the class on active words around the topic of the weekend, final piece of work being written. The researcher also has observed that the vast majority of the class ‘Magpied’ ideas from the Teacher and their peers within the cass. This has subsequently led to further reading of the use of assessment within teaching and the use of ‘Magpieing’ ideas within Formative assessment.
The Teacher used a blend of Assessment for Learning, Assessment of Learning and Assessment as Learning within the observed lesson.
The researcher to look into the use of different assessment techniques which are appropriate for Primary school children and how they can be linked to the four key purposes of the new 2022 Curriculum for Wales.
 Assessment can be an important tool which a teacher can adapt to support the learning process.  Summative assessment can often be a fixed process, but formative assessment can be utilised as a tool to build pupils confidence and ability levels, while still showing us as teachers the knowledge the pupil has obtained throughout the lesson/term/year. 
The purpose of the assessment can allow teachers to vary the assessment type used.
Assessment should be fit for purpose.  It is important to consider who the assessment is for - Is it for the pupil to demonstrate distance travelled, or knowledge?  Is it for the teacher to identify gaps?  Is it for the school to understand a pupil’s knowledge of a topic?  
Planning assessment and considering the different methods of and use of  is essential within the role of a teacher.  It is important that the individual pupil’s needs are considered as part of lesson planning, and where necessary adjustments have to be made (differentiated), but also that assessment is embedded to support the learning process.
 
Further understanding of ‘Magpieing’  by the researcher and the use of it within assessment, including; Swag books, Magpie banners and displays.
Further research/reading required of; 
Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales - A summary of Professor Graham Donaldson’s report (gov.wales)
Curriculum for Wales 2022 (gov.wales)
Linking assessment to practice: Ann Gravells’ ‘Assessment cycle’ link to David Kolb’s ‘Learning cycle’.  
Cooper, 2014 ‘Assessment for Learning principles’. 
Black and William, 1998. Petty, 2009. Faragher, 2014.. Cremin and Arthur, 2014. Hattie, 2009. Clarke, 2014. 































PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.
	TARGET

What area do you want to develop in your own practice?
	An understanding and an ease of using assessment within every lesson, this is something that the Teacher during my observation did synchronously without the children realising that it was happening.




	TIMESCALE

When do you want to achieve this by?
	During my teaching practice.




	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	Class mentor, senior mentor, internet searches for different ideas, research and general practice.

Further research/reading required of; 
Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales - A summary of Professor Graham Donaldson’s report (gov.wales)
Curriculum for Wales 2022 (gov.wales)
Linking assessment to practice: Ann Gravells’ ‘Assessment cycle’ link to David Kolb’s ‘Learning cycle’.  
Cooper, 2014 ‘Assessment for Learning principles’. 
Black and William, 1998. Petty, 2009. Faragher, 2014.. Cremin and Arthur, 2014. Hattie, 2009. Clarke, 2014. 


	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	Assessment has a huge impact on the quality of teaching and learning. Assessment helps to show the Teacher an insight into the pupils understanding of a topic.
I need to design appropriate and differentiated assessment tasks to question the pupils in a way that expects evidence in some form of their understanding.
My success will be judged by the pupils understanding of a task and the work produced.

	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	Assessment will be embedded throughout all of my lessons with the children. The class mentor, senior mentor and Professional Tutor will all be observing my lessons throughout my teaching practice and will give feedback on the use of Assessment for Learning within my sessions.
The pupils will also be able to give me feedback on how they felt the lesson went what they learnt? What else they could have done to achieve the same goal? (Pupil feedback is a powerful tool, which I intend to fully utilise).
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You could consider some of these observations to 
be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.

Use the table below to indicate where and how you have addressed aspects of any of the standards if relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.
	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	








	COLLABORATION

As part of this ‘bridge’ you may seek advice on pedagogy and make plans to act on it in your own future practice.  You may observe professional teams at work and reflect on how you might contribute to teamwork in your own future practice. 
 
	During the Bridging 1 observations I had the opportunity to discuss different forms of assessment with the Teacher and how they felt it influences their teaching style. The Teacher stated that assessment becomes second nature within a classroom. Pupils expect to be asked their opinion on different topics, their feelings towards it and their previous knowledge. “It supports every aspect of teaching and learning, without assessment how can you judge pupil satisfaction and progress?” Assessment for Learning is a whole school approach, every teacher is expected to embed assessment throughout every lesson, and the pupils are made to feel that questioning and quizzes are an everyday occurrence, no one is made to feel guilty to ask why? Or what if? This is something that I shall take through in my own future practice.



	INNOVATION

You might observe and develop a personal enthusiasm for an innovative aspect of pedagogy.  You may see links between pedagogy and some theories that you have learned about and make decisions about how you will apply this to your own future practice.

	During Briding 1 I observed the Teacher embed aspects of assessment within every lesson. This has led me to consider the different forms of assessment that could be used and how I could possible use assessment within my lessons. This has subsequently ignited a personal enthusiasm to research further into forms of  assessment and types of assessment and truly understand the difference between them, how they could be embedded into lessons and how I could use technology to make Assessment for Learning fun and enjoyable for my pupils. 



	PROFESSIONAL LEARNING

In your observations you might see links to research highlighted in your studies at University.  You may see evidence of the professional learning of experienced teachers in practice and this may cause you to reflect on your own professional development.  You may observe and reflect on the use of Welsh and developing your skills in this area. 

	Within my classroom observations I have seen links to Assessment for Learning and the work of Dylan Wiliam which has been discussed within sessions at University for 6007 – Who am I teaching? With Tom Cox, and also 6008 – Leading the learning with Jayne Morgan.
I observed formative assessment being used by the Teacher throughout every lesson. This was carried out in a skillful manner, by asking questions, asking for peer and self assessment (feedback), quality talk and discussions within lessons, Constructivism – joining previous learning with new learning.
Behaviorism / Conditioning – the overall feel of the classroom is one of praise and enjoyment. The pupils associate plessure of learning new things and trying to answer questions with being rewarded with praise, even if the question was answered incorrectly, the teacher praised the pupil for having a go, being patient, waiting their turn and for raising their hand.


	LEADERSHIP

You may observe whole school responsibilities being promoted by teachers and reflect on how you will do this in future practice.  
You might identify areas of development you intend to take responsibility for in your development. 
	






















OBSERVATION / FIELD NOTES - 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20 – 10am, Year 2 and whole school


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Whole school Worship – Children were to take part in a whole school activity via Microsoft Teams. Pupils prepared a statement to read out during Worship to describe a painting that the Head Teacher was going to use as the topic. The Teacher asked who would like to read out the statement, after rehearsing awhile, one of the pupils from Year 2 was chosen to read out the statement. Individual pupils within the class answered questions that were posed by the Head Teacher about the painting.
Worship involved the pupils sitting upon the floor within their individual classrooms, looking at the Smart Board (which was being used as a screen) and attentively listening to what was being said, predominantly by the Head Teacher for thirty minutes.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The vast majority of the class were actively listening to what was being said by the Head Teacher. Towards the end of Worship some of the children were becoming restless, starting to fidget, poke each other and generally mess about with the person sitting next to them.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The Teacher and LSA tried to keep everyone focussed on Worship and what the Head Teacher was saying. The topic for Worship was a painting of several different people from different cultures and religions praying. 
The Head Teacher asked the pupils from each year group to read out their statements about what they felt the painting meant. All of Year 2 were excellent during this time, they were quiet and listened to what each class had to say.
This session was trying to engage the pupils to think of other cultures and religions and to show respect for others, as a member of a diverse society and world.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The Head Teacher prior to Worship asked each class to look at the painting and list some words about it. The classes were then asked to compile a statement from those words to read out to the whole school, showing that they have secure values and are able to establish their own spiritual and ethical beliefs, whilst respecting the needs and rights of others.
It was a topic suggested to the school prior to Worship, they were aware of what was going to be discussed and all had an active role within it. This helped for the pupils to focus on the topic and feel that they were part of the development of Worship on the day.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

I am very aware that this is a whole school activity which is being carried out via a digital platform (due to the COVID-19 pandemic).The children however were treating this situation as if this is the new normal, it has become common place and fully embrace the situation. It is an excellent example of the school leadership team along with the children, facing and overcoming challenges and taking measured decisions to manage the risk and keep the family of the school safe.
Some classes had issues linking with the platform initially and others had problems unmuting themselves, however, this was overcome quite easily and it proved an excellent way to keep the school engaged with each other. The children were encouraged to wave at each other and to try to spot their siblings within the different year groups.
The main challenge was to keep the children engaged and ensure that they were attentively listening. This was achieved by the children having active roles within Worship, having statements to say, the use of Art on the screen and the Head Teacher talking over it. The Head also limited the amount of time that they spoke for, asking regular questions to the pupils, ensuring that they were involved.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Prior to Worship the Head asked the pupils to look at the painting, discuss it in class, come up with a list of words to describe it and then work together within their classes to write a statement about it. This is allowing the pupils insight into the topic matter prior to Worship commencing. It allowed them the opportunity to work as individuals and within year groups to design a statement which would be read out loud to the whole school.
Taking Worship within this digitalised format gives the pupils insight into new and emerging technologies which can be used and now have to be used due to the current global situation.
The pupils were asked to listen to the other year groups as they spoke and see how different classes interpreted the painting in different ways. This helped the pupils to develop their knowledge and to think about other peoples’ perspectives.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One of the boys within the class suffers with ADHD – Attention Deficit Hyperactivity Disorder. He found the experience quite difficult, as it was not engaging enough for him individually. He was also at the front of the class, closest to the screen, and there was an abacus on the wall directly in front of him. He was playing with the abacus and counting out loud, this did take a lot of his attention away from the main topic being discussed during Worship. It also unfortunately was quite loud and became distracting for the rest of the class. The Teacher was able to mute Teams, so this incident did not disturb the rest of the school.
This child had shown tendencies to talk out loud and play with objects around him on other occasions during my observations over the previous days, this however was the most dramatic outburst.
Areas to consider within my own practice would be to allow the child to play, but perhaps something smaller and more personal. Fidget tangle, lego therapy, and sensory items.
Further reading and research needed regarding the science of fidget therapy. 
Several research studies have found that many people who suffer the effects of ADHD require an outlet. They are able to focus better, increase their memory recall and solve problems much easier with a sensory item in their hand. 
Consider: distracting to others in the class. Other pupils may feel that it is unfair if certain pupils’ are allowed ‘toys’. The fidget activity could become too distracting for the ADHD individual if too large or intense (hence the large abacus on the wall).



CRITICAL INCIDENT IDENTIFICATION RECORD - 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/20 – 10am, Year 2 and whole school

Whole school Worship – Children were to take part in a whole school activity via Microsoft Teams. Pupils prepared a statement to read out during Worship to describe a painting that the Head Teacher was going to use as the topic. The Teacher asked who would like to read out the statement, after rehearsing awhile, one of the pupils from Year 2 was chosen to read out the statement. Individual pupils within the class answered questions that were posed by the Head Teacher about the painting.
Worship involved the pupils sitting upon the floor within their individual classrooms, looking at the Smart Board (which was being used as a screen) and attentively listening to what was being said, predominantly by the Head Teacher for thirty minutes.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One of the boys within the class suffers with ADHD – Attention Deficit Hyperactivity Disorder. He found the experience quite difficult, as it was not engaging enough for him individually. He was also at the front of the class, closest to the screen, and there was an abacus on the wall directly in front of him. He was playing with the abacus and counting out loud, this did take a lot of his attention away from the main topic being discussed during Worship. It also unfortunately was quite loud and became distracting for the rest of the class. The Teacher was able to mute Teams, so this incident did not disturb the rest of the school.
This child had shown tendencies to talk out loud and play with objects around him on other occasions during the researchers observations over the previous days; this however was the most dramatic outburst.
Areas to consider within my own practice would be to allow the child to play, but perhaps something smaller and more personal. Fidget tangle, lego therapy, and sensory items.
Further reading and research needed regarding the science of fidget therapy. 
Several research studies have found that many people who suffer the effects of ADHD require an outlet. They are able to focus better, increase their memory recall and solve problems much easier with a sensory item in their hand. 
Consider: distracting to others in the class. Other pupils may feel that it is unfair if certain pupils’ are allowed ‘toys’. The fidget activity could become too distracting for the ADHD individual if too large or intense (hence the large abacus on the wall).

www.chadd.org – Fidget Toys and ADHD: Still paying attention?
www.helpguide.org.add-adhd – Teaching students with ADHD
www.healthline.com-health-adhd – 7 ways to calm a child with ADHD
www.ed.gov-adhd-teaching – Teaching children with ADHD

Linda J. Pfiffner ‘All about ADHD – The complete guide for classroom teachers’
Dr Daniel Segel ‘The whole-brain child’
Lesley Hughes ‘Understanding and supporting children with ADHD’



PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge, please set yourself a target to improve your own practice.

	TARGET

What area do you want to develop in your own practice?
	A greater understanding of ADHD. Coping mechanisms, how to use fidget and sensory tools as an effective distraction. What are the causes of ADHD? Ways of understanding how to implement focus tasks for ADHD sufferers within my classroom


	TIMESCALE

When do you want to achieve this by?
	During my teaching practice.





	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	Class mentor, senior mentor, internet searches for different ideas, research and general practice.

Further reading and research needed regarding the science of fidget therapy. 
Consider: distracting to others in the class. Other pupils may feel that it is unfair if certain pupils’ are allowed ‘toys’. The fidget activity could become too distracting for the ADHD individual if too large or intense (hence the large abicus on the wall witnessed by the researcher within the observation).

www.chadd.org – Fidget Toys and ADHD: Still paying attention?
www.helpguide.org.add-adhd – Teaching students with ADHD
www.healthline.com-health-adhd – 7 ways to calm a child with ADHD
www.ed.gov-adhd-teaching – Teaching children with ADHD

Linda J. Pfiffner ‘All about ADHD – The complete guide for classroom teachers’
Dr Daniel Segel ‘The whole-brain child’
Lesley Hughes ‘Understanding and supporting children with ADHD’


	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning?
	Development of tasks and coping strategies to use with ADHD suferers within my classroom.
Are they effective? 
Are they fit for purpose? 
Are they helpful?



	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	The class mentor, senior mentor and Professional Tutor will all be observing my lessons throughout my teaching practice and will give feedback on the use of differntiation of tasks and ADHD coping strategies  within my sessions.
The use of different tactics will be used and self evaluated by myself, also I will ask for support from class mentor.
Which strategy works best for the learner? What do they like? Ask for their perspective on the choice of tactic that works for them (personalised approach).



[image: ]PLP AND LINKS TO PROFESSIONAL STANDARDS
You could consider some of these observations to 
be assets that can be added to and reflected upon 
for your PDP.   The completed assignment may also 
be considered an asset.

	PEDAGOGY

Advancing Learning – your observations and assignment may develop your practice in terms of inspiring and motivating leaners or raising standards of achievement.  It may develop your learning on addressing the needs and characteristics of individuals or promoting the four purposes of Successful Futures (2015).
Refining Teaching – your observations may help you reflect on challenge and inclusion for all or managing the learning environment.  The exercise may develop your ideas about making use of assessment in learning.  
Influencing learners – Your observations may develop your ideas on respect for all, relating well to learners and being a role model.  You may develop practice on encouraging learners to take responsibility for their own learning. 

	The understanding of the importance of adapting my practice to best meet the needs of all children under my care is the main objective I shall take from my observations during Bridging 1. The UNCRC – United Nations Convention on the Rights of the Child, 1990 describes the fundamental rights of all children to education, it also states that all children are unique and every opportunity possible should be provided to them in order to achieve.
Adapting practice to best meet these needs will range from classroom layout, differentiation of resources for specific SEN/ALN requirements, adaption of lesson plans/ core curriculum, follow strategies and school policies. 
It will be my role within future practice to meet needs alongside the school SENCo/ALNCo and support staff with whom the children may be working, to adapt provision in order to accommodate for their needs and to provide opportunities for learning to all of my pupils. 
Understand the importance of reflective practice, continually review progress and suggestions to improve or change approaches being used by myself or as a whole school approach. David Kolb’s Experiential Learning Cycle can be used by teachers who are undertaking self evaluation/reflection to provide clarity. This will in turn benefit pupils, schools and the individual teacher. Use feedback to identify areas for improvement.
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What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You Mll recall that a ‘case study’ can be thought of as ‘an instance in action” according
to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp
(2012) observes that deep analysis of “critical incidents’ can inform teacher judgement
and practice and although they can be serious in nature, they may also be observed
moments that are ‘funny, sad, witty.....boring, good’ or possibly even ‘trivial.” For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident “critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: ZQ\OC\\ID - % \Sam, \}wl

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularl(y relevant information).
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Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come

across them in future teaching)?
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PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge,

please set yourself a target to improve your own practice.
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What impact do you hope to
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MONITORING/
EVALUATION

How will you check that you
have successfully achieved
your target? Lesson
observation? Book scrutiny?
| Pupil voice?





image9.jpeg
PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to
be assets that can be added to and reflected upon
for your PDP. The completed assignment may also
be considered an asset.

"

Use the table below to indicate where and how you have addressed aspects of any of the stand.ards if
relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if

appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.

PEDAGOGY

Advancing Leaming — your
observations and assignment
may develop your practice in
terms of inspiring and motivating
leaners or raising standards of
achievement. It may develop
your learning on addressing the
needs and characteristics of
individuals or promoting the four
purposes of Successful Futures
(2015).

Refining Teaching - your
observations may help you
reflect on challenge and
inclusion for all or managing the
learning environment. The
exercise may develop your ideas
about making use of
assessment in leaming
Influencing learners — Your
observations may develop your
ideas on respect for all, relating
well o learners and being a role
model. You may develop
practice on encouraging leamers
fo take responsibility for their
own leaning.

COLLABORATION

As part of this 'bridge’ you may
seek advice on pedagogy and
make plans to act on it in your
own future practice. You may
observe professional teams at
work and reflect on how you
might contribute to teamwork
in your own future practice.

INNOVATION

You might observe and
develop a personal
enthusiasm for an innovative
aspect of pedagogy. You
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see links between pedagogy
and some theories that you
have learned about and make
decisions about how you will
2pply this to your own future
practice.

PROFESSIONAL
LEARNING

In your observations you might
see links to research
highlighted in your studies at
University. You may see
evidence of the professional
learning of experienced
teachers in practice and this
may cause you to reflect on
your own professional
development. You may
observe and reflect on the use
of Welsh and developing your
skills in this area
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being
by teachers and refiect on how
you will do this in future practice
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development you intend to take
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What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ accordmg
to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) ar_ld that Tripp
(2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement
and practice and although they can be serious in nature, they may also be pbs:ewed :
moments that are ‘funny, sad, witty.....boring, good’ or possibly even ‘trivial.” For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident ‘critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: ) q loq ﬁ_o - \\'?}0&\‘\, \]'Qar')_

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Abilit! range? Any particularly relevant information).
WS Lasior w3 B e R0 2. CASSSrectN . Chykdren
X0 AnSuRs dona. Gasien € Bieon Syn oed 9

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards
{7arning seem like at this int in time?)

NagPy and eve aadivude Portsaned ooy tha. Ny
Qﬁ\ ?&Q\\s USROON Aora AR, y‘
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Objectives
(What happens in the environment that communicates the purpose of the experiences?
What can be observed regarding the way lesson activities relate to these purposes?
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Direction

(What can be observed that helps learners understand what they are engaging in?
What in the environment helps them understand how to achieve well)7
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Access and challenge
(What can be observed in the environment that enables engagement of learners? What
can be gbserved regirdmg levels of challenge?

TS
\M\QN BSOS Ao one. Acen of R

Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after the
experience)?

FIne \narness nan Prayy g &me\m&
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Specifics / Critical Incidents

(Are there moments which cause you to consider aspects of practice when you come
across them in future teachmg)7
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PERSONAL TARGET

As a result of what you have learnt/reflected upon during the meet, test and share days of this bridge,

please set yourself a target to
TARGET
What area do you want to

develop in your own
practice?

improve your own practice.
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TIMESCALE

When do you want to
achieve this by?

How will you judge whether
it has been successful or not?
What impact do you hope to
see in teaching and learning?
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Moy S :

MONITORING/
EVALUATION

How will you check that you
have successfully achieved
your target? Lesson
observation? Book scrutiny?
Pupil voice?
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be assets that can be added to and reflected upon
for your PDP. The completed assignment may also
be considered an asset.

Use the table below to indicate where and how you have addressed aspects of any of the standards if
relevant or appropriate to this enquiry. Add assets to the relevant section of Tab 7 (Standards) if
appropriate.

Please note: you will not necessarily hit all five standards in any one bridge.

PEDAGOGY Resrosnar ko \ook. QW\“ T
Advancing Leaming — your e WelsSw ‘\_QJ\%\_\Q% A’Q‘k \aq3

observations and assignment

may develop your practice in \,\r(\s\\ oo R axsen . RQE\(;\Q \os 2013%-2\ _\’&B\\(‘ﬂ\/

terms of inspiring and motivating W S
leaners or raising standards of | \AAJR \ A \LOSOWN O for SUnadS— \S)

achievement. It may develop _A X 5 ) RS QCV A
your learning on addressing the 3
needs and characteristics of :

PLP AND LINKS TO PROFESSIONAL STANDARDS

You could consider some of these observations to
]
3

individuals or promoting the four :
purposes of Successful Futures r
(2015)

Refining Teaching — your
observations may help you
reflect on challenge and
inclusion for all or managing the
leaming environment. The
exercise may develop your ideas
about making use of
assessment in learning
Influencing learners — Your
observations may develop your
ideas on respect for all, relating
well to leamers and being a role
model. You may develop
practice on encouraging leamers
o take responsibility for their
own leaming

COLLABORATION

As part of this ‘bridge’ you may
seek advice on pedagogy and
make plans to act on it in your
own future practice. You may
observe professional teams at
work and reflect on how you
might contribute to teamwork
in your own future practice.

INNOVATION

You might observe and
develop a personal
enthusiasm for an innovative

aspect of pedagogy. You may |
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'ave learned about and make
decislons about how you will
apply this to your own future
practice

see inks between pedagogy
r‘m\ some theories that you

PROFESSIONAL
LEARNING

In your observations you might
see finks to research
highlighted In your studies at
University. You may see
evidence of the professional
leamning of experienced
teachers in practice and this
may cause you (o reflect on
your own professional
development. You may
observe and reflect on the use
of Welsh and developing your
skills In this area
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You may observe whole school
responsibilities being promoted
by teachers and reflect on how
you will 4o this n future practice
You might Mentify areas of
development you Intend to take
responsibilfty fof in your
development
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