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This report will critically evaluate the approach to assessment for learning (AFL) of the school that I attended during PTE 1. The report will focus on the school’s Modern Foreign Language’s Departmental Improvement Plan (DIP) with relation to the School Improvement Plan (SIP), with the focus on the development of AFL through its action plan and strategic planning. The report will also suggest recommendations for this initiative, to support the school with the progress of AFL. The school will be referred to as School X throughout the report for privacy and confidentiality purposes, which is indicated by the British Educational Research Association (BERA) as a regulation for ethical reasons for research (BERA, 2018). 
I have chosen to concentrate on AFL throughout this report because it is one of the main strategies in School X’s SIP and DIP that will be taken into action throughout the year. The topic of AFL has a great amount of content to discuss. AFL is one of the principal components in teaching and learning that proposes effective teaching practice (Cambridge International, 2017). As a result of this, the report will focus upon the subtopic of feedback within AFL. It is important to consider feedback as it can be used to enhance a student’s performance in the classroom. It is believed that feedback can support learning (Smith & Conti, 2016), which is beneficial to the students and the teachers. The subtopic of feedback within AFL is also commented upon in the school’s recent Estyn report which states that, feedback within a minority of classes is not specific enough to support students with the improvement of their work (Estyn, 2016). This statement will be considered throughout this report with suggestions of improvement.    
Strategic planning 
In their recent Estyn report, School X was rated good in improving quality within the school (Estyn, 2016). This has all resulted from effective strategic planning from the senior leadership team. Strategic planning corresponds with school improvement. School improvement is ‘supported by effective short- and long-term planning’ (Welsh Government, 2014, p.2). This involves a self -evaluation of the school’s performance using quantitative and qualitative data (Welsh Government, 2014). This data then becomes transferred to the school’s school improvement plan (SIP), which is a strategic plan for the school’s improvement (Welsh Government, 2014). 
Before the report discusses the purpose of a school’s improvement plan, I would like to concentrate on the term ‘strategic planning’. Strategic planning derives from the words ‘strategic plan’ and is the act of producing the planning and providing an outline of what needs to be achieved (Sundnes, 2014). A strategic plan is an important element of school improvement, as it is an aspect of developing a target for improvement. 
A strategic plan is used as part of the development of improving a school. According to Sundnes, a strategic plan is defined as, ‘an outline of steps designed with the goals of the entire organisation as a whole in mind’ (Sundnes, 2014, p.106).  Schools will create a strategic plan with the purpose of developing personal targets to ensure success is made. It can be defined as a plan for a strategy that will help to prepare for the future. “A good strategic plan can improve student outcomes, keep great teachers and enhance the reputation of district leadership” (Billingham, 2012). A school that has a strategic plan in place ensures that a school’s actions towards developing a personal goal is planned with efficiency. 
Strategic planning became prominent when there was concern over improvement of students’ success in public education (Tyack & Cuban, 1995, cited in Bartell et al, 2009). It was used in the business world in the 1960s to achieve implemented strategies to increase competitiveness among businesses (Mintzberg, 1994). In commercial business it was seen as a ‘interactive and iterative process’ (Fidler, 2002, p.85). It was later brought into education by people who were employed by the business sector that decided to enrol in leadership positions in education, which put forward a lot of planning ideas (Billingham, 2012). 
As mentioned previously, the purpose of a strategic plan is to give a clear guidance to improve a school’s performance. In addition, to have a good strategic plan signifies a successful school development plan. A school development plan can also be called a school improvement plan (SIP). A strategic plan is involved in the process of a SIP, with the main aim of achieving a clear vision of what needs to be improved (See Appendix 1 for diagram). To ensure its effective, the strategic planning must involve stakeholders and associates of the school (Welsh Government, 2014) to guarantee everyone is involved in the development process and has a clear understanding. 
In the late 1980s schools became involved with the development of SIP’s. This planning process was used for guidance with the National Curriculum (Fidler, 2002). Now, it is used alongside effective strategic planning to summarise how and when a school will accomplish its targets. Since September 2015, it is a requirement that schools must have a SIP that abides by the Education Regulations 2014 (Welsh Government, 2014). To support school improvement there are four regional consortia. These are; GWE (North Wales), ERW (West Wales), CSC (Central South Wales) and EAS (South East Wales. All of these consortiums in Wales support improvement in schools to ensure all learners reach their full potential (Governors Wales, 2018). The consortiums support the national implementation plan which helps improve schools. 
There are benefits to a school having a SIP. It proves that a school is participating in a planned change. According to Bryson, a school that follows a strategic planning method has, ‘improved decision making; enhanced organizational responsiveness and improved performance’ (Bryson, 1995, p.2, cited in Bartell et al, 2009). This implies that a SIP that adopts the strategic planning approach is more likely to improve and act efficiently upon their personal targets. On the contrary, the strategic planning approach does not always guarantee success. There has been past criticism that reveals that schools failed to recognise the context where a change was to arise (Bartell et al, 2009). It has also been suggested that educators need to have a better understanding of strategic planning before applying it to their SIP. The International Society for Educational Planning has implied that, ‘those that plan to learn, must learn to plan’ (International Society of Educational Planning, 2009, p.9). However, with the negative aside strategic planning endorses ownership and encourages improvement (Welsh Government, 2014). Strategic planning is an effective approach to good teaching practice. It provides a clear picture to improvement plans that enables better understanding of achieving a school’s personal targets.  




School context 
Before the report critically evaluates the school’s strategy towards the use of AFL. The report will draw attention to the context of School X. School X is a secondary school situated in South Wales that teaches pupils from ages eleven to nineteen. It is an English-medium school but with the focus on a significant amount of Welsh. 10% of the pupils can speak Welsh fluently and 39% are able to speak Welsh (Estyn, 2016).  The school has a huge impact with Welsh language, with a number of courses also being run inside the school that supports other educational institutions with their bilingualism (Estyn, 2016).  
Since September 2018, the start of this academic year, School X had of a total of 1,650 pupils (My Local School, 2018).  Compared to the last Estyn inspection in 2016, the numbers have risen by 50 more pupils attending the school. Over 40% of these pupils reside in the most deprived areas in Wales with regards to economic disadvantages, this results in over 20% of the pupils receiving free school meals (My Local School, 2018), which is above the national percentage of 17.4% (Estyn, 2016). 
In addition, 15.8% of pupils have special educational needs (SEN) which are categorised under School Action (My Local School, 2018), this term is defined by if the teacher has recognised if the pupil has learning difficulties by a lack of progress in class work. Compared to the national average, School X fluctuate between the national percentages, which 14.4% of pupils are registered under School Action.
Furthermore, in 2016, Estyn stated that 98% of pupils in School X were of White British ethnicity (Estyn, 2016), this percentage has dropped slightly since 2018. In recent results, only 3.9% of the pupils are from a minority ethnic background, moreover only 0.4% of School X’s pupils speak English as an additional language (My Local School, 2018). This is highly down to the fact that School X is located in a small Welsh village. 




School Improvement Plan and Departmental Improvement Plan 
In the most recent Estyn report in March 2016, School X received a rating of good in both performance and prospects for improvement (Estyn,2016) and has also been rated good in other inspection categories. For this reason, School X has been identified as a yellow school which signifies that the school is prosperous and is able to identify its areas of improvement (Wightwick, 2018). This is all justified by an effective School Improvement Plan (SIP). The most recent Estyn report states that the SIP in the year 2016 was inclusive and clear with its intentions (Estyn, 2016).  School X’s SIP focuses on the plan for improvement for this academic year 2018-2019 (See Appendix 2). Most schools will have a SIP that will outline the next three years of a plan for improvement that will be regularly updated (Welsh Government, 2014).  However, School X’s SIP follows a yearly strategy that is taken from a 3-year action plan. This is not an unusual process for the majority of schools as it enables the focus on an area of improvement for each year, to ensure each target from Estyn is being met. The SIP focuses on areas for improvement that have been suggested from Estyn reports or critical self-evaluation. The SIP has a number of priorities that it focuses upon to lead successful pedagogy. It addresses the targets clearly and outlines the actions of these targets with efficiency. It summarises an expected impact to the personal targets, with indication to the staff responsible for reaching each target and a proposed timescale. Additionally, it offers information on resources and funding and evaluation arrangements for these targets for improvement.  
Alongside the SIP, a school must have a Departmental Improvement Plan (DIP). The DIP is closely related to the SIP. It highlights the same areas for improvement that the SIP has but focuses solely on the department’s contribution to school improvement. The principal purpose of a DIP is outline what a department can do to ensure continuing success (Gov, 2015). Once the targets for improvement have been identified then it is easier to act upon them to enable progress. This report will focus on School X’s Modern Foreign Language’s DIP (See Appendix 3) and how as a department they have worked towards improving their goals. School X’s DIP is set out identically to the SIP with clear aims and appropriate actions. 


Critical evaluation 
As previously stated, this report will critically evaluate the strategic use of assessment for learning (AFL) in School X. Before the evaluation, it is appropriate to provide information on the term AFL. AFL became prominent in the 1990s when there was growing concern over students being over-assessed to rank and compare their learning progress (Cambridge International, 2017). Before the AFL was introduced, a method called ‘assessment of learning’ or also known as ‘summative assessment’ was used in schools by teachers, which had a main purpose of grading and gathering information for reports (Broadfoot et al, 1999). AFL allows students to progress in their learning by identifying their personal targets through an active approach. Nowadays, in a constant changing public sector like education, it is important to acknowledge that learners should be able to build upon and recognise what they have learnt (Donaldson, 2015). To define AFL, it is a teaching and learning approach which encourages ‘different priorities, new procedures and a new commitment’ (Broadfoot et al, 1999, p.2). This approach to learning is important in an everchanging sector like education as it motivates students to become more independent learners. 
AFL is also associated with ‘formative assessment’. The purpose of formative assessment is to observe student learning to support students with feedback that improves their learning and also a teacher’s ability to teach (Smith & Conti, 2016). This definition is applied to AFL to show that assessment is not only a term that is linked to tests and judgement but to encouragement and improvement. Formative assessment and AFL are identical, but it is necessary that both are identified as support for learning. Assessment can only enhance learning when supported by certain strategies, such as; producing effective feedback, ensuring students are in charge of their own learning and understand the success criteria (Dylan Wiliam, 2011, cited in Smith & Conti, 2016). For this reason, it is important to ensure that each approach towards AFL in the classroom is thought of strategically and purposefully towards improvement of each student’s progress.  Even though AFL can be beneficial, to ensure its worthwhile teachers need to be able to recognise the advantages. This would involve giving informed feedback to pupils about their progress in their classwork (Shaw, 1998, cited in Broadfoot et al, 1999). To be able to give feedback that would benefit the pupils, teachers need to have a great understanding of the term AFL to ensure that it is valuable to the students. 
AFL can be used in various ways to improve a student’s work. Methods such as, questioning, feedback, peer assessment and self-assessment are approaches to using it within a classroom. AFL needs to be a practice that helps ‘form and shape student learning’ (Cambridge Community, 2019). This needs to be established to ensure that a pupil is achieving a positive outcome to their learning. An assessment method that cannot be confused with formative and AFL is summative assessment. It is important to be able to distinguish the differences between formative and summative assessment. Once a teacher uses summative assessment towards a pupil’s learning it becomes assessment ‘of’ learning instead of assessment ‘for’ learning. Examples of summative assessment are; teacher assessment, coursework and exams. Summative assessment judges a student’s progress by looking back on their attainment throughout lessons (Fautley & Savage, 2008). This can be recognised as not involving the pupils in their own progress, which can be a deter to their improvement in learning. Unlike summative assessment, AFL involves students in their learning, it provides them with knowledge of their efforts and supports these achievements (Broadfoot et al, 1999). This is crucial in guiding pupils to understanding their progress in their lessons and for teachers to fully understand the concept of AFL. 
In School X’s SIP and DIP, AFL is highlighted in both as a priority for ‘developing consistently excellent teaching and learning’ (See Appendix 2 and 3). In the DIP, many actions are outlined to improve the use of AFL throughout Modern Foreign Language (MFL) lessons. Each action relates closely to the SIP actions towards AFL. The whole target for AFL in both the SIP and DIP is that, School X would like pupils and staff to actively participate in assessment, produce feedback and follow pupil progress. Furthermore, it claims that this would support staff with their workload and enhances pupil’s improvement (See Appendix 2 and 3). This target must be the focus for each action that is to be carried out. 
In regard to AFL, this report will outline the subtopic of feedback. Feedback within AFL is a term that is commonly used to encourage and motivate students in a classroom. Within a classroom environment feedback is known as a type of formative assessment, it assesses a student’s current achievement and suggests the next steps towards their learning (Black et al, 2003). To ensure that the feedback is assessing for learning and not of learning, it is important to consider the techniques. 
One method of feedback for AFL is the strategy of written response. It is important to consider written feedback as a method of AFL as it can be attempted by pupils and teachers. The most important aspect of this approach is the ‘quality of the comment’ (Black et al, 2003, p.44). This is a crucial part of the AFL process to ensure the student fully understands their mistakes or current knowledge. One aspect of written feedback is the way in it is written. A student’s response can be negative towards feedback if it is written in red coloured pen or if a student cannot understand the feedback given (Black et al, 2003). To ensure that feedback is positive toward a student’s outlook, it is important to consider methods that would progress their learning.
 One of these methods of AFL throughout written feedback is peer assessment. This enables the students to mark each other’s classwork to highlight any errors that they have made or even recognise a mistake that they have done themselves. This allows students to ‘ownership of their own learning’ (Angela & Black et al, 2003, p.49), which allows them to become independent. This method relates to the AFL approach as it shows aspects of self-assessment as students are reviewing their own work and it allows students to recognise their next learning steps (Broadfoot et al, 1999). These are important aspects of AFL. To enable the students to learn effectively the peer assessment process must be dealt with efficiently. A mark scheme can be given to support the students with clear instructions. To ensure that it is effective students must be able to understand their feedback and progress with their learning.
Throughout AFL, feedback is one of the main priorities. It enables students to understand their next steps within their learning environment to achieve the best of their ability. Feedback is an important element of AFL as when it is given with the purpose of effect it is a ‘powerful engine for improving learning’ (Heritage, 2010, p.79). This suggests that when feedback is given accordingly it can be influential to a student’s learning. It can be said that feedback is one of the main practices in education that supports achievement (Hattie, 2012), which encourages educators to use it to improve progress within the classroom.  
In addition to AFL, the new curriculum that will be used throughout schools in Wales by 2022 will have a great focus on the learning approach. Professor Graham Donaldson believes that, an AFL approach throughout schools will give educators an insight into its influence towards learning and how it can adapt to the needs of each student (Donaldson, 2015).  This implies that AFL is an effective technique that supports students into achieving their very best.  It is important to consider this learning approach alongside the new curriculum has it will have a major impact on learners in the future, to ensure that they are ‘confident individuals’ (Donaldson, 2015).
Evidence 
One of School X’s objectives towards AFL, which is seen in the SIP is to ‘embed whole school formative feedback and tracking approaches to ensure that pupils receive high quality feedback’ (See Appendix 2). This is to encourage the staff of the departments to use useful feedback to motivate student learning. In comparison, in the DIP, the MFL department takes this target and outlines the actions that will be taken to support high quality feedback. Their objective is to ‘Implement four quarter marking approaches to ensure that pupils receive high quality feedback after appropriate pieces of work’ (See Appendix 3). This would suggest that valuable feedback will be implemented after classroom work such as extended writing tasks. 
The term ‘four quarter marking’ is a strategy used by the MFL department at School X, which was created by educationalist Dylan Wiliam. This involves; 25% teacher marking in detail, 25% teacher quick skim marking, 25% self-assessment with monitoring from teacher and a further 25% peer assessment (Wiliam, 2017). This approach towards feedback is a balanced procedure towards effective AFL. This method also supports teachers with their work load and allows pupils to have control over their development of learning (Wiliam, 2017). The four quarter marking approach is an effective way of showing progress of learning. It is defined under AFL as it involves teachers and students to analyse and reflect upon assessment data (Broadfoot et al, 1999). School X uses the approach of four quarter marking by using coloured pens. Red pen signifies peer and self-marking, green pen is used for teacher marking only and purple pen illustrates improvement. This is an effective technique that gets the pupils engaged in their own learning performance. Therefore, by using different coloured pens creates a more positive response and enables students to recognise and understand their feedback. 
The four quarter marking strategy allows there to be less pressure for teachers to mark student’s work. It is believed that ‘feedback should be more work for the recipient than the donor’ (Wiliam, 2017), to encourage greater understanding of their own efforts. Not only does School X’s MFL department use the four quarter marking approach to support with teacher work load but to encourage the students to participate more with their classwork. More involvement with their own progress will motive and support the growth of the pupils (Satterly, 1989).  As feedback was one of the areas for improvement in School X’s recent Estyn report, this strategy is a good start to showing progress towards that target. Towards the end of the year the department aims to have fully established this marking strategy as pat of the MFL marking criteria. 
Furthermore, with regards to feedback School X have taken another strategy to enforce positive AFL. In the SIP an action that needs to be followed throughout the year is that throughout the departments, pupils need to be taught how to peer and self-assess their own classwork (See Appendix 2). For a student to be able to self or peer assess, will support them to accomplish their own personal learning goal, it also allows them to understand that goal and analyse the necessary steps to reach that objective (Black et al, 2003). This is done effectively throughout the school with different approaches to self and peer assessment used throughout departments
In School X’s DIP, the department of MFL highlight the same target as the SIP with regards to self and peer assessment. One of their actions to be completed by the end of the academic year is for pupils to be taught, ‘how to peer and self-assess effectively in MFL lessons’ (See Appendix 3). It is useful to use this type of assessment in an MFL classroom as it supports the students in being able to identify their own mistakes and to learn from it. It is believed that through effective peer assessment, students were able to identify their inaccuracies, which had a positive impact on their language writing skills (Cross, 2019). This would show a great amount of progress in students’ work.  
Self-assessment is a strategy that is widely used in schools. It motivates the students to become more active in their own classwork (Satterly, 1989). It initiates self-learning which is defined under AFL. In School X, the MFL DIP objective towards feedback is, ‘to ensure a consistent approach to teacher, self and peer assessment to allow pupils to work with greater independence and interdependence’ (See Appendix 3).  This allows a student to take control over their own work which enables them to become a better learner. By marking work a student’s attitude towards learning can become enriched (Black et al, 2003). In School X MFL department they have self-assessment strategies such as, ‘3B4Me’ and ‘W.I.N’. Both of these approaches to feedback through AFL are a good way of introducing independence to the learner. 3B4Me involves 3 self-questions before asking a teacher. These could involve; asking a peer, looking for support from classroom displays and using a class book or device. This approach towards AFL is for students to become more independent with their learning and to reinforce the idea of not becoming dependent on the teacher (Daniels et al, 2010). This strategy used with the MFL department encourages self-learning that AFL requires, it is used in both key stage 3 and 4. 
The other AFL approach that the MFL department use is the W.I.N strategy (See Appendix 4). This stands for Well, Improve and Next. It is given to each student in KS3 as a small worksheet to complete at the end of a writing or speaking assessment. It enables the students to critically evaluate themselves, rather than a teacher judging their performance. a student can write what they have done well, what they need to improve and what they must to next time to do better. This strategy supports the Welsh Government advice of self-assessment by the fact that students needed to be ‘coached in self-evaluation’ (Welsh Government, 2010).  This is done by guided support by the success criteria on the worksheet, to help students with their evaluation. This process of AFL helps the students develop a clear outlook of their personal objectives of their classwork, and what needs to be done to make it a successful piece (Black et al, 2003).  By students looking at the success criteria whilst marking allows them to fully understand what is expected in their MFL classes. 
Peer assessment in School X’s MFL department is used with the purpose of effective formative feedback. It is stated in the DIP that it is one of their actions to be completed by the end of this academic year. Throughout the MFL department work is peer assessed regularly. Once a student has finished a task, students are asked to swap books and mark each other’s work. This must be done in red pen. Peer assessment is performed in this manner so that the students understand a teacher’s perspective. Students can learn by adapting to the role of a teacher (Black et al, 2003).  This enables them to feel independent towards their learning. Another advantage of peer assessment is that it initiates natural feedback, as a student would use language that would be familiar to their peers (Black et al, 2003). This would ensure that students would understand their feedback which would allow them to progress with their learning. It also is beneficial as learners are able to accept criticism from other peers rather than their teachers, which is valuable to their learning (Welsh Government, 2010). This suggests that by initiating peer marking allows mistakes to be identified as an area of improvement rather than a harsh criticism. Peer assessment is a form of feedback that enables AFL through a positive approach.   
Recommendations 
Through analysing the approach School X has used to develop feedback through AFL, it is appropriate to address the strategies that are being put into action as effective. The students are able to comprehend their feedback well and know what steps to take to initiate progress. However, there are some suggestions that could improve feedback techniques which would demonstrate a higher quality approach. These could be; 
· More guidance towards peer marking. 
· Initiating target language through self and peer assessment.
· A termly feedback check. 
School X could take these recommendations and use them to improve their feedback process. This way teachers can fully understand the concept of AFL, to see how it impacts each students progress.  
In regard to more guidance towards peer marking, School X’s MFL department should take a similar approach to that used in self-assessment. A small marking criteria should be created and produced for each student to guide them when marking each other’s work. The W.I.N approach should be applied to this method to ensure students are fully taking responsibility of feedback. This strategy towards peer assessment would support the theory of scaffolding (Bruner, 1976). This is achieved by guidance from a more knowledgeable other, once supported by a teacher the students can eventually become independent learners and ‘acquire new skills’ (Wheeler, 2017). This supports the fact of students becoming independent learners through AFL. 
The suggestion of using more target language (TL) within self and peer assessment would enable students to gain more subject knowledge whilst progressing with their learning. For example, classroom displays with key words of praise in the TL or worksheets for the student’s exercise books with small phrases to initiate writing and producing feedback in the TL. Developing students’ abilities with regards to meta-cognitive skills can have a positive impact to achieving high standards (James, 1998). This could develop the student’s language skills as well as approaching effective AFL. 
The suggestion of a termly feedback check would involve, teachers and students coming together to discuss the learner’s feedback throughout the term. Approaches such as if the student has improved since their recent peer or self-assessment and to identify the next steps to achieve progress in their learning. This would address the issue of ensuring that AFL is fully understood between teachers and students. Standards are more likely to be raised once ‘students are involved with decisions about their work rather than being passive recipients’ (Broadfoot et al, 1999, p.8). Allowing a student to become involved in their own feedback process will enable more clear understanding of their progress.   
Conclusion 
In conclusion, School X have made clear progress with feedback with regards to AFL. Since the SIP and DIP was produced, achievement has been made. School X’s MFL department have shown progression in their created action plan which has been developed throughout the year. There are areas to improve upon but as in education, a school always will have areas to progress in to achieve the very best. 
AFL is a crucial part of the education system as it ensures that students are constantly learning and becoming independent learners. Feedback is one of the main elements to providing that importance towards AFL, as it allows students to understand their progression in their subjects. AFL is always changing and adapting to education, therefore it is important to update strategies to ensure full affect.  
Overall, School X’s MFL department have used the DIP effectively with strategies that enable good feedback to their learners. The department have shared their success criteria and learning aims with the students to ensure success is made. An assessments purpose is to ‘build into teaching to enhance learning’ (James, 1998, p.171), which is the objective of AFL. School X have shown this with signs of progress and improvement to each student’s learning. 
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