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Introduction
This assignment is based on the learning experience of a child within a primary school. The data collection methods are based on the mosaic approach to learning. The pupil that this research was based on was a pupil at a relatively small school within South Wales which has pupils from the ages of three to 11. The school is not in an area of social deprivation. However, the pupils do come from a range of backgrounds due to some pupils living in a holiday park close to the school and other living in large houses. It currently has over 260 pupils on roll with a free school meals percentage of 15% this is lower than the Local and National average (ESTYN, 2015). According to ESTYN (2015) the school is currently good in performance and good for prospects for improvement. There are 8 classrooms with a mixture of 2 or 3 year groups in each class. The KS2 pupils are set in Mathematics and Literacy based on their ability.
Pupil A (which is what the pupil will be named as throughout) is an 8-year old girl from a single child home. She lives with her parents who work as G.P’s. Pupil A usually does very well in class however, sometimes she can become distracted from her work and can occasionally do very little work in class.

Data collection
The data collection method was based on the mosaic approach (Clark & Moss, 2011). It includes interview, Observations, RAG ratings and samples of work of Pupil A. it will also include interview of the pupil and photographs taken by Pupil A of their favourite areas of the school. using various methods of data collection is advantageous to have a holistic understanding of Pupil A. 

The Mosaic Approach
The mosaic approach is a research technique where the teacher of the class uses a wide range of data collection methods in order to get a holistic understanding of the child (Brown, 2015). Clark & Moss (2011) states that the Mosaic approach was developed based on three and four year olds. This means that by using it in key stage 2 would mean that the framework would need to be adjusted to suit the needs of the pupils in key stage 2. As a result for this reseacrh all the information gathered has been altered to best suit the age range of the children involved. 

Interviews
interviews are a good way to get a lot of information in a short period of time. Sharp (2012) states that interviews provide qualitative data which is much more valuable to research than quantitative data as there are not strict boundaries to the questions and the answers. The reason for using interviews for this research is because the ammount of information that can be gathered from interviews is much higher than quantitative data gathering techniques. 

Observations
Sharp (2012) suggests that observations are difficult to implement into research as you need to write the observation as it is happening and to also make sure that enough detail is being added for the research but not too much that not everything can be included. Observations can happen faster than expected and this needs to be considered when choosing observations. The observations were non-participant observations to ensure that I observed the behaviour of Pupil A without an adult interacting with her and her peers. It is also very difficult to participate and observe what is happening.

Photographs/Tour
Having a tour of the school is something that many pupils enjoy. Telling others about their school and how they feel about different areas. You can learn a lot about how a child views their environment as they see the specific areas. Taking photographs of their favourite areas of the school can also give an insight into their feelings of the school. 

Ethical Consideration
Working with children can have very serious ethical issues that need to be considered. As Pupil A was under the age of 16 and still considered legally as a child, informed consent had to be obtained from the pupil’s parent. The pupil’s mother was invited into the classroom after school and was given all the information about the research and was given a letter provided by the University of Wales Trinity Saint David to sign this can be found in appendix 7. The pupil was informed of what will be involved with the research and gave verbal and written consent to take part in the research. I also had to get consent from the school for the research take place. As I had written consent from the pupil’s parent, I also acquired verbal consent from the school to ensure that they understood the research and that it was possible for the research to happen on school grounds. All ethical considerations were made in line with BERA (2018) ethical guidelines and UWTSD (2017) ethics code of practice.

Analysis of Learner
The analysis of the learner will be based on the ASK Model proposed by Nottingham (2013). This is to ensure that all the data collection methods and the analysis of the pupil will consider the attitudes of the learner, the skills they demonstarte and the knowledge they possess.
Clark & Moss (2011) claims that adults views on children and childhood can have an impact on how they interact with children. This was considered when the pupil was interviewed and when they were being observed. During observations I tried to not make it obvious and would often note down while looking at other areas of the classroom so Pupil A wouldn’t change their behaviour. I would also observe Pupil A informally at other times to check that the behaviour was consistent with the formal observations. 
For the purposes of this researh I will be focussing on Mathematics, literacy, well-being, Science and Welsh. These are the areas of learning that I had most contact with Pupil A and this will allow me to create a more in depth view of Pupil A from a range of perspectives.
The school encourages, what it calls ‘the power of YET’. This is used throughout their lessons to remind the pupils that they should consider any mistakes as a learning opportunity. Robinson (2017) states that as children get older they dislike making mistakes, this is because they learn that being wrong is failure. Children are not frightened of being wrong, they will give something a go if they do not know. If children are afraid of being wrong they will never come up with anything original (Robinson, 2006). Robinson (2006) states that being wrong is not the same as creative but if children in school lose their creativity they start fearing being wrong because they will not give something a go. The school incrporates the power of yet to show children that it is ok to make mistakes. Pupil A showed her confidence of making mistakes during a lesson where I had spelt a word wrong on the board and they pointed it out to me. In line with the schools ethos about mistakes I stopped the class and pointed out the mistake so all pupils in the class would understand even teachers make mistakes. 
Pupil A appears to work better in Mathematics than they do in other lessons. The main issue I noticed during observations is that Pupil A has some trouble when researching during a Roman God literacy lesson and due to their difficulty to find information on their God, they continued to find the topic difficult. On a follow up lesson the pupils needed to think of questions to ask their peers in the next lesson (hot seating). Because of the lack of information on their own God the questions were ‘cold’ questions, they had one ‘hot’ question written down. Hot/cold question grid is available in appendix 1.
On the RAG ratings of this lesson shows Pupil A getting a Red rating. This was due to the pupil getting distracted with the other pupils on their table. The pupil did very little work. The work was not satisfactory for the pupils ability and in comparison to the work they do in other subjects I felt that the level of work was not acceptable. 

Observation
Some of the observations of Pupil A were completed when I was not teaching so I could get everything written down as it was happening. However, due to the high volume of teaching that had to be completed by myself I did have to do some observations while teaching, these were done in a small notebook instead of an observation sheet so it was easier to write it as I was walking around the room checking other pupils work.
During the observations Pupil A would be working hard on the work she had to complete. Due to the time of year most of the lessons for Numeracy and Literacy involved test practice so they were able to get ready for the national tests. The other areas of learning were therefore ignored for my first two weeks at the school as they continued to do test practice. Therefore, most of the observations made were of Pupil A under test conditions. As the literacy tests were completed quite early into the research the observations were easier to complete in the literacy lessons. 
During literacy lessons Pupil A would often be ahead of the other pupils on her table and as a result would often distract them. This can be seen in the attached observation sheet can be found in Appendix 2. Pupil A was on a large table with 7 other pupils and at times could cause some little arguments due to there not being any room on the table. 
Clark (2010) states that observations are enlightening and can be unexpected it can also give a the researcher a subject in a child-relevant terms. This was a useful tool to use in the research as I was not teaching because I could see the cause and effect of any issues raised during the observation.


Interview
The interview with Pupil A was conducted as a group. This was to ensure the child was not singled out. As a result, the pupil was more comfortable during the interview. Pupil A did not speak a lot in the interviews, which was probably due to the other pupils having their say in the interview. Pupil A still gave enough information to help with the research.
The interview questions were based on the pupil’s views of the school and her own education. Pupil A stated that the reason she goes to school is to learn something new every day and she found PE to be her favourite subject because it’s fun. She understood what the adult’s role in school was. She stated that they are there to teach her and her peers’ things and that they help them by explaining things to the pupils. I followed up that answer with a new question. The question was ‘do you feel you can trust them?’ she answered this as ‘definitely’. Having trust between the pupils and the teachers is very important in school.
Pupil A’s favourite part of the school is the field. This is because she can use her creative skills to make things out of daisies with her friends. She also enjoys doing handstands against the fence in the field. Pupil A feels that welsh is the subject she struggles with most, this was the first time I started to think about whether the power of YET slogan of the school was really working as Pupil A clearly said she finds it difficult because ‘I always get answers wrong and spell stuff wrong’ as a school trying to encourage the power of Yet I found it odd that Pupil A felt that mistakes were not ok in welsh.

Learning walk and photographs
The school was very strict with access to photographs taken of and by the children. As a result, the photograph included in appendix 3 were from a small selection that the school allowed off the premises. The photographs include an image of the school playground and an image of the adjoining field. These were two key elements that Pupil A felt was an important aspect of their school day. They enjoyed the breaks they got and particularly enjoyed the sunny weather as they could go into the field to play. 
During the tour of the school with Pupil A and their friend they showed me all the places they enjoyed and thought most about when they think about the school. these include their Mathematics classroom (different from literacy and topic) and their main classroom which is used for literacy and topic lessons. The rest of the school such as the office and the school hall were of little interest as they are rarely in these areas. However, Pupil A did show affection towards the Nursery classroom as they remember being in nursery and reception and told me about some of their memories from being in nursery and reception.  
During the interview Pupil A had mentioned that a tour of the school for a new pupil is something she would be happy to do. From this it showed that she was comfortable showing anyone including myself what the school had to offer. 

Work/RAG 
All pupils in the class were monitored for the work they had completed to check their next steps using the university RAG system. Pupil A was, in most cases, green or amber in all areas of learning. They were in the high ability set for literacy and mathematics.
Pupil A shows high inteligence in most subject areas. There was one lesson in particular where I spotted a potential issue. This was the research lesson into Roman Gods. The ammount of work completed in this lesson was not in line with the level of work the pupil usually displayed. I believe that the LO for this lesson was not attainable by the pupil even though the rest of her group had a lot more work completed in the same lesson. 
The only potential issue I saw was during research lessons. Which did not correspond with other forms of fact-finding work such as comprehension question tasks. The only difference that may have caused the issue is that the information needed to be obtained from a range of resources, such as web sites and fact sheets. This is a potential issue when it comes to finding the information from other media forms. Two Rag Tracking sheets are provided in Appendix 5.

Next Steps
The next steps for Pupil A is to ensure that the pupil is being challenged. Also, with the possibility of her losing concentration in lessons they will need to have consistent support from the class teacher as they are moving around the classroom. I will be categorising the next steps for Pupil A in each area of learning that was the focus of this research. as there is no cause for concern for Pupil A the following approaches to raise Pupil A’s attainment will not be used as an intervention. They will used to push Pupil A past what she can currently do and to ensure she can maintain the high standards she already displays. To maintain that all pupils would benefit from some of the strategies they can be implemented into the teaching of the class and into the planning in the future. One aspect which had already been integrated into the lesson plans was the types of questioning used. A lesson plan with examples of the questions asked in the lesson can be found in appendix 4. The questions were broad and often open ended to allow for Talk to Your Partner techniques to allow for discussion between partners. 

Mathematics
Pupil A is currently in Level 4 and showing signs of level 5 in the Mathematics level descriptors in the national curriculum. This means she is exceeding expectations for a year 4 pupil (Welsh Government, 2015). 
Pupil A always did very well in Mathematics. For this section there needs to be a clear focus to push Pupil A beyond what is expected of her at year 4 in the National Curriculum. Technology can play an important role in a child’s learning. Nicoleta (2011) states that playing is learning when it comes to technology. This can be used in the classroom with children. It can also help to bring the education into the childs home using internet services. Many game based education services are available online. Hwb, the welsh based cloud service provided to all students and teachers in wales (Welsh Government, n.d.), has maths and literacy based games for children to access free of charge. There are also others such as Times-Table Rockstars. Which is used in a way that the more a child plays the more in game currency they earn to customise their character. 
Adams, et al. (2014) conducted a study to see if using erroneous (incorect) examples within mathematics could help a child to improve. The study concluded that children exceed higher in mathematics if they are asked to assess other pupils incorrect work and asked to explain why it is wrong and how they could correct it. This helps children to justify their responses and explain how they came to a different conclusion than the answer that they are judging. 
Weeraratne & Chin (2018) conducted a study to see the effects of video tutorials created by older children would have an effect on younger childrens mathematics skills. The study found that by intergrateing the videos created by older children into some of the maths lessons for the younger children, their maths achievement incresed. The videos were uploaded to youtube so that they can be accessed at any time. This is more eveidence of the importance of peer assessment on pupils mathematics skills and a similar approach can be intergrated into lessons within the school. with most primary schools having a comprehensive school that they work closely with getting the videos created can be benficial to both schools as the comprhensive schools can ensure that the pupils know enough about the subject to create a video and the pupils in the primary school can benefit from the intergration of the videos with some of their mathematocs lessons.

Literacy
In oracy and writing Pupil A is performing at level 4 according to the level descriptors in the national curriculum program of study for English. Conversely, she is only in level 3 for reading. This shows she is currently meeting the expectations for her age. However, the lower level in reading may explain the difficulty she found when researching from a range of sources where scanning the text needed to be done to find the information. A copy of this work is available in appendix 6. When Pupil A only has one piece of text such as for a comprehension task, she seems to get a lot more work done (Welsh Government, 2015).
The difficulty with literacy is that this is the area where she had her only Red in the RAG ratings, however it was not a usual literacy lesson as it involved research. As a result, in this section I will be focussing on raising her ability to find information from a range of sources including online. Technology is an important aspect of the new curriculum and it plays an important role in most children’s lives. As I could see that discussion was very important to Pupil A with her friends, I employed more TTYP techniques into the classroom. Using this type of Formative Assessment in lessons helped to reduce the distraction of Pupil A and the other pupils in the class. Allowing for discussion allows for the progression of pupils oracy skills within lessons. 
Au & Raphael (2011) states that a staircase curriculum is a good way to help pupils to raise their reading and writing. A staircase curriculum is a curriculum in which the teachers within a scholl co-ordinate their efforts to create a coherent and flowing curriculum. In a fragmented curriculum teachers teach as separate segments and can sometimes due to lack of communication between the teachers some year groups could be taught things they have already covered but at a lower level than previously taught. To move all pupils forward including Pupil A the teachers of the previous year and the current year group Pupil A is in need to discuss with each other what has been taught to the pupils and at what level. It can also be helpful if the teachers were to share their lesson plans and the tracking of the pupils so that they can co-ordinate their teaching to best suit the pupils. This may be the best way improve literacy attainment for Pupil A.

Science
Pupil A is currently working at level 3 and showing aspects of level 4 within science (Welsh Assembly Government, 2008). It should be noted that I have only taught 2 science lessons within the school. but it is the most I have taught if any other lesson apart from Mathematics and Literacy. 
Learning Liftoff (2018) states that science is helpful to children as it helps them to develop key life skills. Allowing children to have a hands-on experience in education will help children to learn. One science lesson included a search for insects in the nursery minibeast area. All pupils in the class seemed to enjoy the lesson and the level of work from them was much better that the level of work from a reasearch lesson. this showed that having hands-on experience and being outside helped the pupils to get a deeper understanding of the insects. Children enjoy hands-on experiences which is why learning through play is something that is starting to be a key aspect in education. 
Providing children with concrete experiences in every aspect of their learning can help them to better understand their education. Science and technology is something that a lot of people esspecially girls tend to avoid. By employing practical science experiments for children to touch and use hands-on experiences to get their information for their own learning to move on.

Welsh
Welsh was a particularly difficult area to teach in this school as the school teaches very little welsh and does not follow the program of study for welsh. This is mainly because the pupils are placed into classes with a higher number of pupils due to the PPA time of another member of staff during welsh lessons. Because of this the classroom I was in was very crowded and it was harder to differentiate for the large range of abilities within the class. 
Pupil A was in my main cohort and as a result she was in the classroom doing the main task I had set up for most children. An LSO took a small group out of the class which meant all children could finally sit down at the desks.
In Welsh Pupil A is at level 3 for oracy, reading and writing (Welsh Government, 2015). I feel to move Pupil A on in Welsh would be for the school to incorporate the Program of study into the lessons and to follow a set plan to teach the language. It would also be beneficial to incorporate incidental welsh within the day to day running of the school.

Well-being
From the data collection methods, I used, Pupil A did not appear to show any well-being issues. However, she seems to be concerned with her relationships with her friends. She demonstrated in the interview that she dislikes arguing with her friends and there are some children that seem to try and cause issue between her and her friends. She has never shown any signs of difficulty even when she has argued with her friends. I feel that a way for her to express her feelings in a safe environment. One way to incorporate this into the school is by using the social use of Language Program. This is an intervention used for pupils with SEN but can be used by pupils as old as 13-14 in KS3 (The Scottish Government, 2013). While children have less time to play in KS2 they may not get the chance to express themselves with role-play. this intervention allows them to create interactive stories to express their feeling to a trusted adult. The trusted adult is the most important aspect and during the interview with Pupil A it is clear, that she trusts the adults in her life entirely.
 


Conclusion
In conclusion Pupil A is exceeding or reaching the expected outcomes for her age. As a result, the changes that have been proposed in this research is not an intervention to help her catch up, but it is a serious of programmes to help Pupil A to continue to exceed in her education.  
The interventions put in place can be used throughout the school to help all pupils. They can also be used to help the children who are not meeting the expectations for their age. As the curriculum in wales changes the schools will need to ensure that all the subjects are all interconnected with each other and create a more connected curriculum. This will mean that all subjects within the curriculum can help create concrete experiences for all subjects.
The mosaic approach data collection methods provided me with the information I needed to ensure that I can move the pupils learning on. Finding the best intervention techniques to ensure all pupils can be pushed on in their education will be useful in the future. Pupil A will benefit from all the interventions included in this research, but it may be difficult to employ all of them at the same time. once one is implemented more research needs to be carried out to see if it is working.
Using the ASK model worked well as to see the holistic view of Pupil A. seeing the pupil as a whole helped as this way, I could see them as more than just a learner but can see their personality and how that changed their attitudes towards their learning.
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  Name of learner(s):   Pupil A    Class:   Year 3/4  

  Time:   9:45  –   10: 45    Date:   30/04/19  

Activity:   Literacy        

Comments      A t  the start of the lesson Pupil   A was engaged and  listening to the  teacher ’ s   instructions.    S he  is putting her hand up for most questions that  teacher asks.      A ll  pupils on her table are   getting on with their work  there is a little bit of  chatter,   but Pupil A seems to be  ignoring it quite well.   T he  fact that Pupil A is sharing a sheet is now causing  some issues as she has finished the first side and her  partner has not yet fini shed.  T his  is caus ing Pupil A to  distract the other pupils on the table .     The teacher has brought a spare sheet over  so Pupil A  can continue her  work,   but  it has not ma de much  difference   she is in full conversat ion with her pe ers.     T he  class  teacher ha s just silenced the whole class  and Pupil A is not making good progress on her wor k .     Pupil A has finished and is not having her work  checked   by the teacher.    Pupil A is still having a chat with her peers while  everyone  else is tidying to finish the lesson for break.  
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