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Introduction

A critical incident is an event that happens in a classroom setting that allows the teacher to reflect and have a personal interpretation of an event. It can be a positive or negative experience and can affect teaching strategies in a classroom. Critical incidents happen daily in the classroom through observing the class. This can have an impact on the teacher and allows them to develop their learning. Critical incidents are a fantastic way to grow a higher understanding and allows more control over your experienced judgment, and practice; it is also a means to discover an aim for research in a classroom (Tripp, 2012). In this essay, I will critically evaluate the following incident in a classroom. The critical incident is a girl, who was fidgeting, tired looking and who was yawning in the middle of the exercises. She was participating through the lesson resulting in her receiving a dojo point as a reward for always joining in. I have observed a class from a learning immersive space and took a critical incident to investigate further and dig deeper into the research on this matter. The literature review will highlight the key areas of the relevance of the critical incident. In the discussion I will review Brookfields four lenses and how they relate to the critical incident in a classroom. I will look at how practice is linked to learning and I will reflect on my own learning through the scope of the critical incident. I will conclude on the critical incident and the research relating to it, my recommendations and highlight any interventions I can use in the future.

[bookmark: _Int_TY086voP]There are two stages to a critical incident which, firstly, it is an incident that can be described. Secondly, it is an event that needs to be discovered and noted, it allows an explanation to be created on what happened (Tripp, 2012). According to Yu (2018 cited in Badia et al., 2021), reflective practice allows teachers to be more informed of their own experiences in the classroom. Reflective practice and critical thinking were purposefully promoted via the use of the critical incident method (Bruster & Peterson, 2013). Reflecting is a key area to improve teaching, the process of learning and advance the practice of teaching (Belvis et al, 2013). Tripp (2012) states that most critical incidents are not dramatic or obvious. They are simple events that happen in ordinary professional practice. Reflecting is said to be an achievement in teaching programmes. The most used type of reflection is reflecting in action. This is the analysing of information regarding an event according to Hatton & Smith (1995). Liu (2015) suggest that teachers are only paying attention on how they reflect but should also focus on what they are reflecting on. An important part of critical reflection is to think of diverse ways to evolve and take the opportunity of to implement the changes necessary. 

The observed class

The class that is being observed is a mainstream school based in Swansea. The age range is between 3-11 and they have 389 pupils at the school (Swansea Council, 2023). The class that I have observed is a Year 4, progression step 3, mixed ability class with a teacher and a teaching assistant. There are 23 learners in the class. The more capable students are sitting on a different table than the less capable students. They had one ALN student with a visual impairment in the class. The more ability students were split into genders on the back two tables. The whole class are discussing comprehension and making inferences which comes under the Languages, Literacy and Communication in the Area of Learning and Experience. The lesson was being spoken in both Welsh and English by the teacher. 







Literature Review

[bookmark: _Int_eYpcXVuI][bookmark: _Int_VfcSOvmL]In this literature review, I will be looking at operant conditioning from theorists such as B F Skinner. The literature review will show both arguments of operant conditioning. The array of literature used in this review looks at both historic and modern perspectives. All, however, are still very relevant to teaching in today's society. The literature review will be looking at the different areas of operant conditioning and how rewards change learner’s behaviour and teachers' knowledge about this topic.

[bookmark: _Int_lkbMSaQC]The structures of operant conditioning that can change learner’s behaviour are as follows; positive reinforcement, negative reinforcement, positive punishment, and negative punishment. As explained by Dad et al (2010) in comparison of the frequency and effectiveness of positive and negative reinforcement practices in school, reinforcement and punishment can come through as positive or negative which is important for teachers to change a learner’s behaviour. The above are examples of different structures of operant behaviour, teachers can choose which of these areas will increase a learner’s behaviour in a positive way and utilise them effectively. Doherty & Hughes (2014) says that operant behaviour is a type of learning that a learner experiences a response to an incident that happened which they like and hope it to continue. This is supported by Doherty & Hughes (2014) stating that the four areas of operant conditioning are positive reinforcement which is where a behaviour is accompanied with a good consequence. Negative reinforcement which is where a behaviour is resulted in something unpleasant being taken away to increase the learner’s behaviour. Positive punishment which is where an unpleasant stimulus occurs after a certain behaviour is committed, to decrease the change of behaviour occurring again and lastly negative punishment where a learner’s unwelcome behaviour is followed by taking something enjoyable away to lessen their behaviour. This is confirmed by the Welsh Government (2012) who states that operant behaviour is a behaviour where rewarding the learners for positive behaviour or giving punishment for negative behaviour. Kohn (1999) expressed that operant conditioning is when a behaviour can be managed by a motive after rather than before an action. When a learner gets a reward for their positive behaviour, the behaviour is expected to continue. Skinner (1963) suggested that operant conditioning and the possibility of reinforcement is used everywhere and is related to learner’s behaviour.

Positive rewards such as praise or a points system can change a learner’s behaviour. In the article positive reinforcement in schools: logic and application by Scott & Landrum (2020), they explain that good student outcomes for behaviour in class has increased due to positive reinforcement. This shows that an increase in positive behaviour in learners is due to them having a reward. Kienzler et al (2023) agrees that giving positive reinforcements increases learner behaviour and giving a negative punishment can take a negative stimulus away, however Schieltz et al (2020) has argued that negative reinforcement can improve a learner’s behaviour and can be more influential to learners. This is also agreed by Kerr & Nelson (2010) cited in Nelson & Kauffman (2020) where they state that negative consequences are more useful if used in relation to positive reinforcement. When rewards are given to students for positive behaviour, Kazepides (1976) expresses that a reward is a result for good behaviour, but he also addressed the fact that the rewards system is not certain to providing a boost in behaviour. Kohn (1999) agrees and says that giving praise to a student as well as other rewards can compromise the learner’s motivation to do their best in class. DiGennaro (2005) suggests that negative reinforcement changes the learner’s behaviour when it is used after the response. Nelson & Kauffman (2020) states that they believe that the ratio of four positives to one negative suggests that there is a role for punishment, but it is not the most important aspect. Rewards, at times, grow the likelihood that learners will act in a way that a teacher wants them to act argued Kohn (1999). Nelson & Kauffman (2020) reports that teachers might take the idea that positive reinforcement mostly works, and they will conclude that consequence and punishment is unjustified. Teachers use their energy on positive reinforcement instead of negative consequences by making education rewarding for learners. By giving a reinforcement consequence, it will increase the behaviour. Alternatively losing the consequence, the behaviour will lessen states Skinner (1963). Pipkin et al (2010) disagrees with Scott & Landrum (2020) statement and says that operant conditioning which involves reinforcement or negative behaviour will have more of an adverse effect than not reinforcing anything to ensure the correct behaviour. 

Teachers need to gain knowledge regarding operant behaviour to decrease misbehaviour in class. As stated by Kienzler (2023) who suggests that teachers must gain knowledge of operant behaviour as an essential way to decrease misbehaviour in learners. This suggests that teachers must understand operant behaviour, as it can be utilized to ensure the good behaviour of learners and the least amount of disruption is caused in class. The Welsh Government (2012) agrees that teachers need to have the skills for when positive and negative behaviour happens in a classroom, and they need to understand what the root cause of a learner’s behaviour. This is important, as without understanding, it is improbable that any behaviour strategy will work. This is supported by Skinner (1963) who says that operant conditioning methods can be valuable in deciding the learner’s behaviour. Dovey et al (2017) provides an alternative view and says that teachers understand the reward system but are not aware of negative reinforcement or positive punishment and says that teachers do not like the word punishment and find it hard to differentiate from positive and negative reinforcement and punishment. Magg (1999) cited in Magg (2001) comments that behaviour management has always been discussed by teachers as an area that they need more knowledge on. Magg (2001) also stated that techniques for positive reinforcement have been ignored or misunderstood by teachers. Oxley (2023) believes that there are various aspects of behaviour management but there is still a focus on a reward and sanction system by teachers in school.

Case Study

As stated above, the critical incident is set in a primary school, year 4 mixed ability class with a teacher and a teaching assistant. The class has one ALN student who use a piece of equipment to see the board easier. The more ability learners are sitting on a different table to the less ability learners. 

The setting of the critical incident is that the learners were sitting by their desks and the teacher was completing the first exercise on making inferences and comprehension. The learners were participating by putting their hands up and reading what was on their whiteboard. Child A had her hand up and was chosen to answer a question set by the teacher. She read what she had written on the whiteboard, the child was praised for her findings of an inference that the teacher did not see. The teacher asked other learners to also read what they wrote on their whiteboard. Child A started to get fidgety, playing with her hair and yawning. After the first exercise was complete, the teacher moved onto the second exercise on inferences and wanted the learners to read the instructions from the board at the front of the classroom. Child A raised her hand again, the teacher had noticed that she had her hand raised, which resulted in the teacher praising and rewarding Child A with a dojo point for continual participation in the class. Even after being praised and rewarded for participating, Child A still put her hand up to read the instruction on the board.

[bookmark: _Int_PPq3cE2j]My observations of Child A are that the praise she earned via a dojo point for participating in class could have changed her behaviour to encourage her to keep learning and taking part. The continued participation by the child means that the learner wanted to keep gaining rewards and her behaviour should be positive about learning. My observation is that child A’s behaviour showed that she was yawning and fidgeting with her hair which could mean that Child A was bored. The work that the teacher was presenting was not pushing the learner to her best ability. It appears that child A could have used an increase in stimulation, and the teacher could challenge her mental ability as Child A could be more capable of additional learning on the comprehension and inferences lesson than the teacher set for the class. Skinner (1963) says that the reward system can be benefiting if certain behaviour is being shown. In past experiences in school, I have seen how the operant conditioning such as the rewards system has worked on learner’s behaviour and how it can motivate the learners in the class. Petrova (2017) agrees that positive reinforcement such as rewards and praise will change the behaviour and motivation in the classroom and the learners will do better and be more motivated to do their work in class. Students are more eager to do work when they get a reward or praise after the correct behaviour is shown. I have also seen how negative punishment works in a classroom by taking a thing that is enjoyable to the class away, so the behaviour must increase for it to be returned. It also increases their confidence in themselves and the work they are completing. I have seen leaners enjoy the lesson more when they receive praise for their work. The teacher uses different strategies to show positive reinforcement and negative punishment such as praise and using dojo points and telling them that they will use their break to complete a task or practice the behaviour, to ensure that the correct behaviour is being shown.

[bookmark: _Int_QAQy0khj]The critical incident can be further explored by understanding the four purposes from the Curriculum of Wales and what principal relates to the critical incident. The Four purposes are ambitious, capable learners; enterprising, creative contributors; healthy, confident individuals; ethical informed citizens. There is a desire and collective vision for all children and young persons. There is also great expectation to promote well-being for all children, and misreport and motivate engagement suggests (Welsh Government, 2023) The principal that relates to the critical incident is Ambitious, Capable Learners. It can be linked to the critical incident as Child A has ambitious standards, seeks and enjoys being challenged. This is shown when the teacher challenges the class to write on their whiteboards an inference they see on the board at the front of the class. Child A writes on hers and reads aloud what she had written. Child A has, in past lessons on inferences, built up a body of knowledge on the subject which allows her to provide the answer she has given. Child A has ideas and concepts of what she has learnt in the class, wrote her views of what comprehension and inferences is, and wanted to share with the class what these were. Child A analyses the information that teacher has given the class during the lesson and she has drawn her own conclusion about what the subject means. My observations and the purpose Ambitious, Capable Learners can be linked to my critical incident, as it shows that child A has participated in the class numerous times which has gained her a reward. This should increase her behaviour to continue being positive and increase her motivation to do her best in the class. The four purposes of the curriculum are detailed with reference to their characteristics and can be demonstrated via practice and must be developed throughout the curriculum. It is important that schools create and provide a curriculum for all learners that can meet the four purposes (Donaldson, 2015). 

Teaching and Learning Methods

I will use operant conditioning during my teaching and in my learning methods because I believe that it will change the learner’s behaviour by motivating to do work and complete tasks given. By using positive reinforcement, I will be giving students diverse types of positive reinforcement such as praise and rewards for their participation, helping in class, their positive behaviour towards the work they do in the class and participating and helping in class. Giving rewards to change their behaviour can allow them to focus on their education and motivate them to continue with the positive behaviour and complete work that I set. By using negative reinforcement, I will remove something that is not helping the learner with tasks to increase their behaviour. This will allow them to be more excited to learn and be more engaged in the task and inevitably improve their learning. By using negative punishment, I will remove something that a learner wants until the positive behaviour is showing. Kienzler et al (2023) states that giving positive reinforcements increases learner behaviour and giving a negative punishment can take a negative stimulus away. The learner will have the thing they want back when they can show that they can keep the positive behaviour. By using positive punishment, I will add something in the lesson after the behaviour had occurred to lessen the behaviour. I will use all four of the areas of operant conditioning, but I will use positive reinforcement and negative punishment more often as I think that these will encourage positive behaviour. I will use these methods appropriately and effectively as overuse of reinforcement and punishment practices may also be a detriment to a learner’s positive behaviour in class.

The strength of using operant conditioning is that it will change the behaviour to positive and will motivate students to learn and complete tasks. It should decrease any misbehaviour that is in the class and allow learners to focus on school. Learners can see that they have the correct behaviour and that they need to continue with that behaviour. This should allow good outcomes to progress through in the lesson. Operant behaviour can allow teachers to choose the right area that is appropriate to get the positive behaviour from their learners. Operant conditioning has been used by teachers for years, they should know when they must give learners rewards or punishment and which style of operant conditioning, they need to use to create a positive behaviour in their class, so it can motivate their students. Faultey (2008) suggests that operant conditioning is used daily in schools and teachers want to see positive behaviour in their students. Teachers use negative reinforcement to change learners' behaviour when they are not completing certain tasks. Positive reinforcement is used when positive behaviour is being shown. Teachers use praise or rewards to continue the behaviour and motivate the learner.

The weakness of using operant conditioning is that the positive reinforcement is preferred and that teachers use less of the alternative styles of operant behaviour. Teachers do not know how to use operating behaviour and wish they have more knowledge on operant conditioning. There is a possibility that it may not increase the behaviour that the teacher wants. This is confirmed by Faulty (2008) who states that teachers believe that using positive and negative reinforcement and punishment can get positive behaviour from learners, but it is untrue, however beneficial the behaviour is. Learners may think that they will get a reward for acting the way that teachers expect them to act every day. Not all students will get a reward as many times as other students and that could demotivate those students to not behave in a positive way, resulting in them not wanting to do work in class. Operant conditioning only discusses the affects about the behaviour of a learner and does not think of any other aspects that affects their learning and motivation. 

Using operant behaviour links with assessment for learning as rewards will be given for their work and their behaviour during class from the teacher. It allows students to gain feedback regarding their learning and they can see how they can improve their learning and they reflect on how their knowledge interacts with their learning. When they get feedback, they can see how they have grown at various stages of the year. Briggs (2008) suggests that the process of assessment is to see what learners can do and where the obstacles are. Assessment for learning is to advise the planning of teaching and learning. It is about reviewing the progress of a learner which requires the teacher and learner to both take part. Gaining praise, rewards and positive feedback can build a learner’s confidence and will motive them to continue with the positive behaviour. Using assessment for learning with operant conditioning will allow the learner to see where they are in their progress and there are many areas that can show the learner’s that they are progressing in a positive way. Examples of this are feedback, assessment from the teacher and assessing themselves to see how they think they have progressed in the classroom. Assessment for learning also allows students to improve themselves and allowing them to increase their self confidence in the classroom by having a positive environment made by the teacher and the other students in the class. In education, ‘formative learning’ and ‘assessment for learning’ are alike. Great assessment methods are key factors of impractical learning and teaching suggests Faulty (2008)

Discussion

In this discussion, I will be using the four lenses by Brookfield. I will be looking at what the critical incident means for me as a teacher, what it means for the learner and what it means for a colleague. I will be supporting arguments with various sources of literature. Critical reflection is an exercise that a person uses in their work. Reflection can be carried out by using the four lenses. The four lenses are as follows: your own lense; the learner’s lense, the lenses of another person; a lense for research from literature states Brookfield (1998)

The critical incident, from my viewpoint, means that learner is showing that they are participating in their class and showing positive behaviour during the lesson. They, then, will have a reward or be praised. Great outcomes from students in behaviour and showing positive behaviour has risen because of positive reinforcement says Scott & Landrum (2020). The learner is doing the work that is set, I can see that they are trying their best and I can see that the learner is motivated to do work. If a learner is doing their best in the classroom, the work that is being set is being completed by learners and they are eager when they want to show what they have done in the lesson. It is my viewpoint that out of the four areas of operant behaviour that can be chosen and in this critical incident, positive reinforcement has been chosen by giving a student a dojo point. The four sections of operant conditioning are positive and negative reinforcement and positive and negative punishment states Doherty & Hughes (2014)

For the learner, they can see that if they participate in class or show positive behaviour that they will get a reward or praise. It motivates them to do work that is set by the teacher and to continue the positive behaviour that is being set for the class. Petrova (2017) expresses that students are motivated when they receive a reward for their work. It can build the learner’s confidence and can allow them to think that they can keep raising their hand and read their answers to the class. For the learner, they can see that the teacher has noticed that they are doing their best and that doing their best gains them a reward or praise. The learner knows what they must do keep getting rewards and praise from the teacher.

For the colleague, they notice that the teacher can see the learner is participating and has rewarded them appropriately. The colleague can see that the teacher has knowledge of operant conditioning and has used positive reinforcement to reward learners. Kienzler et al (2023) expresses that a teacher must have the knowledge about operant condition to have positive behaviour in the classroom. The colleague can see that the learner has been participating throughout the lesson and can see why the teacher has rewarded the learner with a dojo point for doing so. The colleague can see the learner’s motivation and behaviour changing in a positive way and can see that the learner is doing their best when they are in the classroom. 

Conclusion & Recommendations

This assignment required me to critically evaluate a critical incident and link it to literature from diverse sources. I have chosen my critical incident of a girl getting rewarded for participating in the classroom. I have linked that critical incident to relevant literature that supports my arguments and I have demonstrated how I would use it in a classroom. 

[bookmark: _Int_JYns3IpX][bookmark: _Int_UiqCeZMY][bookmark: _Int_1j6Q66zg]To conclude, a critical incident is an event in a class which can be reflected by the teacher. A critical incident can be positive and negative and it is how a teacher can strategize in a class. The incident has allowed me to gain knowledge of reflection has allowed me to reflect and create my own judgement about the incident and improve the way that I would teach in my class. A critical incident can be a small moment but it has a bigger meaning and it may not be obvious and could happen daily in a classroom. 

[bookmark: _Int_Aws0M6Iw]As explained, the four areas of operant conditioning are: positive and negative reinforcement and positive and negative punishment. Whilst all the sections play a significant role to increase positive behaviour of a learner, all areas work together to create positive behaviour in a learner. Positive reinforcement such as praise and rewards is the most used practice. Even though it can motivate a learner to do work, it may not boost their behaviour to the degree that the teacher desires. With these findings, I will use operant conditioning to increase positive behaviour and motivate children to become eager to do work and tasks that I set them. 

[bookmark: _Int_ac9Tpxcm][bookmark: _Int_oLsy3RU7]I would recommend that teachers use operant conditioning because it can help with learner’s behaviour and motivate them to do work. They can choose from four different areas of operant conditioning and I would recommend not to use them constantly in a lesson. I would recommend that teachers use all four sections instead of just using one as they all help with changing a learner’s behaviour, they also assist at different stages depending on where the learner’s behaviour is at.

Choudry (2021) believes that intervention can come under three parts. The first part is the beginning of working with additional learning needs learners. The second step is to add extra work with targets that are specific to that age. The third step is to potentially add a teaching assistant or learning support assistant to help with those who need extra help. For interventions, I would use small groups and use different activities to aid them in their progression in their work and I would apply additional teaching if it were needed. I will use work that is age appropriate to increase learners' expectation but also their needs. I will use minor targets which will result in achieving the major target. If needed, I will provide extra support to the learners to carry out their work. 
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Appendices

	Date and Time, Year: It was in July at 9am.

	[bookmark: _Int_B5DCtGaO]Where and When: It is in a year four class who are doing work on comprehension and making inferences which comes under Language, Literacy and Comprehension. There are 23 learners, a teacher and a teaching assistant in the class. The class has one additional learning needs child with a visual impairment. The more capable learners are sitting on different tables than less capable learners. It was Year 4 at progression step 3.

	What happened: The learners were sitting by their desks and the teacher was completing the first exercise on making inferences and comprehension. The learners were participating by putting their hands up and reading what was on their whiteboard. Child A had her hand up and was chosen to answer a question set by the teacher. She read what she had written on the whiteboard, the child was praised for her findings of an inference that the teacher did not see. The teacher asked other learners to also read what they wrote on their whiteboard. Child A started to get fidgety, playing with her hair and yawning. After the first exercise was complete, the teacher moved onto the second exercise on inferences and wanted the learners to read the instructions from the board at the front of the classroom. Child A raised her hand again, the teacher had noticed that she had her hand raised, which resulted in the teacher praising and rewarding Child A with a dojo point for continual participation in the class. Even after being praised and rewarded for participating, Child A still put her hand up to read the instruction on the board.

The praise she earned via a dojo point for participating in class could have changed her behaviour to encourage her to keep learning and taking part. The continued participation by the child means that the learner wants to keep gaining rewards and her behaviour should be positive about learning. The learner’s behaviour showed that she was yawning and fidgeting with her hair which could mean that Child A was bored. The work that the teacher was presenting was not pushing the learner to her best ability.

	[bookmark: _Int_BsS6I1AN]Areas of possible exploration: Looking at behaviour management in the class and narrowing it down to operant conditioning where positive and negative reinforcement and punishment can change a learner’s behaviour in a positive manner. It also motivates learners to complete work or tasks the teachers set for them. 

An area to explore is Ambitious, Capable Learners from the four purposes to show the learner enjoys a challenge with regards to her work. She has built knowledge from previous lessons of inferences and comprehension to provide the answer that she has written. She has given her own views on the lesson from the ideas and concepts that have been given in the lesson. She likes to participate in the class which has resulted in her gaining a reward. 

	Notes: The back two tables are split by gender. The teacher was speaking Welsh and English to the class.



