2




 
[bookmark: _Hlk50305681]This study aims to discover the challenges faced with ASD .This case study takes places in the inner city of south wales and is based on a sixteen-year-old male being taught at a local authority maintained special school .
The school is comprised of 132 pupils aged between 3 and 19 years. Inside the school there is range of additional learning needs, those being autistic spectrum disorder, and many have
associated communication, behavioural and/or sensory difficulties. All pupils have a statement of special educational needs. Within the setting nearly all pupils have additional learning needs, which include physical, sensory, medical, emotional and behavioural difficulties. English is the dominant language to nearly all.
There are very few children from minority ethnic backgrounds within the school and 7% of the pupils have ‘looked-after child’ (LAC) status and around 40% of pupils are eligible to receive free school meals.
The purpose of this case study is to determine are ASD children are getting their needs met and examine the challenges faced with ASD within the school settings.
For the purpose of the case study the author will refer to the child as child A . Child A shares his class with six other pupils all male and all aged 16. The other members of the class suffer with disorders varying from Asperger’s syndrome ADHD, dyspraxia, and are all nonverbal.
Child A suffers with severe autism and lives at home as an only child with both mum and dad. Child A’s parents are extremely supportive (Action for children, 2020)and have a good relationship with the staff and teachers in school. Mum is more dominant in the decision-making process and in some instances, there has been a delay with decision making as senior leaders in the school are hesitant to go ahead without the approval of mum even though Dad has given the go ahead. 
There is a strong focus in the current SEND legislation on working in cooperation with parents and young people. Parents and young people should be fully involved in establishing and checking all plans.
The class maintains a particular emphasis on the social model and believes it is vital to remove any barriers that may be holding pupil A back. As  (Stanley, 2019) points out models that tend to make the biggest positive difference to the progress and experiences of children take a whole-family, holistic approach. 
It can be challenging and extremely tiring for the families caring for children with special needs. When you are a parent of a child who is sick or has special needs, your schedule is likely involves doctor's visits, therapy sessions, and then there is the exhaustion and endless worry.   (Hirsch, 2015) 
To further help support children outside the school the parents of pupil A access an outside agency Action for children who provides support to families. 
Action for children allows the parents to access respite care for children and young people in the area who have severe learning disabilities and complex needs. Young people can stay at the centre from the age of four years up to their eighteenth birthday, giving them a high-quality break from home and their families much needed rest. (Action for Children,2020)
At present the school has systems in place to ensure parents are fully engaged. Staff use a communication book which is sent home with the pupils daily and returned with key messages to help aid staff and parents. The School is looking to improve these connections further by updating to an online app where communication can be instant and more secure. 
Pupil A often becomes aggressive through frustrations and suffers bad episodes of self-harm these can extend to others if there are in his way at the time. 
Due to these violent outbursts all staff members within the class has received Management of Actual or Potential Aggression training. 
MAPA Training is Certified by BILD-ACT under the Restraint Reduction Training Standards. It Boosts staff confidence, knowing how to choose the least restrictive intervention. Improving organisational culture, creating an environment of empathy, compassion and respect. (Crisis Prevention Institute, 2020)
Pupils A’s anxiety are high and requires him to be seated away from pupils who tend to make loud a noises, with this in mind, the classroom is organised with consideration to child A’s anxiety’s, however the classroom is quite small and doesn’t always allow the amount of space that one ideally requires . Although an effort to make positioning adjustments are made, Pupil A has been placed near a computer as when he begins to struggle with the classroom noise, he will be gravitated towards this to calm himself down. 
The use of ear defenders is readily available when needed as certain noises can be a big trigger for his outbursts. 
Pupil A will communicate using sounds in a unique style and as a way of a reassurance he will want you to mimic them in exactly the same way, he will repeat the tune until you get his version correct. 
When undertaking group work pupil, A, finds it difficult to share his personal space with the rest of the class. He struggles with most activities set by the teacher and will only attempt them when supported. Pupil A displays some OCD type behaviours and can be very time limiting. He will suffer motor tics that can make him stuck during the day. It is important to allow extra times for this and to never rush him as this past behaviour has shown to lead to a later aggressive outburst. 
Pupil A is supported with a speech and language therapist and is often visited within the class to check progress and to offer extra aids to improve on communication with the teachers and pupils. The classroom environment can be busy and sometimes there is not enough time for the speech and language therapist to relay the information. On occasions new ideas for child A are suggested but due to the nature of the room the staff are not familiar enough with them to implement.
Pupil A uses the aid of a picture exchange communication system pecs books and the teachers regularly update visual aids for pupil A to let everyone know how he his feeling there are emotion cards to point if he is feeling. The PECS teaching protocol is based on B.F. Skinner’s book, Verbal Behaviour, and broad spectrum applied behaviour analysis. Specific prompting and reinforcement strategies that will lead to independent communication are used throughout the protocol. (Pyramid Educational Consultants, n.d.) Staff regularly use this for breakfast time and lunch however if the class were less demanding more time could be put into this method and used more frequently than currently. 
Studies show that staff must be consistent and regularly using the pecs system as (National proffessional development centre on ASD, 2010) states PECS training also can occur during more unstructured learning activities such as during free play or on the playground. Teachers and other classroom staff must be vigilant to ensure that PECS training takes place across daily routines and activities.
The staff in the class frequently update sources and discuss changes to make an inclusive setting for pupil A , developing stronger gateways to communication, speech and language therapy benefits him greatly. If funding would allow pupil A could benefit from a communication device. Provision for the pupils is a matter for the school. In addition to the governing body, the school’s head teacher and all other members of staff have important day-to-day responsibilities. (Special Educational Needs code of practice for Wales, 2004) 
There is a huge emphasis made on life skills at the school, getting the pupils outdoors in to the community plays a large part of their daily routines.
The school is has teamed up with several local projects in the area these include local parks to assist with litter picking and packing duties within a local factory. The author believes that supporting pupil A with life skills in becoming more independent, has really helped his self-esteem. As (Warnock, 1978)  shows us , It promotes the idea that these young people can do a specialization and have a space of social exchange. Having as fundamental purpose the development of its autonomy and independence. It’s important that they get the opportunity to try As 2020 states Teaching your child life skills and working with them to overcome barriers takes time. Let your child try things. 
A key service that supports  for pupil A is the access he has to an occupational therapist Occupational therapists (OTs) working together with children help them improve functional skills for everyday living in the areas of self-care, social skills, school work and leisure. Occupational therapists evaluate in the following areas: developmental play self-care and life skills fine motor skills, including handwriting, typing and recording work in class.
Occupational therapists can serve as a bridge between the health care system and the educational system. They bring knowledge of child development, anatomy and physiology and developmental disorders.Re
The Author trusts that the school does try its upmost to be an inclusive school.  There are Barriers which could be holding back the school from becoming yet more inclusive towards children with special educational needs. 
The study leaves me to believe that teachers and TA’s in the school do what they can to help all children including child A. Though, there are on occasions, barriers between the senior management, on information sharing or bias on occasions towards one parent. 
As Every child matters (2007 suggests we need to pay more attention to the critical relationships between children and their families and provide them with better support. We should recognise the vital role played by fathers as well as mothers.
The study shows the importance of having sufficient resources and aids for communication. It also demonstrates how crucial it is that teachers, teaching assistants and any persons working closely with pupil A receive the correct training with regards to safety and in the field of special education. 
The author notes that busy classrooms may be holding pupil A back, as meetings with professionals such as speech and language therapists, occupational therapists are usually held within  class times are not always the perfect base from which to share information. The study shows there is a willingness among all members of the school community to include children with special needs, the attitudes of teachers and all members of the school community contribute to making the school inclusive. The study shows that the school is  open to improving outdated methods of communication with parents and embracing change to further improve and build on relationships with one another.  The expectation is that schools will build on what are, in the majority of cases, great systems for working with parents to ensure that all parents know what is going on for the child and how well they are doing in school.
The study also shows that the attitudes of all members of staff in a school play a key role in the development process of including children with special educational needs. Teachers and all staff members need to be ready to include children with special needs. Published literature has illustrated how schools need to make changes to teaching techniques, materials and procedures in place to meet the requirements of all children.
Several agencies work with and alongside the school to support Child A and his parents, multi-agency working is key to early and effective identification of risk, improved information sharing, joint decision making and coordinated action (Department of education, 2014).
The small number of pupils in class to the high ratio of staff helps make learning more inclusive and tailored for each pupil, however, some classrooms can be small and limiting with the conditions that pupils suffer with ASD.
The main findings of this study I believe 
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