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Reflective Evaluation
My original plan for the micro teach was on the subject of facilitation. According to the Management Centre (2020) “Facilitation Skills will help participants to gain the confidence and skills to work effectively with groups to solve problems, make decisions, create new ideas, agree direction and plan action in a productive way.” This quote sums up why I chose this subject, as I believed it would enhance the learners’ facilitation skills, one of the many tools needed to be an effective teacher. My teaching strategy was to introduce simple SMART objectives using Blooms taxonomy, verbs such as Explain, Describe, Identify and Use. Muhammad, Pandhiani, and Iqbal, (2016, pp. 54-55) noted how mental skills (knowledge) in the cognitive domain will develop attitude/feelings in the affective domain and finally explores skills in the psychomotor domain. This was the intention of my chosen verbs, for the learners to achieve the objectives moving through each domain, simple to complex and finally demonstrating their skills and taking development from this. The session would have been very learner centred with activities such as board blast, group tasks and pair work. 
Unfortunately, due to the national crisis, that is COVID19, I was unable to deliver the session I had originally planned. However, I am fortunate to work in the field of training new trainers at Level 4 and therefore the facilitation session, that I have designed, will now be piloted on the next course we deliver.

The alternative micro teach I selected, was Teaching and Learning Approaches, Resources and Specialist delivery Techniques. This session was being delivered as part of the Level 4 Certificate in Education (CET), which I was delivering to police officers in order to qualify them to train new student police officers. This subject is very relevant to the role of the trainer and gives them important skills for them to carry out their role effectively.
To reflect on this micro teach I have decided to use Gibbs Reflective Cycle (1988). My reasoning is that I have only ever used the Experiential Learning Cycle (ELC) Gravells and Simpson (p172, 2014). Although Gibbs’ cycle may take me out of my comfort zone, I believe that it is a more detailed reflective model and will help me to analyse and reflect in more detail on my lesson. It will also ensure that rather than just consider development going forward I will write a more detailed and specific action plan.
Similarly, to the original session I had planned to deliver, I considered the Adult Learning Theory. Gravells and Simpson (p.71, 72, 2014) describe this theory, in simplicity. The Adult Learning Theory is a set of ideas about how adults learn new skills or information.  In 1984, Malcolm Knowles suggested four principles of adult learning, this has since been extended to six principles
1. Adults have a need to know why they should learn something. 
2. Adults have a deep need to be self-directing. Adults are goal oriented
3. Adults have a greater volume and different quality of experience than youth.
4. Adults become ready to learn when they experience in their life situations a need to know or be able to do in order to perform more effectively and satisfyingly.
5. Adults enter into a learning experience with a task-centred or problem-solving orientation to learning. 
6. Adults are motivated to learn by both extrinsic and intrinsic motivators.

When planning the learning strategy for this session I considered the sliding scale of Pedagogy to Andragogy. Pedagogy has its Greek reference to child (Ped) and adult (Andro), Agogos meaning to lead.  Although I understand that it makes more sense to start with a pedagogic approach and then lead to more andragogic, I was aware that this session was mid-way through a month’s course. When I considered the sliding scale, I would suggest that the learners had moved away from the pedagogic side, as they would have received more teacher led sessions at the beginning of the course. With this in mind, I decided that the session would be learner centred, and focus on the andragogic, rather than less appropriate pedagogic concept. I therefore planned to use group tasks, and board blasts as these approaches would cater for different learning styles and each element of the six principles. This approach is reflected in the assessor observation as Mark (assessor) stated, “There was a great deal of group work and interaction. There is therefore a strong andragogic element.” The learners also commented on the fact that they had been kept very busy during this session and would remember more because of the group tasks, this again addresses the andragogic approach and the principles as recognised by Knowles.
The resources planned to use for this session were mainly flip chart or white board for the group tasks. I had also designed a powerpoint to support the learning and appeal to the visual learner.
During the session I facilitated a discussion around dyslexia and the use of coloured pens on the white board. To illustrate my point I wrote the same word on the board using different coloured pens and asked the group which one was easiest to read and which one was the most difficult to read. They all agreed that the black pen was the easiest and green and red less easy to read. This use of resources was very effective, as it abled the learners to appreciate the impact on learners with dyslexia and how important it is to consider inclusive learning resources and approaches. 

UKPSF
[bookmark: _GoBack]K1: The Subject Material
V1: Respect individual learners and diverse learning communities. 


I felt confident when delivering this session, fortunately, I was aware of the preferred learning styles of the group, this being a mix of reflectors, theorists and pragmatists. With this in mind, also knowing my thoughts around the andragogic approach and in agreement with McGlynn and Kelly (2018 pp. 26-30) where they suggest that “Today, it is becoming increasingly important to teach students how to work productively in a small-group environment. Cooperative learning provides students the opportunity to teach and learn from each other in unexpected ways. Group work also teaches students to cooperate, compromise, and take individual responsibility-all valued traits in the professional world”, considering this quote, I was convinced that my choice of group work and cooperative learning, would cater for the learning styles of the learners within this group. 
As a result of the session, the group completed an individual task, at Level 4. The standard of their work was very good and I believe much of this is because of the teaching approaches’ being applicable to their learning styles. 
During the session, I was also conscious of the students’ retention to learning. Edgar Dale (1946) (eLearning industry 2017), introduced a model known as the Cone of Experience, suggesting that learner retention rates are higher when they are involved in the tasks, for example, through discussion, demonstration, teaching others or practicing. 
The first past of the session was a task on the Cone of Experience, and I was able to use this when debriefing the group tasks. I asked open question for the learners to identify how the tasks had impacted on their learning. One of the learners commented, “I can see now, why you got us out of our seats to do the task, it kept us interested and motivated”. The anticipated group tasks meant that the learners were discussing answers to the question, debating those answers and therefore coming to an agreed conclusion. This would also mean that the learners were more likely to remember what they had discussed and why they had reached their conclusion. If the session had been trainer led in lecture style, the learners would undoubtedly, as Dale suggested, remembered or learned a lot less. They could have made notes during the session but this would not confirm understanding and knowledge, and would likely be to the detriment of their learning and progression.
Once I had tasked the learners I stood back and observed them, I was conscious not to be intrusive or influence their discussion, unless I thought there was ambiguity that I could facilitate to draw out the learning.
The group tasks also ensured that each of the learners were involved in a cooperative approach, which is a really effective teaching strategy, again as suggested in the quote by McGlynn and Kelly (2018 pp. 26-30).
I feel that the session achieved the outcome I had planned for, the learners were very involved, and I felt knowledgeable in the subject. The assessment by Mark highlights that he observed a “superb teaching event”, which made me feel extremely proud.
UKPSF 
A1 Design and Plan learning activities and/or programmes of study
A4 Develop effective learning environments and approaches to student support and guidance

Prior to the session, I had discussed with my co trainer that I would take the lead, this was due to my previous experience, this was before I knew that Mark would be attending to observe. Putting the fact that Mark was observing me to one side, I have reflected on the point that I suggested I take the lead due to my previous knowledge and experience of this subject. In hindsight, I have questioned whether this was the right thing to do, and I don’t believe it was, purely because if I keep taking the lead on this session, my co-trainer is not being giving the opportunity to upskill in this area. The South Wales Police Quality Assurance Guidance [Appendix 1] states that as part of my role I should facilitate the development of trainers, assessors and IQAs, through observations, mentoring, coaching, assessment and Continuous Professional Development. In the debrief after the session, I discussed my thoughts with my co-trainer and we agreed that he will lead the session during the next course. 
I felt that the group task and discussions worked really well, it meant that the learners were doing most of the work and I was able to facilitate extra learning from their findings. This was due to my knowledge of the subject, which is an element of my core role as a trainer, as well as my confidence in my ability as a facilitator. Mark has noted, “Shairon delivered a highly effective lesson”. In comparison with my previous micro teach, where I did not feel as knowledgeable on the subject, this session was different. I felt far more knowledgeable and I believe this influenced my confidence in my delivery.
Although the group tasks worked very effectively, I feel that I could enhance the session more by using technology. I have recently received training in the use of an interactive Samsung flip board, this device connects, in real time, with the learners work laptop or mobile device (Samsung, 2020). This would have a cost and time saving, create a fun current learning environment, whilst still meeting the required objectives and criteria for the qualification. 
The tasks were effective methods of formative assessment, the summative assessment for this session will be demonstrated when the learners deliver their first micro teach, when they should plan to use effective teaching approaches and resources. According to Cope (1996, p.39) ‘The assessment task should be authentic and meaningful to the extent that it provokes thought and engages student’ interest’. I agree with this in its entirety, the tasks provoked thought and interest, however I strongly believe that the interactive tasks will raise the learners’ enthusiasm and motivation.”
UKPSF
K2: Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme.

In conclusion, I really feel that, overall, the session was a success. The feedback from the assessor and learners was positive, and supported my aim of the group tasks being an effective method of formative assessments. However, there are some aspects of the lesson that I would adapt to enhance the learning. I would need to do this without changing the aim or objectives of the session, as these are written in line with the criteria set by City and Guilds, who are the awarding body for the qualification. The Cone of Experience could easily be designed for the Samsung flip. The diagram could be prepared in advance and linked to the learners’ devices for them to complete individually, or, they could use the interactive board itself, which would raise energy levels, if they were low, and motivate learners. Petty describes that ‘motivation is crucial for learning’ (Petty, 2009, p.22), which is something I very much agree with. Motivation is generally intrinsic but can be influenced by extrinsic factors, such as the group tasks I facilitated. Using technology, as an external influence, and introducing a more competitive approach to the group tasks in the form of gaming or quizzes will increase energy, therefore motivate the learners even more, and possibly increase knowledge, understanding and skills. Although I have received training in the use of the Samsung flip, I am not very confident to use it without further knowledge, and would therefore need to seek further upskill and practice. Ironically, in comparison with the impact of my session, the training I received for the Samsung flip was trainer led, there was no opportunity to practice and therefore I have not remembered very much about the functions of the technology. In writing this reflection, it has confirmed my understanding of the teaching methods, how they influence retention to learning, and contribute to the andragogic approach.

Action Plan
My main goal after delivering this particular session is to embrace the idea of technology-based learning. If there is one thing that the COVID19 isolation has taught me, it is that we can adapt our teaching to be more technology based. That saying, I do strongly believe that there is a place for classroom based learning in certain subjects, for example diversity, as this area of knowledge often needs more facilitation for people to recognise their biases, you cannot explore thoughts and feelings remotely or by an online quiz. However, other areas that need to be facilitated but not in the affective domain of learning, (Petty, 2009, p.34, 413) could probably be 
This would link with the UK Professional Standards Framework (UKPSF)
A1: Design and plan learning activities and/or programmes of study
A4: Develop effective learning environments and approaches to student support and guidance
There are areas of this session, which would suit the technology based learning approach. I mentioned the Samsung flip at a method of delivery, but there are other online tools which can be used to support teaching and learning especially for evaluation purpose. As well as an effective cost implication, some learners would rather complete evaluation, if it were anonymous feedback, on line, as they can be more honest with their thoughts. However, the drawback for evaluation on line is that the trainer/teacher cannot explore this further with the learner, which may leave a gap in their learning. 
UKPSF 
K5: Methods for evaluating the effectiveness of teaching. 

For this session, I will analyse which areas I believe will best fit e-learning, and then discuss my ideas with colleagues. I intend promoting technology enhanced learning as explained by Crawley (p103, 2011) “we are living and working in a technologically advanced and information rich world”.  This book has a good section on technology methods in teaching, which I can use to build my case for exploring various ideas. 

UKPSF 
K4: The use and value of appropriate learning technologies. 

I am motivated to take the lead in researching and upskilling in the use of new technology and have already approached my line manager who fully supports this concept. I have agreed that, when confident, I will then train the trainer and upskill a range of trainers within the Learning and Development unit in my organisation.

UKPSF 
V2: Promote participation in higher education and equality of opportunity for learners. 
A4: Develop effective learning environments and approaches to student support and guidance. 

The resources are already in the department so there is no additional cost initially. I will need to manage my time to practice with the resources and gain confidence before I am able to deliver to my colleagues and use the resources to deliver elements of the next CET course.

My plan is to design the session using the interactive flip board and then pilot it with colleagues in order that I can evaluate it, and amend where necessary, before it is used for the course.

The next course is due to run in the New Year, although the date is yet to be confirmed. Therefore, even under the current climate of COVID19, I have realistic timescales as much of the initial work can be done remotely from home.

UKPSF 
V2: Promote participation in higher education and equality of opportunity for learners. 
V4: Acknowledge the wider context in which higher education operates recognising the implications for professional practice. 
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