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This essay will discuss the effectiveness of the areas of learning used in our current Key Stage 2 (KS2) curriculum. Also, a cross curricular approach to lessons and its effectiveness including for and against arguments. Finally, looking at how the four purposes that Donaldson proposed can be integrated into children’s learning. I have chosen Africa as a theme for a KS2 year 4 class. I researched the topics that children learn in key stage 2 and I thought Africa would be really interesting as there are many cross-curricular activities that can be done.
In our current key stage 2 curriculum we have subject based learning where children are taught specific subjects individually. However, Donaldson believes that we should be moving away from subject-based learning and moving onto the approach which looks at areas of learning. In Successful Futures, Donaldson reports that by teaching through areas of learning helps to introduce a sense of “continuity in primary education” (Donaldson, 2015, p15). As a result, the continuity within children’s education will help them to make links between their work and therefore develop their learning further, perhaps at a higher level. The six areas of learning for KS2 are Expressive Arts including art, drama and dance, Health and Wellbeing including physical education and PSE. Humanities including History, Geography and RE, Languages, Literacy and Communication which includes English, Welsh and any other languages. Science and Technology including Design and Technology and Numeracy.
‘Cross Curricular’ is a term used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject (Barnes, 2007). Therefore, a cross curricular approach is not teaching children by subjects individually but still making connections using key concepts and learning processes through a particular theme. There are important purposes of teaching in a cross curricular way as it can “motivate and encourage pupils’ learning in a sympathetic way in conjunction with their wider life experiences”. Also, it can “provide active and experiential learning for pupils” in which they can identify on similarities and differences between individual subjects to make links and develop further knowledge. (Savage, 2010).  If a cross curricular approach is used effectively children can adapt and apply it to their everyday life. Cross-curricular teaching also comes with disadvantages. It is important that when teaching cross-curricular through a theme that the learning is planned for to ensure that the teaching does not go off track. It must be balanced out and must provide opportunities for children which also meet their curriculum skills. 
Before the cross curricular approach was introduced, there were alternative methods used such as the ‘project method’. This was used in the 1930’s and consisted of the children deciding what they wanted to learn, using key questions and then used ways to find out what they wanted to know. It was suggested in the Plowden Report (1967) that to help teach the curriculum in a cross curricular approach, teaching and learning should be based around one theme. It is believed that subject teaching “may have served the purpose for older generations” however, “it does not meet the deeper learning needs of students today and tomorrow” (Johnson, 2014) In terms of the rationale, it is important that new teachers are aware of the importance of cross curricular and become well informed and knowledgeable of the cross curricular approach. This ensures that teachers can deliver cross curricular lessons appropriately.
Cross curricular teaching can be planned for in a variety of ways to help deliver cross curricular activities. Firstly, a theme or story or perhaps a visit to somewhere can be used to create different activities which are cross curricular. Furthermore, a key concept such as movement and energy can be used as a baseline for a term of work. Children’s cross curricular learning can be led by a key question they come up with to guide their learning such as Who? What? Why? In addition, it can be as simple as pairing up subjects or connecting basic skills which can be used in all subjects such as literacy, numeracy and thinking. “Thompson suggests that topics should be thought of a thread through which subjects are held together like beads of a necklace” therefore, “some of the beads (i.e. subject contributions) will be bigger than others”. (Grigg and Hughes, 2012) This means that core subjects such as maths and English may be taught more rather than a subject such as Geography. However, this does not mean that they cannot be used in a cross curricular way by combining them in one activity. 
To be able to deliver good cross-curricular teaching the teacher must have good knowledge and understanding of each subject to provide accurate knowledge to pupils. Teachers must also understand that a cross-curricular approach is about identifying pupils’ interests and ideas so that teaching doesn’t become too repetitive or uninteresting for them. Through this, children are then taught important knowledge from the curriculum but also their interests are being acknowledged. 
As with a lot of discussions regarding Education, there are for and against arguments for a cross curricular approach. Some for arguments for a cross curricular approach are that a cross curricular approach can benefit children as their learning takes place in ‘real’ contexts which makes it more relevant to them. Also, it “makes the curriculum more manageable” and gives “opportunities for a more creative curriculum, tailored to the interests and needs of pupils” (Grigg and Hughes, 2012, p48). As a result, teaching the curriculum can be done easily as more than one area of learning can be covered at one time and this makes it more creative for pupils. However, people are against it because it’s “challenging to ensure progression and assessment of subject skills” and also “theme-based work is not always properly marked, and comments are not subject specific enough” (Grigg and Hughes, 2012, p48). This suggests that without subject teaching children are at a disadvantage. Teachers find it difficult to track progress of pupils and assess their subject skills when a cross curricular approach is used as there are many different subjects taught during lessons.
During research Barnes did, he found that there were six different cross curricular approaches. These cross curricular approaches are tokenistic, hierarchical, multidisciplinary, interdisciplinary, opportunistic and double focus. “Hierarchical cross curricular learning occurs when ideas from one subject are used to enhance learning in another”. The overall aim of this approach is for learning in one core subject such as English or Maths to be enhanced by a non-core subject perhaps art (Barnes, 2014, p272). The opportunistic approach is child led. It is based upon an experience such as a school visit which is shared between a teacher and a class and used as the stimulus to their cross curricular learning. The children will be asked what they want to find out and how they are going to do that. The children are more likely to be engaged in this type of learning because it is about what they want to find out and are finding out themselves and this approach also uses “children’s natural curiosity” (Barnes, 2014, p273).  The Multidisciplinary approach is based upon two subjects which are taught equally as much through one experience that the children may have had. The approach aims to “use a single stimulus for two distinct purposes” (Barnes, 2014, p273). However, it isn’t necessary that the two subjects have any relation and the learning can be separate from each subject. Barnes suggests that “it is important for the teacher to name the subject chosen and to make children aware of the new learning that has occurred” (Barnes, 2014, p273).
My first cross curricular activity based on Africa is about Fair Trade. There are many resources available on the Fair-Trade website which can help to engage children in learning about what Fair Trade is and how it works. One lesson could be based on ‘Kenyan Coffee’. Children will be given the opportunity to read hand outs and research using iPad’s and books about Kenyan coffee and how it is related to Fair Trade. There is a Fair-Trade worksheet for children to fill in the gaps in the sentences. Looking for key words within the text should help the children to find the answer. This will help to show what they have learnt through their research about the Fair-Trade Kenyan coffee during the lesson. In terms of the cross curricular approach, there is more than one area of learning covered. Firstly, humanities as studying Africa is Geography. Also, Wealth and Poverty within ESDGC as learning that making Kenyan coffee is how people earn money to live and provide for their families. During this task, children are given the opportunity to develop the literacy skill “Scan for specific information using a variety of features in texts” and also children can “skim to gain the gist of a text or the main idea in a chapter” (Welsh Government, 2014) In Donaldson’s report, he has four purposes which he wants teachers to aim to develop within the children they teach. During this activity, the purpose focused on is “Ethical, informed citizens of Wales and the world” (Donaldson, 2015, p29). These individuals are being developed in this way as they are exploring a different country and culture.
Based on the theme Africa, African art and African patterns can be studied. Children can use books, the internet to guide them on what African art looks like and different African patterns. Children will have the opportunity to create their own piece of art by either copying an image or using images for inspiration to create their own African pattern. Children will be able to use a variety of materials and techniques to create their piece. Children will be guided by a teacher to leave a border around the outside of their work so that they can write words down to describe African patterns and how it makes them feel. Overall, the area of learning being covered is expressive arts. The skills from the curriculum being achieved are “describe and make comparisons between their own work and that of others” and they should also select and record from observation and imagination” (Welsh Government, 2008). By giving the children opportunity to describe their thoughts and feelings, Health and Wellbeing is also covered. PSE is being looked at as children can describe how something makes them feel and they are able to express themselves individually. In following lessons, this activity could be developed by looking at art by Welsh artists, making comparisons between their African patterns and Welsh art. As a result, Y Cwricwlwm Cymreig is covered as children will explore their own culture and art which was made here in Wales. The children can also develop in becoming “enterprising, creative contributors”. Children can do this as they “express emotions and ideas through different media” (Donaldson, 2015), this one being through art.
A third activity is based on the Sahara Desert. The activity is looking at the animals that live in the Sahara Desert and their adaptions. There will be a teacher led part to the lesson where children learn about what adaptions are and why animals have them. During the main activity the children will have with fact sheets about several animals from the desert. Children should “select and use information and ideas from texts” and also “accurately identify the main points and supporting information in texts” (Welsh Government, 2014) to identify the most important facts about the animals and their adaptions. On the iPad pupils should use the J25 app available on Hwb to type up 4 facts about an animal they have read about. The pupils will be provided with a success criteria such as change colour, font and size of the writing and finally add a picture of the animal to complete their work. The pupils should do this for as many animals as they can within the session. This can be developed in further lessons by looking at plants in the Sahara Desert and then comparing with our local area. During this, children are studying Science and looking at “the environmental factors that affect what grows and lives in those two environments” (Welsh Government, 2008). Pupils are also adopting the DCF framework in this activity as they “modify and present a range of text, image, sound, animation and video for selected purposes” (Welsh Government, 2016) as they create different styled text and include images. Pupils also become “ambitious, capable learners” as they “use digital technologies creatively to communicate, find and analyse information” (Donaldson, 2015)
To conclude, the cross curricular approach is becoming more beneficial for our pupils and teachers as it develops learning further and teachers can meet the curriculum in many different subjects at one time. It is important that teachers plan thoroughly for cross curricular lessons and have good knowledge about what they teach to provide the best lessons. Teachers will use the cross curricular approaches as they can when they know what approach best suits their pupils to support them in their learning. Cross curricular learning most definitely helps children to link learning along with experiences to develop their understanding further and adapt it to their lives.
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