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2. Consent letter
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Dear Parent/Guardian, 
Your child’s school is a partner with Yr Athrofa at University of Wales Trinity Saint David in Carmarthen and Swansea. This school offers placements to students who are learning to be teachers. 
The student-teacher in your child’s class has been given the task of planning, teaching and evaluating one lesson so that he/she can develop specific strategies to improve their own teaching. As part of this, student-teachers will be observing the children’s responses and asking some pupils their views on parts of the lesson. This is designed to inform students’ own practice and support children’s learning. 
Any information collected would remain confidential, and both the school and the children would remain anonymous in work produced. The work undertaken would be in line with the University’s ethical guidelines. If, at any time, your child does not want to share ideas, they would not be required to do so. 
If you are happy for your child to contribute to the project, please complete the parental consent form below and return directly to the school as soon as possible. If you are interested in the outcome of this project or if you have any questions, please contact the University Partnership Office - partnership@uwtsd.ac.uk. 
Yours faithfully, 
Catherine Morgan
Module lead – The Enquiring Teacher 
_____________________________________________________________________________________________ 
As Parent/Guardian of................................................................................ (pupil name), I do / do not give consent (please delete) for my child to take part in this project. 
Signed........................................................................................(Parent/Guardian). Date............................................................... 
3. Assent Form
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4. Lesson Plan
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5. Information for Teachers

Research Title: How can we encourage engagement through the use of Dojo points as a reward in the Foundation Phase?

When: Wednesday 20th February & Thursday 21st February

Focus: If children seeing Dojo points being rewarded to other children who are engaged and awarded to themselves encourage their engagement/involvement within the lesson.

Participants: Focus on 3 target children (from different groups if possible), 2 x whole class lessons and Students, Abigail Murray and Emily Sheridan.

Consent/Assent: Consent forms to hand out to parents which they need to sign and return. Children to colour in happy smiley face or sad smiley face (to show they would like to participate)

What is involved: A Lesson Study – lesson will be taught, the other person will observe and make notes throughout lesson and then there will be audio recorded semi-structured interviews held with ourselves and our 3 target children afterwards (will need a quiet area for this). This will be carried out for each lesson – twice.

6. Information for Children
Myself and Miss (insert other person’s name here) are doing some work for our teachers in University, similar to the work you do for (insert class teacher’s name here) but we would like your help.
We will be having a normal lesson one day, but we will tell you when before we do it, but Miss (insert other person’s name here) will be in here watching our lesson, which is a little bit different to our usual lessons. But Miss (insert other person’s name here) will just be here to see how many Dojo points I give our class and if they work well in our class. So if you like having them and when I give them to you.
Then, after the lesson, we will all be sitting down together, me, Child A, Child B, Child C and Miss (insert other person’s name here) and having a bit of a chat about the lesson.
But don’t worry, it’s not really serious or scary, we just want to know what you think about the lesson and any Dojo points you may have been given in that lesson.
If you don’t want to take part then that is fine, it’s no problem whatsoever, we are not forcing anyone. If you decide on the day that you don’t want to take part then, that’s fine too, we will double check with you before if you do still want to take part. Don’t worry if you’re scared that anyone will find out what you say about Dojo points or the lesson when we ask you some questions afterwards, even if you didn’t like something, it will just be kept between myself and Miss (insert other person’s name here). Not even (insert class teacher’s name here) will know what you tell us, ok?
Do you understand this? Do you have any questions you would like to ask about anything we’ve just talked to you about?
Here is a colouring sheet with two smiley faces on it, one sad one and one happy one. If you would like to take part then colour in the happy smiley face, of you don’t want to take part, then that’s fine too, colour in the sad smiley face. Myself and Miss (insert other person’s name here) are now going to leave you with the colouring so you can have a little think, but if you do think of any other questions, don’t be afraid to call us over and ask us. You can colour in the smiley face you want to when you’re ready, take as much time as you need.


7. Observation Table – Dojo’s Earned LS1

	Dojo Points Awarded
	Child A
	Child B

	Child C


	Introduction
	

1


	

0
	

0

	Observed another child
	

1
	

1
	

1

	Main Activity
	

2
	

0
	

1

	Observed another child
	

2
	

0
	

2

	Plenary
	

0
	

0
	

0

	Observed another child
	

1
	

1
	

0












8. Observation table - involvement child A

	Development of lesson
	Involvement and level
	Signals

	Introduction
	4 - High
	Positive 
· Eye contact
· Following PowerPoint
· Hand up to answer question
· Kneeling with hand up once observed another child receiving Dojo

	
	
	Negative
· Looked around at other children

	Main activity
	3 - Moderate
	Positive
· Stayed sitting on stool at computer
· Looked at screen for prolonged periods of time
· Stayed on laptop longer than anyone else in group
· Moved up to next level
· Did over 90 questions on game
· Received 2 Dojo points
· Asked ‘Can I have like, 3 Dojos if I stay on ICT until the end of the lesson?’

	
	
	Negative
· Did chat to partner
· Looked around room to see what others were doing
· Chatted to the pair sitting next to her and her partner
· Started playing with partner’s hair
· Started talking to child from other group

	Plenary


	4 - High
	Positive
· Helped other children tidy up
· Sat at the front
· Hand up to answer question
· Eye contact
· Followed ppt
· Keen to answer question – hand up high, waving it around
· Sat up straight once observed a Dojo being awarded

	
	
	Negative
· N/A



9. Observation table - involvement child B
	Development of lesson
	Involvement and level
	Signals

	Introduction
	3 - Moderate
	Positive
· Eye contact
· Hand up to answer question
· Following PowerPoint
· Kneeling with hand up once observed another child receiving Dojo

	
	
	Negative
· Made eye contact with observer
· Looked around to see what others were doing
· Turned around to chat with other pupils

	Main activity
	3 - Moderate
	Positive
· Participated in practical tasks within activity
· Worked with other children
· Asked could she carry on doing task at the end of the lesson
· Asked ‘Do I get a Dojo?’

	
	
	Negative
· Tried talking to observer (several tines)
· Argued with partner
· Looked around to see what others were doing
· Wanted to feel a toy another child had mid-activity

	Plenary





	3 - Moderate
	Positive
· Asked to continue with task during plenary
· Continued to do independent task until last minute possible

	
	
	Negative
· Did not sit on carpet









10. Observation table - involvement child C

	Development of lesson
	Involvement and level
	Signals

	Introduction
	5 – Extremely high
	Positive
· Sitting at front of classroom
· Eye contact
· Followed PowerPoint
· Hand up to answer question

	
	
	Negative
· Looked around at other pupils

	Main activity
	4 - High
	Positive
· Eye contact with teacher
· Looked at worksheet for prolonged periods of time
· Quiet
· Sat quietly with another child to do other activity after worksheet was complete
· Did not mix with other children during teacher activity

	
	
	Negative
· Looked around to see what others were doing
· Chatted to some children at the end
· Started to wander around room towards end

	Plenary




	3 - Moderate



	Positive
· Helped tidy up iPads as requested by teacher
· Looked at PowerPoint a few times

	
	
	Negative
· Did not sit on carpet















11. Observation table – tick if observed

Introduction
	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	


	
	

	2) Frequently interrupted activity
	


	
	

	3) Mainly continuous activity
	


	

	

	4) Continuous activity with intense moments
	



	
	

	5) Sustained intense activity
	



	
	




Main Activity
	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	


	
	

	2) Frequently interrupted activity
	


	
	

	3) Mainly continuous activity
	


	


	



	4) Continuous activity with intense moments
	


	
	



	5) Sustained intense activity
	


	
	




Plenary

	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	


	
	

	2) Frequently interrupted activity
	


	
	

	3) Mainly continuous activity
	


	


	



	4) Continuous activity with intense moments
	



	
	

	5) Sustained intense activity
	


	
	



12. Semi structured interviews questions
· What do you think about (the lesson subject in question)?
· What did you think about today’s lesson?
· Did you enjoy the lesson?
· What did you learn about in the lesson?
· What was your favourite thing we did today in the lesson?
· Was there anything you didn’t like about the lesson?
· What didn’t you like about today’s lesson?
· Were you given any Dojo points in the lesson?
· Why did you have a Dojo/those Dojos?
· Do you like having Dojo points?
·  Do you get Dojo points in other lessons?
·  How do you feel about today’s lesson? Show me with your thumbs. (Thumbs up/down/middle technique).

13. Interview 1 

	E.S:
	Right so now we’re going to ask you some questions, but just about the lesson today, if you had Dojo points or anything, ok? So, shall we get started? We’ll take it in turns so that we’ll have chance to speak. So if we start with maybe Child B and go this way. Is that ok? So, what do you think about the lesson today? What do you think about it Child B?


	Child B:
	Good.

	E.S:
	Good? Why was it good?

	Child B:
	Because…

	E.S:
	What did you like about it?

	Child B:
	Don’t know. I liked my activity.

	E.S:
	Ok, and what do you think about Maths? Maths in general, do you like it?

	Child B:
	Yes, yes.

	E.S:
	You do? Is Maths your favourite subject or do you just like it?

	Child B:
	It’s my favourite subject.

	E.S: 
	Oh it is? Interesting.

	Child A:
	And mine is.

	E.S:
	And it’s yours is it Child A? It’s your favourite subject as well?

	Child A:
	Yes.

	E.S:
	Ok, and what did you think about the lesson today?

	Child A:
	Good.

	E.S:
	And what did you like about it?

	Child A:
	Because we got to go on the computers.

	E.S:
	So you liked being on the computers?

	Child A:
	It was fun.

	A.M:
	Oh good.

	E.S: 
	It was fun, was it?

	Child A:
	Yes.

	E.S:
	Good! And what about you Child C?

	Child C:
	It was fun writing all the answers about the clocks.

	E.S:
	So you liked writing the answers about the clocks. And what do you think of Maths? Do you like Maths?

	Child C:
	I like it.

	E.S:
	When Miss Sheridan was in school, Miss Sheridan didn’t like Maths, she wasn’t very good at Maths.

	Child B:
	We are!

	Child A:
	Yes, we are.

	Child C:
	I like some Maths.

	E.S:
	Yes?

	Child C: 
	I like doing sums.

	A.M:
	You like sums, do you?

	Child C:
	Yes

	Child B:
	I like counting in twos!

	Child A:
	To 50

	A.M:
	We do that before Maths sometimes

	Child B:
	Or to 105.

	A.M:
	To 105?

	Child B:
	Yeah.

	A.M:
	That’s not a 2 is it? On the end?

	Child B:
	*Laughs*

	E.S:
	So you did enjoy the lesson today, did you? If you didn’t, it’s fine, you can say, it doesn’t matter. We just want to know so we can do better Maths lessons next time.

	Child B:
	Yes.

	Child C:
	*Nods head*

	Child A:
	I got to go on a game!

	E.S:
	Ok. So, Miss Murray, would you like to ask a question?

	A.M:
	Ok, what did you learn about in this lesson?

	Child B:
	We learnt about Chinese New Year.

	A.M:
	In this lesson?!

	E.S:
	In this lesson?! *Laughs*

	Child C:
	No, I know. We learnt about time.

	Child A:
	Clocks!

	E.S:
	Anything in particular or just about time?

	Child A:
	Time and clocks.

	Child B:
	I liked when you were challenging us.

	A.M:
	Oh, you liked the independent task when you had to do the activities, did you?

	Child B:
	Yeah! Yeah!

	A.M:
	And you had to estimate?

	Child B:
	Yes.

	A.M:
	Ok. And what was your favourite thing we did in the lesson, Child C?

	Child C:
	Umm…

	A.M:
	Did you like the start, the end, or the activity you did?

	Child C:
	I liked the activity I did.

	A.M:
	The activity you did, was it?

	Child A:
	I liked the start and the end.

	A.M:
	When I asked you questions on the carpet, was it?

	Child A:
	Yes.

	Child B:
	I liked the activity, the start and the end.

	A.M:
	You liked it all did you, Child B?

	Child B:
	Yep.

	E.S:
	Mm, interesting…

	Child B:
	I love school!

	A.M:
	Aw, that’s good.

	E.S:
	So was there anything you didn’t like about the lesson? Was there anything you thought, ‘hmm, I wish this was a little different’?

	Child B:
	No!

	Child C:
	No.

	Child A:
	It was quite hard.

	A.M:
	What did you find hard?

	Child A:
	It was like, some of the questions.

	Child B:
	It was nice! It was nice!

	A.M:
	Some of the questions?

	Child A:
	Yes, some of the questions on the computer was a bit hard for me.

	E.S:
	Some of the questions on the ICT were hard, were they?

	Child A:
	*Nods head*

	Child B:
	It was nice!

	E.S:
	Ok, so what do you think Child B? Did you find your activity hard? Because you were still finishing it off at the end of the lesson, so do you think you would need a bit more time to do it next time or?

	Child B:
	Yeah.

	E.S:
	Did you find it a little bit hard to get it all done in the lesson? Because there was a lot to do, wasn’t there?

	Child B:
	Yes.

	E.S:
	Ok, so was anyone here given any Dojo points in today’s lesson?

	Child A:
	Me!

	E.S:
	Child A? How many?

	Child A:
	3

	E.S:
	3? And what did you have them for?

	Child A:
	On the computer. Because I done good work on the computer.

	E.S:
	Great. Child C, did you have any Dojo points today?

	Child C:
	I had 1 for completing my challenge passport. And another one for… I don’t know, just, trying hard.

	A.M:
	Was it because you were on the carpet and you answered a question?

	Child C:
	Um, I think so.

	E.S:
	Yes? Ok. And Child B, did you have any Dojo points this lesson?

	Child B:
	Yes, on the clock.

	A.M:
	Answering a question on the clock on the carpet?

	Child B:
	Yes.

	E.S:
	At the start of the lesson, was it?

	Child B:
	Yes.

	E.S:
	Ok. Do you like having Dojo points?

	Child B:
	Yes!

	Child C:
	Yes.

	E.S:
	You do?

	Child B:
	Yes!

	Child A:
	*Nods head*

	E.S:
	And why do you like having them?

	Child B:
	Because when we move, we have a surprise.

	E.S:
	Oh, so you get a surprise?

	Child B:
	Whoever’s got the most Dojos.

	Child A:
	They go to Go Wild.

	E.S:
	Go Wild you go to?

	Child A & Child B:
	Yeah!

	E.S:
	Oh cool. Anything to say Child C:

	Child C:
	Umm…

	Child B:
	And I like when we have 100.

	Child A:
	I like that the surprise is that we get to go to Go Wild.

	A.M:
	What do you like about having Dojos Child C?

	Child C:
	I like the surprise at the end of it.

	E.S:
	So you like the reward at the end of it?

	Child C:
	And to make the teachers happy that I did the work.

	A.M:
	Oh so you like doing the work to make the teachers happy, do you?

	Child C:
	*Nods head*

	Child B:
	I like making teachers happy too.

	E.S:
	Oh, there’s nice.

	A.M:
	It is nice.

	E.S:
	And do you get Dojo points in other lessons?

	Child B:
	Sometimes.

	Child A:
	Yeah, sometimes.

	Child C:
	But we haven’t had them in a long time.

	A.M:
	You haven’t had them in a long time?

	Child C & Child A:
	No.

	Child B:
	Sometimes I complete levels on Lexia and I have them then.

	Child A:
	*Laughs*

	E.S:
	I see. Ok, so, how do you feel about today’s lesson overall? Show me with your thumbs. Thumbs up if you really liked it, thumbs in the middle if you thought it was ok but there were some things you wished were a little different and thumbs down if you didn’t really like today’s lesson.

	A.M:
	So what are you giving Child B?

	Child B:
	Thumbs up!

	E.S:
	Child C?

	Child C:
	Thumbs up.

	A.M:
	And Child A?

	Child A:
	Thumbs up.

	E.S:
	Lots of thumbs up!

	A.M:
	Oh, excellent.

	Child B:
	One zillion thumbs up!

	E.S:
	Oh fab. Well thank you very much for taking part in our lesson and speaking to us after.

	A.M:
	Yes, thank you very much!



14. Interview 2 

	ES
	It won't be going anywhere. We will just going to use it so that we can write up some of your answers and maybe writing about to our teachers how the lesson went. Is that okay? 

	Child B
	Yeah. 

	ES
	Okay. So we're going to start asking some questions, we'll go around now so you've all got a chance to speak. Is that okay?. 

	Child A
	Yeah. 

	ES
	Okay. 

	AM
	What did you think about that lesson? Did you like the lesson? What do you think about it? 

	ES
	Doesn't matter if you didn’t like it, you can say it it's fine.

	Child B
	I liked it. 

	AM
	You liked it Child B? 

	Child A
	I liked it. 

	Child C
	I liked it. 

	AM
	All three of you liked it? 

	Child B
	Yeah, all three of us. 

	AM
	So do you like maths? 

	Child B
	Yeah. 

	Child A
	Yeah. 

	Child C
	Yeah. 

	AM
	What do you think about maths Child C? 

	Child C
	Don't know. 

	AM
	You don't know? 

	ES
	When Miss Sheridan was in school she didn't like maths very much. 

	Child B
	Did you actually?

	ES
	No I didn't. I found it really hard work, even now I'm still working on it now. I didn't like maths very much when I was in school. Did you Miss Murray? 

	AM
	I was half and half I was, because I liked it but then sometimes it was hard. Isn't it? 

	ES
	What do you think guys? 

	Child B
	It was quite hard. 

	Child A
	Yeah. 

	Child C
	Yeah. 

	ES
	Did you like it or did you think it was a bit hard sometimes. 

	Child A
	A bit hard. 

	Child B
	It's a little bit hard sometimes.

	ES
	It can be can't it?

	Child B
	like in time it is hard. 

	ES
	it can be hard cant it? 

	Child C
	it can be easy. 

	Child B
	It's quite easy.

	ES
	It can be hard at the start cant it but once you practice it it isnt so bad is it? So, Did you enjoy todays lesson? 

	Child A
	Yeah. 

	Child C
	Yeah. 

	Child B
	Yeah. 

	ES
	You did? What did you think about it? If you dont like it its fine. you can tell me because i want to make sure i do lessons that you do enjoyin the future. Do what did you think of todays lesson what did you think? 

	Child C
	Nothing 

	ES
	What were you doing Child A? You and Child B were working with me weren't you? 

	Child A
	Yeah, Guessing the numbers 

	ES
	What did you think about the time and reading the clocks?

	Child B
	Umm, it was really helpful

	ES
	You found it helpful?

	Child C
	Good.

	ES
	Good?

	Child B
	It was good to tell the time.

	ES
	You two were good at it weren’t you?

	Child A
	Yeah.

	Child B
	Yeah, you kept on telling us you wanted steam out of our pencils.

	ES
	I did, I said I wanted you to work so much and so hard I wanted to see steam coming off them. 

	Child B
	Yeah

	ES
	I did

	Child B
	And I was wondering steam? How can we get the out of our pencils.

	ES
	What about you Child C what were you doing? You were doing ICT weren’t you?

	Child C
	Yes

	ES
	What did you think of the game? Did you like it? Did you think it was a bit boring? What did you think?

	Child C
	Good

	ES
	You liked it? Do you think you understand time a bit better now? Yeah?

	Child C
	*Nodding*

	AM
	What was your favourite thing you did in the lesson?

	Child B
	Umm, writing.

	AM
	You enjoyed writing the numbers and the times did you?

	ES
	Child A what did you like? The whole lesson so it could be the start the middles or?

	Child A
	I liked that one with the bean bags.

	AM
	You liked the independent did you?

	Child A
	Yeah

	ES
	What about what you did today? You worked with me didn’t you? So did you maybe like what we did at the start with the game on the board or theworksheet when we had to read the clock?

	Child A
	I liked when we did the clocks

	ES
	So you liked reading the clocks? Ok.

	Child B
	So you like reading.

	ES
	So Child B likes writing, Child A likes reading and what does Child C like?

	Child C
	I liked guessing the numbers 

	ES
	So you liked the actual game did you? You thought it was ok? Would you play the game again if I gave it to you? Would you be ok with playing it again?

	Child C
	*Nodding*

	ES
	OK, so was there anything that you didn’t like about the lesson today? Was there anything that you didn’t like and you thought was a bit boring or a bit hard? 

	AM
	Think about the middle, the end and the start parts of the lesson.

	Child A
	Sitting on the carpet too long for the end

	ES
	You though you were sitting on the carpet too long in the end you said was it? 

	Child B
	Yeah that’s quite boring.

	ES
	The end bit where you sit on the carpet is it? What about you Child C?

	Child C
	Sitting on the carpet

	AM
	What part? The start or the end?

	Child C
	The end

	ES
	So you don’t mind it at the start but you get a bit bored by the end is it?

	Child C
	*Nodding*

	Child B
	It just takes hours.

	ES
	Yeah, it feels like that sometimes doesn’t it? So were any of you given any dojo points throughout todays lesson?

	Child B
	I did I think

	ES
	When did you have one child B?

	Child B
	When we was working.

	ES
	You did, I gave you one because you were working because you were on task and you were working hard. OK Child C, when did I give you one?

	Child C
	When we, when I pressed the button on the white board.

	ES
	When you answered the question on the board correctly at the end. What about you Child A when did I give you a dojo?

	Child A
	You haven’t. 

	ES
	Oh so you haven’t had a dojo today?

	Child A
	No.

	ES
	That’s ok that’s fine. 

	AM
	So do you like having dojos? Do you like having them Child B?

	Child B
	Yeah

	ES
	Why do you like having them?

	Child B
	I don’t know, I just like them.

	AM
	What happens if you get dojos?

	Child A
	You’ve been good.

	ES
	So you like knowing when you’ve been good?

	Child A
	Yes

	Child B
	Yes

	ES
	So you know if you collect the most dojo points what do you get in your class? What do you get?

	Child B
	Nothing.

	Child C
	Chocolate

	Child B
	No we don’t, we get nothing. 

	ES 
	So you like knowing you’ve been good. 

	AM
	So you like just having the most points do you?

	ES
	What about you Child A? Why do you like it? Do you have dojo points? 

	Child A
	Yeah

	ES
	You do? Why do you like having dojo points?

	Child A
	Because you know you did good then

	ES
	So you know you’ve been good again? What about you Child C? Do you like having them?

	Child C
	*nodding*

	ES
	You do as well? Why do you like having them?

	Child C
	Because um, we know we be good. 

	Child B
	Oh that’s the just same one as we said.

	ES
	Oh do you know when I was in school we had something similar to dojo points and I used to like that we would have a reward at the end of it because if you had the most points at the end of it you used to have something fun, you either used to do something fun or have a little surprise.

	Child C
	Chocolate

	ES
	Do you have anything like that in the school?

	Child B
	No, we have had it at times downstairs. 

	Child C
	Yeah, Shaun the sheep 

	Child B
	Yeah, Shaun the sheep. 

	ES
	But it wasn’t in year 2 was it?

	ALL
	No 

	ES
	Do you get dojo points in other lessons in school?

	Child A
	Yeah

	Child C
	Yeah

	Child B
	Yeah, we do Dojo lottery.

	Child C
	But not in nursery or reception.

	ES
	Oh right, so you do dojo lottery. What other lessons do you have dojos in in year 2?

	Child C
	If we be good

	ES
	In any lesson?

	AM
	In all lessons is it? 

	Child A
	If we be good

	Child B
	And if you be helpful

	Child C
	And if you be kind

	ES
	If you be helpful and kind? So you do have them in our other lessons. OK so show me with your thumbs now like I asked at the end of the maths lesson. Show me with your thumbs what you think about the lesson? If you think you did really enjoy it then put your thumbs up, if its in the middle you think I did enjoy it but it was a little boring on times or if you didn’t like it put your thumbs down so that I know for next time how I can make lessons better.

	AM
	With your thumbs

	Child C
	*Thumb in middle*

	ES 
	Why are you in the middle Child C? Was it because of the carpet?

	Child C
	Because it was umm, it was a little bit hard. 

	ES
	Oh so it was a little bit hard? That’s why you’re in the middle is it? Ok Child A where did you have your thumbs? Up, in the middle or down?

	Child A
	*Thumbs up*

	ES
	Up? Why did you have your thumbs up?

	Child A
	Because it, the lesson was real good. 

	ES
	So you really liked the lesson today did you? Ok. What about you Child B? 

	Child B
	Thumbs up

	ES
	Why did you have your thumbs up?

	Child B
	Because it was just funny, fun. 

	ES
	Fun? So you don’t mind time do you? You like time?

	Child B
	And you learnt us how to tell the time. 

	AM
	Yes that is helpful isn’t it?

	ES
	Yeah that’s a handy thing to know isn’t it? 

	Child C
	There’s a clock over there. 

	ES
	Exactly there’s clocks everywhere we don’t realise that there’s clocks everywhere. 

	Child B
	And there’s lots of numbers around this place

	ES
	There are, so its good to do maths isn’t it? OK so I think that’s everything isn’t it Miss Murray?

	AM
	Yes, thank you boys and girls. 

	ES
	Thank you very much. 




15. Observation table – dojos earned LS 2
	Dojo Points Awarded
	Child A
C.K
	Child B
M.J
	Child C
L.R

	Introduction


	
0
	
0
	
0

	Observed another child
	
3
	
3
	
3

	Main Activity
	
0
	
1
	
0

	Observed another child
	
4
	
1
	
4

	Plenary
	
0
	
0
	
1

	Observed another child
	
3
	
3
	
2







16. Observation table - involvement child A LS2
	Development of lesson
	Involvement and level
	Signals

	Introduction
	2 - Low
	Positive 
· Listened to the introduction
· Some eye contact with teacher


	
	
	Negative
· Didn’t try and answer questions 
· Looked around the class while the questions were being asked


	Main activity
	1 – Extremely low
	Positive
· Slight eye contact
· Noticing one child getting Dojo
· Listened when teacher discussed that good work produces Dojos points.


	
	
	Negative
· Slightly distracted when teacher looked away 
· Talking to another child in focus group
· Didn’t take any notice of one child getting Dojo
· After listening to the Dojo reinforcement Child A tried copying other children’s finished work. 


	Plenary


	4 - High
	Positive
· Watching other children answering 
· Involved in class answers 
· Slight eye contact


	
	
	Negative
· No hand up





17. Observation table - involvement child B LS2












	Development of lesson
	Involvement and level
	Signals

	Introduction
	5 – Extremely high
	Positive
· Hand up & attempted to answer question
· Eye contact
· Full attention


	
	
	Negative
· Wrong answer to question


	Main activity
	4 - High
	Positive
· No need for reinforcement 
· Engaged and focused on work
· Completed the work in half the time 


	
	
	Negative
· Working on Read, Write Inc words - not what teacher told her to do


	Plenary





	4 - High
	Positive
· Hand up and engaged to get a Dojo
· Eye contact


	
	
	Negative
· Small whisper to another child on carpet 



18. Observation table - involvement child C LS2

	Development of lesson
	Involvement and level
	Signals

	Introduction
	1 – Extremely low
	Positive
· Slight eye contact
· Listened in and out


	
	
	Negative
· Looking around
· Joking around with another pupil on the carpet
· Fake yawning 
· Giggling


	Main activity
	3 - Moderate
	Positive
· Observed others in group getting Dojo points and tried to get his own
· Stayed on the laptop to get Dojo for still doing the work


	
	
	Negative
· Distracted by the independent focus group activity
· Easily distracted by the other children in the group (talking and messing around) 


	Plenary





	5 – Extremely high
	Positive
· Hand up to answer questions
· Answered a question correctly and gained a Dojo point
· Engaged


	
	
	Negative
· 








	Tick if observed
	Child A
	Child B
	Child C

	1) Low activity
	


	
	


	2) Frequently interrupted activity
	


	
	

	3) Mainly continuous activity
	


	
	

	4) Continuous activity with intense moments
	


	
	

	5) Sustained intense activity
	


	

	


19. Observation table – tick if observed 2














	Tick if observed
	Child A
	Child B
	Child C

	6) Low activity
	


	
	

	7) Frequently interrupted activity
	


	
	

	8) Mainly continuous activity
	


	
	


	9) Continuous activity with intense moments
	


	

	

	10) Sustained intense activity
	


	
	


Main Activity


	Tick if observed
	Child A
	Child B
	Child C

	6) Low activity
	



	
	

	7) Frequently interrupted activity
	


	
	

	8) Mainly continuous activity
	


	
	

	9) Continuous activity with intense moments
	



	

	

	10) Sustained intense activity
	




	
	



Plenar

20. Reflection – Gibbs 1
	Aspect of Gibbs’ Reflective Cycle (1988)
	Lesson 1

	Description – What happened?
	The lesson was a maths lesson taught by myself which was on time on an analogue clock this class was the higher ability class and were looking at o’clock, quarter past, quarter to and half past. 
There were 4 focus groups:
Focus 1 – This activity was to read a clock and write down the time that is said on the clock, this was with the class teacher and were able to have support when needed.
Focus 2 – this activity was done with an LSO and the children had to draw the hands correctly on the clock using two different colours for each hand. 
Independent – this activity the children had to estimate how many times they could do an activity within one minute and test with an iPad timer and then record the correct amount of times.
ICT – The children had a game where they had to select the correct time for the words varying from ‘quarter to/past, half past and o’clock’.
The introduction had run through the introductory PowerPoint and used some examples of times in order for the children to guess, the teacher had allowed individual children to guess and if they had guessed correctly then those children would then get a reward (dojo) which engaged all children, the teacher then used an interactive clock on the whiteboard and gave the children more questions to answer and gave out rewards again, the teacher then showed the class and explained the work that was going to be completed and with who and sent them off to their activities. 
The plenary went over what the children had done in the lesson in the different groups which allowed the other children to hear and learn about those activities and then they went on to read more clocks on the interactive whiteboard in order to finish off the lesson. 

	Feelings – What were you thinking? What were you feeling?
	My feelings of this lesson was that the lesson ran smoothly although the independent task was set a little high for the children and they did not complete the task within the time given which resulted in the children having to complete the task at a different time. 
I felt that giving on the spot feedback and marking with the children allowed me to give verbal feedback and this helped the children to improve their work within the lesson instead of having to go back over the work at another time. 

	Evaluation – What was good about the experience? What was bad about the experience?
	Good
· The lesson was well introduced and all children understood what was needed to be done in the lesson.
· The teacher group was able to have on the spot verbal feedback and adjust and correct any mistakes within the lesson. 
Bad
· The independent task wasn’t completed in the lesson and may have been set a little high/needed an additional adult to support them. 
· The children had been talking to/distracting the observer which resulted in them being off task and the observer may have missed something important.  

	Analysis – What sense can you make of the situation? (Bring in literature here)
	This will be done in the lesson analysis section of the assignment. 

	Conclusion – What else could you have done?
	Independent task could have used an additional adult/set a little lower. 
The observer could have sat away from the class in order for the children not to get distracted. 
The observer could have been introduced by the class teacher at the beginning. 

	Action Plan – If It arose again what would you do differently/keep the same?
	I would introduce the observer at the begging and discuss that they were not to be distracted and had important work to do and give them a place to sit with a full view of the class.
The independent task could have been set lower and they could have had an additional adult to help them complete the activity within the time given. 
The introduction would be kept the same as the children were engaged and enjoyed answering questions. 



21. Reflection – Gibbs 2

	Aspect of Gibbs’ Reflective Cycle (1988)
	Lesson 2

	Description – What happened?
	The lesson was a maths lesson taught by my Research Partner, Emily Sheridan which was on time on an analogue clock. This was the lower ability maths class and two group were looking at o’clock and half past and the other two groups focused on just o’clock.  
There were 4 focus groups:
Focus 1 – This activity was to read a clock and write down the time that is said on the clock, this was with the class teacher and were able to have support when needed.
Focus 2 – This activity was done with an LSO and the children had to draw the hands correctly on the clock using two different colours for each hand. 
Independent – This activity was supported by another adult as they needed them to keep them on task and were able to help with anything during the lesson. The children had to estimate how many times they could do an activity within one minute and test with an iPad timer and then record the correct amount of times.
ICT – The children had a game where they had to select the correct words for the time on the clock. 
The teacher firstly introduced myself as an observer and then began the introduction was started. The introduction was quite short and the teacher then used a physical clock and got the children to answer individually and gave out rewards, the teacher then told each group what they were doing by sending each group to their areas to complete their activities. 
The plenary went over the clock and the class teacher had given the children more questions to answer on the physical clock in front of them. 

	Feelings – What were you thinking? What were you feeling?
	While observing this lesson I had realised that some children had come up to me to speak to me. 
I felt that the introduction was quite short and the teacher hadn’t introduced each activity and therefore the adult with each group had to recap and discuss at the beginning of each activity. 
The teacher activity group had finished quite early and this means that the work may have been too simple for them and also resulted in spare time not utilised for maths activities and children went off to do other things. 

	Evaluation – What was good about the experience? What was bad about the experience?
	Good
· The children were engaged in their activities in the different focus groups.
· The children in the independent group were controlled well with another adult working with them to support them. 
· The teacher group were engaged and supported by the teacher and were able to ask for it when needed and were striving towards completion in order to get a reward.

Bad
· Some children weren’t engaged during introduction/plenary.
· The teacher task children had finished quite soon and had moved on to other activities.

	Analysis – What sense can you make of the situation? (Bring in literature here)
	This will be done in the lesson analysis section of the assignment. 

	Conclusion – What else could you have done?
	From observation I realised that the teacher task could have adjusted or utilise the spare time accordingly. 
Engage pupils during the introduction. 
 

	Action Plan – If It arose again what would you do differently/keep the same?
	I would make the teacher task harder as they had finished quite soon and/or utilise the time after they finished to do more activities instead of doing activities that aren’t related to maths. 
I would engage all pupils in the introduction and plenary and have group/class answers as well as individual ones to engage and reinforce the use of rewards (dojo). 



22. Reflection – Brookfield 1

	Aspect of Brookfield’s Theory of Reflection (1995)
	Lesson 1

	Self – Autobiography as learners
	See ‘Reflecting Using Gibbs’ Reflective Cycle (1988)’ table.


	Students – Our students’ eye
	This was done by semi-structured interviews, this can be viewed in Appendix ()






	Peers – Our colleagues’ experiences
	Positive
· The children were all getting along with their focus activities without fuss or hesitation. 
· The children were engaged within the lesson and all stayed on task within each focus group. 
Negative
· Children on independent did not complete the worksheet. 

· Independent task kept approaching the researcher while they were observing. 

	Scholarship – Theoretical literature
	This will be done in the lesson analysis section of the assignment. 














23. Reflection – Brookfield 2

	Aspect of Brookfield’s Theory of Reflection
	Lesson 2

	Self – Autobiography as learners
	See ‘Reflecting Using Gibbs’ Reflective Cycle (1988)’ table.


	Students – Our students’ eye
	This was done by semi-structured interviews, this can be viewed in Appendix ()






	Peers – Our colleagues’ experiences
	Positive
· The children were engaged during activities and were on task.
· All work from each activity was completed within the lesson. 
Negative
· Not all children were fully engaged in the introduction and plenary. 
· The teacher focus group had completed before anticipated and resulted in time not being utilised. 

	Scholarship – Theoretical literature
	This will be done in the lesson analysis section of the assignment. 
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SECTION G: Intonded Participants.

Who are the Intended participants:

ves | o
Students or saffat the University? o 2
‘Aduls (over the age of 18 and competent o give consent)? o 7
Vulnerable adus? o 7
hildron under 187 7 o
Prisoners? o 7
‘Young offendors? o -
"Tos6 Wio could Be considered 1 Have & pariculary dependent reatonshp | oy 7
with the investigator o a gatekeeper?
People engaged n llegal actvtes? o 7
Oifers (ploase ety

o v

Participant numbers and source
Provide an estimate of the expected number of participants. How wil you identfy paricipants and
how will they be recruted?

“The data wil be collected on three children by observing the lesson. The whole class wil be
included in the lesson and willbe aware of the observation aftvough no data wil be coliected on
those chidren. | will be choosing these chidren by abilty as they are already previously grouped
beore the observation. The ciass uses a carousel approach [o teach groups during the week and
s this i the nature ofthe class | have decided to choose a chid from each abilty group fo get @
broad view on the class as opposed o choosing chldren on ther level of engagement as some.
chidren are more engaged in cerain subjects than others.

Tnformation for participants:

WITyou descrbs the rmain research procedures o paricipants 11
advance, 5o that they are informed about what to expect?

‘Wil you tel participants that their participation i vluntary?

ves
7
2
7

Wil you obtain writen consent for particpation?

Wil you explain © pariciparts That refusal o paricpate i e
research wil not affect thei reament or education (I relevant)?

e ressarch is observational, wil you ask participants for Tl
consent to being observed?

Wil you tel participants that ey may withdraw from the research
at any time and for any reason?”

o<«

With questionnaires, wil you g paricipants e opion of
omitting questons they do not want to answer?

Wil you tll particpants that thei data i be reated i full
confidentialty and that, f published, it wil not be dentfiable as
theirs?

<
o

<
o| o |o|lofo|o|ojojofd
<|o|o|o|alo|o

Wil you debriel pariiparts at e end of el paricipation 1 a 7
way appropriate o the type of research undertaken?

11N to any of above questions, please give an explanation
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partcipants n any way, or the partal o full concealment of e
specifc study aims?

o|ofo|off
o |o|o(oE

S

11 YES to any question, piease provide ful detais

'SECTION H: Anticipated Risks

‘Giine any anticipated risks that may adversely affect any of the participants, the
researchers andior the University, and the steps that will be taken to address them.

1fyou have completed a fu isk assessment (for example as requied by a laboratory, o extemal
research collaborator) you may append tha to this form.

[ Full sk assessment compisted and appended?

s o
No v

Risks fo participants

For example: emotional disress, fnancialdisciosure, physical harm, vransfer of personal data,
sensitve organisational nformation

There e many riskstha could arse during e abservations and nerviews hese inciude some
chidren who are not chosen 10 bo partcipants in the research may be upset hat ey aro ot
Ghosen t be included and tis may aflecttei olfescem. Ancther isk coud be that the chidren
‘Who are paricipating i the research may have emoSonal distress as they may foo under ressure
fo,give a cotan responso andior give a correct answer.

To ensure tha the research s done corrclly and e Cicren aro safe ataf Smes | il be folowing
the schoos safeguarcing policy as well s the universiies poicy. Myseif and my research pariner
il ensar to folow these polces.

"The wil be an anonymity of data 0 ensure tht thee i o ik o the chidren and no other person
apart fom myselfand the research pariner wil know who the paricipants are and where the school
is.

W res6arch aciviy ay InCiude Sensiive, embarassing or upseling Ipics (e 3. sexual aciviy.
drug use) or ssues kel to discloss information requinng furiher acton (e.g.ciminal acivy), gve
details of the procedures to deal wih these issues, incuding any support/advice (e.g. hlpine
numbers) o be offered o partcpanis. Note trat where appicable, consent procedures shouid
make t cear that f something potentialyor actually legal s ciscovered n he course of a project,
it may need o be disclosed 1 the proper authories.

NA

Risks 1o investigator
For exampl: personal safety, physical harm, emotional distress, risk of accusation of
harmimproprety, confictof nferest
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'As an invesiigaloriesearcher her are many risks o Us. ACCUSaions 1s e main riak 1o
researchers, here are many things tht they could be accused of such as favourtsm o the.
partcipating children. My research partnor will ba observing the cass and wil be anoffer body
Within'my ciassoom and during my interviews which wil suppart any accusations made against me.
or my research. Another rsk of accusation could be an accusation of fasiicaton of data.

Another isk could be confict of inerest s | would have taugh the ciass for the past few weeks
and the children would be viewing me as thei class teacher witin this e | may have a pro-
existing knowledge of the Ciass that could aer my view of the research and tis couid also have an
effect o the chidren as they may act diforenty bocause they have viewed me as (e class
teacher and an authoriy figure for the past few weeks.

Th ro0m where the nterviews willtake place wil be private in oder to keep the data confidential to
me and my research partner afthough there wil be adutts near f any safeguarding issues arises.

University/institutional risks
For example: adverse publety, fnancil loss, data protecton

“The risks 10 the universiy include upholding the uriversity's name as the Schodl Work n parnGrshp
Wit the university and have high expectations and expect studen's fo work n a certain way
ensure that thei partnership is not at risk..

1 willensure that | do not falsfy data and risk the reputation of the university and affect the schools
parinership.

“Adverse outcomes
List measures put n place to it any adverse effects or outcomes of research aciviy Where
approprite, Include any emergency protocols.

Twill minimise the risks by folowing all safeguarding poIces, Bott T SChools 5nd 118 UTVerSi's.
behave professionally to keep the partnersiip between the school and the universty, ensure that al
ata s correct and tht | do ot faisify data and ensure that il data s anonymised.

Disclosure and Barring Service

fthe rosoarch actviy nvolves chidron or VUInGrabie 30U, 3
Disclosure and Barring Service (DBS) certicate must be obtained
before any contact wih such partiipans.

Has a DBS certficat been obtained? 3 o o

'SECTION I: Feedback, Consent and Confidentialty

Feedback
‘Wnat feedback wil be provided to partiipants, how wil this be done and when?

Feedback wil be given {0 partipants, parents, cass teacher andior headieachers on fequest.

Tnformed consent
Describe the armangements to nform potential partcipants, before providing consent, of what s
invoived in partcipating. Descriv the arrangements fo pariicipanis to provide ful consent before
data collecton begins. If gaining consent n this way is inappropriate, expiain how consent wil be
obtained and recorded.

Tnform all parents and chiren of he research and the arangemeris and what wil ba Tnvoived
Guring the research. Letiers wil be sent 0 parents to obtain consent and wil include In detai what
will be researched and contact detais wil be inciudod If parents have any questions o issues with
the research. Consent wil be gathered from parents and assent wil be gathered from the
participatng pupis befors any research akes piace. >
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Confidentiaity [ Anonymity
Set out how anonymity of participants and confidentalty wi be ensured in any outputs. I
anonymiy s not being offered, expiain why this is the case.

Al data collected wil bo anonymous fom the beginning, paricipants Wil be caled ‘chid A ‘Ghi B
and ‘child C'to anonymise the data. Alldata collecied wil be kept in @ secure and safe locked
cupboard and alldgial data wil be kep! on the universiy's one drve cloud 1 use thelrfrewall and
ensure that nobody is able to hack the data.

SECTION J: Data Protection and Storage

In completing this secton refer 1o the University's Research Data Management Policy and the
extonsive resources on the Universiy's Research Data Management web pages
(tito:/uwisd.ac ulibrarylresearch-data-management).

VES | WO
'Doss e research aciviy InvoVe personal daia (a5 defined by the Data.

Protection Act)?

“personal data” mesns data which roatefo  ing inchvidual who can bo.

donifod—

(a)rom hose data,or o “

{0)fomthose data and ofher informaton which s he possession o, o s el o
‘oomo nto the possossion of, tho dala contrlle, and incudos any exprossion of
‘opinion about ine ncviduel and any indicaton of the intentons of te data conirler
or any other person in espec o the ndividual

f YES, provide a description of the data and expain why this data needs 1o be colleced:

Boss il nvove sensive personal Gaia (as defined by the Data Protecion
Acty?

“Sensitive personal data” means personal daa consistng of nformation 3s 10—
() the racilor elhnic orign ofthe das subject,

(5) s poitical cpinions,

(2) his eigious belefsor other bfets ofa simiar natur,

(@) whether ho is a member of a trade union (within the meaning o the Trads Union | v
‘and Labour Relations (Consoldation) Act 1952),

(6) i physica o mota heathor conditon,

0 his soxual fe,

(5)tho commission o aleged commission by him o any ofenco,or

{m any svocoodings forany oflonce commited or alloged f have boen comnited by
him, the disposalof such procsedings o the senfence of any court i such
proceedings.

I YES, provide a descripton of the data and explain why this data needs 1o be collected:

Wil The research acivity Ioive sioring personal data on v of e Ves [ Wo
following:

‘Manual fles (. I paper form)? =]

Universty computers? T

ivate company compuiers? ]

Forme or other personal Computers?

Taplop computers! DS/ Poriable Gisk-arives] memory sicks?

o of o

“Cioud” storage or websies?

o

ier — speciy: o
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Forall stored data, explain the measures In place 10 ensurs Gata conidentalty, nCuding detals of
password protection, encryption and anonymisation:

tanual lls nclude witien notes that aro taken during The Gbservation and Inferview, 11056 fles.
willbe kept i a locked and secure area to keep i safe.

Al data stored on a computer o laptop wil ba safe as the devics wil be password protected.
Any data kept on a USB wil be safe as the USB wil be encrypted and kept in a safe placed at all
times.

“Cloud storage Includes using the university's cloud storage t use ther frewal f0 keep all data
protected.

Al data will be anonymous from the beginning, o names wil be writen in any notes.

Al of these folow UWTSD data management document to ensure tat af data s protected
comocly.

Wil the research activity invoive any of the folowing activies:

Electronic transfer of data i any form?

‘Sharing of data with others at the Universty?

‘Sharing of data wih other organisatons?

Export of data oulsde e European Union or mporing of Gata rom ouiside
the UK?

Use of personal addresses, postcodes, faxes, emais or ilephons numbers?

"Publication of data that might allow identiication of indviduals?

Use of data management system?

<|[ojofo|a|o|<|o|§
ol <<|<|<|<|al<|5

Data archiving?

HYES to-any question, please provide ful detas, expiaining how this wil be conducted in
‘accordance with the Data Protection Act(andior any infematonal equivalent):

TWill b Sharing data with my Tosearch pariner i order 1o Giscuss Gata colectod and 10 Condudt e,
observations.

1 wil b working inconerence with the UWTSD data management document and wil be abiding
with this document to protect ail data correcty.

Uit allwho will have acoess to e data generated by the research actviy.

Wysel and my resoarch partner.

Listwho will Fave control of, and oct as Custodian(s) for, data generaied by the ressarch aciviy:
Wiysel and my researcn pariner

"Give detals of dala siorage arrangements, Iluding where Gaia wi b S1ored, how 10ng for, and
in what form. Wil data be archived — f 5o how and If not why not.

Data wil be backed up onlo the universiy's one drve syslem as i has approprite frewall 0 keep.
data secure.

ta wil also be stored on an encrypted USB in ordor o share data with my research pariner.

Al raw data will be discarded appropriately as soon as posside.

1willfollow the UWTSD data management document 0 ensure that the data s handied correcty.
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SECTION K: Declaration

“The information which | have provided Is correct and complets o the best of my knowledge. | have.
attempted 1o idenity any risks and issues reaied o the research actity and acknowlodge my
obligations and the rghts of the partipans.

In submiting tris appiicaton | hereby confirn that | undertake to ensure that the above named
research actvity wil meet the Universty's Research Etics and inearity Code of Practice:

Signature of applicant: ,‘4}\/\/\_\/). Date: 21 0119

For students:
Teachor / Seror Menior |
Headtoacher:

Signatro: Qe €. B0

D 121119

Supervisor:

‘Signature:

Date:

Checklist: Please complets the checkiist below to ensure that you have completed the form
to the guidelines and atiached any required documentation:

1 have read the guidance notes supplied before complting the form.

1 have completed AL RELEVANT secions of the form in ful.

1 confirm that he research activiy has received approval in principle

FIRNENEN

1 have atiached a copy of nalinterim approval from external organisation (where appropriate)

|1 nave atiached a ul risk assessment (and have NOT completed Secton H of this form)
(where approprate)

| Tunderstand that it s my responsibity 1o ensure tha the above named research actvy wi
meet the Universit’s Research Etics and Integrity Code of Pracice.

1 understand that before commencing data collecton alldocuments aimed at respondents
| incuding information sheets, consent forms, questionnaires, nterview schedules efc.) must
be coniirmed by the DoS/Supervisor, modue tutor o Head of School

‘RESEARCH STUDENTS AND STAFF ONLY

Allcommunications elating f this appication during s processing must be in wriing and emalled o

‘paresaarch@uudsd ac e  withthe e Etnical Approval folowed by your name.

You wil be informed of the outcome of your caim by emai; therefors s important that you check
jour Universty and personal emai accounts reguirly.

'STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit
this form (and receive the outcome) via systems expiained t0 you by the supenvisorimodue eader.

This form Is avall

Juy 2017 o Ettical Approval Form v6
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APPLICATION FOR EmlmPﬁMAL Paf F - veeds .
Krove deked)

In order for research to resul In boneft and minimisa risk of harm, it must be conducted

ethically. A resoarcher may not be covered by the University's insurance f ethical approval

has not been obtained prior to commencement.

‘The Universiy follows the OECD Frascat manual dafinton of research activity: “creative work
undertaken on a systematic basis in order 1o increase the stock of knowledge, including
Knowiedge of man, culture and sociely, and the use of ths stock of knowiedge fo dovise new
appications'. As such this covers actives undertaken by members of staff, postgraduate.
research students, and both taught posigraduale and undergraduate students working on
dissortations/proje

‘The indvidual undertaking the research actvy is known as the “principal researcher”.

Ethical approval i not required for outine audis, performance reviews, qualty assurance studes,
testing within normal educational requirements, and lterary or artstc cricism.

Please read the notes for guidance before completing ALL sections of the form.

‘This form must be completed and approved prior to undertaking any research activity. Please
‘300 Checkit or detais ofprocess for dferent categories of application.

SECTION A: About You (Principal Researcher)

Farvans AT
T s SO G

Wemsarorsian | 0| s | < | Hororayrossacrioion | 8
Fec SR VoA

T Swaress SAT

Erar ey o T

Cortac Telaghare Narbar | OTFGGea0i7s

Forsdonts:

Stdont Nurbor oto0z e
Programm o Study Prmay PacE i
Drecor ofSudesSuporenr._| GathrnMorgan [——

SECTION B: Approval for Research Activity

Fias ho research aciiiy receved approval n princpie?
(ploaso chock tho Guidance Notes 05 to tho appropriate approval process | YES | v | No | O
for diferent levels of research by diferent categories of indviual) I |

[ Date
¥ Yes. please Tnaicate saurce of roes o
‘approval (and dato whero known); | <eseerh Degrees Comnitiee o

Facully Research Commites o

Othor

Gatherine Morgan (Voduie Load) 7 [1eotte

Approval n pGpa st B GBETEd rom ho roovant source pior o saskng GT4Cal OV

SECTION C: External Ethical Guidance Materlals.
iy 2017 1 Eitical Approval Form 6.





image2.emf
Pritysgol Cymru
Voo Dew s
University of Walo PG2/E1 FORM

ooty S Oavia

Ploase st ho core ofcal guidance documents Tat have been refared 1 Guring e compietion
of this form (incuding any discipine-specic codos of esearch ethics, and aiso any specifc
ethical guidance relatng 1o the proposed methodoiogy). Plaasa tick fo confirm that your
resoarch proposal adheres to these codos and guideines.

'BERA Brfish Education Research Assoclation: BERA Ethical Guidelines for
Educational Research

UWTSD University of Walos Trinity of Saint David.

EWC Educational Workforce Council

T
'SECTION D: Extornal Collaborative Research Activity s
Doce e e sy o oo oics o | ves |8 [ wo [ 7
1 Yes, please provide the name of the extsrmal organisation and name and contact detals for the.
main contact person:

Instiutlon

‘Contact person name

Contact person e-mal address
Where research activityis carried out in collaboration with an external
Does this organisation have its own ethics approvalsystem? | YES | O | NO | «

1 Yes, piease aitach a copy of any inal abproval (or inierim approval fom the orgarisaton

SECTION E: Details of Research Activity

[Fow can we encourage engagement tough the Use of Dojo pors 25 &
roward in the foundation phase?

Proposed startdate:  [20.02.18 Proposed end date:  [04.03.19.

Indicatve

Purpose of research activity (including aims and objectives)
|Outine the purpose, aims and objecives of the fesearch aciity, incuding key research questions.
Show brefly how existing research has nformed th proposed actv and explan wha the
ressarch acty will add and how t addresses an area ofimportance. (Maxmum 300 words)

[The purpose of tis research aciy s t view and undersiand how by giving Dojos poinis as 3
reward is used to encourage leaming within a foundaton phase classroom. There are many
cricaities regarding tis opic and therefore is an interesting focus for fesearch.

[There are two aspects of the research, one focusing on the students engagemen with e
lessonactity and the second on how rewards such as dojo poinis encourage the chid's
engagement

Tnis research i nked to classical condtioning and many different theoriss incucing Skinner
(1957). Paviov (1927), Watson (1913), Bandura (1977) and Chomsky (1965).

[Pound (2006) discusses how Bandura (1977) nks behaviourism and cogniive psychology which is
the main focus ofthis research project and therefore will nk many diferent heoriss into the
rosearch. Paviov (1827) ist categorised that rewards can be used fo promole certai responses
and Skinner (1957) developed those thearies. Waison (1913) and Skinner (1957) both reveaied
iaws of sfimulus-response, conditoning and reinforcement (Barlet and Burton, 2010) Watson
claimed tha by providing a reward tha he couid teach a chid anyihing. SKinner (1957) discusses
the importanc of airng good performance with secondary reinforoors such as prais, prizes and
arades and tis is why we have decided fo focus on providing dojo poins as a reinforcer fa chid
produces good work o a correct answer and our aim is view how they encourage olhers in the
ciass o bo engaged and produce good work too.

[The research questions wil focus on the tudents understanding during the lesson and thiropinon|
of the lesson which il ink to their angagement and fthey received any dojo poins during the
550 and why and ifnot then they can discuss why not fo see if they ful understand thaf good
[engagement provides rewards.
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correct information and iha ail data s correct, audio recordings have been. ..
[Montgomery discussed that ‘eachers couid improve thelr teaching by reflecting ah.g with the wéip of
the process structure’ which is why wo chose to use Brookfield (1995) method of whie

incorporating Gibbs (1988)-Reflecting allows the brain o engage in analogical thking and think in
[more creative ways' which s why we wil bs using two methods of relection to get a more reficion
of the lesson andior strategy. Brooifield s spit into four refective sections to help mprove and
roview the lesson andior sirategy. Gibbs's reflective mathod Is a ot more detaied than Brookfeld
[which is why I will be using Gibbs with Brookieid.

Location of research activity
Identiy all locations where resoarch activiy wil take pisce.

[The research will ake place witin a schoolIn o Counly of Bridgend. The schodl has 460 pupis I
the school and has a higher than average porcentage of free school maals which shows the area of
depravation. Both esson studies wil take place in the same school In diferent year 2 ciasses to
[gain a evel of consistency.

[Rosearch activity outside of the UK
1 esearch activity wil take place overseas, you are responsivi for ensuring thatocal ethcal
[considerations are compiled wih and that the relevant permissions are sought. Specity any local

iy 2017 3 Ettical Approval Form 6.




