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In this essay, I will discuss how Carl Rogers’ person-centred therapeutic approach, alongside other humanistic theories, Humanistic psychology offers a holistic and learner centred approach to understanding human development, motivation and learning. Emerging in the mid-twentieth century, it developed in response to behaviourist and psychoanalytic theories that were often criticised for overlooking individual experience and personal meaning. Humanistic theorists emphasise free will, emotional wellbeing, and the innate potential for growth, making this perspective particularly relevant within educational settings. Teaching assistants (TAs) and learning support assistants (LSAs) play a vital role in supporting students academically, socially and emotionally, especially those with additional learning needs. By applying humanistic principles, educational support staff can foster inclusive environments that promote confidence, engagement and resilience. This essay explores three influential humanistic psychologists, Carl Roger’s, Abraham Maslow and Rollo May. Roger’s person-centred approach focuses on empathy and acceptance, Maslow’s hierarchy of needs highlights motivation and wellbeing, and May’s existential theory emphasises responsibility and choice. Together, these perspectives provide valuable insights for effective educational support.
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Carl Rogers’ person centred approach places empathy, unconditional positive regard, and genuineness at the heart of effective helping relationships (Rogers 1961). Within UK schools, these principles are particularly relevant to the work of TA’s and LSA’s, who often build close, consistent relationships with pupils requiring additional support. Empathy enables support staff to understand pupils’ thoughts and feelings from their perspective, rather than viewing behaviour solely through disciplinary frameworks. This is especially important when supporting pupils with SEND or emotional and behavioural difficulties, as understanding underlying emotions can inform more effective responses (Rogers 1983). For TA’s and LSA’s, fostering empathy involves active listening, patience, and validating pupils’ experiences. When pupils feel understood and accepted, they are more likely to engage positively with learning activities and classroom routines. Rogers argued that individuals learn best in environments where they feel psychologically safe, and this principle aligns with UK inclusive education practices that priorities emotional wellbeing alongside academic achievement. Unconditional positive regard supports the idea that pupils are valued regardless of mistakes or challenging behaviour, helping to build self-esteem and resilience. This approach supports behaviour management strategies that focus on understanding rather than punishment. Rogers also emphasises congruence, meaning authenticity within professional relationships. When TA’s and LSA’s are consistent, honest and emotionally available, pupils are more likely to develop trust. Trust is essential for effective learning support, as it encourages pupils to take risks, as for help, and express difficulties. In UK classrooms, where pupils may experience academic pressure or social challenges, supportive relationships can significantly influence engagement and progress. Furthermore, person-centred principles encourage reflective practise among support staff. TA’s and LSA’s are prompted to consider how their own attitudes and responses affect pupils, supporting continuous professional development. By applying Rogers’ approach, support staff move beyond task-focused assistance and contribute to holistic pupil development. Overall, Rogers’
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emphasis on empathy and understanding provides a strong theoretical foundation for inclusive, compassionate practise within UK schools, reinforcing the importance of relationships in supporting learning and emotional wellbeing. These principles support collaboration with teachers, families and external professionals, ensuring pupils receive consistent and sensitive support across educational settings.

Abraham Maslow’s hierarchy of needs offers a valuable framework for understanding pupil motivation and engagement in UK schools. Maslow suggested that individuals must have their base physiological needs met before they can focus on higher-order learning and self-actualisation (Maslow 1943). For TA’s and LSA’s, this theory is particularly useful when supporting pupils who struggle to concentrate, display challenging behaviour, or appear disengaged. Children experiencing unmet needs such as hunger, fatigue, anxiety or insecurity are less likely to benefit fully from educational activities. In practise, TA’s and LSA’s are often well positioned to identify unmet needs through daily interactions with pupils. They may notice signs pf emotional distress, low self-esteem, or difficulties forming peer relationships. Maslow’s emphasis on safety and belonging aligns with UK pastoral care systems, where emotional wellbeing is recognised as fundamental to learning. By offering reassurance, encouragement, and consistent support, TA’s and LSA’s help pupils feel secure within the school environment. This sense of security supports positive behaviour and increased engagement. Maslow’s esteem needs are particularly relevant for pupils with SEND, who may experience feelings of inadequacy or exclusion. TA’s and LSA’s can support esteem by recognising effort, celebrating small achievements, and encouraging independence. This approach reflects inclusive education principles outlined in UK policy, which promote equal opportunities and positive outcomes for all learners. Viewing behaviour as communication, rather than defiance, allows support staff to respond with empathy and understanding (Maslow 1954). Ultimately, Maslow’s theory 
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highlights that learning is not purely academic but deeply connected to emotional and social factors. When pupils’ needs are met, they are more receptive to learning and feedback. For TA’s and LSA’s, this holistic perspective supports balanced practise that prioritises wellbeing alongside educational progress. Maslow’s model encourages supportive environments that nurture confidence, motivation, and long-term personal growth. By addressing individual's needs, support staff contribute to reducing educational inequalities and promoting positive learning experiences within diverse UK school communities.

Rollo May’s humanistic and existential perspective emphasises personal responsibility, choice and the search for meaning, offering valuable insights for educational practise (May 1981). Although often associated with psychotherapy, May’s ideas are highly applicable to the work of TA’s and LSA’s in UK schools. His belief that individuals can make choices, even within difficult circumstances, encourages an empowering approach to pupil support. Rather than fostering dependency, support staff are encouraged to promote autonomy and independence. In educational settings, emphasising choice involves supporting pupils to make decisions about their learning behaviour. TA’s and LSA’s can provide structured choices, helping pupils feel a sense of control while remaining within clear boundaries. This approach is particularly beneficial for pupils with SEND, who may experience reduced autonomy due to well-meaning over-support. Encouraging pupils to attempt tasks independently, with guidance rather than intervention, supports confidence and skill development. May also highlighted the importance of responsibility in personal growth. Within schools, this involves helping pupils understand the consequences of their actions and encouraging ownership of learning. TA’s and LSA’s can model responsible behaviour and reinforce consistent expectations, supporting pupils to develop self-regulation.This balance between support and accountability aligns with UK behaviour policies that 
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promote restorative and reflective approaches. Furthermore, May’s focus on meaning supports pupil motivation. When learning is connected to pupil's interests, experiences and future aspirations, engagement increases (May 1969). TA’s and LSA’s play a key role in making learning meaningful by adapting tasks and offering encouragement. By supporting pupils to reflect on their progress and recognise personal strengths, support staff foster resilience and self-awareness. Overall, May’s emphasis on choice and responsibility complements the approaches of Roger’s and Maslow, supporting inclusive practise that respects pupils as active participants in their own learning journeys within UK schools. 

In conclusion, the humanistic theories of Carl Rogers, Abraham Maslow and Rollo May provide valuable insights into the work of TA’s and LSA’s in UK schools. Roger’s emphasis on empathy and unconditional positive regard highlights the importance of supportive relationships in promoting emotional wellbeing and engagement. Maslow’s hierarchy of needs reinforces the understanding that learning cannot occur effectively unless pupils’ basic and psychological needs are met. May’s focus on responsibility and choice encouragement independence, resilience, and meaningful engagement with learning. Together, these theories promote a holistic, pupil-centred approach that aligns with inclusive education values. For students, exposure to such supportive practices enhances confidence, motivation, and personal growth. By applying humanistic principles, TA’s and LSA’s contribute significantly to positive educational experiences, supporting pupils to develop academically, socially, and emotionally within inclusive and nurturing school environment across the UK education system.
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