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Introduction
The aim of this assignment is to demonstrate knowledge and understanding of progression through independent study on a particular intervention. The purpose of the module is to develop awareness and gain sound knowledge and understanding of documentation and policies about the care and education of children in Wales. the intervention proposed through this assignment will be to raise the attendance of Gypsy, Traveller and Roma (GRT) pupils in school, and in turn this will also raise their attendance levels. The areas covered throughout will include children’s rights, health and well-being, the progression the pupils will make, and also the stakeholders which would need to be involved. 

Background Reading and Intervention
Welsh Government (2018) states that the UK has only one strategy Gypsies and Travellers – Travelling to a Better Future which was released in 2012 in order to improve the outcomes for all Gypsy, Roma and Travellers. This shows that there is still a long way to go in order to improve access to all community opportunities and services for the GRT community. Welsh Government (2018) recently produced the Enabling Gypsy, Roma, Traveller plan which entails a number of actions in order to help influence these current challenges that the GRT community face.

The intervention proposed is to raise the attendance of Gypsy, Roma and Traveller children in school. The Plowden Report released in 1967 described Gypsy children as possibly the most deprived group in the country (DES, 1967). Estyn (2011) and Children’s Commissioner for Wales (2016, p.4) both agree describing the GRT community as ‘some of the most discriminated against groups in the country’, and unfortunately this can often go unnoticed and forgotten about in schools. Derrington and Kendall (2004) suggest how low attendance rates of GRT pupils will negatively affect their attainment and relationships in schools and allow them to become trapped in the cycle of alienation. The attendance of GRT learners in schools can be considerably low due to fear of racism and bullying and also viewing school as pointless. Furthermore, children’s opinions of school can often be tainted due to their parents influence and their opinions on school, for example if the parents have had a bad experience of school, this can often be put on to their children. The aim of this intervention is to work with parents from the GRT community and listen to and gain the GRT pupils’ participation when it comes to their education, in turn raising the attendance levels of these pupils and consecutively increasing their attainment. Cabinet Office (2017 p.19) suggests how pupils from GRT backgrounds have some of the lowest attainment levels across all ethnic groups in their school. This shows that there is an urgency for the improvement of GRT attainment levels. Another aim is to manage and eventually eliminate bullying and racism by taking it seriously and sharing more about the GRT community building more understanding throughout the school. However, research suggests how some GRT families are reluctant to disclose their ethnicity and prefer anonymity, therefore providing it difficult to monitor the children from this ethnic group (Welsh Government, 2014; Padfield 2005 and Lloyd and McCluskey, 2008). Nevertheless, Estyn (2011) state how a positive, inclusive ethos throughout primary schools is best practice when completely embedded in all areas of school life, and the policies of the school are relevant and useful to the needs of GRT students. Therefore, by providing a safe and trusting school environment will eventually break down the barriers between the GRT community and schools and allow them to be more open about their ethnicity. This is also action point 1 made by Welsh Government (2018) to provide better learning support for GRT children by improving the confidence of the GRT parents to ‘self-ascribe’ their ethnicity to the school. 

Throughout the background research undertaken, bullying is recognised as a predominant reason as to why GRT children do not attend school. FFT (2019b) research suggests how the circumstances regarding racial abuse in education towards GRT pupils is pressing. Derrington (2005) agrees, stating how bullying which includes racism and sometimes leading to fighting (especially amongst boys) in school settings. Derrington (2005) and Foster and Norton (2012) both suggest how low attendance can depend on how children are dealing with psychological discomfort in school. Welsh Government (2019c, p.30) have released a current document which provides guidance documents to help challenge bullying, Anti-Gypsyism suggests how there are many negative stereotypes through the public’s perception of the GRT community. This document is supported by Welsh Government (2018) action point 5 which advises how to tackle bullying again GRT pupils. This therefore proves how vital the intervention is in working towards overcoming this stereotype and gaining the trust of the GRT pupils and their families. Jordan (2001), Reynolds, McCarten and Knipe (2003) and Welsh Government (2014) all suggest that a parent’s negative attitude towards school influences their children’s opinion, and they also fear their children would be prone to bullying and racism. However, Hester (2004) and Wilkin, Derrington and Foster (2009) found that most GRT parents have positive attitudes towards schools and want their children to learn the basic numeracy and literacy skills.  

Welsh Government’s (2019a) Draft Curriculum for 2022 includes Health and Well-being as an area of learning and experience. Through this document it shows the importance of learners feeling secure, safe and happy and will in turn be more likely to be actively involved in their learning and the curriculum. The document also contains five what matter statements, these statements encompass all aspects of a healthy life style from decision making, social influences and relationships. Through the new draft curriculum schools are able to take charge of their curriculum and adapt it depending on their locality and the needs identified. This implies that this would be beneficial for the intervention as it is able utilise the new draft curriculum in order to target GRT pupils. Donaldson (2015) states also how one of the four purposes should allow children to be ethical, informed citizens underpinning the values of understanding different ways of life. 

This intervention strongly correlates to a child’s right, Article 28, to be able to go to school and receive an education in the UN Convention on The Rights of The Child (UNCRC) (Unicef, 2019). Therefore, schools should take the attendance of GRT pupils into more consideration as it is one of a child’s basic right. Wilkin et. al. (2010) states how schools should create a relationship with GRT families in the early phases of education to produce positive outcomes throughout their children’s education. Welsh Government (2014) agree with this statement, suggesting how gaining positive relationships with the GRT community is vital in accordance to the education of their children. However, gaining their trust is not an easy process and can prove difficult, having said this, working with external services such as the Traveller Education Service (TES) provide an important role as they can liaise between schools and the GRT community in order to gain trust (Dewis Cymru, 2019). Hilson and Tyson (2009) and Fan and Chen (2001) both strongly agree that the key to children’s success in school is through parental engagement. Derrington and Kendall (2003) both suggest how children from GRT communities often underachieve in school due to weak relations between the school and the families themselves. However, Welsh Government (2008) state how most GRT parents want their children to go to primary school to gain the basic literacy and numeracy skills.

The Bronfenbrenner Ecological Model (see appendix 1) demonstrates how a number of different influences affect a child’s development. For example, the microsystem which is closest to the child describes the environments closest to them such as their homes or school. Bronfenbrenner suggests that how people in these environments interact with the child will affect how they grow. The mesosystem which is next, encompasses the interaction between school and home, or their friends and family. His theory suggests that if their parents have a dislike for school, the children will then experience these emotions and will lead to a negative development (Bronfenbrenner, 1979). In accordance to this theory, it suggests how important it is to involve the parents and make sure they have a positive look on school and also have a positive and trustworthy relationship with the school. Epstein’s model (see appendix 2) of three overlapping circles, which consist of family, school and community with the child in the middle. She explains how these interactions all impact on the healthy development of children and describes how schools, family and communities are a great team in working together and share equal responsibility for children’s development and their learning (Epstein, et. al., 2002). Consequently, it is important for this intervention in particular to focus on the relationship between parents, the community and school as the research has shown it has positive effects on their children. Also, GRT communities are very close, and they are very family orientated, so by building a strong relationship will not only benefit the children but benefit the parents also.  

Welsh Government (2016a, p.6) has set out seven wellbeing goals for people in Wales. the fourth point included proposes a more equal Wales – which provides everyone an equal chance whatever their background. This therefore suggests that schools have a responsibility to provide GRT children with the same education as all other pupils and give them the same opportunities. This can be achieved through the use of pupil voice/pupil participation. Welsh Government (2016c, p.1) describe pupil participation as ‘pupils having their voice heard when decisions are being made that affect their education and their lives more generally, and being actively involved in that decision-making’. This corresponds effectively to the importance of pupil voice in regards to the GRT community, as having their voice heard in education will make a considerable difference. The National Participation Standards (see appendix 3) (Children in Wales, 2016) provides a guide on the most effective way on listening to the voices of pupils and works in accordance with Article 12 from the UNCRC which states how children have the right to be listened to and say what they think should happen (Unicef, 2019). The use of pupil voice for this intervention is vital. It is important to produce a curriculum that is inclusive and suits the needs and purposes of children from the GRT community. Welsh Government (2008) discusses how a curriculum should be inclusive and one that welcomes diversity. Hart’s (1992) ‘Ladder of Participation’ (see appendix 4). Hart (1992) suggests that the lower end of the ladder demonstrates what is not a part of participation, and the higher up the ladder you go it shows how good relationships are formed between children and adults. He discusses how each ‘rung’ does not progress on to the next, but instead implies that each task should reach level 8 (Child-initiated, shared decisions with adults). Shier (2001) created a model (see appendix 5) which was not created to replace Hart’s model, but its purpose is to be used alongside the model to help practitioners to recognise good practice and therefore eliminate the non-participation parts (the lowest rungs of Hart’s model). Shiers (2001) model is aimed more at the adult role and how they should consider pupil participation, by listening to them and allowing them to express their views. Shier (2001) supports Vygotsky (1962) Zone of Proximal Development as he encourages participation between more knowledgeable adults to help children’s development in specific areas by bridging the gap. However, Kirby and Gibbs (2006) argue against both of these models suggesting that the participation of pupils is depends on who needs to make the decisions in a variety of tasks. Nevertheless, these models can be considered by teachers who will work with GRT pupils to gain the best methods of participation.    

Another common theme for the low attendance of GRT pupils is due to the lack of an engaging curriculum that suits their lives and therefore without this engagement it allows the pupils to believe that there is no point in them attending school. However, the intervention aims to eliminate this opinion by again, working alongside the pupils and celebrating their culture. Action 2 produced by Welsh Government (2018) states how GRT pupils should have their culture reflected throughout their school. Crozier, Davies and Szymanski (2009) agrees, stating how for GRT children the curriculum should provide ‘work-based’ opportunities. This links again to the UNCRC Article 3, which states how everyone who works with children should always do what is best for each child (Unicef, 2019). Derrington (2005) discusses how GRT children also have low attendance due to the poor relationships between themselves and their teachers. This shows how there is a lack of understanding about children from the GRT community especially by teachers. This is something that should be taken seriously, as Crozier, Davies and Szymanski (2009) state that there is a lack of cultural understanding and knowledge about the Gypsy, Roma and Traveller culture within staff in schools. Booth (1996) states how inclusion should encompass participation in school culture and in their curriculum. Welsh Government (2016b) agrees stating how an inclusive approach to learning is vital in the schooling of children. However, this lack of understanding can be overcome through meetings with parents as mentioned previously and also by listening to the children. Also, their culture should be celebrated through assemblies and Personal and Social Education (PSE) lessons, but should also be embedded into daily lessons to reinforce the importance of their culture and the relevance to their lives. FFT (2019a) suggests a number of ways for schools to promote Gypsy, Roma and Traveller History Month to celebrate the diverse and vibrant life of the GRT community across the UK. This charity can be utilised by the school through the intervention as they provide advice on behalf of all the GRT community, they provide training for staff and use the theatre production of Crystal Vardo to educate children on the history of the GRT community. 

This intervention will progress GRT students throughout their daily lessons. By tackling their attendance issues will therefore in turn raise their attainment level in school subjects. Gaining their trust and the GRT communities trust will build a positive relationship between themselves and the school and will gain the school a good reputation so that more children from the GRT can progress through school and gain an education. The intervention will allow transitions from year to year a lot easier for them as they will not feel embarrassed or that the support is not in place for them. It is important that through the intervention, the school should reach out to families and understand their negative feelings towards school, they should offer continuous proactive support to parents and their children in order to keep the children’s attendance high and keeping the parents ‘in the loop’, and there should be on-going liaison between secondary schools and primary schools, and partnerships such as the TES in order to make the intervention successful. To maintain contact between primary schools and secondary schools is vital within the GRT community as the primary school will know the pupil and the family and will therefore encourage the GRT families to help their children continue in education. It is also crucial that groups on the verge of alienation from social aspects such as school be supported so that they can play an integrated role in school life. The overall research shows that teaching staff, the school environment and outside agencies all play a vital part in a transition process.  


Evaluation 
I found this assignment to be an insightful tool when researching about the attendance levels of GRT pupils. The research has been worthwhile and will benefit me in the future. For example, if I end up working in a school in an area where there are many GRT pupils enrolled, this research has taught me what is important to them and also how I would help develop their progress in school and not only in the classroom but outside of the classroom also. This research links in to the QTS descriptor from the new Professional Teaching Standards stating ‘the importance of positive involvement of parents/carers and other partners is understood and opportunities are taken to observe and evaluate processes.’ (Welsh Government, 2019b, P.27) and ‘the teacher demonstrates a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.’ (Welsh Government, 2019b, P. 37). These are important strands in the new standards that I would have achieved if I was to utilise this intervention in a school. 
I have found the assignment very interesting and fun, although the making of the video was difficult. Firstly, PowerPoint was used to create the video, however when I was trying to attach a voice over to each slide the slides would not play without having to click on them. Therefore, I used iMovie on my phone. I found this much easier as I was able to drop the photos onto the app, and record my voice over them and have it as a whole video. Also, I found that I stuttered quite a few times in my videos, and although I always corrected myself, I feel that public speaking and presenting is something I need to develop. The whole assignment has deemed very beneficial to me and very interesting because of the research carried out. Nevertheless, it has given me the knowledge of the GRT community which I did not have before and will be able to use in the future. 


Word Count: 2,927.
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Appendix 6 – Script
· Welcome & thank you
Good afternoon, prenhwyn da a croseo. Firstly, I would like to thank you all for taking the time out of your day to listen to the new proposed intervention which I believe would be a valuable asset to our school. As many of you already know I am Miss Olsen and I am the Traveller Education Coordinator for the school, along with the Year 2 teacher. I am required to coordinate and develop educational provision for Gypsy, Roma and Traveller pupils. Our school is located where there are a high number of Gypsy, Roma and Traveller (known as GRT) pupils enrolled out our school. Recently, I have noticed a pattern in the number of these children who do not attend school on as regular basis. Currently at our school there is a lack of support for children and their families from the GRT community which is why I feel strongly that my intervention will be completely beneficial for not only the GRT pupils but all of our students by encouraging other cultures in to our school. I believe our GRT students feel that they are trapped in the cycle of alienation due to negative stereotypes and I feel it is our duty to eliminate these feelings for them.
· Why?
Due to our recent Estyn report from 2018, one of our recommendations includes raising the attendance of GRT pupils, and another states that our current curriculum needs to be more relatable to them. Current research has shown that their lack of attendance is down to a number of aspects such as: fears of bullying and racism, the lack of desire for parents to send their children to school, and the GRT culture not being completely understood by pupils and staff. The intervention proposed aims to raise the attendance of these children by listening to pupil voice and eliminating the fear of bullying and racism. I propose to do this by building relationships with parents from the traveller community by getting them to understand the importance of school by giving them an input in to their children’s education and providing an insight into their culture. 

GRT children have a legal right to be educated according to article 28 in the United Nations Rights of the Child, along with all other children and parents have the same legal obligations to educate their children as other parents do. As we are already a right respecting school it is our job to put our students’ rights into practice daily. Therefore, it is paramount that we as a school create a safe environment whereby the children feel happy to attend and their parents feel relaxed about sending their children here. Reassuring GRT parents and reassuring the pupils is key for us when raising their children’s attendance as the majority of parents will have undoubtedly experienced bullying and discrimination in their schooling and therefore have a tainted view on schools when sending their children there. The GRT families from our school will most likely feel misunderstood and experienced prejudice from the non-traveller community and it is our aim to help them overcome this fear. Once the trust and relationships have been built between our school and the GRT community, I would believe it to be beneficial that members of this community would come in and give talks to help overcome the problems due to self-esteem and prejudice. This will also be valuable for the rest of the school as they will be able to gain more of an understanding and will also allow the GRT pupils to feel valued as their culture is being celebrated and explained, as we do with many other cultures throughout the school year. 

Also, due to action number 8 proposed by Welsh Government in the document Enabling Gypsies Roma and Travellers suggests how through the new draft curriculum for 2022 it is essential to ensure that GRT pupils are consulted to help develop the curriculum, and as a result the intervention will involve the GRT pupils having an input into what they learn. Pupil voice is vital especially in the gypsy traveller community as it allows them to feel valued. By listening to the children and what they would like to learn we are making the learning more relevant to them and therefore encouraging their eagerness to learn and attend school. ALL learners should be active contributors in the process of their learning and assessment and they should be given the opportunity to takie ownership of their own learning, and through this intervention I feel this can be achieved. 
· What?
The intervention is an inclusive approach as the learning will still benefit all pupils, however the main focus group is that of GRT pupils. The intervention will entail meetings with parents/family members of the gypsy traveller community and getting their perspective on what they find important in their children’s lives. Having already undertaken some meetings with family members from the GRT it is evident that for them, the curriculum is not inclusive to their culture, history and their way of life, which is something I want to tackle throughout the school. After gathering background knowledge about the Gypsy, Roma and Traveller community, next would include meetings with the pupils, whereby they will also be asked the question on what they find important and also find out what their interests are. Another suggestion to help tackle stereotypes towards the GRT community could be to celebrate Gypsy, Roma and Traveller history month which takes place through the month of June. This history month can provide the school with the perfect opportunity to allow pupils to learn about a culture which a lot of the time they rarely know about, and also for the GRT pupils and families if they wish, to showcase and celebrate their culture, allowing other children to become more aware and open to the GRT community.
· How?
For this intervention to implemented, outside agencies will need to be contacted and utilised. Here in Cardiff we have a local Traveller Education Service which we as a school can take full advantage of. They provide support services for GRT families and for schools, they have the practical skills and knowledge to deliver an in-training service for our members of staff, and they also provide resources in which the school can use such as books. By liaising with the TES they will be able to advise us and help us create a positive relationship with the GRT community. 
By our school creating a comfortable environment for the parents and children of GRT families and using the help of the TES to liaise with GRT families in order to build their trust.  
We can also ask our Local Authority Museum Service to help with project initiatives within the school for example we could ask them to set up a travelling gypsy exhibition that will tour schools and educate children and staff about the vibrant lives of the GRT community. 
We can also work with the Friends, Family and Travellers charity to organise an educational visit to a drama production known as Crystal Vardo which is a fun and engaging way to educate all pupils and this could be done throughout the Gypsy, Roma and Traveller History Month.
And again, as previously mentioned working with the parents and children from the GRT community to gain their insight is vital.

· How much?
This intervention will not cost the school a lot as the majority of agencies we will be working with offer free services and resources. Welsh Government awards an annual grant of £1.1m to the Local Authorities for the education of Gypsy and Traveller learners. This grant is only available to 19 local authorities with ours being one. The grant is intended to improve and support the educational opportunities and standards for Gypsy and Travellers. The grant can be accessed by ourselves through our Local Authority to pay for the Drama Production and the training of staff. 
· When?
The intervention proposed is a whole-school approach which aims to meet the educational needs of GRT students. As this is the case, this is something that will need to be implemented soon and will be developed over the school year. Building relationships with the parents from the GRT community and liaising with outside agencies will be the first step before it is put into place as a whole school approach. This intervention is one that is continuous as new GRT learners enrol at our school each year. And I believe this intervention should be put into action immediately in order to attain the best results for our GRT pupils.
· Impact?
Once the intervention is embedded throughout the school as a whole school approach this should increase the attendance levels of the gypsy travellers and therefore their attainment levels in school subjects should also increase as the pupils and families will feel that there is full support provided. It will allow us to break down barriers in communications with parents from the GRT communities and welcome them to each aspects of school life, and in turn gain the school a good reputation within the traveller community. It also aims to impact the school as a whole by overcoming barriers towards some opinions that people already have of children and families from the GRT. This in turn should make our school more inclusive and less prejudice and encourage GRT pupils to feel less excluded and more involved in school life. Hopefully, our strong links with the secondary schools in the area will encourage the GRT pupils to progress to further education in the future as there will already be strong foundations of trust in place between ourselves, our multi agencies and the GRT community. 

Again, thank you for taking the time out of your day to listen to my intervention and I hope you’re as excited as I am. If there are any questions I will be happy to answer them and thank you.    










Appendix 7 – School Context
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Primary School A is located in the area of Cardiff. 

The school has 337 pupils aged between 3 and 11, including 46 who attend the nursery class on a part-time basis. There are 12 classes, most of which include pupils from two year groups. 

The school’s three-year average for pupils eligible for free school meals is around 50%. This is well above the average for Wales, which is 19%. The school identifies that around 28% of its pupils have additional learning needs, which is higher than the Welsh average of around 21%. 

The majority of pupils are of white British ethnicity. Around 16% come from ethnic minority backgrounds and about 15% are learning English as an additional language. No pupils come from homes where Welsh is the first language. A few pupils are in the care of the local authority. The headteacher was appointed in September 2014. The school’s last inspection was in 2011.

The individual school budget per pupil for the Primary School in 2018 was £4,205.00 per pupil.  








Appendix 8 - School Development Plan
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Appendix 9 – Estyn Recommendations
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R1 Ensure that teaching provides a good level of challenge for all pupils, particularly the more able
R2 Raise standards of pupils’ writing, particularly in key stage 2
R3 Improve the quality of teachers’ marking and feedback to pupils 
R4 Continue to find ways to improve the attendance and attainment rates of Gypsy Traveller children 
R5 Ensure that there are current policies that address the specific needs of Gypsy Traveller pupils 
R6 Promote GRT culture throughout the school curriculum and ensure that GRT pupils have opportunities to express their views about their learning experiences
[image: ]


The school will draw up an action plan to address the recommendations from the inspection. Estyn will monitor the school’s progress.
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Appendix 10 – Cost of Intervention
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Recommendations

R1 Ensure that teaching provides a good level of challenge for all pupils, particularly
the more able

R2 Raise standards of pupils’ writing, particularly in key stage 2

R3 Improve the quality of teachers’ marking and feedback to pupils

What happens next

The school will draw up an action plan to address the recommendations from the
inspection.
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