

	Target 1
	Ensure that you read and understand the question so that you can ensure that your response answers the question fully. 

	Target 2
	Check that all assertions are linked to appropriate reading. 

	Target 3
	To find further literature to support and argue a point of view and then engage with them purposefully within your response. Use the module reading list to support. 




ECAD 4013

Good teaching and learning means employing a blend of approaches including direct teaching.
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
Good teaching and learning ranges within and across Areas of Learning and Experience
(Pedagogy – Hwb (gov.wales)

Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
Introduction 
In this assignment the writer will consider the 3 pedagogic principles outlined in the task description in relation to practices in education, recognise strengths and areas of weakness for each principle. The writer aims to show secure understanding of these principles through sufficient research using reliable websites such as HWB, relevant literature and government reports. Pedagogic principles in an education setting are a crucial part in designing the curriculum as it gives positive guidance and guidelines for educators to go by. (Gov January 2023). The Welsh curriculum is supported by the 12 pedagogical principles, which state what good teaching and learning look like. These are based on the three components, creating learning through meaningful learning activities, building learning partnerships to create new knowledge, utilising digital technologies and environments to support these two above. In this assignment the writer will be investigating three in greater detail. Furthermore, the writer will discuss how the research within the module has shaped the way in which the writer plans to carry out future practice. The first principle that the writer will focus on is ‘good teaching and learning mean employing a blend of approaches including direct teaching’. The following principle the writer will be examining is good teaching and learning set tasks and selects resources that build on previous knowledge and experience and engage interest. The final principle the writer will explore is good teaching and learning ranges within and across Areas of Learning and Experience.


1st Principle - Good teaching and learning means employing a blend of approaches including direct teaching.
Looking at the first principle ‘Good teaching and learning means employing a blend of approaches including direct teaching’, the writer will analyse the various styles of teaching done within an education setting. 
Direct teaching takes the approach where the educator stands at the front of the class and delivers the lesson. ‘Teachers match their instruction to the task to enhance students’ understanding of a topic.’ (Top Hat Glossary, NA) Educating through this method would include introducing lessons that includes students’ prior knowledge, dispense new material where the pupils being to learn through step-by-step assistance from the teacher. When confident enough the students have a go on their own with guidance from the teacher to provide any feedback. Pupils may then practice independently where they apply the skills they have gained. Following this, the children are tested on what they have learned. 
An additional approach to teaching includes active learning. Active learning proceeds towards instruction that includes actively involving students with the material through problem solving, case studies, discussions and role plays. Active learning takes a greater part of responsibility on the learner compared to the educator using passive lectures, however teacher assistance is still important in an active learning active learning classroom.  (Queens University, Anon) 
A further advance to teaching incorporates personalised learning. This approach to teaching does not include the one size fits all perspective. It allows the educator to tailor the tasks to the individual learners needs, strengths and skills. This approach recognises that students learn skills at different paces, but the learning plans should keep the pupils on track for their progression steps. Personalised learning includes various learning styles, interests and skills. To enforce this, schools may use learner profiles that include a up to date record of the students’ strengths, needs, motivations, progress and goals. This will get passed down from class to class with the child to inform the teacher of where that child is regarding the progress over all aspects of the curriculum. An additional aspect of personalised learning includes schools using flexible learning environments. The school should adapt the environment depending on where the child learns best. Including the lay out of the class, the staff allocated and how the day is structured. An example of this could involve schools giving teachers increased time for small group activities and teachers getting creative with lay out plans, making full use of the space. (Understood, Amanda Morin)
An alternative approach to teaching includes constructivism. Constructivism is a learning theory that is based on the thought that learners actively construct their own knowledge. Using previous knowledge to build on it with new things that they learn. This means that everyone’s individual experiences make the learning different to them. A brief outline of the principles of constructivism includes: 
· Knowledge is built upon other knowledge. 
· People learn to learn, as they learn. 
· Learning is an active process. 
· Learning is a social activity. 
· Learning is contextual. 
· Knowledge is personal. 
· Learning exists in the mind. 
· Motivation is key to learning. 
There are three different types of constructivism that teachers may use to find success in this learning theory. The first one includes Jean Piaget cognitive constructivism theory which focuses on how the learning should link to the learners’ stage of cognitive development. The next is social constructivism, this highlights on the partnership nature of learning. This focuses on the development of knowledge from social interactions. Social constructivism originates from Lev Vygotsky and shows links between Jean Piaget’s theory of cognitive constructivism. Lastly radical constructivism looks at the learners and the knowledge they accumulate tell us nothing is real, only help us to function in our environment.  Overall, the theory is that knowledge is invented and not discovered. This learning theory was developed by Ernst von Glasersfeld in 1974. Glasersfeld theory seems to contrast Piaget theory of learners gather new information by joining things they already know. (Western Governors University, Anon)
Considering all three of the contrasting teaching approaches, the writer believes that a blended method of these points would be more beneficial in teaching. This is due to the writer seeing the aids in taking the finest information and adapting in the current classroom to tailor the various approaches to the specific learners. 

2nd Principle Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.

The second principle focuses on progression meaning teachers are required to set tasks and choose resources that build on prior knowledge, experience and engage interest. This principle suggests that a standard approach to teaching will not meet the wide range of learner needs. The principle suggests to teachers that they will need to select various teaching and learning approaches to offer engaging experiences that match their learners needs. (Graham Donaldson, 2015) 
The writer considers how outdoor learning may enhance a child’s engagement and may be a successful tool in strengthening previous knowledge and the learner’s interest. Outdoor learning is a play-based experience that is often targeted to children within the foundation phase. Notably, the demanding emphasis on outdoor learning and how it effects child development is strong as supported from theorists such as Friedrich Froebel. Froebel argued that ‘playing with ideas and creative use of imagination reveals the active way children make meaning from the world around them’. (Helen Tovey, 2017) 
The use of outdoor leaning supports the idea that it aids the development of social, emotional, spiritual and physical development. Outdoor leaning gives the opportunity for leaners to develop and combine cross-curricular skills. For example, during the writers’ time at School A, observations involving levels of engagement and interest took place using the Leuven scale. The writer was able to see a pattern throughout the observations that the level of engagement was higher during outdoor activities. The learners where innovative, using high level of communication between one another and the well-being of the students sit at the top of the Leuven Scale. A phonic treasure hunt took place outside and in preparation for this, the class teacher placed the individual phonic cards around the year 2 yard and gave the learners a sheet of paper that listed all the phonic cards that needed to be found. When introducing the task, the teacher used the direct teaching approach by using carpet time to explain the task to the whole class. The class teacher then sent singular groups off to do the activity rotating these groups every 20 to 30 minuets. The group in which the writer observed showed strengthen use of literacy and communication skills, good health and well-being and some mathematics and numeracy skills. Mathematics and numeracy skills were used when the children got asked to count how many they had found and how many of the phonic cards that needs to be found. 10 phonic cards required discovery which linked to the prior knowledge in the maths work the learners had done with number bonds to 10. This allowed the member of staff supervising the task to use this to challenge the learner in asking questions such as, ‘How many more to make 10?’.  By doing this the activity set it has developed the learners cross-curricular skills as it included 3 out of the 6 areas of learning and experience.
On the contrast, the writer observed the same group with an activity set indoors. The task involved similar instructions and delivered the same way. However, this time, the children got given a list of materials they needed to find within the classroom and name the object that consisted of that material. Both activities had a treasure hunt structure and could be done in small groups, partners or individually. Similarly, the task required the children to use literacy and communication skills, health and well-being and mathematics and numeracy skills. The writer used the Leuven Scale to measure the children’s level of engagement, health and well-being and the results scored lower than the activity that took part outdoors. This might indicate and support the theory that outdoor learning is an essential part of early childhood and play outdoors is the most effective way of providing experiences. 
Looking at the principle itself ‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest,’ it suggests that educators should tailor lessons to each child’s interest and knowledge when this can be deemed as unrealistic. This is due to each child having altered interests and are at different stages of knowledge at different points. As a result of this, an educator may struggle to incorporate this all the time.  

3rd Principle Good teaching and learning ranges within and across Areas of Learning and Experience.
The third principle focuses on the effectiveness of the new curriculum. One of the key characteristics of education is the ability to connect and transfer information showing understanding across many settings to solve unfamiliar problems. Cross-curricular and wider skills should not be isolated, instead they should all have supporting connections between the AoLE. False influences would mean the exercise would be ineffective, however if strong links are made within the AoLE, the learners are more likely to enhance the learning within the classroom setting. This pedagogical approach enables connections to me made through frequent questions, ideas or skills across AoLE should be discovered. (Graham Donaldson, 2015) 
A large sector of the new curriculum includes assessment for learning. Assessment for learning is a method of teaching and learning in which students receive feedback that is used to enhance their learning outcomes. The aims of assessment for learning include ‘supporting individual learning on an ongoing, day to day basis’ (Welsh Government, 2022). This should focus on understanding each students’ areas for improvement, strengths and level of understanding. The use of this knowledge by the practitioner should determine the steps needed to progress further learning including additional challenges and support. This can be done by implementing assessment daily. 
Delving into how schools carry out assessments the writer will define the term used. Assessments across foundation learning are created on observation of practise in the school environment and evidence of engagement. This is done by observations and formative assessments to build up a holistic picture of children’s development and capabilities in crucial areas. (Foundation Phase Profile Handbook, Anon) 
Observation is the method of watching and listen to children to monitor how they are developing and what they are learning through play. It is crucial that parents / carers and educators have a mutual understanding of these so that it is clear to see if the child is hitting their targets. Making sure observations are carried out on the learners are important because every child has their own set of unique abilities and by holding these observations it allows the teacher to gather valuable information on the child. 
An assessment carried out through observation would include a class teacher or learning support officer watching a student perform an activity relevant to what the observation entailed. The writer uses their previous experience when overserving a child to see if they qualified for the intervention smart moves. Smart moves are used on a child that is lacking the typical physical abilities in comparison to their age. The intervention aims to develop the muscles used to do these fine and gross motor skills, through 2 to 3 sessions a week with the trained learning support officer. When carrying out this observation, the writer used the assessment sheet out of the smart moves booklet to be able to score the child correctly and instruct the child to do the relevant moves. 
The use of observation is not only used for assessments, but practitioners also use them daily. This is carried out by the teacher questioning the student on what has been learnt that day. The teacher may look at books while the work is getting done to correct any mistakes as they happen. By doing this, it gives valuable insight into the level of understanding the children has obtained. It also gives the teacher the opportunity to enhance the level of engagement and understanding with the child during the set task. (Early Years Matters, Anon) 
Assessment for learning completed through the use of observation has advantages such as the teacher being able to correct any mistakes or misunderstanding directly with the child. However, this may be difficult to complete with every individual in the class at the same time, resulting in some children being left with low levels of understanding. On the contrary, a child that has a high level of understanding with the task set out by the teacher, might be left waiting for the teacher to be further challenged. 
An additional assessment method that can be used in foundation phase is when the practitioner set up specific tasks usually at a desk to capture the skills that cannot easier be found during play observations. The activity set will focus on the nature of the skill being assessed. This allows the teacher to obtain more stable evidence of that child’s capability and understanding of the skills set or task. An example of this includes online personalised assessments. These assessments are tailored to the child’s ability making each assessment for each child differ. The number and level of questions depend on how many that child can complete correctly as they go up in difficulty. This method has some benefits as the results, once submitted, can be calculated easily and in order. However, this method may be more time consuming regarding in the task taking place. This is due to the child, depending on age and ability, not being able to read the question or know how to use the soft wear. (Anon, Gov.wales)

Conclusion 
Taking into consideration the research and leaning that the writer has accomplished throughout the module, the writer has learnt the importance of the use of pedagogical principles within a school setting. In addition to this the writer has selected three ways in which this module has influenced future practice. The writer recognises the importance of including their knowledge of the principles and including this into lessons in the forthcoming, making sure to use these three and others during practise. This includes applying a strengthened cross curricular method with focus and enhanced activities. Secondly, when developing lesson plans, the writer will apply the use of pedagogical principles correctly to ensure the lessons link to the curriculum accordingly. Finally, the writer now understands the crucial impact that outdoor learning has on its’ learners linked to well-being and engagement. The writer will use a self-reflection task at the end of their next placement to assess if the approaches have been implemented during practice. 
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