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Part 1PDP
	WHAT DO I KNOW ALREADY:  
WHAT HAVE I LEARNT SO FAR:

	What do I want to develop: Overall skills to become a good Early Years practitioner


	Objective

Safeguarding Level 3





Early Years Education and Care: Practitioner Status



Food Safety Level 3




Registering with CIW as RI






Welsh Language course



Assessments




Additional Learning Needs




Impact on New Curriculum for Wales on Non-Maintain Settings



Singalong



Outdoor Play







Early Childhood Learning
And Care Document

Developing an Inclusive
Early Years Setting



Supervision and Appraisal






EIKlan 0-3
	Action

Complete Safeguarding Level 3 course with Pembrokeshire County Council through their POD System (Local Authority)
 

Complete Early Years: Education and Care: Practitioner Status Degree with the University of Wales Trinity St Davids Carmarthen

Food Safety Level 3 online




Complete the registration process with CIW for RI status.





Look at local Welsh language course through their Local Authority


Apply to the LA for Early Years assessment course.


Apply through the Local Authority (LA). ALN New Reform document. 






Research on non-maintain settings (online, documents)
Apply for courses.


Apply through LA



Successfully reading journals and up to date information to put into practice.






Apply through LA



Apply through LA




Apply through LA





Apply through LA
	Resources
 
1. Time set aside to attend training
2. Book course



Attend lectures.
Books, Articles, Journals


1.Time set aside to attend training
2. Book course
3.Pay

1. Book interview with CIW
2. Notes to hand
3. Read NMS


1. Time set aside to attend training
2. Book course with LA


1.Time set aside to attend training
2. Book course

Support from Local authority
Time set aside to attend training.
Book course



Read Welsh Curriculum
On Non-Maintained settings


1. Time set aside to attend.
2. Book course


Attend any training.
Book any relevant courses.
Books, Journals, Articles, Seminars


1. Time set aside to attend.
2. Book course

1. Time set aside to attend training.
2. Book course

1. Time set aside to attend training.
2. Book course


1.Time set aside to attend course
2. Book course

1. Time set aside to attend course.
2. Book course


	Target Date
 
 January 2024





June 2025




December 2023




October 2023






February 2024



March 2024



January 2024




 

January 2024





April 2024



This target is ongoing and updating




This target is ongoing and updating



January 2024



Febuary 2024



Febuary 2024

	Success criteria                                               Review Date

Successfully completing the course               Every 3 years





Graduating in 2025




Successfully completing the course               Every 3 years




Being Register Individual for playgroup.     Completed 






By attending Welsh Language course             



By attending session on Assessment



Reading the New ALN Documentation 
and attending course






Successfully reading journals 
and up to date information to put into practice.



By attending training on Singalong




Successfully reading journals and 
up to date information to put into practice.





Successfully attending training





Successfully attending training



By attending training


By attending training

	
	
	
	
	















Part 2
	According to Pacey (2016) mentioned that Reflective practice involves practitioners regularly observing and evaluating their own actions to better understand how they affect themselves and the learners they interact with. It involves a continuous cycle of introspection aimed at comprehending one's own professional performance and its impact on individuals involved in the learning process. According to Stevenson (2014, p. 46) reflective practice entails assuming accountability as a professional entrusted with the task of collaborating with children, their families, and fellow adults within the respective environment.

Newcastle University (2023) states that in the learning process, reflection holds great significance as it prompts individuals to evaluate their current strategies and determine how well they fit with the prevailing circumstances. Across time, a range of disciplines, notably teaching and clinical practice, have employed a structured, systematic, and reflective approach to amplify practitioners' effectiveness. However,
Moon (2004, quoted in Brook, 2015, p7) states that Reflection and the application of reflective practice are fundamental principles that underscore the actions and attitudes of professionals, playing a critical role in the development and enhancement of their professional training. Reflection is encouraged across various fields of study, with a specific emphasis on education, and is an intrinsic component within the domain of professional practice.
	According to Pacey (2016) Reflection is an essential aspect of professional practice that leads to favourable outcomes for children in a specific environment, while also benefiting their parents and caregivers. Furthermore, individuals can gain personal and professional benefits from this undertaking. By actively engaging in self-reflection and continuously improving, individuals can achieve superior results for children. Think about the countless benefits that can emerge for the people involved by putting this plan into action. Enhanced self-esteem stems from meeting their personal needs, offering them various advantages. Additionally, an environment that promotes productivity and empowerment is put in place, offering adequate resources and opportunities for engagement indoors and outdoors. Furthermore, according to Stevenson (2014, p. 45-46) Reflective practice and the role of being a reflective practitioner are seen as crucial skills for those working in early childhood environments, prompting concerns about their diminishing significance. 

	The Theory of reflective practice
University of Southampton (2020) mentions that Dewey (1933) highlighted that reflection in a learning setting isn't fair a passive recall of an occasion. Reflection may be a ponder and dynamic prepare. It is approximately
considering memorizing. 
In Dewey’s words it is an 
“Active, determined and cautious thought of any conviction or assumed shape of information within the light of the grounds that back it and assist conclusions to which it leads” (Dewey 1933 pg. 118). 

Dewey (1933) accepted that reflection might be valuable for making sense of circumstances or occasions that we found perplexing or difficult to clarify. However, Schön (1983) expanded upon Dewey’s philosophical foundations, establishing a stronger connection between reflective thinking and its application in both professional development and professional practice. Schön (1983) argued that practitioners could unveil implicit knowledge by employing the technique of reflection. Schön (1983) identified two distinct forms of reflection: reflection on action, which occurs retrospectively, and reflection in action, which involves thinking spontaneously in the moment. Furthermore, he posited the notion that the iterative practice of engaging in the procedure of "reflecting on action" may facilitate practitioners in enhancing their competencies and expanding their knowledge through the utilization of past experiences and scenarios. This results in the development of a wide range of practiced interventions.
         Gibbs` Model                                                                                                                                                                                                                                                                     Kolb`s Model           
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Source: The University of Edinburgh (2020)                                                                                                                                                                                                                      Source: Open University (2023)                                                                                                                                                                                    
   Source: Difference between (2021)
According to Brook (2015, p, 16-17) it is a well-known that Kolb's experiential cycle and Gibbs' reflective cycle are two of the most famous reflective process models. The model of reflection, as stated by Kolb (1984), comprises of four stages, wherein each stage focuses on an individual's practical encounter or direct experience. Nonetheless, Kolb and Gibb's models illustrate how the process of observing and reflecting on practice can enhance the generation of innovative ideas that can later be verified in unfamiliar settings. According to University of Cambridge (2023) Kolb's (1984) model provides an additional layer of depth. This model revolves around the notion of fostering comprehension through practical experiences and encompasses four stages, drawing from theories of human learning. The model posits that our initial point of departure comprises an experience, which can manifest as either a familiar repetition or a wholly novel occurrence. This model of reflection demonstrates a higher level of complexity compared to others; however, it is plausible that the inclusion of several stages in the reflective process can provide a sense of comfort and guidance. However, Gibb's cycle (1988) comprises six distinct stages. As stated by Gibbs` (1988), models typically start by offering a thorough synopsis of the experience being reflected upon. Subsequently, this given prompt encourages individuals to redirect their focus towards the emotions they experience during the encounter, including the time span of the experience and the subsequent period. 
According to difference between (2021) mentions that Kolb's reflective cycle is an influential model that underscores the significance of the reflective aspect within the experiential learning cycle, whereas Gibbs' reflective cycle offers a comprehensive framework for effectively leveraging experiences for learning purposes. Kolb's reflective cycle encompasses a series of four distinct stages: the initial stage of concrete experience, followed by reflective observation, abstract conceptualization, and, finally, active experimentation. The Gibbs reflective cycle encompasses a sequence of six distinct stages, namely description, feelings, evaluation, analysis, conclusion, and action plan. The crucial distinction between Kolb and Gibbs' reflective cycles resides in their respective frameworks.

Conclusion 
Within this research reflective practice and reflection are a key concept to early years were practitioners regularly observing and evaluating their own actions to better understand how they affect themselves and the children they interact with. Actively engaging in self-reflection and continuously improving, individuals can achieve superior results for children. Gibbs' model of reflective learning offers a helpful structure for individuals to engage in thoughtful introspection, allowing them to review previous experiences and effectively enhance results in comparable scenarios that may occur later on.





Part 3
Let us begin by considering what is professional, according to Australian Council of professions (2023) a professional can be defined as a cohort of disciplined individuals who adhere to ethical standards and present themselves, as well as are acknowledged by the public, as possessing specialized knowledge and skills within a widely recognized field of study derived from extensive research, education, and advanced training. These individuals are committed to applying their expertise and exercising their skills for the betterment of others. Following on from this the University of Toronto Mississauga (2020) states that Professional practice involves obtaining the necessary knowledge and skills that align with the standards of a particular discipline or occupation. It involves using information-gathering methods that are typically used by professionals in that specific field and the people they interact with in that specific context. These two define professional practice and professional similar yet, they both state that skills and knowledge is an essential part of professional practice and being a professional.
According to Male (2012, pp. 200-205) values are a set of principles that establish criteria for determining what is considered admirable, high-quality, or exceptional in both conduct and the process of making choices. As a result, it is crucial for those working in early childhood education to make an effort in establishing a valuable set of principles. In order to successfully incorporate core values into an organization, it is vital to achieve a harmonious blend of dedication and sincere adherence. The establishment of a suitable ethos is made easier due to this harmonious fusion. Effective decision-making at the operational level can be facilitated by most organizations when they have a senior leadership team with experience and shared values. However, it is imperative for practitioners to identify and prioritize their fundamental objectives when faced with conflicting opportunities arising from the demands of their practice. Additionally, Powell (2010, pp. 214-215) mentions that there is a growing number of children below the age of five who are enrolled in out-of-home early childhood education and care (ECEC) settings. This trend prompts inquiries into the policies and practices regarding the significance of establishing stable and nurturing relationships with all caregivers, as well as the values that early year’s practitioners adhere to, promote, and are urged to embrace, as dictated by national policy guidance governing their profession.
According to WJEC (2019) the development of effective relationships promotes collaborative efforts among individuals, ultimately addressing the needs of children and their respective families/carers. It is of great importance to be polite and respectful towards others by taking their emotional well-being into consideration. To ensure a thorough process, it is recommended to set aside sufficient time for meetings with families/carers and workers, and to approach the reporting or feedback process at the end of the day with careful thoughtfulness, avoiding rushing through it. Demonstrating consideration for both parties have the potential to build a constructive connection between the household and care setting. It may be essential to engage in frequent communication with professionals who specialize in working with parents/ carers of disabled children or possess expertise in diverse cultural backgrounds. Creating a pleasant and professional atmosphere fosters a conducive environment where parents/carers, staff, and professionals are more likely to actively collaborate with the establishment. When communicating with parents or caregivers, it is crucial to maintain a professional approach and consult experienced staff members or professionals when unsure about how much information to share. Hallet (2008, p. 58) states that Professionals in the Early Years field must have adept communication abilities to establish relationships with children, parents/carers, and other professionals.
As stated at the being of this essay, it was mentioned that professional practice is obtaining the necessary knowledge and skills that align with the standards of a particular discipline or occupation is an essential part. However, it is important that any professional is fully revised in different aspect of the role. For instance, safeguarding children is one of the most important activities anyone can undertake. The Children Act 1989 is the most important piece of legislation for the practitioner’s along with the Children Act 2004, has a direct effect on the practitioner’s working day, improving practice. (Owen and Hughes, 2009). Veale (2013) states that it is crucial for practitioners to have a thorough comprehension of relevant theoretical frameworks and exhibit expertise in practical application to effectively support and safeguard children.
Pacey (2017) mentions collaboration with alternative professionals both internally and externally is imperative in delivering a commendable service to families. It is essential to emphasize the significance of maintaining adult relationships and having a network of individuals to rely on for help and advice after taking care of children all day. According to Kay (2008), Every Child Matters strategy promotes the use of multidisciplinary teams in its policy and practice, encouraging innovative approaches and services. Platforms like practitioner forums are necessary for practitioners to have the opportunity to engage with each other and learn collectively within professional practice. In addition, NSPCC (2023) emphasizes the importance of practitioners building and fostering reliable professional relationships with each other. To promote a positive and efficient work atmosphere, it is crucial to ensure that all members of a multi-agency team are treated with equal respect and are provided sufficient chances to voice their viewpoints. Additionally, NSPCC also states that practitioner forums can provide professionals with a valuable opportunity to come together and share knowledge, ultimately promoting their collective learning and development as part of professional practice.
Early years matters (2023) points out the importance of observing children is indispensable in educational contexts. The first-hand observations of children in various situations are indicative of their distinct abilities and talents, given their individualistic nature. The act of observing children's choices, interests, and interactions with various resources offers practitioners valuable insights into their individual characteristics and preferences. Planning in the early years pertains to the facilitation of young children's requirements to enable their joyful participation in educational activities, thereby fostering the development of necessary skills and knowledge across the prime and specific areas of learning outlined in the Early Years Foundation Stage. For instance, Birth to five matters (2023) states that the act of observing children is an essential skill within the professional realm, commonly employed in day-to-day operations within the Early Years Foundation Stage. This approach helps to enhance a deep understanding of the child's developmental path, educational attainment, and overall advancement. Observing children is crucial for building relationships with them and understanding what sparks their curiosity, shapes their identity, and influences their development. Furthermore, Birth to Five Matters during the Observations Assessment and Planning (OAP) cycle and the summative assessment, it is imperative to make informed decisions regarding a child's development, learning, and progress with utmost objectivity. These decisions should be based on a range of information about the child, to determine the most suitable course of action. The OAP cycle constitutes a reflective and continuous process that facilitates the examination of children's development and the implementation of suitable strategies to promote individual children's growth through efficacious practices. The utilization of practitioners' knowledge, skills, and evidence derived from OAP facilitates the enhancement of quality in educational and caring provisions extended to children. In this context, practitioners critically evaluate the quality of education and care received by children and strategize measures to enhance their professional practice.
Children Rights Wales (2023) state that the guiding principles are of utmost importance in comprehending the complete implementation of the United Nations Convention on the Rights of the Child (UNCRC). They serve as a mechanism through which the substantive articles are interpreted and accomplished. According to the principle of indivisibility of human rights, it is imperative to evaluate each guiding principle in conjunction with all relevant articles. Articles 2, 3, 6, and 12 highlight the core principles of the UNCRC. However, the ICO (2023) The United Nations Convention on the Rights of the Child (UNCRC) was officially endorsed and ratified in 1989. The United Nations Convention on the Rights of the Child (UNCRC) encompasses the notion that each individual child should be acknowledged, honoured, and safe. The implementation of all the rights enumerated in the (UNCRC) is founded upon four fundamental principles. These principles are non-discrimination, as stipulated in Article 2 of the UNCRC; the best interests of the child, as outlined in Article 3; the right to life and development of the child, as specified in Article 6; and the right to be heard, as articulated in Article 12. By implementing and enforcing these principles within professional practice, it would greatly incorporate children's rights into different areas of public regulation that affect them throughout their entire childhood. Comprehending the importance of the UNCRC is essential for professionals and policymakers, given the substantial number of countries that assert their adherence to it. (Falch-Eriksen, 2018)
To conclude this essay, both Professional practice and professional require both knowledge and skills as an essential part of professional practice and being a professional. Within this both professional practice and a professional it is crucial for those working in early childhood education to make an effort in establishing a valuable set of principles. Also, with effective relationships it promotes collaborative efforts among individuals, ultimately addressing the needs of children and their respective families/carers. As, Early years matters (2023) mentions observations and planning helps to enhance a deep understanding of the child's developmental path. With Birth to five matters (2023) mention that practitioners' knowledge, skills, and evidence derived from OAP facilitates the enhancement of quality in educational and caring provisions extended to children. And finally, the UNCRC four principles implementing and enforcing these principles within professional practice, it would greatly incorporate children's rights into different areas of public regulation that affect them throughout their entire childhood.
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