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‘Teachers are expected to employ differentiated strategies that are both appropriate and challenging in a variety of learning environments that are inclusive of all pupils (including those with SEN) who often manifest very diverse levels of ability and needs (Penney, 2002; Smith, 2004:42).’
 
In light of this quote, critically discuss how teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences. Highlight how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.
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This assignment is going to look at the attitudes of teachers and what is meant by inclusive practice and to see if it has an impact in physical education and youth sport. It will look at ways to overcome barriers by using Seidentop (2011) and Metzler (2011) sports education and cooperative learning models. The Salamanca statement (1994) states that every child is different, and they have different abilities and interests. The school programme should be tailored to fit the needs of all children. The national curriculum (2008) state that every child has the right to education and that every school should make the necessary improvements to allow participation in education. Schools should try to lower environmental and societal barriers. What is meant by inclusive practice? Inclusion is the law that allows children with disabilities to have accesses to mainstream education (Baker, Wang, and Walberg, 1994; buysee and Bayley, 1993; Eaves and Ho, 1997; Siegel, 1996).

Teachers attitudes are mainly base on how inclusion will impact their lesson. Vas, Wilson, Falkmer, Sim, Scott, cordier, et al, (2015) states male teachers and teachers over the age of 55 and those with low levels of teaching efficacy showed more negative attitudes towards inclusions. Teacher between the age of 35 and 55 showed less negativity, but teachers that attended teacher training showed positive attitude towards inclusion. Previous studies conducted in the 1990 show four out of seven studies, females showed more positive attitude in inclusion (Avramidis, Norwich, 2002). Studies closer to the present show the same, two out of three studies, females were more positive towards inclusion rather than male teachers. With this evidence is it clear to see that gender does have an impact on inclusion and male teacher are more negative to including children with disabilities within their lessons (Avramidis, Norwich, 2002 and Avramidis, Bayliss, Burden, 2000). Avramidis, Bayliss, Burden, (2000) state that teacher have reported that lack of confidence of teaching pupils with disabilities were associated to the negative attitude shown towards inclusion. With that in mind teacher attitude are associated to the lack of knowledge with identifying solutions to inclusion and available support (Avramidis, Norwich, 2002). Teacher attitude seems to be down to the lack of knowledge of how to include pupils with disabilities in to their class, knowledge con be split in to key factors that affect their teaching abilities. The split is content knowledge, this is how much the teacher knows about the subject. Pedagogical Knowledge, this this teaching and classroom strategies. Pedagogical content knowledge, how to teach pupils that they will understand as every child learns differently. The more they know the better they will understand how they can adapt it to be inclusive (Borko, Putnam, 1995). The negativity can be reduced with teacher training and developing teacher’s knowledge of how to include pupils with disabilities in to their lesson and give them a positive experience. A pupil’s disability is the main barrier to overcome to become physical active. Definition of disability under the Disability Discrimination act (DDA) states that a disabled person is someone who has physical or mental injury that has an effect on them throughout their life and impacts on them to carry out normal day to day activities (Disabled World, 2012).
 
There are many disabilities that a teacher may have to Account for in their lessons. There are different disabilities and different barriers also learning objectives that the teacher will have to take it in account. If you look at cerebral palsy, this disability presents a lot of barriers as it has different levels of diagnoses. Cerebral palsy is a problem with the brain. It is either that the brain does not develop, or it is damaged however the exact cause is not known. You have spastic cerebral palsy, dyskinetic cerebral palsy, ataxic cerebral palsy and mixed cerebral palsy (National Health Service, 2017).

Spastic cerebral palsy is where the muscles are stiff and tight and more so when trying to perform actions quickly. It also reduces the range of movement which will impact on the pupil participating in the lesson however there are ways around this so that the pupil feels fully included into the lesson and has an overall positive experience (National Health Service, 2017).

Dyskinetic cerebral palsy is where the muscles go between stiff and floppy this is uncontrollable random spasms. This will affect the pupil object control, sending and receiving and motor skills. which is part of the fundamental movement skill that they need to develop (National Health Service, 2017).

Ataxic cerebral palsy affects the pupils balance and co-ordination, tremor like symptoms. The pupil may seem to be shaky or clumsy in movement (National Health Service, 2017). 

Mixed cerebral palsy is where the pupil has one or more of the above diagnoses. If you can learn how to adapt your activities so the pupil can be included with the above three diagnoses, then the teacher will have the knowledge to include the pupil with all diagnoses (National Health Service, 2017).

All the above diagnoses have barriers which the teacher will have to take in to account when preparing their lessons. Lack of energy so the activities will have to be shorter and rather than do it just for this pupil reduce the time the whole class performs the activity or skills this way the teacher will not isolate the pupil in question (verschuren et al., 2012). Feeling pain while participating in the activates this could be discussed with the pupil and parents and arranged that if this happens, they can stop and take a break. This will reduce the attention the class plays to the situation and limit embarrassment. The pupil could feel that learning the motor skill is taking too long as other pupils might pick it up quicker, so this might affect their confidence and attitude to attend future lesson. If it this first time participating in the activity and if the other pupils haven’t worked with a child with cerebral palsy, they may not understand their disability, and this could make them feel like an outsider (verschuren et al., 2012).

We can look at the LGBT (Lesbian, Gay, Bisexual, Transvestite) this is becoming more common for teachers to deal with. Its more common in modern society and as teachers if they know how to educate the pupils fully about LGBT so that it makes them aware of it. They fully understand that not everyone is the same. People are different, and this is normal and that it will take the stigma away as it is normal. If teachers understand and can educate pupils about all the different sexualities it will stop bullying and make the LGBT pupils in the school feel included within physical education and sports. Stonewall (2017) states that getting the pupils to discuss the matter and if what so ever does it affects them from taking part in sports, the teacher can point out all the different LGBT sports persons to make the point that no matter what their sexuality is they can become a sports person and that the stigma around the LGBT is out dated. You can discus discrimination in sports and ask the LGBT pupil if they have ever been discriminated against and ask them to explain how it made them feel. Teacher should question if sexuality limits what sports they can participate in and then make sure that all pupils know that they can partake in all sports and activities (Stonewall, 2017).   

Barriers that can also affect the teacher and they will have to overcome are parents not accepting or fully understanding the extent of the child’s disability. As a teacher you many must point the parents to the right charity that can inform them and support them and their child. Parents not happy with the facilities, where they are located this could be a football club as it might be to remote for them to access. Clubs being in a remote area could mean that the child cannot partake in the activities as the parents might not be able to arrange transport. As a teacher you could speak to the club and see if they supply transport to help the family out (verschuren et al., 2012). Parents may be fearful of their child not fitting in and being accepted by their peers this leding to bullying. This can be limited by the teacher as The National curriculum (2008) states that every child must be included this will help educate the other pupils understand the disabilities and how they can help to develop their fundamental motor skills. 
Pupils and parents can be unaware of the opportunities or possibilities that they can participate in, however not every child will enjoy wheel chair rugby, so it is finding out what activities suit the child and what interests the child. There could be a financial restriction to why the parents cannot take their child to out of school clubs, teachers can talk to charities and see if they could help with this (verschuren et al., 2012).

As a teacher you must be able to include every child in to your class. Children with disabilities can participate and be include in most activates without the teacher making any adaptation at all. The teacher should focus on what the pupil can do, if the teacher was to do a sports education programme this would run from 18 to 20 weeks off a specific sporting activity this will make sure that all pupils are included as the teacher would set up teams that the pupils remain in for the whole 18 to 20 weeks within these teams the pupils would be ranked for example if there are five pupils in the team they would be ranked 1 to 5 1 being the more able child so when playing other teams the ranked 1 would play each other and so on, if for any reason the ranked 5 players had to play a higher rank the teacher could implement rule changes like make the opposition area bigger to allow more success for the ranked 5. You could start the higher rank on minus points, allow the ranked 5 players to have more touches that the higher ranked player (Seidentop, 2011). 
The teacher could also use cooperative learning this way the students learning from one another. The same as sports education model the teams must be even in all ways for skill ability, gender, previous experience and any disabilities. The teacher will set a task and can get the more abled student to teach the task this might be the pupil with the disability as for that session you might be playing wheel chair rugby or basketball to give the other students a taste of them sports as physical education is inclusive and none disabled pupils should have the opportunity to have a go at disabled sports (Metzler, 2011).
The school must make sure that all buildings and outside areas are accessible to children with physical, hearing or visual disabilities. The school should do its best to supply transport to and from physical activity events and they should have physical activates after school that are inclusive to all pupils not just the best rugby or football players. The school should make sure that is supplies all communication, visual and technology aids that will enable the pupils to fully participate in physical education.

There are many different support charities for teachers and pupils alike. There is Disability Sport Wales (2014) that give the opportunity for disabled people to have a go and take part in sports and physical activity. They are there for disabled people but also a good source of information for the teacher that are unsure on how to include a pupil into their lesson. DSW allows disabled people to search for local disabled sports clubs and gives them the required information. As a teacher the pupil maybe unaware of this opportunity so it would be worth discussing with the pupil and parents. They offer a wide range of workshops and information for anyone that is interested on developing their knowledge of working with people with disabilities (DSW, 2014).   
 
Conclusion teachers attitude plays a big part in pupils feeling included in physical education. This is down to lack of knowledge and know how to include the pupils in to the class. If the teacher, it open minded and willing to attend teacher training then they can make sure they are delivering the best learning environment possible for all children and needs. There are many different disabilities and as a teacher you cannot be expected to know how to include all of them, but you should be willing to improve your knowledge and not be afraid to speak to the pupil, parents and special support staff that can inform you of what they need and how to implement it. Pupils should be taught about sexuality this will fully inform them and normalise it and remove the stigma surrounding the LGBT community. As a teacher there are many support channels, they can use to help them include pupils in to their lesson fully and give them a good sporting experience. The most important person is the pupil and the teacher should be willing to sit down with them and parents to discus the best why that they learn. If the teacher uses Metzler (2011) and Seidentops (2011) models every child will be included which will lend to a positive physical education experience. That should be the main aim for every teacher or coach is to deliver a positive experience for every pupil or young person that takes part in their lesson and try and get them enjoying so that it will lend to lifelong participation.  
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