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Task 1:
[bookmark: _GoBack]The story chosen for this task is Tedi Twt ar y fferm and the activity is a card matching task (Appendix 1). I chose this story and activity for a Nursery class with the ages of the children varying between 3 and 4 years old. Tedi Twt ar y fferm was the book of choice and card activity was chosen as the current topic in the class was learning about animals and their homes. These both complimented the class topic very well as they introduce various animals that live on a farm allowing the children to extend their Knowledge and Understanding of the World and Welsh Language Development areas of learning (Welsh Government, 2015) as their class topic was animals and their homes making the learning relevant (Dewey cited in Pound, 2005, p.22). The book and activity is suitable for Nursery as there are very little words, so the children do not get disengaged and many pictures for the children to recognise and engage them in the learning. Tedi Twt ar y fferm offers many language teaching opportunities as it allows the teacher to introduce animals, colours, sentence structures, greetings, colours and feelings in Welsh in a fun engaging environment. The main learning objective for the activities is to get the children to begin to understand some farm animals in Welsh. This would give them the skill “listen and respond simply to what they hear in familiar circumstances, with growing attention and concentration” (Welsh Government, 2015, p. 37). The learning objective would be achieved by reading the story allowing the teacher to model how to pronounce the animal names and seeing the pictures within the story. Also, drilling the children enabling them to verbalise the words themselves, taking control of their own learning and the teacher repeating the animal names to immerse the children in a language rich environment. 

Task 2
https://youtu.be/mdFmrplLKNE

Task 3
I felt confident reading the story to the children in Welsh as I had practised the story at home concentrating on my pronunciation as that is something I struggle with so I planned a Welsh learning experience shown in Appendix 2. Ghaye (2011) suggests that being reflective within your practice allows you to highlight your strengths and weaknesses to improve your practice; from previous experiences I have found that speaking Welsh is one of my weaknesses, so I reflected the Welsh session to improve my teaching (Appendix 3). Teaching Welsh to a Nursery class had a lot of difficulties as their exposure to the Welsh language has been very little so keeping the story and activity simple were important to ensure the children did not lose interest. Moreover, the children have not started writing or reading so teacher talk was vital to the children’s learning (Nunan, 1991).

Using a story and card matching game to get the children to begin to understand some Welsh farm animals was an appropriate way to get the children familiar with the language and the story was repetitive in its structure so the children were exposed to rich language that they could hear but not necessarily repeat orally (Hood and Tobutt, 2015, and Skinner, cited in Pound, 2005, p. 43). As I was reading the story some of the children began to recognise the repetitive language and understood what it meant by previous translation by the teacher. Another aspect of the learning experience that went well was that the children were able to recognise the animals from the pictures without me translating the Welsh animal name for them so were visualising their learning showing creativity (Grigg, 2015). As the story was based on the class topic animals and their homes it allowed the Welsh language to become cross-curricular building on what the children already know in English (Hood and Tobutt, 2015, Grigg, 2015, Barnes, 2015, Welsh Government, 2017 and Steiner, cited in Pound, 2005, p. 27).

Allowing the children to be immersed within the language by the teacher talking to them in Welsh through the use of the story and asking questions in Welsh is the first step to learning a language. It starts with the spoken language as the children pick the language up more naturally than learning the rules of the language (Richards and Rodgers, 2001). Also, giving them an environment full of Welsh language will help to develop language immersion models (Welsh Government, 2014). Using more Welsh language through the session and speaking Welsh constantly within the school environment would have been more beneficial to the children’s learning. Speaking Welsh and English to the children by asking questions in both languages gives the children the opportunity to become more fluent in Welsh and begin to become bilingual with emphasis on oral communication (Welsh Government, 2017).  Making connections between Welsh and English words within the story such as farm and fferm enables the children to feel more confident to see similarities but this method shouldn’t be used too much as the children may not pick up the Welsh language, by just looking for similarities that are not always there (Hood and Tobutt, 2015).

Once I had read a page in the book, I used the drilling method to get the children to repeat back to me the animal name in Welsh using “I say, you say” modelling speech as talk is central to the children’s learning and is a quick way to engage children verbally (Hood and Tobutt, 2015). Richards and Rodgers (2001) and Tice (2005) believe that drilling is a useful method for repetition and memory as it enhances correct pronunciation, provides a safe environment to practise oracy and boosts their confidence.  Estyn (2016-2017) and Welsh Government (2017) suggest that children need to have more confidence in their Welsh language skills are they are not using the Welsh language outside of their Welsh language lessons. However, drilling is not to be over used and it can disengage the children but the animal names in Welsh must be repeated by the children in order to remember and learn them. 

Total Physical Response (TPR) is another method I used within the learning experience with commands such as “eisteddwch” to which the children would respond by sitting down. Using more Welsh command words would have enhanced the children’s understanding during the learning experience. This could be done by planning the Welsh needed and writing it on a sticky note to keep nearby for me to refer to. Using TPR during the story was an efficient way to get the children to understand the Welsh animal names by doing actions for the Welsh terms and getting the children to repeat them. This helped them to link the Welsh word with the action; so it was memorable and it helped their understanding of words they were unfamiliar with such as “wedi blino” (Richards and Rodgers, 2001). Children learn more efficiently by active learning and hands on experience (Dewey, cited in Pound, 2005, p.21) and Asher and Price (1968) believe that children learn languages more fluently than adults through the use of TPR as it is learnt through play and actions.

Throughout the learning experience I used Welsh praise “da iawn” which the children understood from previous experiences (Barnes, 2015) but the children were not learning anything new so this could have been improved by scaffolding their learning using new Welsh praise terminology to extend and challenge their knowledge (Vygotsky, cited in Pound, 2005, p.41). Skinner (cited in Pound, 2008, p.72) suggests that children can learn languages through reward so using more Welsh phrases for praise would have been effective. However, Chomsky (cited in Pound, 2008, p.72) believes that children learn languages through their nature rather than nurture. 

Gardner (cited in Pound, 2005, p. 65) believes that there are many different types of learners within one class with different intelligences. Malaguzzi (cited in Pound, 2005, p.52-53) and Gardner (cited in Pound, 2005, p. 65) suggests that most children are visual learners and emphasis should be on visual and graphic elements of the learning. Using a card matching game to recognise the Welsh animals enhanced the children’s visual learning but was not as effective as I thought due to the Nursery children not being able to read. This challenge was overcome by the teacher reading the word card out to the children in order for them to understand the word card. Some of the children were able to match the word card with the picture card from the teacher’s translation but some would need more practise in order to remember the animal names in Welsh. Estyn (2013 and 2016-2017) suggest that new Welsh words are not practised often enough for children to learn them. In the future I would plan for more activities and reading of the story to enable to the learn to learn the Welsh animal names.

One way to improve the children’s learning of the Welsh animal name would have been to sing a song about them. Singing helps to improve the well-being of children (Grigg, 2015) and well-being is a vital to improve children’s learning (Issacs, cited in Pound, 2005, p.33). Pronunciation of a foreign language and language skills are improved by the use of singing (Richards and Rodgers, 2001) allowing the children to have a deeper understanding of how the language should sound. The children were not always pronouncing the animal names correctly through the use of drilling so using a song would have helped to address this issue. Children are less likely to feel pressure to pronounce words correctly through a song and find it more enjoyable whilst engaging with different new sounds (Hood and Tobutt, 2015). However, the learning objective was not focused on pronunciation it was on understanding some Welsh animal names. 

At the end of the learning experience I allowed the children to assess whether they enjoyed the activities using thumbs up or thumbs down. Using this strategy allowed myself to receive feedback to assess the children’s engagement and the children to assess their own learning which is 2 out of the 4 elements of assessment for learning (AfL) (Black and Wiliam, 1998). During the activities there were opportunities that more AfL strategies could have been used as they are vital for children to become enhanced learners and learn faster (Cohen and Manion and Morrison, 2004, Claxton et al. 2011, Donaldson, 2015). Getting the children to work in pairs would have been a great opportunity to allow the children to share the quality of their talk in a language they understand and peer assessing each other to enhance their learning, giving them transferable skills they can use later in life (Donaldson, 2015 and Clarke, 2008).

When conducting the activities, it was in a room that the children were unfamiliar with, this led them to being distracted by the environment. Grigg (2015) suggests that children can become over stimulated by too many new experiences which led them to having some minor behaviour issues such as not sitting on their chair and not looking or listening to the book. To overcome this challenge next time, I would allow the children to explore the new environment at their own freedom so they would be less distracted once the activities began.

Inconclusion, I found the learning experience very useful in terms of teaching Welsh language to a Nursery class. The children respond well to the drilling technique and TPR applying actions to words giving a deeper understanding for them. There are many aspects that need improving with the use of the teacher’s questioning skills by using post it notes and Welsh planning sheet (Appendix 4) for reminders and the use of songs to enhance the children’s learning further. It has shown me that language cannot be taught for one lesson it must be revisited several times and practised for the children to become more fluent and confident in using the Welsh language (Welsh Government, 2017). Welsh language needs to be embedded across the curriculum to ensure that Welsh words and phrases are in constant use (Donaldson, 2015).













References
Asher, J and Price, B. (1968) ‘The Learning Strategy of the Total Physical Response: Some Age Differences’, Child Development, 38 (4), pp. 1219- 1227. https://pdfs.semanticscholar.org/fdb3/f73e7112c11d4dfb6b397c5ca03cee28c5be.pdf 
Barnes, J. (2015) Cross-curricular Learning 3-14. 3rd edn. London: SAGE Publications.
Black, P. and Wiliam, D. (1998) Inside the Black Box. London: GL Assessment.
Clarke, S. (2008) Active Learning Through Formative Assessment. London: Hodder Education.
Claxton, G. et al. (2011) The Learning Powered School. Bristol: TLO Limited.
Cohen, L. and Manion, L. and Morrison, K. (2004) A Guide to Teaching Practice. 5th edn. London: Routledge.
Donaldson, G. (2015) Successful Futures. Cardiff: Crown.
Estyn. (2016-2017) The Annual Report of Her Majesty’s Chief Inspector of Education and Training in Wales. Cardiff: Crown.
Estyn. (2013) Welsh Language Development in the Foundation Phase. Cardiff: Crown.
Ghaye, T. (2011) Teaching and Learning Through Reflective Practice. 2nd edn. Oxon: Routledge.
Hood, P and Tobutt, K. (2015) Teaching Languages in the Primary School. 2nd edn. London: Sage Publications.
Nunan, D. (1991) Language Teaching Methodology. Hertfordshire: Prentice Hall International (UK) Ltd. 
Pound, L. (2008) How Children Learn: Book 2. London: Step Forward Publishing Limited.
Pound, L. (2005) How Children Learn: From Montessori to Vygotsky. London: Step Forward Publishing Limited.
Richards, J and Rodgers, T. (2001) Approaches and Methods in Language Teaching. 2nd edn. Cambridge: Cambridge University Press.
Tice, J. (2005) Drilling 1. Available at: https://www.teachingenglish.org.uk/article/drilling-1 (Accessed: 6th March 2019).
Welsh Government. (2014) A Living Language: A Language for Living – Moving Forward. Cardiff: Crown.
Welsh Government. (2017) Cymraeg 2050, A Million Welsh Speakers. Cardiff: Crown.
Welsh Government. (2015) Foundation Phase Framework. Cardiff: Crown.

	[image: Image result for horse clipart]

	Ceffyl

	[image: Image result for sheep clipart]

	Dafad

	[image: Image result for pig clipart]

	Mochyn

	[image: Image result for cow clipart]

	Buwch

	[image: Image result for chicken clipart]
	Iâr


Appendix 1


Appendix 2
[image: ]
[image: ]



Appendix 3
[image: ]
[image: ]



Appendix 4
[image: ]


1

image2.png




image3.jpeg




image4.png
5




image5.jpeg




image6.jpg
Name of Trainee: _Jessica Wood. Session ref: 7 Date: _6/02/19

Number of
___ learners:

43

Learning 1 can understand some farm animals in

Success Criteria | | can name some farm animals in Welsh.

Differentiation in whether the child needs

objectives/intentions: | Welsh. : | support during activities.
Assessment for Learning (strategies
Introduction/plenary tasks Main activities Key Vocabulary and opportunities)
Introduction Trainee focused task (purpose, outline of Tedi twt ar y fferm 1,2, 3, twinkle back at me.
Tedi Twtary Fferm trainee’s role and children’s learning): Picture cards Observation
Howth the story | / beicihiauine Good listening, good looking, good
What do you think fferm is? On each animal get the children to drill the listening
What sorts of things live on the farm? Welsh word for the animal. Fferm Thumbs up/ thumbs down
Pa lliw ydy hyn? Ask about tedi’s clothes. ‘What sound does that animal make? Ceffyl i
Use actions for how the animal is feeling Dafad Questioning
and get the children to repeat. Mochyn
Count how many animals in the book. Buwch
Faint? Tar
‘Wedi blino
Task Da iawn
Match the animal to the correct word. Bendigedig
The children have to use the pictures card of | Gweddol
the different farm animals in the book and Hapus
‘match it to the correct animal word. Glas
Coch
Orén
Gwyrdd
Gwyn
Plenary ot

Use pictures cards to memorise the
children of the animals in Welsh.

Outcomes (classroom monitor) Outcome 1 — Oracy - Begin o take part in activities alongside other children. They begin to show curiosity in stimuli and express enjoyment or interest.
They verbalise in a symbolic way. Reading — Follows texts read them and start to volunteer some information about familiar texts. Welsh language — Children can understand more words
than they can speak. They repeat some familiar words and phrases. They begin to follow stories read to them and they start to respond appropriately verbally or non-verbally.

Titeracy (LNF)

Express some enjoyment or interest. Talk about in simple terms, drawings, models and
actions.

Listen and respond with growing attention and concentration.

Listen and join in with songs, rhymes and stories.

Numeracy (LNF)





image7.jpg
DCF Thinking ESDGC ycc
Sort familiar objects using set criteria. Challenging tasks — application of ideas Identity and Culture — using Welsh language | Linguistic ~ using incidental Welsh and
Welsh words from the story.





image8.jpg
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

ovadiad/pate: (] 2 ]| 5 '
diad critigol (Ff ical incident (focus -’T@h/ {U\k our tj &Qm'\v

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profi

“What are your feelings regarding
the experience?”

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi cedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

Gwerthuso a dadansoddi

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yny

“What will you keep the same to
ensure effective teaching and
learning in the future

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

: Hok Hhe. duldren’s kmumdgz
/ﬂ\&“’l ﬁ?. Wﬁtmwm Qb .
ﬁ‘» Rl 4 ogreg cﬁoIdxd%:aAe nany
) O o
qm mm\mj&\+ _\{\Uﬂl,lfd hont Jkeod 4o -





image9.jpg
Casgliadau a chamau
gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud

“What will you do next?”

q QU lo
m’tbwé& '3’

Mmm@m

Y\ W(L\,Ubt i\.

Mwuk\cﬁsi
ILU\LL{ ‘o y @AV’

Y proﬂad newydd / Transformed experience





image10.jpg




image1.gif




