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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	
Mrs Karen James

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Social Justice and Inclusion – Coleg Sir Gar

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director – Lecturer – Module Leader

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:   10              MONTHS: 1

At CSG



	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	
I design and plan the curriculum for the Foundation Degree in Social Care Studies including the validation and revalidation processes within UWTSD. (K1, K6) The course is designed in line with core values of social care.  These are reflected in my own values gained through my work as a social worker and social care practitioner. I involve employers in all aspects of the programme from design to content. This ensures underpinning, up to date knowledge that meets the criteria of employers thus allowing for transferrable skills to be acquired.  These programmes are an important part of widening participation in line with the QAA (2015) concept that FD’s contribute both to this and to lifelong learning by encouraging learners who may not have been previously thought of as suitable for higher education to complete a higher level qualification. (V4) 

It was my responsibility to revamp the course for validation. I identified outdated modules and removed them. I spoke to employers to ask what information students needed to allow for upskilling. The course requires students to make links between theory and practice. Ensuring knowledge is subject specific and current is vital to ensure students receive a relevant learning experience building on prior knowledge. As a result, students become better prepared to enter social care as more competent, knowledgeable employees.  “Pedagogical competencies of instructors play a crucial role in improving the quality of the teaching and learning in higher education” (Kaynardağ, 2017, pg. 111) and high quality teaching results in better performance so having the correct information is essential. Employer input allows students to make these links to enhance knowledge and experience. (K3) Students to gain placements in order to put theory to practice thus seeing the real impact of knowledge gained in class.

I designed the programme to be accessible as everyone can succeed given the right environment and support. My teaching promotes inclusive learning, a term understood as a process that increases the presence, participation and achievement of students. In other words, I promote personalised learning in order to meet educational need, which is a very important aspect of my teaching and something I feel is a strength. (K3, V1, V2) I spend a lot of time with students to ensure they understand what is expected of them and often explain things in different ways based on what I know about the student. I ensure that we look at the learning outcomes of each module regularly so students know what is expected of them. Every module has clearly defined learning outcomes linked to assessments. Differentiating learning is essential as students have differing abilities. The concept of inclusive learning is closely linked to ideas of a learning environment introduced by Knowles (1970) in which it is thought the environment an individual is in greatly effects the amount of learning that will take place. I make sure I recognise students as individuals with different needs and abilities that I address in every session. For example, when I set group tasks, I move from one group to the next to ensure all students understand the task and expected outcome. This allows me to offer further support to less able students and to set extension activities for those more able to ensure they are challenged in line with the need for differentiation. (K3, V1, V2)  I ensure students with specific needs are fully able to participate which may include printing information in larger fonts beforehand or having a Welsh-speaking group. The course takes into consideration individuals with additional needs and everything is done to meet the needs of every student within the parameters of legislation, policies and practice including the Equality Act 2010. If students are not working in line with their ability and knowledge they quickly disengage from learning. It is my role to ensure this does not happen. All classroom teaching is supported by Moodle thus increasing accessibility.  As a result, retention is improved as students feel they are gaining knowledge. 

My strength through the development of the course was the promotion of equal opportunities to ensure all individuals are treated fairly, respected and valued. (V1, V2) This starts when an individual applies for the course and continues throughout their learning experience. All students may enter the course with the same goals but how they achieve them may be a very different process. It is important this is recognised for teaching to be effective. Diversity exists in all groups and students are no different. It is a vital part of my teaching that equal opportunities for learning are provided for each learner regardless of age, race, and ability. My teaching, I believe, is inclusive of all these factors and provides opportunities for diversity to be incorporated into teaching methods to ensure every learner is provided with an environment that is conducive to learning. 

References
Aynur Yürekli Kaynardağ (2017) Pedagogy in HE: does it matter?, Studies in Higher Education, Published Online DOI: 10.1080/03075079.2017.1340444
DfES (2003) Foundation Degrees: Meeting the need for Higher Level Skills. DfES.
Kerr, J. F. (1968) Changing the Curriculum. London: University of London Press
Knowles, M. S. (1980) The Modern Practice of Adult Education. From pedagogy to andragogy. Englewood Cliffs, N. J.: Cambridge/Prentice Hall
QAA (2015) Characteristics Statement: Foundation Degree.




	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	
[bookmark: _GoBack]I plan and deliver a Safeguarding module, a vital component for future work and essential learning. (K1, V4) A variety of attributes and behaviours demonstrate the diversity of what can be described as a good teacher. Kreber (2002) suggested this includes someone who is able to articulate a theory of teaching and learning and who promotes equality of opportunity and rights, which describes me well. (V2) This relates to a session on ‘Categories of Abuse’. 

The first thing considered was structure and content. Students have different learning styles and abilities which I take into account as all types of learning need to be addressed so students are equally enabled to learn. Students were visual and audio learners identified by the VARK (Visual, Audio, Read/Write, Kinesthetic) test originally devised by Fleming and Mills (1987). (K3) Different activities took place including group work and discussion, to ensure all students could contribute.  Different strategies promote a better understanding of the topic and allows students to engage in their preferred way. The success of strategies is measured by student assessments and module feedback. Students can put information into context for example; relating it to placement.  My aim was to ensure students gained an understanding of the topic and were not distressed by content. At the start I told students that if they became upset, they could leave the room. This allowed students to feel safe and supported.  

Gagne (1973) identifies a clear and logical structural sequence – the objectives are set out, questions asked to ascertain prior learning; cues used to form a chain of concept e.g. I gave students information little by little to build up understanding and ensure all could be involved. Some students lack confidence when speaking so I find the ‘right’ level to start from so everyone can take part. This is done using effective questioning to establish prior learning and experiential knowledge. Students were asked questions as the session progressed and were given tasks to complete such as considering different scenarios that required them to consider their responses in each situation in order to demonstrate learning. Finally, objectives were revisited in order to make a verbal statement of learning. (K2, K5, V2) This allowed learning to progress from a lower to a higher level. Tasks were designed to give an insight into practice. One task gave a list of case studies highlighting safeguarding issues. Students were asked to rate them in order of least to most urgent for intervention. This opened good discussion about difficulties faced by professionals and gave students a good insight into the complexity of dealing with abuse cases. This is a good activity that goes well. It is one of my favourite activities as people are quick to say ‘I would have done….’ However, when faced with making decisions it becomes more difficult. Students give positive feedback on this activity.
I use case studies that allow learning to become more valid to the students’ needs and engage them further as their interest is captured.  Mezirow (1991, pg. 7) suggested adult development is “an adult’s progressively enhanced capacity to validate prior learning through reflective discourse and to act upon resulting insights” so the case studies encompassed this aspect of cognitive learning. (K5)
It is vital for students to be engaged which is difficult due to the content. Behaviourists’ suggest that positive reinforcement encourages and promotes desired behaviour. I use praise for contribution to sessions to encourage participation. I promote Humanist principles through creating a warm, positive classroom allowing every student to feel they can and will learn. I relate learning to my experiences and encourage students to learn from them to gain a clearer understanding. (K3, V3, V4) This understanding is demonstrated in written work relating to placements. I ensure I attend CPD on Safeguarding which I incorporate into my teaching and share with the students. A recent example was a session on Traditional Harmful Practices run by Children in Wales. 

One of the most important factors for learning is motivation. Students and I must be motivated for learning to take place – if there is no motivation, there will be no learning. I make sure I am enthusiastic and motivate students through verbal praise as the desire to receive positive feedback can motivate learning. I rely on resources to encourage learning. (K2) This session included a PowerPoint and handouts. The PowerPoint was a visual aid which conveyed large bits of information. Handouts were given at the end of the session with the exception of one student who has dyslexia. To promote equality, her handouts were given at the start on blue paper as she finds PowerPoint difficult to follow on screen. All additional needs are considered and accounted for in every aspect of learning (K3, V2). Engaging students is clearly demonstrated as a strength throughout my teaching.    
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	
In order to demonstrate how I assess work and give feedback, I will refer to a module that I am solely responsible for – ‘Working with Offenders’. I am responsible for the setting and marking of the assessments in line with UWTSD guidelines. (K1) I ensure assessments reflect the learning outcomes. The module has two written components – a critical review and a timed paper both of which I formally mark.
Often students do not understand what a critical review is or what is involved in compiling this piece of work. It is important that students have a clear understanding of what is required of them. If they do not understand assignments, they are less likely to achieve. It is also vital that they understand academic skills as these are transferable. I dedicate one session to discussing the assignment and explaining it. I ask the students to work in groups to come up with ideas about what they think is required. Once they have ideas we discuss them as a whole group. I always make sure they are clear about the learning outcomes being addressed and I go over the marking process with them to ensure they know what to expect. (K3, K5) While the students are working together, I ask questions and clarify anything for them to make sure they are gaining an understanding of the assignment. This allows students who have less confidence to ask questions about things they may not understand. Ensuring that all students have this opportunity ensures that attainment and retention are good but more importantly, ensures a good learning experience for all. (V2) I also make sure that this information is available via Moodle so students can refer back to it. Module evaluation forms and external examiner feedback evidences that students benefit from my approach. I have always scored highly in peer observations.
Assessments are submitted via Turnitin and this is where marks and feedback are given. I always give feedback that is balanced and constructive and gives students a clear understanding of their mark with clear examples for improvement. (V2) Once written feedback is received, I like to meet with students to discuss their work and the feedback given.  I often ask students to explain their understanding of the feedback so I know how they have interpreted it. Sometimes students do not interpret feedback as it is intended so I think discussing it in person is very important for student development in order to see how the feedback can be implemented to improve future work. (V1, K2, K3, K5) This allows students to progress in their learning and to develop their knowledge and skills. 
In line with UWTSD guidelines, I ensure that my marking is moderated and I moderate that of my colleagues. (K6) Aside from being good practice, this is a very important exercise as it allows me to reflect on my ability to mark and on the effectiveness of the feedback I give to students. Moderation has allowed me to improve on my skills when marking and giving feedback and ensures that my marking is standardised and fair to all.  I also make sure that I read the feedback from external examiners who also moderate the work. (V4) It is vital to get the opinions of others as this ensures that standards remain high.
One of the most valuable things that I have introduced is allowing the students the opportunity to respond to their feedback. I allow them to comment on how clear it is, whether it is useful, if it aids future development and whether it is fair. I think involving students lets them have a better understanding of the process. Eraut (2006) suggested that when students enter higher education the type of feedback they receive will play a vital role in shaping their learning as everything will be shaped by the feedback they receive both intentionally or unintentionally. He made the point that we need more feedback about feedback and this is something that I agree with and a vital part of professional practice. It has been noted that students dissatisfaction with feedback is commonplace with most of the concerns being in regards to the technicalities of feedback including the timing, lack of clarity about requirements and the actual content (Higgins, Hartley, & Skelton, 2001; Huxham, 2007). I ensure that feedback is provided in a timely manner as I know this is crucial for students. (K4) This helps with individual progression and keeps learners engaged.  I always endeavour to provide marks and feedback within two weeks of the submission date. I feel this is also a strength as it shows the student that their work is a priority and that giving feedback is important to me. 
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	
I teach on the Foundation Degree in Social Care Studies. This is based in an FE institution, which I feel, offers students a unique and more personalised learning experience. The cohorts consist of ‘non-traditional’ students who are returning to education as adults. This can be challenging but student feedback from sources such as the NSS support my ability in making this transition easy. Pastoral support is always identified as a strength of mine. I teach a wide range of modules at differing levels. I generally use lectures, seminars, group work and tutorials throughout my teaching. I find that using different teaching strategies is important as students have different styles of learning. Using different strategies allows all students to engage with the modules and gives opportunities to contribute which creates a safe, inclusive learning environment. (V1, V2) Student feedback shows that different approaches to teaching helps to promote learning and to maintain motivation. Everything I teach in the classroom is accessible on Moodle, which I regularly update so students can access a wide range of resources at any time. Maintaining Moodle is a vital aspect to the learning experience as this supports the classroom experience. In addition, as noted by Levy and Stockwell (2006, pg.107) successfully implementing online elements into courses “depends on having clear pedagogical objectives in mind, knowledge of the technological options and an awareness of the needs, goals and skills of the learners”. (K4) I ensure I attend training to keep my knowledge up to date regarding the use of online systems and emerging technology. (V3) The use of a blended learning approach allows students the ability to access resources at their convenience. This means they can re-visit work completed and can discuss points that may not be clear. This allows for a more personalised approach that promotes a positive learning environment. 
At the beginning of the year, I introduce myself to the students and give an overview of who I am, my professional experience and how they will be taught. From the start, I encourage students to adopt an approach of mutual respect while in the classroom and will ask them to devise a set of class rules. These rules tend to focus on how they wish to be treated in the classroom as opposed to practical things like cleaning up rubbish. Students are encouraged from day one to give feedback about the teaching, the environment and anything else they want to discuss via staff-student meetings as this allows them to see there is mutual respect. (K6) I ensure students are aware of what is expected of them. At the start of every module, I give an overview of the content and the assessments and I ensure that every student enrols on the relevant Moodle page. Students are made aware of the support available to them and are told that they can contact me at any time if they have anything they need to discuss about the course. (V1)
I would describe my approach to teaching as professional but relaxed. I ensure students feel I am approachable and that they can always discuss anything with me. I feel this is important with mature students as they are often incredibly anxious about returning to education. I often use humour in my sessions and link examples to students’ own experiences. In order to do this effectively, I ensure that I learn all the students’ names during induction and any information they share. (V2) For example, if they have children or pets I remember this so I can link examples in teaching subjects such as psychology. This may sound odd but if you explain a particular theory and ask them to relate it to their own children, it becomes more real and more memorable. I find students like this approach as they often do not consider themselves as ‘academic’.  I am always interactive and encourage students to participate in discussions and ask questions throughout sessions. Research has shown that an important aspect of effective teaching is student engagement and that engagement is critical for learning (Barkley, 2010) I encourage students to challenge what is being said if they have differing views. This is done respectfully and promotes confidence and assertiveness. (V2) This also allows students to ask each other questions in order to promote further understanding of what is being said. Sometimes information is better understood when explained by peers and this, I encourage. Pluta, Richards, & Mutnick, (2013) suggested that time in the classroom should focus on knowledge application. Through discussing information with peers, students learn different perspectives and have a better understanding of the application of the knowledge to their practice. This promotes a safe learning environment where views can be shared and discussed in an environment that is student led.  
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	
As part of my role, I am required to complete a set amount of Continuing Professional Development (CPD) each year.  According to the Institute for Learning (2009) CPD is the hallmark of the professional that shows that educators are continuously improving their skills, knowledge and expertise. Aside from this being a requirement, I have always been keen to be involved with and maintain CPD as it is vital for any role. It is vital to focus on a variety of pedagogical topics as well as subject specific knowledge that is vital in the subject area of social care as this is a fast paced, ever changing field so keeping up to date is essential. (V3) I engage in a variety of CPD activities that include conferences, enhancing ILT for e-learning especially Moodle, online training courses and subject specific training including events held at the university and externally. I have completed subject specific CPD on topics such as Forced Marriage and Safeguarding. I feel this keeps me up to date on any developments in the field. I actively search for CPD opportunities to engage with.  I incorporate new learning into my sessions, as it is vital that students have the best learning experience and that good practice is instilled. By Improving my own skills I am able to better support my students. (K4)
An important aspect of my teaching is feedback from the students and peer observations. (V2) I try to ensure students receive a good experience but also that they are always given opportunities to feedback informally and formally. Once a term I hold a meeting with every cohort that I am responsible for and they have the opportunity to discuss any issues including giving feedback on the modules they are studying. This falls in line with Skinner’s (1968) belief that feedback should be a two way process that will allow discussion to take place in order to clarify any points. I ask them if they are enjoying and if there are any aspects they feel need improving. A constant issue raised is regarding assessments – of course, every student would like less! However, in line with feedback from students and research conducted as part of scholarly activity, I have developed a wider range and variety of assessments. This allows the students to demonstrate different skills and incorporates differing learning styles.  At the end of the year students complete an evaluation form that I devised that allows them to anonymously give feedback on their overall experience. (K6) This feedback is used to reflect on the year and to inform change for the forthcoming academic year.  
I re-evaluate module material regularly and make amendments where appropriate and practicable. This reflective practice is based on student evaluation, teaching observations and discussions with my colleagues on best practice and ‘what works’ (K5). I made amendments to one module in particular this year based on student feedback. It is a module called ‘Theoretical Perspectives in Social Care’. The student feedback was that there was too much content and they struggled to understand all the different theories. Upon reflection, I agreed, as the module was a combination of two previous modules covering Psychology and Sociology – two large schools of thought. I amended the module to select only a handful of theories that were particularly relevant to social care while reminding the students that they needed to conduct wider reading and research. The feedback for this module was better this year and students demonstrated a clearer understanding of theory to practice. Without feedback from students I may not have been aware of these issues and may not have made changes. 
I attended the Equality Human Rights Conference that presented on a wide range of research-based evidence on topics relating to equality and human rights. These topics are directly linked to my teaching and will be disseminated to students in the new academic year in order to raise their awareness of current research. (V3) Attending conferences also allows me to publicise the programme and to demonstrate how it fits into the wider context of working in the social care sector (V4).  It also allows for networking to take place. This is a great opportunity to find new placement opportunities for the students and to find guest speakers. It is vital that students hear from external speakers as they show that course content is current and what employers are looking for in the sector. I attend as many external events as I can as this ensures my knowledge is up to date. 
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Helen Lloyd

	Job Title
	Curriculum Area Head

	Faculty/Centre/School/Department
	Coleg Sir Gar

	Email address
	Helen.Lloyd@colegsirgar.ac.uk

	In what capacity can this individual comment on your professional practice?

Line manager.





	Second Referee:


	Name
	Sian Russell

	Job Title
	Assistant Curriculum Area Head

	Faculty/Centre/School/Department
	Coleg Sir Gar

	Email address
	Sian.Russell@colegsirgar.ac.uk

	In what capacity can this individual comment on your professional practice?

Senior line manager.






SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Karen James (Mexsom)

	Name of Signatory
	Mike Williams

	Job Title
	Assistant Principal 

	Faculty/Centre/School/Department
	Coleg Sir Gar

	Email address
	Mike.Williams@colegsirgar.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:  [image: ]                               Date: 26 June 2019
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