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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
My first year in practice has been complex due to a number of reasons some including social work practice and work life balance.  Much of this relates to learning a level of resilience and being emotionally intelligent. Part of social work is to be able to contain emotions due to having to work with the trauma of others on an everyday basis (Ruch, 2007). In order to manage my resilience and practice emotional intelligence I used reflection in supervision to be insightful, and looked back on experiences in order to evoke new ideas moving forward (Schon, 1991). As I move into my second year as a professional social worker I have identified three areas for my development. 

Six months after becoming a newly qualified social worker I moved from an urban assessment children’s team to a rural long term team. I continued as a children’s social worker however am now case managing on a long term capacity which came as a new experience. I have identified that I need to be clear and concise with my communication skills so that all professionals involved are able to work together. Communication is a key element of social work practice, as part of being a good communicator I recognised that I must consider barriers to my communication; I identified that I need to be clearer and more concise when discussing a child’s plan during meetings and visits, a clear plan empowers parents with their understanding and can assist in motivating change (Coulshed and Orme, 2006). I have a diagnosis of dyslexia which can make my oral communication unclear to those who are not aware. I have not had much opportunity within my first year to enhance my skills of communication in meetings and this is something I hope to improve moving forward.   

Second of all I have had to adjust to no longer being within an assessment team, which has impacted slightly on what were well developed assessment skills initially. In order for my assessment skills to progress this year I hope to continue supporting members of the team with viability assessments/combination assessments of foster carers, as well as when managing more complex cases of my own. By completing thorough assessments within social work practice, this ensures that decision making can be justified and supported (Parton and O’Byrne, 2000). 
Finally, in order to feel more competent in the complex areas of social work I would like to case manage cases in the court arena. This would involve complex interventions and increased application of professional judgement in order to enhance my decision making skills. In order to do this I would benefit from court skills training, which may assist with my knowledge of legal framework and the working standards of the court. 

In order to continue with my professional development I will regularly reflect in supervision which plays a fundamental role in social work (Fook, 1996). I will endeavour to apply Gibbs (1988) Model of Reflection within my practice with the hopes of enhancing experiences to allow new concepts for future practice, this involves stages of reflection with every new experience. I hope to be able to demonstrate this throughout my portfolio. 
528 words. 



Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _21.05.2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
For my observation I chose to do a piece of direct work with an 8 year white welsh child that I will refer to as Child 1 (C1). C1 initially came to the attention of the local authority after having made an allegation that her father had hit her head against a wall. Before my involvement with C2 a joint investigation was undertaken as part of Section 47 of the Children Act (1989) and The All Wales Child Protection Procedures (2008). It transpired that the injury appeared to be accidental and, the police investigation was no further actioned; subsequently the family were offered a care and support plan under the Social Services and Wellbeing Act (2014). Although C1 is a welsh child her family are English speaking and it was identified prior to my intervention that C1’s preferred language is welsh. 
C1 has a diagnosis of Autistic Spectrum Disorder (ASD) as a result of a chromosome 2 deletion. Chromosome abnormalities are now closely linked with those diagnosed with autism (Gillberg, 1998). Prior to completing my observation I attended C 1’s yearly educational review which was conducted as part of her education plan, in order to gain a better understanding of her learning style. It was here I established that Child A is a visual learner, therefore I aimed to make my piece of work as visual as possible. I needed to remain focused on the desired outcome for my direct work, and decided that I wanted to gain an understanding of her ability to recognise emotions. By doing this it was my hope that I would be able to feedback to the family her emotional understanding of others, and this would help them implement appropriate guidance and boundaries in the future. In addition, by understanding C1’s interpretation of emotion’s parents were hoping to develop new strategies in highly emotional situations for C1; they hoped that this would allow them to teach C1 based on her emotional understanding. 

Words: 327.



	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)
C1 was given the Active Offer (Welsh Government, 2012) as part of the initial assessment process which allows an individual to identify the language of their choice. Although C1 is Welsh, she is first language English this information was then passed on to me and I confirmed that her preferred language is English in the beginning stages of my involvement. I am fortunate to speak a basic level of welsh and am able to communicate with children on a simplified level, had C1 identified welsh to be her preferred language I would have been able to accommodate this. 

C1 is adopted by her step-father and her birth father is estranged from the family. The whole family are from a small rural town within West Wales. It has been identified that there are more limitations to the resources available within rural areas in Wales compared to urban communities (Crowley, 2011). Due to limited resources and services, I undertook a longer period of direct work with C1 which is not typically an option within my team due to time restraints and high case load. Munro (2011) reports that social work has become overly bureaucratic and this impacts on the effectiveness of the services provided. Social workers are not often able to undergo as much direct work as preferable due to time restraints. Rural services within wales are more restricted than that of urban services and groups with higher needs are less likely to have their needs met within rural communities which causes ethical issues (Pugh, 2011). Services that support young people with learning difficulties those with higher functioning abilities the services are not as readily available. This causes ethical issues between legislations and what’s achievable. Due to the lack of service provision for C1, I felt an element of responsibility in making life a little easier for C1 and her family. 

 However I identified as part of supervision that I wanted to enhance my skills in completing direct work with children. C1 always appeared happy to engage in direct work with me, therefore I felt confident in completing direct work for this observation. I had previously gained consent from C1’s parents to complete the observation in school and explained what the observation was being used for. C1 has an excellent memory and I made her aware of who would be coming during our next meeting at school. On arrival at school C1 was able to remember my observer’s name, and she appeared happy for her to be present. 
In order to ensure effective communication social workers must be able to adapt depending on the scenario, age, capacity and understanding for the individual (Wilson et al, 2008). In order to complete this observation, it was important for me to consider C1’s learning needs in order to achieve what I had set out to with the direct work. Fortunately I had much involvement prior to this observation with C1, therefore felt that communicating wouldn’t be overly problematic. Feedback from my mentor, informed me that it was clear I had a good relationship with C1 before the observation took place, allowing C1 to feel comfortable in the setting. C1 is extremely bright and able to communicate well verbally, however I had identified that the best way for C1 to retain information was to present it visually. Therefore I opted to do a visual exercise with C1 while allowing her to talk about the exercise verbally. Due to C1’s diagnosis of Autism it has taken a number of direct work sessions prior to this in order to identify how she best learns. It has been crucial in understanding specifically how her diagnosis affects her. 
Further to my communication skills I recognise that there remains to be areas that will improve with more experience. However, I feel it is important to emphasis some of the good communication skills highlighted from the feedback of my observer. For example, on talking to C1 I used a cards with a picture of an emotion and asked her to pick up a specific emotion, C1 was able to do this with time and minimal prompting, however some of the less obvious emotions such as confused she did not easily recognise. I adapted the tool that I used as they are more commonly used to help children identify how they feel in certain situations. However it is previously identified that C1 struggles to relate to emotions, therefore I chose to adapt the tool to her understanding. Barker (2003) believes that one’s ability to match needs with resources and adapt resources is a good communication skill within social work practice. As part of my own values and social work values it was important for me to communicate effectively with C1 in order to achieve the desired outcome. In addition, due to my own learning difficulties, I am appreciate the important in engaging with an individual in the appropriate learning style. 

After doing this I asked questions, about the specific emotion, for example: “why do you think that bear is sad?” to which C1 replied because it’s on its own. My observer noticed that she mentioned bears being on their own several times, however I did not identify with this and ask any more questions nor did I ask her to expand. Trevithick (2012) suggests that in order to fully understand a person’s circumstances we must ask questions that will provide information that allows us to know more. We must acknowledge our ignorance of that person’s life and be sensitive with gaining out understanding, this involves recognising small indicators when in conversation/observation. Despite not picking up on this I was able to manage this when C1 made a comment about her parent hitting her younger sibling previously. In line with the Social Care Wales Codes of Practice (2017) I informed C1 that I could not keep this to myself and needed to share what she had said. Although hesitant about this, C1 agreed. After the observation with C1 I dealt with this information appropriately by discussing this with a manager, and followed the advice in order to act on the information given appropriately. 
During conversation with C1, it was noted by my observer that when C1 mentioned negatives, I explored this less than I did the positives. Hanely (2009) highlights that practitioners often shy away from topics to avoid causing distress. However Trevithick (2005) states that good communication allows professionals to elaborate on difficult conversations in a sensitive manner. On reflection I feel that this is something that I can and will improve on over time, however, I recognise the importance of children having an opportunity to share openly. I have since been able to consider questions that would have helped C1 elaborate on negatives. I recognise that there is a potential need for training in order to enhance my child interview skills, achieving based evidence training has previously been afforded within my local authority and is something I wish to complete in order to work on this. I recognise now that open ended questions allow children to elaborate as much or as little as they feel comfortable. 

I feel that I was able to achieve what I had set out to achieve during this observation, and on reflection. The feedback I have received with regards to my good practice and area’s for improvement I will be able to take forward in future direct work with Children. It is also clear that as part of my professional development I feel it is important to complete additional training as I have previously discussed. I identified earlier that I wanted to achieve something small in order to help make life easier for C1 and her family by affording them with the knowledge of C1’s understanding and application of emotion. Although I communicated well with C1 and our good relationship with one another was evident, I believe that on-going support will be needed for the family in order to continue building on her emotional understanding. This observation has assisted me in identifying the next steps for C1 and her family. 

Words: 1343




Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
Please see Childs feedback on next page. 
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	Was the social worker on time?  Or if delayed did he or she contact you?

	

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	

	Were you clear why the social worker met with you today?

	

	How well prepared do you think, the social worker was for his or her meeting with you?


	

	  How has the social worker listened to you and respected your views and wishes?


	

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	


	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)
This essay will be discussing the safeguarding procedures in relation to my role within a children’s team. I will explain the legislation used within my service area and critically analyse some of the tensions and conflicts that can arise when using legislation in conjunction with people’s rights. This essay will identify social work values and ethics in relation to law, policy and procedures within the Welsh context. I will highlight the theories and methods used within my practice and how drawing on research and supervision has assisted with my decision making. In addition this essay will discuss the importance of working collaboratively with families and multi-agencies in order to best safeguard children. However, in discussing this I will be drawing on the different expectations of agencies and how that may cause restrictions within practice; throughout this I will discuss law, policies and procedures. In addition I will also be considering my own skills and values and how they impact upon my decision making all the while ensuring that we can be professionally accountable. Throughout this essay I will critically analyse safeguarding within rural wales in relation to urban wales. Finally I will reflect on my own practice within this particular case and identify areas of good practice and areas which could be improved upon; this will be done in line with the National Occupational Standards and Codes of Practice.  

In order to effectively safeguard children, the 2008 All Wales Child Protection Procedures (Welsh Assembly Government, 2008) outline individual roles of professionals within safeguarding. The guidance helps professionals to consider their responsibilities in the role of safeguarding within the remit of their own professional boundaries. Child 2 (C2), age 4 that I was working with had been placed on the child protection register after a Section 47 Joint investigation was undertaken by the Police and it was established that C2 was having contact with an individual on the Violent and Sex Offender Register (VISOR) at home.  C2’s parent had a disclosure made by the police detailing the individual’s offences in order to help keep C2 safe. Police have the right to share information according the Data Protection Act (2018) when a child is at risk of harm. The Data Protection Act was revised in 2016 and implemented in 2018 and higher penalties were imposed in the event of a DP breach. Within Wales, The Wales Accord on the Sharing of Personal Information (WASPI) identifies ways that disclosures can be processed in line with best practice and recognises that the sharing of sensitive information can only be done should the law require so. The Freedom of Information Act 2010 allows the police to share information if it is in a child’s interest to do so. Legislation, such as the Data Protection Act (2018) makes it difficult to share information. The repercussions of doing so can be significant with regards to the impact upon the person who’s information is shared, therefore the consequences on he who breeches the information is significantly higher. Therefore information can only be shared, provided it is justified. Disclosure was necessary in this circumstance so that C2’s parent was able to better understand the risk.   

C2 was placed on the register due to the risk of sexual abuse. Professional concerns were heightened at conference after it was established that the family had shown a level of disregard towards the police disclosure by allowing the VISOR to return to the home and to have continued to have contact with C2. Although C2 had made no reference to an offence taking place at the time, the continued risk and lack of understanding of concerns placed C2’s name on the register by a unanimous decision. It is important to consider that sexual abuse if left unacknowledged or unsupported can cause a child significant emotional and attachment issues that continue into adult life (Devaney, 2013). Social workers are often considered the gatekeepers of responsibility and the perception among not only families but also professionals, is that safeguarding is the sole responsibility of social services. This attitude contributes towards the power imbalance and as a result professionals are forced to be assertive in clearly identifying their individual roles to prevent unrealistic expectations of tasks (Trevithick, 2012). In doing this we are reassuring families that we do not see them as problems and more so people in need of help of a multi-agency service provision. Prior to C2 being placed on the child protection register, I was conscious of my responsibility to diminish any power imbalance derived during the conference, and re-build a working relationship. Power imbalance can have a significant impact upon positive outcomes for children and families (McCormack, 2013). For example, during the course of case management with C2 I worked on a multi-agency basis with a variety of professionals including, health, education, police and probation in order to safeguard the child. Probation were particularly important as part of gathering evidence when working with this case, as C2’s parent was unwilling to address the risk of the VISOR subject. Probation were able to share the concerns that they had whilst rehabilitating the individual of concern back into the community. 

Braye and Preston-Shoot (1995) argue that social workers can be led by management and neglect that the purpose of our role is to motivate change among families, whilst guiding other professionals to do the same. Dalrymple and Burke (2006) suggest that practitioner’s often underestimate the capabilities of families ability to problem solve during times of difficulty, and that services sometimes intervene unnecessarily without giving the family enough opportunity to prove that they are able to manage during crisis. They also emphasis that despite this children are under the protection of law and policies and this has to override everything else. As there was no disclosure of abuse made by the child, this child protection plan which I developed with my colleagues and the family was based on the agreement of risk of significant harm. This adds complexity within social work case management as working this way with families can create a power imbalance. However, the Munro Review (2011) of child protection identified that there had been an overall lack of multiagency collaboration, and this has been identified as needing drastic improvement in order to prevent child deaths in the future. For me it was particularly important to build a good rapport with C2’s family as well as professional’s involved in order to prevent future harm. McCormack (2013)  states that the power of multi-agency working should not be taken for granted as each agencies gains a different perspective of the child’s life creating a more holistic view. 

Professionals must make a judgement and be able to balance the rights of children to be safe at home and the rights of parents to bring up their children without the intervention of agencies (Munro, 2011).  Ultimately, as suggested by Dalrymple and Burke, children are protected by safeguarding procedures as part of law. Law continues to evolve and it is crucial as part of on-going professional development that social workers continue to study law. It is outlined within The Children Act 1989 that the welfare of the child is paramount and places a duty on professionals on police and local authorities. It is important to acknowledge that some law conflicts with human rights under the Human Rights Act 1998, procedures such as the removal of a child is a definite infringement on the rights to a family life (Brammer, 2013). It is then of vital importance that decisions are made within the best interest of C2, to be able to justify any disruption to the child’s life.  

It was determined by Safeguarding Children: Working Together Under the Children Act 2004 that local safeguarding boards must set out multi-agency protocols when dealing with safeguarding concerns. The All Wales Child protection procedures (2008) provides statutory guidance for professionals in responding to safeguarding concerns. Within England and Wales we are fortunate to have clear policies and procedures both statutory and voluntary to support with managing safeguarding children. Gatenio Gabel (2014) suggests that the development of social protection within poorer countries promotes equality and human rights, and development of more policies is gradually improving the rights of children. In addition, all professionals must consider the rights of the child under the UN Convention of the Rights of the Child (1989) and it is recognized widely worldwide for promoting a framework for practice in ensuring the overall wellbeing of children based on their rights and entitlements. There is quite often conflict with regards to a social workers promotion of rights and how this conflicts with the law that protects children. It is also important to acknowledge the conflict between professional judgement and applying this to legislation and policy.  

However within Wales, the National Assembly for Wales (2011) argues that although Wales is fortunate to have implemented clear policies and procedure, there is a performance gap in what is actually being achieved amongst communities to improve outcomes. The Assembly argues that service provision isn’t achieving desired outcomes on a wider scale. I consider that it is my responsibility as a social worker, to reflect on my own practice and utilize accessible tools in order to achieve desired outcomes within my own practice. For example, supervision has been a key part reflecting upon practice and drawing on the knowledge of my supervisor in order to move achieve what is best for individual children. Particularly with regards to C2 whom I had built a good rapport. C2 continued without making any allegation of abuse over a number of months, which I accepted at face value given my good relationship with the child. In addition, the family appeared to be complying with a written agreement although perhaps this was permitting disguised compliance. The local authority where I am based promote the use of written agreements as part of child protection enquiries, so that families demonstrate they are agreeing to safeguard their children. Munro (2011) argues that social work has become overly bureaucratic and has impacted on the level of work with children and families: this increases criticism of managers and social workers. The use of such approach also known as defensible practice results in less professional accountability (Titterton, 2005). Tools such as the signs of safety approach have helped me develop new ways of thinking and managing risk with families such as in this case. The Barcley Report (1982) suggested that a less bureaucratic approach to social work was necessary at that time and that, the approach recommended within that report suggested there was a higher need to resort to community based resources such as counselling and voluntary agencies. Trevithick (2012) argues that this is still an issue apparent within social work practice; perhaps as a result of limited funding and resources. I feel that it is important to consider Lewin (1951) and his field theory; he suggests that there are driving forces which initiate change and the barriers that prevent; making desired outcome difficult to achieve. With regards to Lewin’s (1951) theory for change in relation to social care he is suggesting that in order for change to be achieved according to policies and legislation, authorities must consider whether they are financially supported, fully staffed and fully resourced before change can begin. I interpret this as suggesting families cannot make change unless local authorities are fully staffed, financially stable and equipped with an abundance of resources. However, by setting achievable goals according to what’s available locally was vital in supporting C2. By considering this theory and looking at the local authority as a whole, I am able to apply a broader perspective when expecting families to make change. For example, with regards to C2, I considered the barriers to the family making changes also the driving forces within the family dynamic and also within service provision. On reflection, field theory encouraged me to consider a wider perspective on C2’s family making change. More recently, the Social Services ans Well Being Act (2014) (SSWBA, 2014)  provides legislation within Wales that promotes use of community resources and preventative services. The idea is that crisis among families will take place less frequently as a result of accessible and early intervention. 

Having worked in both a rural community and urban community within Wales, there are evidently differences. The costs of rural social work have the most impact upon the time of practitioners due to the distance’s necessary to travel to each client, as well as the accessibility of services due to distance for families (Asthana et al, 2003).  However arguably it can not be ignored that there is a funding shortfall which impacts upon service prevision within large rural communities (Pugh and Cheers, 2010). Service limitations within rural area’s impacts upon positive outcomes for families because there are fewer resources to meet the complex needs. C2 would have benefitted from the support of voluntary agencies which work alongside social services in order to assist with address the concerns. However, unfortunately due to high demand and high threshold for accessing services locally families with statutory service involvement are not prioritized. I identified during my time working in an urban community prior to my involvement with C2, that thresholds to accessing social services intervention was higher. Despite this there was a much wider variety of preventative services available. 

C2 was placed on the register in this instance as enough evidence had been ascertained to warrant that there was a risk of sexual harm as opposed to actual sexual harm. Child protection plans are frequently used as a safeguarding measure to manage risk (Beckett, 2007). More recently, approaches such as the Signs of Safety (SoS) Approach are used as a means of managing risk to try and prevent the need for child protection plans, challenging the view of those who are overly bureaucratic and risk averse (Turnell and Murphy, 2014).  

By adopting the SoS approach managers and social workers should be able to apply the principles of the SSWBA (2014) through the use of one approach and framework; ultimately reducing local authority work load. Kemshall and Pritchard (1999) suggest that risk needs to be managed in which ever form it presents and practitioners should address risk during all assessments and evaluations. Trevithick (2012) suggests that managers and practitioners became risk averse when they have less control over service outcomes. In Wales the SSWBA 2014 was rolled out as a result of increased expectations from individuals in need of support as a result of adversity and a higher need for service provision. A further responsibility is placed on the local authority to assess for care and support needs with the view of implementing preventative services un the SSWBA (2014). The difficulty within today’s current climate is that social workers are working with increased caseloads, time restraints and fewer resources (Munro, 2011). After a previous abusive relationship C2’s parent would have benefit from intervention around healthy relationships. This may have helped C2’s parent be protective after the disclosure, resulting in no further local authority action. Implementing preventative services is becoming more difficult as there are fewer available services. This is something that is particularly pertinent within rural Wales, whereby the areas of deprivation are increasing and the need for services rising (Crowley, 2011). Hughes and Wearing (2013) identify changes in law, policy, technological advances and higher expectations of service facilitators all to be drivers of achieving change within social work. 

With regards to C2, her family resided within a rural area of deprivation and resided with a parent who also was vulnerable as a result of historic domestic abuse and alcohol misuse. At the time I worked with C2 and her family for 3 months I realise now I wasn’t proactive in recognising disguised compliance. My suspicions arose after receiving an anonymous report that the individual of concern had been seen leaving the address by a member of the community. I immediately went to the property, and there was no visible evidence of him at the property. Following this, in supervision, I addressed my increasing concern and the possibility of disguised compliance. On reflection, by promoting the use of a written agreement with regards to my expectations I was perhaps aiding disguised compliance. On reflection, I do feel that there was a level of disguised compliance likely I had enabled this to continue by implementing a written agreement, and feeling less professionally accountable should the agreement be breached. In future, while I thought to safeguard C2 I would spend more time with the family in such a case involving this level of uncertainty around risk. High caseloads and time restraints regularly prevent social workers from spending a sufficient amount of time with families.  Time restraints and high caseloads prevent social workers from adhering to the recommendations within the Munro (2011) review of child protection ultimately resulting in disempowering service users. The theory I have identified in which has helped me reflect upon this area of practice and the family as a whole was Borton (1970) reflective cycle. Drawing on what has happened has allowed me to consider my feelings in relation to the event and what I would do in future. I also feel that this is something that is applied within supervision in order to develop the ‘whats next’ stage of Borton’s (1970) model. Lishman (2009) identifies supervision as necessary in order to develop new ideas and become self-aware, by being self-aware social workers are able to stay motivated and positively impact on the lives of families. 

I noticed a behavioural change with regards to C2 she became withdrawn during visits and was reluctant to communicate with me. Schofield and Beek (2006) suggest that out of character behaviour is used by children in order to manage stress and can at times be defensive. An anonymous contact was sent to the social services department with an image attached of the parent and the individual of concern advertising their relationship online. The use of social media within social work practice remains an ethical challenge. There is a fine line between using social media as a form of evidence as well as the principles it challenges for example; professional integrity and human rights outlined within the Codes of Ethics (Ethics and Human rights Committee, 2014). There is little research that addresses the use of social media in this context however the complexities of case managing this child’s welfare, forced me to make a decision based on safety. I disagree with the use of social media to gather evidence as part of my own professional integrity and the way in which I uphold values and ethics. Ethical awareness is of the highest important because our practice is powerful and at times life changing (Hugman, 2013). This particular image was presented to the local authority, and suggested C2 could be at risk of significant harm should it be ignored. Because of this I must focus on the principle of the Children Act (1989) in that the welfare of the child is paramount. Brammer (2013) states that although the welfare and wellbeing of parents and other adults is important however promoting the welfare of the child takes priority.  The Codes of Practice provides practitioner’s with guidance on how the principles of values and ethics inform practice; Bank (2006) suggests that there is a level of interpretation involved with regards to codes of ethics.  Agreeably, there is not a set of rules with regards to implementing codes of ethics however the application of the codes are clearly outlined (Hugman, 2013). We are living in a diverse and evolving society and social work is ever changing; as a result of this the application of values and ethics may differ depending on the individual and it is unrealistic to expect anything else (Banks, 2006). Ruch (2004) suggests that by reflecting upon issues that challenge our ethics and values acknowledges the uniqueness of different situations and the complexities involved  with regards to the dynamic lives of service users.  

Attached to the contact regarding C2 was a warning to professionals expressing the dangers of the individual, and the knowledge that whilst professionals had been visiting, the individual of concern had been hiding in the wardrobe of the parents’ bedroom. Due to the vulnerability of the child and the consistent denial of any relationship made by the professionals, it was decided that an immediate response was required. Further to this, in order to protect myself, the police were contacted to complete a joint response. C2 and her parent were used to unannounced visits made by social services as well as the police, and permitted entry to the property. Due to the increasing concern regarding the perpetrator’s presence at the home and parents minimising the concern. It was agreed that evening in order to safeguard C2 that a place of safety was required and a relative’s house was identified. Police used their powers under Section 46 of the Children Act (1989) in order to remove the child. Unfortunately at that time there was a level of uncertainty as to whether the child would be able to return home. In collaborating with the Police we clearly identified during that incident that further intervention needed to be carried out with C2’s parent to ensure that they were able to demonstrate a good understanding of risk, which would be evidenced by their actions and future choices. Following C2’s placement with grandparents’ it was agreed that under section 76 of the Children Act (1989) voluntary care that C2 would remain with grandparents until reunification at home if this became an option. Section 76 was decided to prevent C2 coming into local authority care as it in the best interest of the child to remain with family provided there are no safeguarding concerns.

I have identified a number of different theories that have aided my practice whilst both safeguarding and supporting C2 and her family. I feel it is important to consider Behaviourist theory with regards to C2’s parent and the choices that were made. Skinner (1972) argues that behaviours are reinforced by our environment and gratification of a certain behaviour encourages repeat behaviours. The individual of concern was likely to have treated C2’s parent in a certain way and as a result was rewarded. In addition, it is likely that C2’s parent was also gaining emotionally from the relationship, which encouraged the relationship to continue. I considered this approach within my practice and used a motivational interviewing technique in order to better understand the behaviours of her previous partners. Motivational Interviewing helped me use a person centred approach in order to identify motivation to change, barriers to change and moving through the stages of change (Teater, 2013). Motivational Interviewing is an approach to conversation that demonstrates empathy and empowerment skills of the social worker in order to build a better rapport. In doing this I established that C2’s parent had recently exited a domestically abusive relationship and identified as having low self-esteem. It is likely that the reassurance of her new partner encouraged her to continue within the relationship despite the concerns of professionals. I am conscious that motivational interviewing is not a technique for everyone and that some prefer when social workers are more direct and clear with instruction (Miller and Rollnick, 2002). With regards to C2’s parent, conversation was more honest using a motivational technique. 

In conclusion, I feel that my involvement with C2 and her family enabled me to become more confident with regards to my knowledge of procedure around safeguarding, but also with regards to barriers  that sometimes make safeguarding more difficult. There are vast amounts of legislation that outline what to do in the event of safeguarding concerns. However the complexities of decision making around safeguarding professionals must rely on the guidance of policies and uphold professional accountability. Welsh legislation asks us to use preventative services in order to manage risk, however in comparison to urban areas, rural communities have less preventative services available, resulting in more social services intervention. This can impact on decision making which can result in a power imbalance, however the use of social worker ethics and values can support families to move forward and achieve change. Multi-agency collaboration has been identified as essential with regards to safeguarding and decision making and all professionals must be professionally accountable with regards to their involvement in safeguarding. I was able to identify that there are tensions between social work values and legal values, therefore practitioners must be able to evidence their decision making. I have identified theories and supervision as being important when we reflect on our own decision making and consider ways in which we can improve our practice. In addition, working collaboratively with C2 and her family was of the highest importance in ensuring anti-oppressive practice and empowerment to promote change, all the while maintaining a positive relationship in a volatile situation. I feel that in working with C2 I have been able to identify the impact of limited resources within rural communities and the impact this can have on safeguarding.   
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
There are a variety of legislations and policies which set out laws and guidance in relation to the safeguarding of adults. It is identified within section 3 of the Social Services and Wellbeing Act (2014) that anyone 18 or over is considered an adult. This can cause complexities when working with you people until 18 as the moment they reach the age of an adult the vulnerabilities often stay the same but the way in which professionals can support them does not. The introduction of the SSWBA (2014) is the most recent legislation that provides statutory guidance when providing care and safeguarding of adults. In addition, the Wales Interim Policies and Procedures for the Protection of Vulnerable Adults outlines specific guidance for professionals in relation to safeguarding. The Welsh Assembly Government (2000) identifies the following as contributing to vulnerabilities of adults, mental ill health, age, disability, historic abuse by others, homelessness or addiction.  The SSWBA states that: “an adult at risk of experiencing or someone who is experiencing abuse or neglect, has needs for care and support and as a result of those needs is unable to care for himself or herself. (SSWBA, 2014)” Those who suspect an adult to be at risk of abuse or neglect have a duty to report to local authorities under part 7 of the SSWBA (2014). 

To support with the protection of vulnerable adults the SSWBA (2014) allows Adult protection and Support Orders which means authorised officers to gain access to the homes of adults without consent should it be considered necessary. Arguably, this can conflict with article 8 under the Human Rights Act 1998 should no abuse be identified. Adult Protection and Support Orders also allow practitioners to then speak to adults to ascertain whether or not they are vulnerable or at risk of abuse of neglect. Adult Protection and Support Orders do not allow for the removal of an individual from their home, however it can mean that a professional is able to assess whether that adult has capacity under the Mental Capacity Act (2005). If an adult has capacity then they have the right under the Human rights Act (1998) to place them selves at risk. If they are lacking capacity as a result of a mental health condition, or a degenerative issue such as Alzheimer’s: the under the Deprivation of Liberty Safeguards (DOLS) highlighted within The Mental Capacity Act (2005) can be used in order to remove someone’s rights to make decisions for themselves in order to keep them safe. For example this could result being sectioned under the Mental Health Act (1983) or detained in hospital for the purpose of receiving treatment. 

In order to achieve best practice within any service area it remains that collaborative working is the key to upholding public trust within services (SCW, 2017). Part 7 of the SSWBA (2014) identifies local safeguarding boards in order to promote multi-agency collaborative working among the safeguarding of adults. This also helps in ensuring that throughout the safeguarding process agencies are complying within the regulations of the law. 

Words: 510. 




	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
With regards to safeguarding children and safeguarding adults there is one main difference; capacity. An adult that has capacity has the rights to refuse professional intervention, and should they wish to place themselves at risk then they may do so. However, a child that is deemed at risk of significant harm it is the duty of professionals to implement safeguarding. It is more difficult to protect adults from harm as The Human Rights Act 1998 takes president unless the adult lacks capacity. When safeguarding children, The Children Act 1989 and the SSWBA (2014) commonly overrides that of the Human Rights Act 1998 as the wellbeing of the child is paramount. It is not to say that the Human Rights Act 1998 is not important when working with children because it is. Where possible the SSWBA (2014) outlines that professional’s endeavour only to intervene with consent from the family to do so, unless there has been an identified safeguarding concern. 

In more serious safeguarding situations legislation does support the removal of a child, from their family. The Children Act 1989 supports the removal of children when a clear risk of significant harm is identified. It is rare that children wish to be removed from their parents however, professionals must act in the best interest of the child (SCW, 2017). In these situations police commonly use their powers under section 46 to remove a child from their home in the most extreme circumstances, this allows them 72 hours to protect a child. In addition the local authority can make an application to the court to gain an order which would also remove a child from their home. Using Adult Protection and Support Orders police and social services can enter an adult’s home without consent, however an adult cannot be removed from their home unless an adult lacks capacity or is at risk due to a severe mental health condition. 

Policies, procedures and legislation for adults and for children, highlight distinct differences in respect of safeguarding as outlined above. However the principle of working with adults and children remains the same. Professionals should try and work collaboratively with children and adults to gain informed consent and ensure that decision making is made within the best interest of the people who are most vulnerable. This is paramount in order to uphold the rights of service users where possible and the values and ethics of social work practice.  

Words: 403



Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
It was identified in my first Developmental Review that I would use Gibbs (1988) reflective cycle as an on-going method of reflection. Throughout the year there have been many changes some of which were anticipated, some not and a few personal barriers to progression to where I envisioned myself being as a social work practitioner. 

First of all I identified that I needed better communication skills when communicate a clear and concise plan to families and professionals. On reflection I believe I was referring to my ability to organise myself and maintain a certain structure within meetings and visits that would make a child’s plan seem more achievable. I have found that working in a busy long term team has meant managing meetings of my own, as well as covering the meetings of other practitioners who are not in work. By being clear with families and professionals when discussing a plan, individuals are better able to identify tasks allocated to them. The stages of Gibbs (1988) Reflective Cycle has helped me reflect and develop my communication skills over time. I feel that being more experienced with case management develops over time. However, evaluating, analysing and planning ahead has helped me improve with every new scenario. The ability to provide clarity, facilitate meetings, open agendas and set tangible goals are all skills which develop over time, however once these key skills are developed they are an excellent source of empowerment to service users with regards to making and sustaining  change (Braye and Preston-Shoot, 1995). Trevithick (2012) argues that empowerment is difficult to promote effectively due to the current social climate and limited resources, impairing the practice of social workers. This is something in which I have identified as particularly problematic in comparison to working in an urban community. However, I would argue that in order to empower the families I have worked with over the last year I have used a skill set that promotes positive engagement in a person centred and solution focused manner in order to help families move forward. I was able to complete the five day Signs of Safety training as part of my professional development, this approach is a safety focused approach (Turnel and Murphy, 2014) which helps families identify their own strengths and area’s for development in order to make sustainable changes.  

Gibbs (1988) reflective cycle has also been beneficial in considering my assessment skills. Whilst in a long term child care social work team, assessments come in their abundance. As a social work student, I developed assessment skills based on the Signs of Safety Approach which is designed as a tool to prevent child protection cases by utilising community resources, and reducing the amount of paper assessments (Turnell and Murphy, 2014).  Gibbs reflective cycle allowed me to consider in stages different approaches to assessment scenarios within the long term team. Evidence based practice (EBP) is crucial within every day practice and as a qualified social worker and it takes on a new meaning. EBP ensures decision making is well informed and that families are supported to make sustained change (Mclaughlin, 2009). Arguably, EBP has come under some critique for being in favour of professionals in appose to real life scenarios (Trinder and Reynolds, 2000). I interpret this as meaning that evidence based practice can be misused within the assessment processes. I have identified that some practitioners apply historic evidence within their assessments more so than current evidence, whereas I try to be more proportionate within the assessment process in order to manage risk. 


This brings me on to discuss my final area for development. Over the last 12 months I wanted to develop better knowledge of court skills and manage a case within the court arena. There have been a number of personal and professional barriers as to why this has not happened. I will admit that my confidence as a social work practitioner has fluctuated. On reflection I recognise my age and life experience to have been a barrier within my professional development, as I feel I have allowed it to hold me back within previous roles. Towards the end of my consolidation year, I have now returned to an assessment team within children’s services. Going back to my original skill base has enabled me to feel more assertive within my role. Moving forward as an experienced practitioner I feel able to take on new challenges with confidence as I have gained a variety of knowledge from my previous roles. 

After my first year in section 2 I wrote about being using Schon (1991) use of reflection to build on my emotional intelligence. I have found that the principle of Reflection on Action most commonly takes place within the office and during supervision. Supervision has been a key role in my professional development, as it has enabled me to form new ideas and strategies when working with complex families. Supervision has also been vital in progressing with the high demands of case management. In addition, Being able to have these conversations with other professionals based on their knowledge and experience has helped in developing a better work life balance; as a result making it easier to remain resilient. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	15.11.2018

	2
	26.02.2019

	3
	27.03.2019

	4
	19.06.2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


The student has had to manage a variety of both professional and personal barriers throughout this programme. This has hindered the student’s confidence at times but with support I believe the student will grow and develop in confidence in her skills. From the observations of her practice, the student was particularly strong in getting the young person to engage with her. The student has shown that she is very child centred in her practice and is aware of individual need. The student will benefit from gaining confidence in asking difficult questions as subconsciously the student was shying away from these questions. The families the student works with appreciate her support which is a credit to her. Going forward, the student would benefit from a supervisor who can make the student feel comfortable but able to challenge her practice to enable this to grow. I encourage the student not to shy away from other child care teams and to understand that the skills she has are transferable throughout social work. 
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Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:
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· understanding shown of the Code of Practice and National Occupational Standards 
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Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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