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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	 Please revise the correct protocols for Harvard referencing to improve precision and accuracy - citing and paraphrasing in text; and initials of authors - formatting references - reference list) 

	I have revised the Harvard referencing to ensure that all my referencing throughout this journal is correct and aligns with the booklet.
	This can be seen throughout my written work and improvements to citing are also correctly stated.

	Please check your use of the apostrophe in place.

	I have ensured to look over my work to check my punctuation and to check if apostrophe are in the correct place.
	This can be seen throughout my work.

	Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice?

	I have taken my professional standards and relevant literature and provided clarity in my conclusion on how I believe my findings will affect my future practice.
	This can be found in the conclusion, relating to back to my own future practice and how my research will affect my future teaching and learning. 






Introduction

[bookmark: _Int_oyZ3jSDU][bookmark: _Int_tJJbfgjY][bookmark: _Int_NjsFytTv][bookmark: _Int_G5C4Ay1N][bookmark: _Int_pFjILUL1][bookmark: _Int_8kIPNwDU][bookmark: _Int_wGHw2uOh]Inclusive practice aims to create environments and approaches that value and accommodate diversity and additional learning needs (ALN) to ensure that everyone feels included and has the opportunity to participate fully. This aligns with UN convention on the Rights of the child (UNCRC, 2023) supportive recognition for the right to education for all children, regardless of their abilities or disabilities. In Wales this has been recognised through recent changes for instance, the Welsh Curriculum (2022), which introduces a pupil centred pathway. Knight and Crick (2021), value this as an inclusive curriculum should move away from standardised approaches, of focusing on the needs of an ‘average learner’ and instead encompass the diversity of needs of all learners. Within the curriculum of Wales this is clear as emphasis is placed upon differentiated learning in reducing barriers to learning and addressing diverse needs.  Hence, by introducing differentiation instruction into the classroom, pupils with ALN receive further support due to tailored instruction and learning materials to meet their specific needs and learning styles. Furthermore, a school in South Wales which will be referred to as school A in accordance, with BERA (2024), guidelines in anonymity, discovered through implementation of welsh curriculum (2022), person centred planning for pupils with a range of complex and multiple ALN were significantly emphasised more. School A stated that through this persistent emphasis pupils with ALN received much better support and were able to develop academically and holistically through personal tailored learning. 

[bookmark: _Int_gKZgdcgB][bookmark: _Int_bxcpCA7J][bookmark: _Int_UUTElcZG][bookmark: _Int_uJ7QEedR][bookmark: _Int_lV1cmYb8][bookmark: _Int_7qkl3IvS]Moreover, legislative reforms such as the ALN and educational tribunal Wales act (2018), have come into play to transform Wales inclusive and ALN practice. The act aims to replace the special educational needs system (SEN) which is viewed as a progressive step as the term ‘special’ reinforces stigma and exclusion (Christian, 2020). In addition, the act introduces an individual development plan (IDP) that will focus on person centred approaches to identifying needs early and putting in place effective support and monitoring and adapting interventions to ensure they deliver the desired outcomes. This will be implemented in all schools in Wales between 2021 and 2024 and will diminish the ‘one size fits all’ approach that does not account for the vastly varied needs of the whole classroom (Brighton et al, 2005). In response to the act, school A have established a collaborative environment, whilst developing strategies and policies to support staff, pupils, and parents. Furthermore, School A offers a range of facilities and practices such as, inclusive curriculum, nurture provisions and community engagement which underpins ALNET reform. However, despite these legislations ongoing challenges persist as there is an inconsistent interpretation of the ALN code, therefore, further clarification must be provided for schools to support their pupils. Sinclair (2024), adds that there is also limited support for Welsh-medium ALN provision thus, signifying a hinderance to support and development for welsh medium learners with ALN. 

Reading pens[bookmark: _Int_pGULxl6L][bookmark: _Int_SlPFxyuQ][bookmark: _Int_hSsA0qgI]The implementation of reading pens regarding promoting inclusive practice into the classroom are a beneficial tool in supporting learners with dyslexia, visual impairments, specific learning difficulties (SpLD) or pupils with English as an additional language (EAL). It is an electric device that scans printed text and reads it aloud to the pupil through earphones. This practice is significant with pupils who have reading difficulties as their reading is best supported by reading aloud tools (Buzick and Stone, 2014).
[bookmark: _Int_aQdBtmOL]In a study researching into text-to-text speech (TTS) technology, Balajithy (2005), highlighted the successes of TTS in enhancing reading and comprehension. Furthermore, Balajithy (2005), identified that pupils with greatest difficulties made the most progressive gains through using this type of technology. Therefore, emphasising the impact the reading pen has on pupil development. 


[image: ]

Relating to my experience on placement, I however found that reading pens were not a tool accessible to pupils within school X. I gather this was due to costing, as each reading pen costs around 240 pounds each and due to lack of funding it would not be accessible. Yet, I discovered during my time at school X, that reading pens would be highly beneficial for a variety of pupils, as the school had many pupils who were EAL and SpLD. Desoforges and Aboucharr’s (2003), conducted a study to research into whether the reading pen increased levels of confidence within EAL learners and they discovered overall, that confidence increased by 57% through using the tool. 





[image: ][bookmark: _Int_gJ0df2Wm]to multiple school across Wales who have limited funding. This could potentially be overcome through applying for a Welsh government ALN transformation grant or local authority inclusion funding. Moreover, research into the effect of TTS technology on reading comprehension in pupils with reading difficulties and hyperactivity can moderate the effect of TTS on reading comprehension (Gruner, 2018). The reading pen also does not keep track of parts of the text visually processed by the reader which can cause confusion and hinderance to development (Schiavo, 2021). 

Therefore, linking back to my experience, I believe that the reading pen would have been a supportive tool within School X, to boost pupils' confidence in their reading and writing
[bookmark: _Int_InxY92aK][bookmark: _Int_nARKe78J]Despite, many benefits of using the reading pen, there are limitations, such as the cost of the tool, creates a barrier of access to multiple school across Wales who have a lack of funding. This could potentially be overcome through applying for Welsh government ALN transformation grant or local authority inclusion funding. Moreover, Gruner (2018), research into the effect of TTS technology on reading comprehension in pupils with reading difficulties and hyperactivity can moderate the effect of TTS on reading comprehension. The reading pen also does not keep track of the portion of text visually processed by the reader which can cause confusion and hinderance to development (Schiavo, 2021). 






Coloured overlays[bookmark: _Int_6x99qT5d][bookmark: _Int_sr0UIqcR][bookmark: _Int_wGSWGQX0]Additionally, coloured overlays are presented as an inclusive tool for the classroom as they are highlighted to alleviate stress and improve symptoms related to dyslexia (Evans et al, 1999). In a study it was discovered that 5% of pupils between the ages of six and eight read at least 25% quicker with their preferred colour overlay, thus displaying the benefits of coloured overlays as an inclusive practice within the classroom.

[image: ][bookmark: _Int_GQUIlkWM][bookmark: _Int_aHARxHZt]Moreover, coloured overlays are commonly used for learners who have scotopic sensitivity syndrome (SSS) which is where the learner faces visual stress due to reading challenges. However, by using overlays it was discovered that when learners can self-choose a coloured overlay their reading speed increases around 25% (Wilkins, 2002). Therefore, suggesting it is in an inclusive practice in supporting a wide range of learners in their development. 


Although Richie et al (2011) argues against this theory as there is no immediate benefit of coloured overlays on reading difficulties, which implies that there is no evidence to support the effectiveness of the tool. 
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[image: ][bookmark: _Int_uxedmzWS]In reflection, on my recent placement it was observed that school X did not have coloured overlays as an inclusive strategy for learners even though the tool is cost effective. 

[bookmark: _Int_QEifxkli][bookmark: _Int_o9kof8KN][bookmark: _Int_07Um0ayu]This could be due to many reasons, as the use of overlays can been seen as an ineffective method for learners as it was recognised that coloured filters in the form of an overlay did not affect the reading rate of pupils with or without reading disabilities (Iovino et al, 1998). Recent studies supporting the use of overlays in the classroom have been rejected due to the ongoing notion that a possible ‘placebo’ effect can happen through using the tool (Griffiths et al, 2016). Woerz and Maples (1997), criticise Wilkins et al (2005), study as the pupils who took part selected their favourite colours which questions the reliability of the results and the effectiveness of the tool in supporting learners. 










Conclusion

[bookmark: _Int_AmNSCk5D]Through exploration, I have realised the crucial impact of ensuring the implementation of inclusive practice into my classroom. In reflection, it has widened my understanding of ALN strategies, legal and inclusivity within the classroom which echoes the professional standards for teaching and leadership in Wales. Throughout my practice I will continue to develop my understanding and knowledge of inclusive practices and embed them into my own practice, to expand learning and development for pupils with additional learning needs. 
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