Introduction
A Critical incident is defined as “an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident” (Tripp,1933). Critical incidents are important to teachers both new to the profession and those who have already spent some time as a teacher in schools, this is because critical incidents are used by teachers to view what methods work within a classroom and what methods aren’t too effective. This essay will dive into a reflection of a critical incident that was witnessed within a classroom of year eight secondary students and will attempt to explain to the audience why Critical incidents play a key part in the education of new teachers and will engage with prominent literature in order to better evaluate and identify what’s next for learners based on the observed critical incident.
The Role of Critical Reflection
In order to properly reflect upon the incident, one must first discuss the role critical reflection plays within the role of an educator. Critical reflection is a skill that helps new teachers by giving them the opportunity to connect new learning experiences with prior experiences, helping them form a bridge between the two in order to improve their style of teaching by being able to write about their experiences in the classroom by being able to recall, reconstruct, recreate and represent what they have learned (Shandomo, Hibajene M. 2010). By being able to reflect on all these various experiences, this allows new teachers to be able to construct their own understanding of the classroom environment in which they teach. There are several ways on how a new teacher can conduct their reflective thinking outside of the classroom, one of the more prominent models of reflective thinking is based around Dewey’s model of reflective thinking which states that the act of reflective thinking is a process that is active, persistent and gives careful consideration of a belief or a supposed form of knowledge, of the grounds that support that knowledge, and the further conclusions to which that knowledge leads (Dewey, 1930). 
Dewey’s model suggests that our experiences shape us, in the context of a new teacher who is just starting to develop their own unique teaching style this means that new teachers will begin to learn and modify their own style of teaching based on the environment that they find themselves in within the classroom which can sometimes alter based on the students that inhabit the classroom and if they happen to have any additional learning needs. 
Dewey suggests that the process of reflective thought has a structure to it and that it is not “a melody that comes and goes” but rather various branches of thought that grow out and support each other like that of a chain. The model itself states 5 stages in total: disturbance and uncertainty, defining the problem, forming a hypothesis based on studying the conditions at work, reasoning and then testing (Third, 2022). Applying this in the context of the classroom we can recognise that each of these branches establish themselves in various point throughout a lesson, an example of the model being used in a classroom setting would be perhaps noticing that a student is continuously interrupting class by shouting out the answers to a particular question without raising their hands which would be the first step of the chain, the teacher would then proceed to identify why the student is being disruptive in class and not raising their hand and proceed to form a hypothesis about the situation and then applying a suitable solution to the problem at hand 


This leads to new teachers being more able to more effectively plan lessons accordingly and manage the classroom environment better based on their previous experiences as well as assessing their own role within the classroom as teachers themselves which has dramatically changed during recent years. The role of a teacher is now no longer someone who simply ‘delivers’ the curriculum to students who sit in class and take notes, instead the role of a teacher in the UK, especially in Wales with the ongoing reforms is now to be an active part in deciding how that curriculum is most appropriately delivered to students (Furlong et al., 2021)This implies that teachers will be given more agency within classrooms in order to better deliver the lessons in a more involved way, being given more freedom to teach what they think is more appropriate rather than having to stick to a defined subject boundary which will be scrapped under the new educational reforms in Wales (Wightwick, 2022).
Observation & Class context
Following the guidelines set out by BERA “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research” (BERA,2018) hence all references made toward the school, teacher and students shall remain anonymous. During my observations within my assigned school, I had played the role of an observer and bore witness to a few critical incidents, the most notable being one that happened during a math class involving children in Year 8. To set the context of my critical incident, the observation took place in a very large mix gender school with a student population of over 2000 students including those in the sixth form located in South Wales. From the recorded observations during time spent within the school itself, the Curriculum is very engaging, and the students are more than willing to learn Around 12% of pupils have a special educational need and 1.7% have a statement of special educational needs (Estyn, 2018). These figures however are below the Welsh averages which are 21.5% and 2% according to the latest report from Estyn which also notes that Welsh is not fluently spoken by the children of the school, however it would also seem that the pupils which originate from an ethnically diverse background seem to have English as a second language. During my time conducting observations within the school, I have noticed that the curriculum that they students are taught is engaging and in the case of P.E. quite different than what I had previously expected but was nevertheless stimulating and informative. 
Critical Incident Linked to Donaldson’s Four Purposes
The most notable Critical incident that I had observed was in a class of around fifteen Year 8 students in a Math Class, It should also be noted that at the beginning of class, the student had displayed a rather negative outlook towards the subject at hand. The teacher of the class was distributing test scores for a recent test that the students had taken part in, and the teacher had said that not everyone had gotten an outstanding grade, however she then followed it up by telling and encouraging the students to not think of it as failure. The teacher had explained to students that they should not be discouraged or disheartened by the low-test scores and instead to view it as potential areas of improvement before going on to point out and explain the things that they had done right. This can be neatly linked to Donaldson’s fourth purpose in raising healthy but most importantly confident individuals who view failure not as something to be discouraged by but instead as an experience to grow from and to learn more about and as a result the students will also learn to adopt a similar mindset. This approach to handling low grades was effective as the teacher was able to build their mental and emotional well-being, this is shown to have an immediate effect on the students in the class as they seem more joyful after the teacher had told them not to view their low grades as a sign of failure. 

The attitude the teacher adopted for the class was one that was positive and reassuring, the students in turn did not misbehave as much with her than with other teacher that I have observed previously during the day. A thing to note would be that during my observations for this class the teacher had willingly allowed the students to openly talk with one another, and this had the effect of students helping each other out with the work that they had been assigned to do in class, which fits perfectly will with yet another of Donaldson’s four purposes of raising ambitious and capable learners who are able to communicate effectively (Donaldson, 2014) with others and since this was a Math class it further allowed students to understand how to interpret data and understand mathematical concepts. 
Literature Review
The incident that was observed within the classroom leans heavily towards the perception that getting a low grade on a test should not be taken as a bad sign, but rather an opportunity for students to be able to focus on areas that they need to develop, it also helps with making sure that students that already had a low liking for the subject can stay invested in it long enough to be able to maintain a good grade. In this sense, teachers make use of varying techniques in order to keep their class invested in their learning so they will be able to understand what they are being taught and one such method that is linked to the critical incident which is the use of Positive reinforcement/learning enhancing feedback. In the incident it was observed that the teacher had told her students to not view their low grades as failure but rather as potential areas of improvements. The teacher carefully constructs her statement in a more positive light to better help her students to become motivated and to build up their self-confidence, the literature surrounding the topic of learning enhancing feedback is vast with academic journals like “Teaching and Teacher education” by Lia Voerman. Within that journal it states that “feedback is generally seen as an important tool to enhance learning” (Voerman et al., 2012).

 The source goes on to describe its importance within the classroom environment stating that it is a quintessential factor in any given learning environment and that it is just as important as how the lesson is presented and delivered to students. This is because the type of feedback that is received by students can greatly help them to improve their knowledge on the subject along with showing them which areas need to be worked on more for improvement and which areas, they excel in (Voerman et al., 2012). However, the journal also notes that feedback is also a double-edged sword as sometimes improper feedback can lead to an overall decline in motivation for learning. This decrease happens as a result of teachers giving feedback that was more generic in nature, the journal suggests that if positive or negative feedback should be given then more effort should be placed into its delivery to the students. Teachers must be weary to not give too much effort and information to a student out of fear of causing an overload.

More recently published literature like “perceptions of oral feedback in classroom practice” by Fabienne Kleij state that another risk with improper feedback would be how it is perceived by students, teachers must consider that feedback is often personalised and interpretations to feedback can vary on a case-by-case basis, and the danger lies in students not being able to understand the intended purpose of the feedback that was given to them which could lead to a decline in student learning effectiveness (Van Der Kleij & Adie, 2020)
Linking this back to the Critical Incident it is clear from the literature states, the teacher in the incident uses carefully constructed feedback which does not appear too generic or gives too much information toward the students of her class and as a result they appeared more motivated to continue the lesson rather than loosing motivation as a result of their low marks. This is further supported by the fact that the journal states that “Both Positive and Negative feedback and serve to enhance learning as long as they provide specific information” (Voerman et al., 2012).However other literature on the subject, such as “Assessment & Evaluation in Higher Education” by Emily Faulconer, warns that when students do receive negative feedback often it has a more significant impact on their academic self-esteem and confidence which affect learners and influence their self-learning and academic achievements (Faulconer et al., 2021)
[bookmark: _Hlk118373012]The previous journal by Voerman touches on this subject when it says that feedback can sometimes cause a motivational decline in students and that constant negative feedback can also cause a reluctance in students in performing tasks, which compliments the points made by Faulconer who adds on to Voerman’s points by adding in a critical element that Voerman had not addressed in their article which was learning for failure. This point is crucial because it highlights the importance of student mentality and how they deal with issues like low test scores or not performing well academically, it also shows just how important giving a balance of both positive and negative feedback to a student can affect them. Faulconer’s journal article further states that teachers should always consider the way that they structure their feedback toward students making sure that they highlight the more positive elements in order to ensure student motivation doesn’t suffer whilst also underlining the negative aspects and which areas they can improve upon (Faulconer et al., 2021)
Both journal articles delve into great detail about the subject about the types of feedback, mainly positive and negative feedback and how they should be used in a constructive way as generic feedback or feedback that is also too negative or in depth is also seen to have a detrimental effect on a learner’s motivation to self-study and aim higher academically (Voerman et al., 2012). Faulconer’s comments in her article on positive feedback that “High quality Positive Feedback should be focused on the identification of specific student strengths and is not just about praise or encouragement” (Faulconer et al., 2021). This assessment of what positive feedback should be matches what the teacher did in the critical incident by asking her class to view their low marks as areas of improvement rather than failure and by doing this she is highlighting their capabilities as learners and then provided them with a list of what they had done right within the test. 
However, it should be noted that both pieces of literatures do not go into detail about the crucial concept of learning from failure. Faulconer’s article does touch on the subject, but it does not go more into depth about the issue, instead, the article mirrors the concept by framing it under the guise of constructive positive feedback which is only part of process. Learning from failure is an essential concept as it links to how students handle the feedback given to them and the journals so far only touch upon how to best prepare the feedback required for the students to then begin the process of learning from their shortcomings. Conveniently enough, there is an article that deals with this issue directly called “Failure is just another try” by Jaakko Hilppö. What sets Hilppö’s article apart from the other journal articles is that it addresses the topic of learning from failure directly whereas the other two articles merely either touch on it briefly as was the case for Faulconer’s article or do not address the issue at all which was the case for Voerman’s article. 
[bookmark: _Int_q3p34HSA]Hilppö states in the beginning of their article that “failure can easily become stigmatized in the practices of schooling. In turn, it can lead students to avoid activities in which they can be evaluated as failing” (Hilppö & Stevens, 2020). This point links back to the points which Faulconer and Voerman were making regarding how teachers utilize feedback within the classroom in order to avoid a situation where students aren’t willing to participate in activities or do not possess enough motivation or mental stamina in order to proceed with their learning, however this is where Hilppö expands on the point on the concept of failure and learning from it. Hilppö’s article addresses the term failure, instead referring to it as an opportunity to learn rather than something that was widely stigmatised and punitive as a concept when referring to a student's ability to perform academically. The article instead chooses to reframe the term failure into something more positive and suitable for the modern learning environment where the process of failing should instead be viewed as part of the learning process rather than having students be punished for it which only serves to lower their motivation for learning altogether. Referring to the Critical incident, Hilppö’s article and the way that it treats failure is very reminiscent of how the teacher handles giving out her feedback to her students who were already not too keen on mathematics to begins with, she uses the moment she has when addressing them to re-frame their low grades as learning opportunities thus turning them into part of their learning process going forwards instead of viewing them as negative outcomes. Moreover, other literature done on the subject of learning from failure state that when students do fail, their learning outcomes in the long run are often improved after they’ve learned from their mistakes, proving that failure isn’t inherently a bad thing but rather part of a student’s learning process (Sinha & Kapur, 2021)

The literature based around positive feedback and enhanced learning feedback are vast and still being updated as seen with the works produced by Faulconer and Voerman which were written within the last 10 years and methods that they describe within their articles like using a balance of negative and positive feedback, making it concise and not too detailed or negative along with other techniques such as placing a focus on what students had done right instead of focusing on what was done wrong in an attempt to raise more confident learners. The literature based on learning from failure built upon the points made by Faulconer when they claimed that feedback should be focused on pointing out what was done right as this implies that failure is a necessary part of learning and that more effective learning is carried out in class when students learn from their mistakes (Faulconer et al., 2021). The literature’s so far have a single underlying tone that neatly links all of them together into a singular theme which is mirrored in how teachers in Wales now approach student feedback, which is raising student confidence, by pointing out what the student did right it makes the student more willing and able to participate in both classroom learning and their own self-study at home. 
Reflection/Evaluation
Taking into consideration both the academic literature on the subject along with what I had observed in the critical incident, there is a lot of things for me to begin reflecting on for when I am given the chance to teach for the first time during my placement. It is evident that a student’s response to failure in the classroom will have a wider impact on their will to study, their motivations and their overall mental health and therefore special care must be taken to ensure a perfect balance of both Positive and Negative feedback is presented in order to make sure that the student’s motivations are kept at a level where they still feel confident enough to participate in classroom activities and self-study at home. 

As stated by Faulconer, positive feedback is at its most effective when it’s pointing out what the student has done right instead of handing out generic praises that offer little to no insight on what was done right and by doing this the student will being to take steps to ensure that they keep up their good work. When I begin teaching classes, I will be sure to highlight what a student has gotten right first as this will ensure that their confidence within themselves is maintained and my students will know exactly what they would need to work on more and what they would need to maintain in order to improve overall. This can be done in a few different ways within a classroom environment with the first way being through oral feedback, when using this type of feedback, I would need to make sure that my intent is clearly specified and that the student I’m giving feedback too is aware of how to properly interpret the feedback that he is receiving. As Kelji states, there have been numerous studies conducted which show that despite the provision of what was regarded as effective feedback student learning outcomes had varied widely and at times it had been shown that student learning did not necessarily improve. 
If I am to make sure that my students are going to make the best use out of any potential feedback that I may provide for them then it is essential that I make my students interpret my feedback correctly or else it would be meaningless, regardless of how well I had structured my feedback. The best way to ensure that my point does get across a good solution to this problem would be if I had one on one sessions with students to discuss their feedback with them, carefully explaining in detail what I had meant by the feedback that I had given to them whilst also letting them ask questions in an effort to ensure that their interpretation of the feedback correctly fits my intentions for them. As a teacher it is an essential to be able to balance out the various types of feedback within the classroom in order to ensure that students are able to retain as much as possible and so that students will be able to learn from their mistakes and grow into better and more confident learners. However, for feedback to be as effective as it can be there needs to be a healthy balance between positive and negative feedback which is something I would need to figure out if I am going to be able to issue proper and meaningful feedback towards the students that I’m teaching. As Voerman stated, feedback that tends to be too negative or too in depth can have a negative impact on a student’s willingness to study both inside of the classroom and in their own time, in order to avoid this, I would need to structure my feedback in a way that highlights the positives of their work whilst not overshadowing what they would need to work on more. By placing an emphasis on what they have done right first it will bolster their confidence and make students more prepared to face the negative part of the feedback that details which areas they will need to work on more in order to ensure that they don’t get discouraged by what they did wrong. 
Conclusion
In conclusion, Critical reflection is a key skill that teachers both new and those still currently in the profession use to further better understand their working environment. Each class may have similarities but as is often the case no two classroom environments are the same, there will always be students with their own unique set of skills they need to work on and their own strengths and as teachers it is often their job to adapt to these ever-changing environments and adapt to that change. In more recent years however, especially in Wales, teachers now must adapt with the growing changes that have been made to the Curriculum which gives teachers newfound freedoms that they didn’t have before. Teachers now no longer need to stick to a linear pathway of lessons that were previously deigned to be taught as they were and can now teach what they think is most appropriate for students to learn. In short, under the new curriculum teachers now that a great amount of flexibility, and with this newfound freedom the role of critical reflection has become an essential part of a teacher’s skill set as they will now be able to make the proper adjustments to their lessons accordingly based on the reactions and behaviours of the students under their care. For new teachers, the role of Critical reflection is an introduction to the wider world of teaching and serves as a stepping stone to which new teachers are then able to develop their own styles of teaching based on what they observe in classroom in the forms of critical incidents that they observe and by taking notes on what the more experienced teacher is doing in class to form their own style which could vary from behavioural management to feedback, new teachers have much they can critically reflect on in order to become a more effective teacher in the future. 
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