ECAD5005                                                                                                                                   1706435                                                                                                                                 
This assignment will provide an outline of activities which can be used to inspire children when teaching the visual and expressive arts to Key Stage Two pupils. In order to stimulate the learning of the children, an artefact from Wales has been chosen. Children within Key Stage Two will be able to engage with these activities, with elements taken from the Key Stage Two curriculum. Key Stage Two pupils are likely to participate with these activities, exploring their creative and imaginative skills. These activities may be considered difficult to teach to the Foundation Phase. However, adaptations can be made. Furthermore, activities have been considered to meet the needs of the children, allowing every child to be able to participate in these activities. Changes to the to the learning may be required for those with additional learning needs. Additional activities for further curriculum subjects have been considered, shown in the appendices (appendix one and two). 

The chosen artefact is a daffodil (appendix three). This sculpture is approximately eleven-foot tall with four-foot yellow petals made of wicker and recycled steel. In Wales, the daffodil is seen as the national flower, often found growing in the months of spring. The national flower symbolises our patron saint, David as well as rebirth and faithfulness (WTI, 2018). The sculpture was first shown to the public in the RHS show in Cardiff in the year 2011. Shortly after this event, the sculpture was used to raise money for a charity; The Richard Hunt Foundation (BBC, 2011). In this case, during these activities a theme will be continued throughout. This theme is Blodeuwedd which is a traditional Welsh tale. 

This artefact was created by Susan Jones, a sculptor from North Wales. Susan Jones studied in London and later returned to Wales. Once graduated, Jones began her interior designing carer until her passion for growing and working with natural resources grew. From a young age, her parents inspired her. Her dad was a builder whilst her mum was a gardener. Jones began to combine them both and began to create sculptures made of natural resources. Consequently, in April 2011, Jones was commissioned to create this daffodil for the RHS show event. Each year, a new sculptor is elected in order to present their daffodil in the RHS show, in Cardiff (Jones, 2018).

The expressive arts play an important part within schools (Estyn, 2001). The expressive arts allow exploration of thinking, creativity, imagination and communication whilst exploring a range of outcomes (Education Services, 2015). Within the current curriculum, music, art and design, and design and technology have their own curriculum documents whilst drama and dance are embedded within other subjects (Estyn, 2015). One requirement under the Act of Education (2002) is that schools promote elements in order to maintain the children’s well-being (Estyn, 2015). Currently, this has been shown with the expressive arts developing the children’s self-esteem and confidence (Bloomfield and Childs, 2000). However, with this said, only half of pupils enjoy participating in the expressive arts. Therefore, concerns about creativity have increased among teachers and parents within the last year. Due to the change in the new curriculum, many teachers are beginning to face their fears educating pupils with their lack of knowledge on the expressive arts, impacting on the children’s learning (Estyn,2001; Edward, 2009). 

Until today, creativity has not been considered to be an importance within schools but one in which has been disregarded (Edwards, 2009; Robinson, 2014). Donaldson (2015) has set out his new provisions in ensuring that creativity is developed to prepare pupils with vital skills for the future. Defining creativity is not straightforward. However, in general, creativity allows pupils to develop their imagination and emotions in order to create a final product (Robinson,1999). When given a rich stimulating environment, every individual is able to achieve a successful outcome with focus on creativity (Malaguzzi, 1993). This rich environment should allow both teachers and children to become open to risks, allowing all to improve and become creative (Robinson 2014; Edwards, 2009).  On the contrary, Gardner (1999) and Csikszentmihalyi (1996) state that creative individuals are only those who are unusually bright with a clear image to make a difference to our culture.  

A cross-curricular approach will allow several skills to be embedded throughout the chosen activities. A cross-curriculum supports children to develop skills for the changing future (Donaldson, 2015). Teachers who provide a cross-curricular approach provide effective education from those who do not (Plato, 1955). In contrast, unexperienced teachers do not feel creative enough and dismiss a cross-curricular approach with having several requirements to follow. For this reason, unengaging and unmotivated lessons are taught (Barnes, 2011). This may be as a result of the teachers not having enough support in order to develop their creative skills which is one element required when teaching the expressive arts (Estyn, 2015). 

The following activities within will have a great focus on the expressive arts and the tale Blodeuwedd. Prior to the children participating with these activities, it is advised that the children gain a better understanding on the tale Blodeuwedd. Blodeuwedd is one of the key figures in Mabinogion. Blodeuwedd was different to any other God or Goddess during this time, since she was created from nature, given the name as flower faced. Blodeuwedd was created purely to become a wife to Llew. He was unable to marry an ordinary woman, hence why his wife was created out of natural materials. After their marriage, Blodeuwedd fell in love with Gronw. Consequently, they both agreed to kill Llew. Gwidon, the creator of Blodeuwedd did not want to kill her but instead turned her into an owl (BBC, 2014). 

As a result, focus to Y Cwricwlwm Cymreig will be embedded throughout the activities discussed within this essay. Opportunities will be provided to allow the children to “Celebrate the different cultures, languages and traditions of Wales” (WAG, 2003, p.4). From studying the tale, the children will be able to “Appreciate the different cultures there are in Wales and identify how culture has changed over time” (WAG, 2003, p.4). The national curriculum orders for children to develop key understanding of the five different elements of YCC. Promoting this element throughout education may allow the children of the future to become creative, confident and cooperative (Estyn, 2001). For this reason, guidelines within Successful Futures have been reiterated within the four main purposes of the new curriculum (Donaldson, 2015). However, the teacher will need to be careful not to stereotype the Welsh when embedding YCC during these activities (QCAA, 2003). 

In order to enhance the learning of the children, a range of learning environments should be considered. The following activities may be introduced with an educational visit to the National Botanical Gardens of Wales. The outdoor environment may support the classroom learning after the visit (Welsh Government, 2010). Moreover, the outdoor environment will provide first-hand experience to the children, assisting child engagement and exploration in an unfamiliar environment (O’Brien and Murray, 2006). Children are also more likely to develop their creativity and imagination being able to enquire and discover unfamiliar items. This will not only benefit their minds but also their physical well-being (White 2011). Having the opportunity to explore the different types of flowers within this environment will allow the teacher to assess the children’s prior knowledge, in order to assist their development (Janes, 2014). 

Art and Design 
Children often engage with art by communicating by showing their feelings and emotions. Gardner (2006, 2011) states within his theory of multiple intelligence that teachers should incorporate different teaching and learning styles in order to address the seven different intelligences of a child. From this, children will use their stronger intelligences with their weaker ones in order to participate in activities (Lazear, 1992). This reinforces that art and design allows everyone to participated and therefore will not need to be differentiated. As art is a developing progress, the children will be able to develop their skills in all ability groups (Edwards, 2009). 

Prior to the first activity, it may be considered by the classroom teacher to develop the children’s knowledge on a British sculptor; Andy Goldsworthy. Throughout his work, he aims to gain a better understanding on nature by using it. Goldsworthy is a famous sculpture who has travelled to many countries, capturing his art work through photography. He believes that nature should take his work which may be a hard concept to follow with children (CASS, 2015). From this, understanding on formation will be developed, a key element for this activity. The use of an artefact promotes opportunity for the children to develop their analysis skills, criticality as well as connect emotionally with a piece of art. By gaining knowledge, the pupils can be inspired (Bloomfield and Childs, 2000).

The first activity continues to promote outdoor learning. The learning objective for this activity is to explore and understand the element of formation. In order for the children to be successful, the children will need to create a 3D character from the tale Blodeuwedd. The children will use their creativity to combine several natural materials together. For example, using natural materials such as flowers can be used along with clay to sculpt the character of Blodeuwedd. Thus, the main skill developed for this activity is to “Design and make three-dimensional artefacts” (DCELLS, 2008a, p.13). In order for the children to be successful, it is advised for the children to have studied the tale, using adjectives to describe a character in detail. Development of additional skills for this activity are highlighted in a lesson plan, located in the appendices (appendix four).  

This activity will allow the children to create error which is a key aspect of being original and a creative individual. Robinson (2014) states that this is something which needs to change within the education system to allow children to develop skills for the future. Having the opportunity to challenge the children allows them to set high standards for themselves, allowing them to become “Ambitious, capable learners” (Donaldson, 2015, p. 29). Additionally, providing children with prior knowledge will allow children to become in the flow. The flow is one of eight stages to the learning of an individual where their skill and challenge level are at their optimal. As a result, the children are engaged in their activity and are relaxed as a result of knowing what they are doing (Cskiszentmihalyi 1996, 2008). 
To conclude the task, the classroom teacher may want to incorporate an element of digital competence. It is suggested that the teacher should allow the children to explore a software called Morfo Booth. Using this, the children will be able to bring their characters to life. This encourages children to develop their oracy skills, in particular to “Speak clearly, using formal language, varying expression, tone and volume, to keep listeners interested” (WG, 2013, p.2). Here the children may introduce their character and lead a discussion, showing the feelings of their character. The children will use their thinking skills whilst exploring and experimenting with new materials and technology. Allowing the children to use technology, includes the cross-curricular responsibility of digital competence (Donaldson, 2015). Many individuals nowadays will be familiar with the technology used and will therefore build upon their prior knowledge. From research, 50% of pupils between the ages of 5-15 have a mobile phone which has increased annually (Statista, 2017).
Whilst exploring outdoors, the children will be able to record the change in a built-up environment, looking at how the school has changed when exploring and discovering materials that may contribute to their artefact. By “Visiting, studying and appreciating the various landscapes of Wales” (WAG, 2003, p.5) the children can compare the nature found on their school grounds to the plants found during their educational visit. In addition, as this is a cross-curricular activity, Educational for Sustainable Development and Global Citizenship themes have been considered (WAG, 2008). Natural environment and choices and decisions will be incorporated by the children using the natural environment to choose their natural resources whilst making decisions to which materials will be best to use.
Music 
Within music, children should be given the opportunity to compose, perform and appraise their own and one others music (DCELLS, 2008b). Music has potential to allow children to produce a piece of music by reflecting on their emotions. Music has strong links with other subjects within the curriculum. In particular, music is often used during dance where the children improvise. The children have the opportunity to use different movements to different rhythms of the song (Bloomfield and Childs, 2000). Secondly, music has a strong link with mathematics. Children often use songs in order to learn or understand mathematical concepts. From research, Geoghegan and Mitchelmore (1996) supports that musicians show a positive influence on Mathematics. However, Rafferty (2003) did not see a difference. Consequently, the factors of time and types of activities will affect the difference made to the children’s learning (Bloomfield and Childs, 2000). 
By the end of the second activity, the children should be able to compose a piece of music using different musical elements. It may be considered that the children use texture, duration, structure and silence in order to compose their pieces. The aim of this lesson is for the children to compose a piece of music in order to introduce their acting scene (activity three). The children may consider the range of instruments used in order to set the scene, setting the stage during the Celtic period. Composing music allows great opportunity for creativity (Bloomfield and Childs, 2000). The children will use their creative skills to correspond an object with an instrument, thus, the children will become “Enterprising, creative individuals” (Donaldson, 2015, p.29). Elements from the Music curriculum will be acknowledged as the children “Improvise, compose and arrange music” (DCELLS, 2008b, p.15). Recognition of other skills developed within this activity can be found in the appendices (appendix five). 
The teacher may consider giving the children the opportunity to compose their piece of music using a software called Garage Band. With its use, the teacher will encourage digital competence. Using technology is a creative skill, one in which may allow the children in their future (Donaldson, 2015). 65% of the children’s future jobs have not been created, thus, a range of skills need to be provided to the children within schools (Davidson, 2017). After composing, the children will have the opportunity to appraise each other’s work for the plenary of the activity. 
For this activity, the children may work in small groups in order to complete this task. Music along with other subjects develops the children’s personal and social skills. During this activity, the children will “Contribute purposefully to group discussion to achieve agreed outcomes” (WG, 2013, p.2). When working in small groups, the children are likely to develop their confidence when working with others (Davidson and Good, 2002; Young and Colman, 1979). Moreover, children are likely to develop friendship and respect with each other (Broh, 2002 and Pitts, 2007). As a result, the children will become “Healthy, confident individuals” (Donaldson, 2015, p.30). 
In order for the success criteria to be achieved, lesson prior to this activity with focus on the different musical elements is advised. Having the opportunity to be shown a number of different pieces of music allows the children to deepen their understanding on musical elements (Edwards, 2009). This prior lesson may introduce two different musicians in order to discuss the different types of music. Firstly, Stereophonics is a Welsh band who originated from South Wales. The original rock band was made up of three members. However, the death of Kelly Jones enticed a new member to the band. Stereophonics is one of the most popular Welsh bands in Wales. The group summarise themselves as a British traditional rock band (BBC, 2018).

Comparisons can be made to another Welsh musician named Gwyneth Glyn. Glyn considers herself as an artist who explores with different forms of music. For example, Glyn often sings in both Welsh and English. Not only is Glyn a singer, she is also a poet who has become famous in several places in the World (Gwyneth Glyn, 2018). The teacher may allow the children to make comparison to the different types of music which will allow them to deepen their understanding on musical elements, used to composes a piece of music. The chosen songs may be ‘Dakota’ by Sterophonics and ‘Adra’ by Gwyneth Glyn. 

By embedding YCC within activities, the children will begin to appreciate their country. Having the opportunity to study artists allows the teacher to create a discussion on the use of the Welsh language within songs, developing the element of linguistics (QCAA, 2003). With having Blodeuwedd as a theme, the children will become aware of the cultural and historical aspects throughout. The children will need to collaborate within a team and make choices and decisions in order to compose a piece of music. As a result, themes from ESDGC will also be embedded within this activity (WAG, 2008). 

Drama
The third activity will allow children to communicate through dialogue and actions. During this activity, the children will be expected to sustain a role within an appropriate environment to re-tell the tale Blodeuwedd. Opportunities to promote dramatic skills are minimal in the current curriculum with only two skills promoted within. Donaldson (2015) provides an account that this will change in the near future and has outcomes that each individual will reach the four main purposes. However, with this said, teachers should already provide this opportunity. Development of skills such as creativity is a main feature of drama and one which can be embedded throughout the curriculum (Green, 2004). 

Prior lessons to this activity may be beneficial. During English lessons, the children may consider creating a story board along with a script to show what happens during the tale Blodeuwedd. Having the opportunity to prepare a script prior to this activity will allow the children to produce a product with greater detail (Bloomfield and Childs, 2000). Furthermore, the children should be encouraged to produce their own script, materials and use equipment that is required for themselves. This can be achieved from following the interests of the children. This should be considered due to the fact that the maturity levels of the children’s and teacher’s imagination will be different (Vygotsky, 2004). However, teachers should support the learning of the children through scaffolding if needed, to support their cognitive development (Wood, Bruner and Ross, 1976; Vygotsky,2004). As a result of this, the teacher will provide an inclusive teaching and learning environment, meeting the needs of the children. 

For this activity, children will work in three different groups. Each group will be elected to produce a short performance to re-tell the tale with a beginning, middle and an ending. By working in groups, the children will develop their oracy skills. Due to this being a child initiated activity, the children may incorporate dance elements within. The children will “Speak clearly, using formal language and projecting voice effectively to a large audience (DCELLS, 2016, p.2) whilst exploring “Issues and themes through role play” (DCELLS, 2016, p.2). Further skills will also be developed when participating in this activity (appendix six). Whist working in groups, this activity will allow the children to create their own theatre. The use of the children’s theatre will allow the children to perform their performances to an audience when finalised, allowing the children to develop their confidence (Edward, 2000). 
Drama allows great opportunity for purposeful play within the primary school. Play will allow the children to take risks in a rich environment where the individual feels safe. From this, the children will begin to create errors and creating their products in a unique way. Children are seen to work best interacting with others, sharing ideas and outcomes in different environments (Kamii and Davries, 1978; Piaget, 1962). Moreover, Vygotsky (2004) believes that Play is an important part within education which will help the development of the child. 
A range on environments can be used to support the learning of the children. The children may be given the opportunity to use the outdoors, indoors and a range of equipment to enhance their performances. The children may be given the opportunity to use a green-screen to change the background to set the scene. This activity can be held in any location provided that the children are given a rich environment with stimulation and safety. It is a requirement that a risk assessment is carried out prior to the children’s learning. This document should highlight hazards and management controls in order to reduce the risk towards the children (WG, 2018). Each environment will need adapting to ensure that control measurements are in place. An example of a risk assessment can be found in the appendices (appendix seven).

The plenary of this activity will allow the children to present each other their performance. Rehearsals may be considered by the teacher in order to ensure that the children achieve their best performances when shown to an audience at a later stage. When performing to a wide range of audiences, the children will become “Healthy confident individuals,” positively affecting their well-being. (Donaldson, 2015, p.30). Considerations to the children’s feelings beforehand should be acknowledged in order to ensure that each child is confident enough to participate. 

[bookmark: _GoBack]A cross-curricular approach will be used for this activity. The children will be encouraged to use the Welsh language during their performances. At times, the children may use Welsh vocabulary in order to express the opinions of their characters. From this, the activity will address the element of linguistic taken from YCC, “Using the Welsh language with access to all” (WAG, 2003, p.5).  This activity will also focus on cultural aspects looking at the Celtic period as well as the history of the tale Blodeuwedd. As the children develop an understanding of the culture in Wales, this will also make reference to the ESDGC themes of the current curriculum. The children will be looking at culture and identity as well as choices and decisions (WAG, 2008). From this, the children will become “Ethically informed citizens” being aware of the Celtic belief (Donaldson page 30).

To conclude, assessment for learning is critical when teaching children. Formative assessments allow children to know where they are now, what they need to achieve and how this can be accomplished (Sadler, 1989). One area of assessment for learning is the use and quality of feedback. This was suggested after the proposal of four recommendations made by Black and William (1998). One recommendation was to allow children to create their own success criteria. This assessment will be suitable for the three activities planned. The teacher may consider discussing an example with the children and identify what makes the product a good product. By doing this, the children are likely to have a better understanding on the task and achieve successful outcomes. Giving the children feedback allows an extra eight months of teaching time, showing its importance (Williams, 2009). 

Celebrating the work of the children is important. The teacher may allow the children to perform their drama pieces to family and friends, whilst their group compositions produced are used to open their scenes. Furthermore, during this evening, there will be opportunity for the children to show their three-dimensional characters from the tale Blodeuwedd. Celebration of the children’s work will affect their well-being positively. By this, the children will raise their self-esteem and will value the product and outcome that they have achieved (Green, 2004). Throughout these activities, the process of the outcome is far more important than the quality of the product (Malaguzzi, 1993). Hence, it will be important for the teacher to respect the work of the children at all times (Green, 2004). In this case, the teacher will need to have high expectations of their achieved outcomes. Consequently, having a low expectancy will have a negative impact on the children’s work (Prentice, 2000; Malaguzzi, 1993). 

It is clear to see that the provisions of the new curriculum will allow children to develop further skills when taught the six different areas of learning and experiences. Within the expressive arts, the children will develop several skills that will benefit them for the future. Additional subjects have been considered to the current curriculum which are media and film. However, improvements will need to be made in order to ensure that teachers have the support needed with the changing curriculum. The expressive arts will increase its importance when it becomes one of six areas of learning and responsibilities. With the opportunity to combine the three responsibilities, a cross-curricular approach can be achieved and one which is seen to benefit the children. However, the children will only achieve their potential when provided with a rich environment. As suggested, the children are likely to take risks in order to be unique and creative. This may include learning to take place indoors as well as the outdoors. This is one of many suggestions made my Donaldson (2015). 

Lastly, as outlined within the new curriculum, the learning held should be inclusive to everyone. Teachers may need to consider ways in order to meet the needs of the children with additional learning needs, to ensure that everyone is able to participate. This is a statutory requirement as emphasised within the new ALN Code of Practise. This emphasises that the needs of the learners will be met as a result of assessments (SNJ, 2018). From this, changes can be made to meet the needs of the learner for the activities discussed above. For example, a child with auditory impairment may find it difficult to work in a noisy environment during all three activities. This individual may complete this task individual or in a group in a quieter setting. Creative outcomes can be achieved working in a group or individually as a result of assisting roles to the members of the group. The expressive arts allow a variation of child initiated learning and disciplined learning. Having a balance of this variation is important (Donaldson, 2015). 
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