Part 1

This essay aims to evaluate and discuss the regulations, legislation and policies that education institutes must follow to provide and accommodate students with additional learning needs (ALN) in the post-compulsory classroom. Firstly, the essay will introduce the guidelines of ALN and how it affects classrooms. In addition, the definition of disability given by the Equality Act 2010, models of disability, student support and mental health services will also be discussed as the positive and negative labels of disabilities. 
Several acts and regulations are in place to provide equal access for students with disabilities and ALN to enrol and participate in post-compulsory education in colleges and universities. According to Welsh Government (2022), in the guidelines of the ALN Act, all students with ALN will be entitled to an individual development plan (IDP). The plan illustrates the inclusive nature of the ALN act and how it reduces the possibility of students finding difficulty in their course by providing an adaptable and flexible approach to increasing their learning. In Wales and England, the Education and Skills Act 2008 states the legal requirement to attend higher education is aged 16- 18 (Children's Legal Centre, 2018) (Child Law Advice, 2013). Therefore, this essay focuses on the policies targeted towards older students where independent learning is essential. 

The Disability Discrimination Act 2005 (UK Government, 2013) focuses on definition of disabilities, and the Equality Act 2010 protects those with disabilities against discrimination. The Equality Act 2010 states a disability is defined as physical or mental impairment that has 'substantial' and 'long-term' negative effects on your ability to do normal daily activities. Together the Disability Discrimination and Equality Acts provide a basic framework for measures to ensure everyone is given equal opportunities by giving disabled people protection by the law. In addition, it replaced the existing legislation on race, discrimination and disability. The Act's purpose is to prohibit discrimination against pupils based on their disability, race, gender, sex, sexual orientation or religious beliefs. 

The UK Professional Standards Framework 2011 (UKPSF) are the policies that states how teaching and learning in higher education should be conducted. This framework provides the information, incorporates the values and the knowledge required of educators and are the professional standards of further and higher education institutes. 

To ensure inclusion and the necessity of social justice requires discussing equality and diversity in comparison to that of equity. Equality is when groups or individuals are granted identical opportunities and resources. Equity states Ainscow (2020) is the understanding that individuals are unique and have distinctive experiences which require a tailored and adaptable teaching method, tools resources to reach the equivalent outcome. In addition, this provides policy changes and social changes, leading to positive transformation in higher and tertiary education (Rodriguez and Morrison, 2019). 

The models of disability, like the social and medical, provide an understanding for students and teachers. There are benefits of labelling ALN such as introducing more support and diagnosis. A negative view of model of disability are it can limit the student through stigma and bullying (The Alliance for Inclusive Education, 2017). Furthermore, labelling may cause students to create a fixed identity. The models and labels are ways to incite a critical view of pedagogy. As Bostock (2019) states educators must challenge and critique teaching methods, and constantly review policies and procedures to improve the student experience and learning continuously.

The next additional requirements are focused on gathering legislation to provide support for educators and their students. For instance, the method of assessment can be changed for students with literal difficulties, allowing a dissertation to be communicated verbally as opposed to the traditional written account. This example demonstrates new measures that allow ALN students to achieve their maximum potential in higher education which would not be achievable without the measure set in place.

Funding allows student support services to use a variety of procedures and services to enable specialised care for students with ALN with the purpose of improving their learning. However, the completion of funding for schools and institutions of the ALN system will be fully transferred, and completed by 2024/25 and implemented in the education institutions and relevant authorities (Welsh Government, 2022). Support is provided when financial requirements are met. 

Next, the essay will discuss how mental health support is provided and how it promotes inclusivity. The University of Wales Trinity Saint David (2023) has strategies and policies that are in place to meet these requirements. For example is the student health and wellbeing strategies ensure students are able to reach their potential. This is highlighted when the policy is the promotion of support and respect, which helps remove barriers to learning. Furthermore, mental health improvement strategies are a key factor for accommodating inclusivity in higher education institutes. The university works alongside the Students Union, working together to provide the best outcome for all students. 

A study by Laidlaw, McLellan and Ozakinci (2015) states that it is rare for undergraduate students to seek help for their mental wellbeing, they prefer to turn to fellow students for support. The promotion provided by these legal acts enhance positive mental wellbeing in further and higher education institutions may result in the increase of students attendance thus participation in class, and is probable to reduce anxiety and depression due to exams, coursework  and assignment pressures (Byrom, 2018). 

In conclusion, this essay has analysed the relevant policies and procedures focused on post-compulsory education. To provide inclusion, the educational institutions are tasked with providing up to date procedures in line with policies that govern equality and equity in the outcome of students and their future. Models of disability help create an understanding of ALN. Educators who understand the needs of students with ALN, are better suited to understand which tools and strategies would fit the need of students to give them positive outcomes in their education and support them to meet their personal and academic goals. Integrating in the post-compulsory classroom creates an equal opportunity for all students to transition from school, gain self-confidence, self-belief and learn new skills through autonomous learning. Lastly, the essay has discussed numerus acts and policies that are currently in place, which ensure students with ALN no longer have barriers that can prevent them from accessing post-compulsory education.
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Part 2


My education setting will be my current placement at ‘The University of Wales Trinity Saint David’, teaching the undergraduate course ‘Photography In The Arts’. I will be identifying the compensatory measures that the university can facilitate to support three students with additional learning needs and the necessary actions I would put into place to provide them with equal opportunity as “the need for effective collaboration on behalf of students with disabilities has never been greater” (Cook, Friend 2010). There are similarities between all three of the students. An open and consistent dialogue must begin before the student begins to struggle. It is important to speak directly to the students and to ask, “how can I best help you in as many contexts as possible” (Race, 2020) to get help as promptly as possible to prevent stress and anxiety from increasing. 

Megan  
 
Megan is a student struggling with unofficially diagnosed anxiety. I believe it is of the upmost importance to practice compassion so the students see the teacher as a person (Ziaian-Ghafari and Berg, 2019). This will help to lessen potential anxiety and to encourage her to initiate conversation before a problem arises. I would encourage Megan to contact Student Services to be referred to the Well-Being team to find strategies to manage her anxiety.  

Megan struggles speaking up in class, so I would avoid calling on her directly. A study by Aliyu, Korau and Basiru (2019) devised solutions addressing anxiety and speaking in class. The results highlight teachers should opt to allocate the students into groups, facilitating inclusion. This will allow me to give her the chance to vocalise her thoughts and opinions in a safe space, getting validation from her peers before speaking up; alternatively, a peer could articulate her ideas to the class which prevents her from being passive as she is actively involved. This also does not single her out, thus benefiting the rest of the class. 

Learning in the classroom is a collaborative and social experience. Allocating Megan and her class into groups builds on the sense of community and inclusion. Group work is important for communication and strengthens the class dynamic and values (Morcom and MacCallum, 2012). It may build upon her previous student relations which would give her a solid support network. A good teaching strategy encourages students to reflect on class topics (Chang, 2019). This relates to Blooms Taxonomy as creating and evaluation can improve Megan’s experiences in the classroom, leading to increased confidence; to facilitate this every student would be encouraged in more practical tasks. 

To remove any barriers, I would upload slides from my PowerPoint before lessons so she could read them prior to class giving her the opportunity to process the information beforehand. This also benefits learners by using the reflective learning style to contemplate before contributing (Chang, 2019) and (Guo et al., 2020). 
 

I would suggest she completes a Needs Assessment Report for her to obtain the Disabled Student Allowance (DSA). Mental health conditions and the awareness of learning disabilities can over time slowly manifest. This is important to consider. Megan would need to be tested for dyslexia and ADHD as her previous tutors mentioned her lack of focus in classroom. She experiences symptoms that directly correlate with the NHS (2019) diagnosis of dyslexia. I would ask if she had any preference to slide colour as people with dyslexia can sometimes struggle with plain white backgrounds (Jacobs et al., 2020). Student Support Services would also require evidence of the disability taking the form of a report from a GP or educational psychologist. If Megan does not have either of these documents, learning support may arrange a pre-assessment to ensure the correct support is allocated.


Dafydd  
 
Dafydd is a student with Cerebral Palsy (CP) and visual impairments (VI), although not registered blind. He can walk independently with the use of crutches, although he struggles with the use of his left arm. Before starting his course Dafydd should contact the university to inform them of his needs and get immediate support in place. A Fitness to Study assessment can then be completed by Student Services to ensure Dafydd is provided with an equality of learning and his needs are provided for; “the welfare of its student is paramount to the university” (Fitness To Study Policy, n.d).  
 
Additionally, he will need to bring medical evidence to supply to the DSA (student finance Wales, n.d) for him to gain financial and practical support. Dafydd would benefit from ‘specialist equipment allowance’ such as a new laptop with software or digital voice recorder. Additionally, a nonmedical allowance which would cover notetakers for lectures or campus assistants for his physical needs. 
 
My main concern for Dafydd would be the use of facilities due to the risk of harm to himself and others. The main classrooms are accessible by lifts however the darkroom is only accessible by stairs as it is situated in the university's basement. Initially, I would discuss with Dafydd to assess the level of practical support the university could supply (services for disabled students, n.d.) and is comfortable with as he values his independence. If approved by Student Finance Wales (n.d.) an extra technician would be employed to man the darkroom so that in case of an emergency, a member of staff would be present. They could also help other students without infringing on Dafydd’s independence. I would discuss with Dafydd whether a Personal Emergency Evacuation Plan (PEEP) would be needed in order to get him out of the building in an emergency; this would depend on his level of physical mobility (University of South Wales, 2023). 
 
There would be a health and safety issue for him to be completely unassisted in the darkroom partially due to his physical disability but also his VI. The darkroom is lit with low red light, so a conversation would need to be had about how he would react under those conditions. I would request a chair to be put in the darkroom as CP affects the musculoskeletal system, making him tire easily.  
 
Regarding the main lectures, I would give him the opportunity to reserve a seat close to the front of the lecture theatre to avoid eye strain regarding his VI and possible physical discomfort. In lectures, I would ensure his seat near the exit for easy access in an emergency.  
 
Race (2020) suggests students with VI, require larger texts and sans serif fonts. In addition, I would ask if he has any optic sensitivity to certain colours so the most suitable can be used. Race states to make slides consistent to opt for dark text and light slides, keeping them clear simplistic and concise.  

Alys  
 
Firstly, I would advise Alys to read through the Student Pregnancy Maternity, Paternity and Adoption Leave Policy of UWTSD (2023a). The policy explains that if a student is pregnant or caring for a child, then it should not hinder the success of any student. Moreover, it provides an in-depth analysis of the various barriers and how staff at the university can assist her. The university abides by the regulations of the Equality Act 2010. Section 18 of the Act states it unlawful to discriminate against a woman during and after her pregnancy (UK Government, 2010 and Maternity Action, 2023).  
 
To navigate any financial difficulties Alys will be eligible for any extra financial support the university can provide (UWTSD, 2023b). The bursaries will support childcare and lessen the external impacts affecting her ability to complete the course.  
 
A risk assessment form must be completed, which will ensure the health and safety of a pregnant student is prioritised.  The area where her wellbeing is of highest risk would be in the darkroom as it is only accessible by a small staircase, is low lit and not usually manned by staff. I would ensure a chair is left there if she became fatigued to avoid a fall; during the later stages of her pregnancy, I would ask her to notify a member of staff before and after leaving so that they would be aware if an incident were to arise. Similarly, an assessment would need to take place as chemicals that may be harmful to the unborn baby are used. Access to disabled parking spaces on campus would be requested but this would depend on her mobility and the stage of pregnancy.  
 
In section 5 (viii) of the pregnancy policy (UWTSD, 2023a) the university states she would not be able to return to university within two weeks of the birth. A need to reschedule assessments and assignment deadlines may be called for and a meeting arranged to discuss the periods of authorised absence. The lecture slides and video recordings would be accessible on Moodle in addition to lectures screened live on Teams. During the time Alys is unable to attend my lessons, I would email her to ensure she is familiar with the topics and allow an open dialogue through email correspondence if she so wished to elaborate and explain any aspects she does not understand; a Teams meeting could also be arranged. A study by Serrano, Murgui and Andreu (2022) found missing out on attending lectures causes a reduction in conscientiousness and overall academic success. 
 
Lastly, at any point before or after birth, Alys would be entitled to defer to a part-time course, as stated in the UWTSD policy. Phiri, Nyamaruze and Akintola (2021) conducted a study on pregnant undergraduate students, they found stress levels were elevated due to university demands, potentially causing serious harm to mother and child. The move to part-time may avoid or reduce any challenges and unnecessary stress if the pressures became overwhelming and thus result in any detrimental impact on her or the baby. 


References

Aliyu, M.M., Korau, S.M. and Basiru, A. (2019). Reducing Undergraduates Speaking Anxiety through Class Interactions and Oral Presentations. Asian Journal of Contemporary Education, [online] 3(1), pp.36–43. Available at: https://eric.ed.gov/?id=EJ1265915 (Accessed: 2 February 2023).
Chang, B. (2019). Reflection in Learning. Online Learning, [online] 23(1), pp.95–110. Available at: https://eric.ed.gov/?id=EJ1210944 (Accessed: 3 February 2023).
Fitness to Study Policy 2. (n.d.). Available at: https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/accommodation/Fitness-to-Study-Policy.pdf.
Guo, P., Saab, N., Post, L.S. and Admiraal, W. (2020). A review of project-based learning in higher education: Student outcomes and measures. International Journal of Educational Research, [online] 102, p.101586. doi:10.1016/j.ijer.2020.101586.
Jacobs, L., Parke, A., Ziegler, F., Headleand, C. and De Angeli, A. (2020). Learning at school through to university: the educational experiences of students with dyslexia at one UK higher education institution. Disability & Society, 37(4), pp.1–22. doi:10.1080/09687599.2020.1829553.
Maternity Action (2023) Pregnancy discrimination. [online] Maternity Action. Available at: https://maternityaction.org.uk/advice/pregnancy-discrimination/#:~:text=The%20Equality%20Act%202010%2C%20section (Accessed: 3 February 2023).
Morcom, V.E. and MacCallum, J.A. (2012). Getting personal about values: scaffolding student participation towards an inclusive classroom community. International Journal of Inclusive Education, 16(12), pp.1323–1334. doi:10.1080/13603116.2011.572189.
NHS (2019). Symptoms - Dyslexia. [online] NHS. Available at: https://www.nhs.uk/conditions/dyslexia/symptoms/ (Accessed: 29 January 2023).
Phiri, T.M., Nyamaruze, P. and Akintola, O. (2021) Stress and coping among unmarried pregnant university students in South Africa. BMC Pregnancy and Childbirth, 21(1). doi:https://doi.org/10.1186/s12884-021-04288-1.
Race, P. (2020). The Lecturer’s Toolkit : a practical guide to assessment, learning and teaching. Oxon: Routledge.
Serrano, C., Murgui, S. and Andreu, Y. (2022) Improving the prediction and understanding of academic success: The role of personality facets and academic engagement. Revista de Psicodidáctica (English ed.), [online] 27(1), pp.21–28. doi:https://doi.org/10.1016/j.psicoe.2021.11.002.
UK Government (2010) Equality Act 2010. [online] Legislation.gov.uk. Available at: https://www.legislation.gov.uk/ukpga/2010/15/section/18 (Accessed: 5 February 2023).
Wales, S.F. (n.d.). Extra help available if you are a full-time undergraduate student with a disability. [online] Student Finance Wales. Available at: https://www.studentfinancewales.co.uk/undergraduate-finance/full-time/welsh-student/what-s-available/disabled-students-allowance/ (Accessed 6 February 2023).

University of South Wales (2023) Disability. Available at: www.disability.southwales.ac.uk (Accessed: 5 February 2023).

www.uwtsd.ac.uk. (n.d.). Services for Disabled Students | University of Wales Trinity Saint David. [online] Available at: https://www.uwtsd.ac.uk/services-for-disabled-students/. (Accessed 6 February 2023).

UWTSD (2023a) Academic Quality Handbook | UWTSD. [online] www.uwtsd.ac.uk. Available at: https://www.uwtsd.ac.uk/academic-office/academic-quality-handbook/ (Accessed: 5 February 2023).
UWTSD (2023b) Undergraduate Bursaries | UWTSD. [online] www.uwtsd.ac.uk. Available at: https://www.uwtsd.ac.uk/bursaries/undergraduate/ (Accessed: 5 February 2023).
Ziaian-Ghafari, N. and Berg, D.H. (2019). Compassion Fatigue: The Experiences of Teachers Working with Students with Exceptionalities. Exceptionality Education International, 29(1). doi:10.5206/eei.v29i1.7778.
