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Language and literacy in the digital age.
Many argue the many different benefits to children’s development when being read a story, however this assignment will be focusing on how story telling is valuable to a child’s literacy and language development, exploring the benefits and the reasoning behind them. 
While being read to children are being exposed to sounds and words which gives them the opportunity to get to know and familiarise themselves with. This exposure can broaden their vocabulary and develop their literacy skills. Phonetics teach the sounds of the basic alphabet and every time a child is being read to, you are reinforcing that bond between sounds that forms basic language. (Schwartz et al. 2019, p. 13) Victoria Purcell-Gates found that after controlling for the income and education level of the children’s parents, children who had been read to regularly in the last two years used more “literary” language, longer phrases, and more sophisticated sentence structures. Moreover, an adult reading with a child is more likely to explain or expand on the meanings of words and concepts that the child does not already know, adding to their background knowledge. Participating in storytelling can increase children’s verbal fluency, listening skills and vocabulary. Book reading in particular can be an effective method for expanding young children’s vocabulary, especially when children are encouraged to actively process the story materials. (Dyson et al. 2012) Argue that storytelling and book reading have primarily been seen as activities that can enhance children's literacy development. For instance, a wealth of research – taking psychological, linguistic, and educational perspectives – has shown that the literacy environment in early childhood contributes to children's emergent literacy development. Foundation Phase Profile (2017) state stories also actively engage learners in the literacy process. Roney (1996) notes that story telling builds on oral language learning by linking language to the structure, vocabulary, and comprehension required for literacy.
Digital storytelling is a creative and modern strategy that combines conventional storytelling with digital technology which includes the use of products such as: - computers, video camera, and sound recorder. From the simplicity, growing interaction and affordability of technology, digital storytelling methods have been quickly and widely spreading. It has become a reliable learning platform for many, as technology is more commonly accessible to a more considerable number of people in current times. 
During both story telling times, the reader showed great enthusiasm. This was portrayed through the reader’s expression and intonation. 
Many argue the benefits of using different voices and expressions throughout story telling, these strategies can maintain good engagement between the listener’s and the story, while also helping the listener’s understanding of the story. Using different expressions for each character can promote entertainment and engagement from the children, constructing a greater understanding of each character within the book. (Jalongo, 2003; Malo and Bullard, 2000; Palmer, et al 2001) argue stories allow learners to hear and practice the rhythms and patterns of language, including the imagery expressed through similes and metaphors. 
Different intonation while reading can develop children’s speech as different sounds are used through different types of intonation. It was noted that the reader showed both different facial and vocal expressions during each different scenario. The reader read with a fearful expression when parts of the story became more tense, this strategy can be instrumental for a child’s literacy and language development and understanding. Foundation Phase Profile (2017) state children should be given many opportunities to hear well-modelled language and use new and appropriate words for different situations across a wide range of topics, activities and experiences. Children are able to form an understanding of specific words and their meanings through the use of contrasting expressions. Peha (no date) argues that Expression is such a powerful comprehension strategy because it instantly increases your access to meaning as you read.
During both story telling time, listeners were provided with questions about the story. The reader ensured they took time to pause and utilised that time well by engaging with the listeners, asking them open-ended questions thus stimulating their engagement of the story. (Higham et al., 2010, p. 393) state one of the ways to develop and promote thinking skills in children is through "dialogue such as questioning and challenging”. When the listeners are being questions, they are building a better comprehensive understanding of the book.  Foundation Phase Profile (2017) suggest early comprehension occurs before children can read a text independently, with understanding supported by an adult’s use of questions, pictures and role play stemming from stories, e.g., playing ’Billy Goats Gruff’. The use of questions throughout a story can be an advantageous tool to promote an individual’s vocabulary and comprehension. (Beck and Mckeown, 2001 p. 18) state Reading aloud and discussing what is read is an important avenue for helping children with decontextualized language.
The use of props was consistent throughout both story reading scenarios. This was done using character sticks. The reader introduced the listeners to all the characters which could potentially encouraged a greater lack of engagement from the listener. (Learning and teaching, 2010) suggest using props in storytelling can really enrich the experience and encourage a pleasant involvement with books and stories for younger children. It can help to draw the children’s attention into the stories and enrich their understanding of the story. The use of props and actions can engage children with the story book, this allows the children to be actively involved but crucially increases the opportunities for language development as the can attach meaning to new words they are introducing to the children.  By using props, the reader is helping the story become more physical and creating a more meaningful and purposeful experience for the listeners of the story. Wilkinson (2016) also argues When we talk to children about the pictures in books, we're giving them the time and opportunity to ask questions about what they see and to make connections with the world. 
From observing both storytelling activities there were some significant differences identified. The first being, the flow and naturalness of the storytelling time. During the digital story the activity felt less exciting and engaging. The activity did not seem to flow as naturally in comparison to the traditional story activity, this could be due to the pauses between each slide when the words on a page had finished, when comparing this with the traditional story there was no unnecessary pauses as the reader was able to turn the page themselves which allowed the story to flow more naturally whilst also maintaining good engagement. An additional difference which was noted was the opportunities to use questions, during the traditional storytelling activity the reader seemed more relaxed and in control of their narrative, allowing them to orchestrate questioning time between pages of the book which the reader did not seem as confident to utilise throughout the digital storytelling time.  (Applebee et al 1986) suggest oral narratives also provide a meaningful context for concept development. Using the structure of narrative, we perform the cognitive process of sequencing in the temporal order of beginning, middle, and end to show connectiveness while at the same time prioritizing significant events 
Many argue the advantageous benefits to digital storytelling, Researchers such as Burmark (2004) had found that integrating visual images with written text enhanced and accelerated student comprehension while Ohler (2008) found that digital storytelling had promoted student-centred learning. Many educational practitioners believe that the speaking skills of students can be improved through digital storytelling due to its ability to facilitate and support the process of language learning, the ability to facilitate discussions, and most of all, the ability to utilise technology to enhance the learning process with greater speed and efficiency. More recently the use of digital devices is commonly used by children more than any other time before. (Brody, 2015; Hopkins et all. 2013) suggest that research indicates that pre-schoolers are often familiar with digital technology before being introduced to books  (Verugo and Belmonte, 2007) state Digital stories even allow children younger than six to understand a new language, (Judge, et al. 2004) also state that young children are able to enjoy a story through digital media, without understanding how to read it.
Summarising the advantages of both traditional and digital storytelling, they carry but also share many instrumental benefits to a child’s speech, literacy and language development. (Brodin & Renblad, 2015) state that their study shows that reading aloud and storytelling can be a pedagogical tool for child development. With a well- thought-out strategy reading aloud and storytelling will work as a tool. 
On reflection of both storytelling activities, I believe observing and comparing both storytelling methods has given me the opportunity to identify and notice learning experiences the traditional method offers listeners that I had not discovered before, during a traditional storytelling activity the reader is teaching children/listeners useful skills. While a reader is reading a physical book, the reader is modelling the correct way to hold a book, showing the listener that we read left to right, top to bottom and that we must turn to the next page to continue with the story. Children learn how to use books by observing adults, e.g., turning pages, pointing to pictures and words. As reading competence increases children can demonstrate their understanding and comment upon features of texts across a range of genre. These simply but significant skills are instrumental to a child literacy understanding and development and with digital storytelling not teaching these particular skills, I believe it is vitally important for both storytelling methods to be consistently used as a tool to avoid potentially damaging a child’s understanding of using a book due to the teaching inconsistencies. 
Now bring my conclusion to an end, I am going to briefly discuss a suggestion that I believe would be both useful and beneficial for future practise, that being the equal use of both story telling methods. They both hold valuable features but being used alongside each other I think can be very advantageous for children’s development. Furthermore, the use of digital storytelling is an important factor for children’s learning within the new Welsh curriculum. Digital Competence Framework guidance (2018) state the DCF has been developed to be inclusive of all learners aged 3 to 16-plus. It covers the development of skills from the earliest stages that very young children need to learn. For learners with additional learning needs this incorporates ‘Routes for Learning’ skills, which are the skills that form the foundation for other, higher skills to be developed.
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