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[bookmark: _Toc35611142]Chapter 1: Introduction
According to StatsWales (2019), the attainment gap between pupils eligible for Free School Meals (eFSM) and those who are not is widening. Despite Welsh Government funding to help raise achievement among those eligible, schools are still seeing a significant gap in ability levels. Since the introduction of a government-funded initiative called the Pupil Development Grant (PDG), the percentage of pupils achieving a Level 2 GCSE in English has risen by 2.1% (StatsWales, 2019) - a relatively small percentage considering the £400 million that has been dedicated to raising academic standards (National Assembly for Wales, 2018).
The aim of this research project is to develop a deeper understanding of the strategies funded by the PDG to raise academic standards among eFSM pupils in the Primary sector. It will investigate how these strategies approach the task of raising literacy levels, and how effective they are in using PDG funds to do so. A recent evaluation of the PDG highlighted statistics which suggest that many schools are not using their allocated funds effectively (National Assembly for Wales, 2018). Ahead of the introduction of the new curriculum, Successful Futures, it seems appropriate to evaluate the effectiveness of the PDG alone, before it is unclear whether the impact will be from funding or new approaches to teaching and learning.
The writer will use the research gathered in this investigation to aid both personal and professional progression, and to inform future teaching practice. It is noted that ‘to be their most effective, teachers and teacher educators need to engage with research and enquiry’ (BERA, 2014, p.6). The writer feels this is of particular importance to teachers working in deprived areas where the impact of change will be felt the most. Jensen states ‘the better you understand how to bring about change, the better you can engage the resources necessary to make it happen’ (Jensen, 2009, p.3).
The rationale behind the writer’s chosen topic developed from their personal interest in the effects of poverty on children’s academic performance and how certain teaching practices can help to alleviate the impact. This interest stemmed from their Practical Teaching Experience (PTE), undertaken in communities where pupil attainment and well-being had evidently been affected by the poverty of the area. The writer noticed a personal lack in professional ability to deal with these circumstances and was motivated to research a path to improvement within this paper. 
The writer has used observations made during PTE and prior reading about the PDG to inform the hypothesis. It can be concluded from the writer’s current knowledge that overall, literacy standards in the Primary sector have been impacted positively by PDG-funded strategies. It is hypothesised that the strategies funded by PDG are effective in raising levels of literacy for eFSM pupils. 
The chosen research methods are; interview, observation and analysis of school data. These will provide primary evidence which will be evaluated in conjunction with secondary research outlined in a literature review. The writer will then make an informed conclusion on the effectiveness of PDG-funded strategies at raising literacy levels among eFSM pupils. 
[bookmark: _Toc35611143]1.1 Defining eligibility for Free School Meals
To help families in need of additional support, the Welsh Government provides Free School Meals to children of families who meet criteria based on net household income (Welsh Government, 2019). Figure 1 illustrates the most recent eligibility criteria for Free School Meals.
[bookmark: _Toc35613420]Figure 1. The 2019 criteria for eligibility for Free School Meals. 
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Statistics suggest that most eFSM pupils live in relative poverty which can have a detrimental effect on their attainment and well-being (Egan, 2013). As a result, the Welsh Government has chosen eFSM as an appropriate indicator for deprivation (National Assembly for Wales, 2018). However, in some instances this may not be precise. Research has identified eFSM pupils who do not live in poverty and a small number of non eFSM pupils who do (Taylor, 2017, p.47). The writer has evaluated the reliability of eFSM as a marker for deprivation (Perry, 2010). For the purpose of this research project, they have deemed it to be a suitable identifier.

[bookmark: _Toc35611144]1.2 Defining Literacy 
The word ‘literacy’ is multifaceted in its definition, which varies widely amongst scholars (Cambridge Assessment, 2013). According to the Oxford English Dictionary, literacy is the ‘ability to read and write’ (Oxford University Press, 2020), although this definition is often extended to include the ability of speech. 
Within the Successful Futures curriculum, the term ‘literacy’ within the Area of Learning and Experience (AOLE) encompasses reading and writing only (Donaldson, 2015), whereas the Literacy Numeracy Framework (Welsh Government, 2013) extends to include the skill of oracy also. For the purpose of this research project, ‘literacy’ will refer to the teaching and learning of oracy, reading, writing and listening. 



















[bookmark: _Toc35611145]Chapter 2: Literature Review

[bookmark: _Toc35611146]2.1 The Pupil Development Grant 
Improving academic achievement among disadvantaged and deprived children was made a priority in Wales in 2014, as outlined by the Welsh Government in a document entitled Rewriting the Future (2014). The most instrumental initiative introduced to achieve this goal was the PDG (National Assembly for Wales, 2018).
The Pupil Development Grant, previously known as the Pupil Deprivation Grant, is a Welsh Government-funded initiative introduced in 2012 to raise the attainment of eFSM pupils,  Looked After Children (Welsh Government, 2015) and adopted children (National Assembly for Wales, 2018). It is a £94 million annual grant which constitutes 6% of the Welsh Education budget (National Assembly for Wales, 2018). The funding per pupil in Years 1-11 has risen from £1,050 to £1,150 since 2015 (Welsh Government, 2015), and the government also provides schools with £700 per full-time pupil aged 3-4 (Welsh Government, 2015). 
Since the introduction of the PDG, concerns have been raised about whether the funds have been used effectively. In 2012, the percentage of eFSM children achieving their expected outcome in English at the end of KS2 was 58.9%. This figure had risen to 77.6% by 2019 (StatsWales, 2019). Such a significant increase could be interpreted as the success of PDG funding. However, a steady rise in attainment had been noted prior to the introduction of the PDG (Welsh Government, 2017, p.12), so it is difficult to establish a causal relationship between the two. It is important to note the relatively small increase of 2.1% seen in eFSM pupils achieving a Level 2 GCSE English result since 2012 (StatsWales, 2019).  There has been little improvement over a six-year period which has seen a massive £400 million in PDG funding. The National Assembly for Wales (2018) note the new GCSE testing introduced in 2017 could account for this attainment gap, but the difference in results between KS2 and GCSE level still presents uncertainty about whether schools are making effective use of the PDG funding. 
Estyn has reported that only two thirds of schools use the funds effectively (Estyn, 2016-2017, p.34) and research has shown that ‘less than half of schools used the Sutton Trust Toolkit’ to record the effectiveness of their strategies (National Assembly for Wales, 2015). This toolkit shows the ‘cost effective initiatives that have the most impact on the attainment and progress of disadvantaged pupils’ (nga, 2019). Without the use of this tool, schools are  unable to measure the success of their PDG-funded strategies, which is an important aspect of progress highlighted by Jensen: ‘ongoing data collection is a must for success in all schools, but especially in high-poverty ones’ (Jensen, 2009, p.74). This is supported by Robson, who notes that by failing to collect data ‘we fail to correct systematic barriers to success in our educational system’ (Robson, 2018). It can be understood here that a lack of data could prevent schools from supporting children in achieving their full potential. In contrast to Estyn’s findings, a Welsh Government report found that most schools were in fact making efficient use of their funds (Welsh Government, 2017). Nevertheless, Estyn has highlighted the need for an educational reform if there continues to be such an absence of progress (Estyn, 2018). 
[bookmark: _Toc35611147]2.2 Allocation of PDG funding
The Welsh Government Guidance states that schools who effectively allocate PDG funds are those whose interventions contain; clear expectations, monitoring of progress and measures of effectiveness (Welsh Government, 2015, p.4). Guidelines state that the money does not necessarily need to be used for eFSM pupils alone and the implementation of a whole-school approach is encouraged (Welsh Government, 2015). The money can also be used in conjunction with other grants, such as the School Effectiveness Grant, making it difficult to accurately assess the impact of an individual source of funding (Welsh Government, 2017, p.10). Estyn states schools who effectively tackle the impacts of poverty place children in groups according to need, utilise pupil voice regarding lessons, tailor lessons to their needs and provide community engagement opportunities (Estyn, 2012, p.22). In comparison, Jensen focuses largely on the mindset and internal functions of the learner. This approach is explored in his ‘Classroom-Level Success Factors’ (Jensen, 2009, p.106) which emphasise the importance of developing a pupil’s personal attributes and relationships in order to successfully teach deprived children. Common strategies used in Wales with positive outcomes are shown in Figure 2.



[bookmark: _Toc35613421]Figure 2. A list of effective strategies funded by the PDG implemented in schools across Wales (Welsh Government, 2017, p. 41).
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[bookmark: _Toc35611148]2.3 Importance of raising levels of literacy
[bookmark: _heading=h.gjdgxs][bookmark: _Toc35611149]The importance of literacy was recognised by Vygotsky, who theorised that language is how one thinks, and speech is the processing of these thoughts (Vygotsky, 1962, cited by Fisher, Frey and Rotherberg, 2008). The ability to speak and listen are some of the first skills humans learn (Palmer, 2014: Fisher, Frey and Rotherberg, 2008) and are essential in child development (Doherty and Hughes, 2014).
Possessing skills in literacy is imperative and ‘the foundation for lifelong learning’ (Scottish Government, date unknown, p.1). This is supported by Donaldson who notes that Literacy and Numeracy are the foundations of all learning (Donaldson, 2015, p.24). Literacy is considered the ‘stone for success’ in all areas of life (McCoy, 2013, p.4) and a necessary skill for employment (Buehl, 2011, cited by Hasselquist and Kitchel, 2019). However, in Wales, performance in literacy is poor (Wightwick, 2017). Data shows 27% of Welsh adults have not achieved Level 2 in basic English skills (Furlong, 2015) and 40% of pupils arrive at secondary school with poor reading abilities (Estyn, 2016-2017). In 2013 the Literacy Numeracy Framework was introduced in an attempt to raise attainment levels (National Assembly for Wales, 2013) after Wales ranked below 72 countries, including the rest of the UK, in the 2009 Programme for International Student Achievement (PISA) tests (National Assembly for Wales, 2013). Yet in 2019, Wales remains lower-ranked than other UK countries (UWTSD, 2019). Although the accuracy of PISA tests in measuring attainment has been criticised (Rees and Taylor, date unknown), it seems clear that Wales has fallen behind in Literacy.
The Welsh Government has recognised this and has strategies in place to ensure literacy levels improve. This has been an ongoing priority since 2008 (Welsh Assembly Government, 2008) and in 2017 the government made raising literacy levels a national priority to be achieved through the new transformative curriculum (Welsh Government, 2017). Successful Futures aims to improve overall standards and prepare learners for an uncertain future (Donaldson, 2015). It places strong emphasis on the teaching and learning of Literacy skills as these will become a Cross-Curriculum Responsibility in addition to the Language, Literacy and Communication AOLE (Donaldson, 2015). There are concerns that this could restrict the time available for other areas of the curriculum, as is the case in some schools in England (NUT, 2015, p.5) but it is the responsibility of each school to prevent this. Successful Futures aims to broaden learning experiences in Literacy by providing context and relevance for pupils using holistic themes (Donaldson, 2015).
Raising levels of literacy is especially important for deprived children. It has been suggested that literacy can break the cycle of poverty (McCoy, 2013) and help people ‘toward greater self-sufficiency’ (Wamba, 2010, p.189). Corcoran states that ‘Poverty does not cause illiteracy, illiteracy causes poverty’ (Corcoran, date unknown, p.2) and if this is accurate then improving standards of literacy is a ‘moral imperative’ (Kellett, 2009, p.399). It follows that the effective use of PDG funding to ensure a positive impact on literacy standards is also essential.  
2.4 Parental engagement activities. 
According to Bronfenbrenner’s Ecological Theory, a child’s home and family have the most impact on their development (Fabian and Dunlop, 2007).  Parental engagement in education can positively impact pupil attainment, especially in cases where the parents support children's literacy development (Cole, 2011). A child’s literacy abilities have been found to have a strong correlation with that of their parents (National Institute for Literacy, 1997, cited by, Hartas, 2011). This relationship presents an issue for children living in poverty, whose families are often unable to support them academically; with 18% of UK families living in poverty having no qualifications (SMC, 2019, p.6) and 25% having below a C in GCSEs (SMC, 2019, p.22).
Schools are aware of the positive impact that an engaged parent can have on a child’s attainment and well-being. With this in mind, it is common for the PDG funding to be used to set up parental engagement activities and community projects. (Estyn, date unknown, cited by National Assembly for Wales, 2018, p.40). Jensen highlights that an effective method of teaching children who live in poverty is to ‘build strong, long-term relationships’ (Jensen, 2009, p.73) with their parents, and suggests offering support in areas such as education and well-being (Jensen, 2009). This approach has seen positive results in Herbert Thompson Primary School, where 58% of the pupils are eFSM and family engagement activities and an open-door policy have encouraged a rise in attendance, literacy and numeracy (Estyn, 2014).
However, there is little evidence that suggests parental engagement initiatives can improve attainment (EEF, 2020). This is particularly the case with deprived families as getting them to come into school is hard. Often, to overcome this, schools hire a ‘middleman’ who families feel more comfortable with meeting.  This can increase family engagement. Some schools in Wales illustrated effective practice by collectively hiring an Engagement worker whose role is to engage families and help with their literacy needs/skills (Welsh Government, 2017, p.28). 
[bookmark: _Toc35611150]2.5 Focus groups 
[bookmark: _heading=h.30j0zll]Estyn notes that schools that effectively tackle poverty and develop literacy skills use a variety of strategies, one of these being the implementation of an ‘intervention programme’ (Estyn, 2012, p.9). These programmes are introduced to provide additional support, usually to low attainers, who need help catching up to their peers. They generally take place during class time, in small groups with children at similar levels. Welsh Government notes the benefits of using these focus groups as; ‘more tailoring of approaches to specific pupils’ needs, … closer monitoring of behaviour and attainment, and increased attention and feedback to pupils’ (Welsh Government, 2017, p.42). Sharp et al suggests that for focus groups to have the greatest impact, all children should be similar attainment levels, they should  take place during non-core curriculum subjects and must be led by personnel trained in said literacy intervention (Sharp et al, 2015, p.13). However, Vygotsky’s theory of Co-operative Learning states that children can learn from more knowledgeable peers during group work and having varying skill levels can enhance the degree of learning (Vygotsky, 1978, cited by Doherty and Hughes, 2014, p.263). The writer takes into consideration these interventions are only a small portion of the day. Often it falls to a teaching assistant (TA) to lead small group interventions (Welsh Government, 2017, p.42). This is a similar approach to England where large amounts of Pupil Premium are allocated to hiring TAs (appg, 2019, p.3). Yet, research has shown pupils who work with TAs make less progress than those who do not (Webster, Blatchford and Russell, 2012, cited by Webster, Blatchford and Russell, 2013, p.78). This is supported by research in England that notes hiring TAs is not an effective way to spend funding (appg, 2019, p.3). Conversely, Alborz et al (2009) states pupils progressed when working with TAs on basic skills literacy. This may not be as effective as children progress through key stages. Welsh Government have highlighted schools that are effectively closing the attainment gap are hiring highly qualified teachers in English and Maths to lead programmes (Welsh Government, 2017). This is not to say TAs cannot effectively teach interventions. Research has shown TAs who were trained in Switch-on Reading enabled pupils to make three additional months of progression than pupils who were not working with a trained TA (Sharples, Webster and Blatchford, 2015).
[bookmark: _Toc35611151]2.6 Summary 
To summarise, the literature review has discussed how the PDG is being used in primary sectors throughout Wales and the effectiveness of these strategies. Although small, progress has been made and continues to be made. There is a question of whether more could be achieved if schools used effective practice examples and the Sutton Trust Toolkit to inform their decisions.  Despite literacy being arguably the most important skill to have, secondary research suggests interventions are often led by untrained, under qualified personnel which is not effective use of government money. 










[bookmark: _Toc35611152]Chapter 3- Methodology and research design 

[bookmark: _Toc35611153]3.1 Ethics
When conducting a research project, one must adhere to the ethical procedures and guidelines of the Data Protection Act 2018.  It is the responsibility of the researcher to ensure the research is ‘morally and legally right’ (Das et al, 2017, p.3). The writer completed an ethical approval form prior to conducting the primary research, outlining how they intended to uphold these procedures (Appendix 1), as recommended by the British Educational Research Association guidelines (BERA, 2018). Remaining ethical in a research project involving children is of ‘mounting importance’ (Sargeant and Harcourt, 2012, p.1). The writer ensured all participating children provided verbal consent, were aware of their right to withdraw and remained happy throughout the process. 
To gather primary evidence three research methods were used: interviews, observations and school data analysis. Using this approach of data collection, known as triangulation, the writer was able to gather various perspectives and produce in depth, holistic conclusions (Jick, 1979, p. 8). To ethically gather research on the premises, a consent form was signed at the beginning of the elective experience (Appendix 2). This permitted the writer to take photographs, audio record and interview pupils upon receiving their verbal consent. Staff members were provided with a letter of consent which outlined the purpose of the research, their role within it and their option to withdraw at any time (Appendix 3).  To obtain their voluntarily informed consent, a consent form was signed (Appendix 4).  
[bookmark: _Toc35611154]3.2 Interviews 
[bookmark: _heading=h.1fob9te][bookmark: _Toc35611155]Semi-structured interviews were conducted with 12 members of staff in varying job roles (Appendix 5, interview questions) and 6 children from both Foundation Phase and KS2 (Appendix 6, interview questions). The method of interviews as a form of research allowed extensive qualitative data to be gathered (Ryan, Coughlan and Cronin, 2009).  The benefit of having face-to-face interviews, especially with minors, ensured any clarification and misunderstanding could be dealt with at the time (Mathers, Fox and Hunn, 1998). However, the reliability of using interviews as a method of data collection may be questioned. Interviewers can be regarded as an authoritative figure, especially in an educational setting. This can lead to socially desirable answers (Ehrlich and Riesman 1961; Johnson and Parsons 1994 cited by West and Blom, 2017, p.190) which can invalidate the data. To ensure the sample answered honestly the writer maintained a friendly, relaxed persona to make the participants feel at ease. They were assured there were no incorrect answers. 
In future, the writer would ensure additional time to interview more pupils participating in PDG strategies. Increasing the sample size will decrease the variability of the research collected and ensure a more generalisable conclusion is found (Simmons, 2018).
3.3 Observations
[bookmark: _heading=h.3znysh7]To verify responses from the interviews and develop an in-depth evaluation overt, structured observations were used. Observations allow researchers to view participants in a natural setting where they are usually more relaxed.  It can reveal useful insights into their true feelings (Steber, 2017). The writer used event sampling during 25-minute sessions for two different strategies in both key stages. Throughout the week 22 children and 3 adults were observed. Although observations were structured, in order to progress professionally, the writer considered any other useful elements, such as effective teaching practice. The behavioural categories the writer observed are seen in Figure 3, to assess whether pupils were engaged. 
Researcher bias is always a possibility when gathering evidence through this approach (Kawulich, 2012). When interpreting the data into qualitative and quantitative results, it can often cause biases and unreliable evidence (Kawulich, 2012). In hindsight, the writer may have benefitted from an additional observer to ensure inter-rater reliability was over 80% and increased validity of data gathered (Flanagan et al, 2015). 
[bookmark: _Toc35611156]3.4 School Data Analysis 
To support primary evidence collected, the writer obtained the schools Effect Size data for Years 1, 2 and 3. Year 6 Effect Sizes were unavailable, but teacher assessment provided quantifiable data. The Effect Sizes illustrated the effectiveness of strategies and progress made. The data enabled the writer to ascertain whether staff members’ and pupils’ opinions showed a positive correlation with statistics. Obtaining this information enabled a straightforward initial analysis to take place (Flanagan et al, 2015). However, this information alone did not provide context and could ‘oversimplify reality’ (Flanagan et al, 2015, p.148). As a result, this method of data gathering could not be used independently. Upon reflection, the writer could have discussed the Effect Sizes in detail with staff members to gather qualitative data to provide more context.

[bookmark: _Toc35613422]Figure 3. Behavioural Categories Observed (Fredricks, 2014, p.26). 
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[bookmark: _Toc35611157]Chapter 4- Results and discussion 

[bookmark: _Toc35611158]4.1 Scope of this chapter 
[bookmark: _Toc35611159]This chapter will analyse primary evidence in conjunction with secondary research to formulate informed conclusions on the question posed. This will develop a deeper understanding on how to effectively use the PDG to raise levels of literacy by evaluating data from a small-scale research project.
4.2 Overview
[bookmark: _Toc35611160]Prior to arriving at the school, the writer took the initiative of downloading the PDG Spending Plan (Appendix 7), which was available on the school’s website. The plan was detailed and organised well, in accordance with guidelines laid out by the Welsh Government (2013). It was clear from this that the school utilised the money to fund a range of activities, programmes and resources for all eFSM pupils. This includes after school clubs, day trips, nurture groups, interventions and family engagement activities. It was evident upon interviewing staff members that there was a whole-school approach to supporting eFSM pupils.  Staff members were aware of the PDG and the expectations of the school to ensure pupils achieve their full potential (Appendix 8- answers to Question 2). This approach aligns   with Estyn data stating schools that successfully handle challenging situations use whole-school strategies (Estyn, 2014). The commitment to eFSM pupils was evident during observations. This is in keeping with the UNCRC, article 29 ‘Education must develop every child’s personality, talents and abilities to the full’ (UNICEF, 1989).
In order to discuss the effectiveness of strategies implemented by the PDG, the chapter will be split into direct and indirect strategies used to raise literacy levels. 
4.3. Direct methods 
[bookmark: _Toc35611161]4.3.1. Basic Skills Intervention 
Basic Skills can be considered the most direct and effective intervention used to raise literacy levels. It is used in Year 1, 2, 3 and 6 and in Foundation Phase is referred to as ‘Everyone’s a Reader’. The aim being to assist low attaining eFSM pupils achieve the Foundation Phase Indicator and Core Subject Indicator and ensure children leave Year 2 capable readers. This is highlighted in the PDG spending plan in Appendix 5. Basic Skills sessions are 25 minutes long and involve pupils with similar attainment levels. They focus on key Literacy and Numeracy skills using repetition, reinforcement and consolidation of basic skills. 
To ascertain pupils' progress and the effectiveness of Basic Skills, the school produces Effect Sizes, using the Effect Size Calculator (CEM, 2020: Hattie, date unknown). This compares data sets to analyse progress made and provides a quantified result on the effectiveness of interventions (Coe, 2002). Hattie suggests that strategies should have an Effect Size over 0.4 to be deemed effective (Hattie, date unknown). This is a highly reliable, quantifiable tool (Coe, 2002). It can be inferred from the use of Effect Sizes that the school is well established in evaluating their interventions and take an active role in ensuring the PDG is used effectively. 
100% of staff members believed Basic Skills classes improve pupils’ literacy levels. Overall, the Effect Sizes and Teaching Assessment results obtained reinforce staff opinion, with most year groups making sufficient progress. This can be seen in Figure 4 and Figure 5. However, Figure 6 illustrates inconsistent data for one-year group, with 30% achieving less than their original test score and 40% achieving above the group average. These varying results prompted concern as to the effectiveness of this strategy. To reach an informed conclusion, the writer has examined the possible causes of results and how these may impact the success of Basic Skills. The writer considers some of this data can be referred to as ‘dirty data’ due to pupil absences or ‘off days.’
[bookmark: _Toc35613423]Figure 4. A graph to show the progress made in a Everyone’s A Reader class. 


[bookmark: _Toc35613424]Figure 5. A graph to show the progress made in a different Everyone’s A Reader class.


[bookmark: _Toc35613425]Figure 6. A graph to show the progress made in a Basic Skills class




4.3.1.1. Engagement 
Interviews and observations with pupils revealed a contradictory view on Basic Skills. All KS2 pupils expressed that they enjoyed working in smaller groups as it provided them with extra help and overall, they liked the break from class (Appendix 11). This is consistent with results found in the 2017 Evaluation of the PDG (Welsh Government, 2017, p.42). However, one pupil noted feeling bored and not very challenged (Appendix 12). Jensen notes the importance of engaging children who live in poverty (Jensen, 2009, p.134). When pupils are engaged in an activity, they have more motivation (Jensen, 2009, p.134) and enhanced vocabulary (Nelson, 1985; Wells 1983, 1986 cited by Katz and Chard, 2000, p.33). With this in mind, pupils may not be progressing as much as they could be, due to disengagement. 
The Foundation Phase ‘Everyone’s a Reader’ showed varied results. The writer observed two sessions in Year 1 and 2. In one lesson it was clear all pupils were engaged; they were on task, visibly happy and discussing the topic. The teacher made connections to in-class learning, using Aladdin themed music, which is an effective method of a literacy intervention (EEF, 2017, p.19). The teacher was animated and enticing which instantly engaged the children in the session. 
In another observed group, pupils were more challenging and less engaged. The writer noted over ten occasions where pupils were off topic and three pupils were moving about and making noise (Appendix 13). These were interpreted as signs of disengagement based on the behavioural categories used from Fredricks (2014) (Figure 3). This could be concluded as an ineffective session as children were not focused and distracted, suggesting insufficient progress was made. A subsequent interview with the TA leading the intervention revealed the lesson was not a typical portrayal of the standard usually achieved. The writer takes this into consideration- for observations to be reliable they must be taken over multiple occasions at different times (Riddall-Leech, 2008).
4.3.1.2. Teachers vs TAs
Basic Skills is taught by three teachers and one TA.  Most schools use funding to hire TAs (National Assembly for Wales, 2018, p.18) and therefore the direction of funding to teachers at this school is commended.  Staff members' responses to question 10 illustrated how important they felt this was for Basic Skills to be effective: ‘it is excellent because it has qualified teachers delivering the strategy’. These views are consistent with Welsh Government data noted in chapter 2 (Welsh Government, 2017). 
It is prudent to note that pupils taught by the TA are still progressing and their literacy levels have been raised since September 2019. This data confirms the aforementioned results from Alborz et al (2009).  The strategy may be more effective if the TA is trained in the techniques being used. This is supported by results from Sharples, Webster and Blatchford (2015) in Chapter 2. 
4.3.1.3. Inconsistency
[bookmark: _Toc35611162]One concern is the inconsistent teaching of Basic Skills in KS2. This was something commented upon when interviewing a teacher who stated, ‘the effectiveness of the class intervention now is 5 but with consistency and improved timetabling it could be an 8/9’. The impact of this is shown in the Effect Sizes discussed above with 30% of children achieving lower than original (Figure 6).
The EEF Guidance Report states that effective intervention programmes providing strong evidence of their success are ‘carefully timetabled to enable consistent delivery’ (EEF, 2017, p.19). One staff member suggested hiring a full-time teacher to provide more sessions and consistency. Dunne et al (2007) also suggest employing an intervention coordinator.  The writer understands this is a matter of funding that may not be an option. 
4.3.2. Additional reading 
The school aims to ensure all eFSM children who are poor readers, read every day with an adult. This is in groups or individually, depending on the reading level. TAs tend to lead these programmes, with each wing (consisting of two-year groups) having one designated TA. 
100% of staff members felt this approach improved pupils’ literacy.  This is consistent with reading level results which show most pupils have progressed since September 2019. Secondary research highlights other areas of literacy improve as a child’s reading increases (Bridges, 2014). eFSM pupils having the opportunity to read daily will enhance the benefits of the strategy. 
Interviews with children have shown they enjoy reading with a TA, especially when they can read newspapers (Appendix 9). These results are supported by staff members who feel pupils like coming to read and noted they often ask to do so (Appendix 9). Research shows people who read for pleasure achieve higher scores than their counterparts (Whitten, Labby and Sullivan, 2016). This highlights the importance of children enjoying reading with the TA.
[bookmark: _Toc35611163]4.4 Indirect Methods
[bookmark: _Toc35611164]4.4.1 More Able and Talented pupils 
Observations and interviews led the writer to believe there is a focus on low attainers to raise achievement and reduce the attainment gap. A large portion of the spending plan refers to ‘narrowing the gap’. This focus is an issue seen in many schools where there is ‘fundamental misunderstanding’ (Taylor, date unknown, cited by National Assembly for Wales, 2018, p.29) that the grant should be used to raise standards among low attaining eFSM pupils. This often leaves other eFSM pupils ‘insufficiently targeted’ (National Assembly for Wales, 2018, p.29). 
Even with this focus, MAT eFSM pupils still benefit from PDG funding. During interviews staff noted that pupils have access to increased opportunities/experiences they may otherwise not have, such as Darwin Science and the Big Green Day (Appendix 10). Piaget’s theory of language development suggests that through experiences children develop their language by constructing schemas (Piaget, 1962, cited by Doherty and Hughes, 2014). From this it can be inferred that MAT pupils will indirectly be developing their literacy skills through these opportunities. Furthermore, it is important to highlight that ‘poor children are… less likely to go on culturally enriching outings’ (Bradley and Corwyn, 2002 cited by Jensen, 2009, p.118). Therefore, the writer feels this use of the money is effective for both their language development and well-being.
[bookmark: _Toc35611165]4.4.2. Loaning Library 
The Loaning Library offers families within the Foundation Phase the opportunity to loan books/toys from the school for a week. It encourages families to engage with their children and offers them a variety of resources they may not be able to afford. The approach indirectly supports and encourages the use of literacy at home. Having discussed the Loaning Library with some parents, they felt it increased the use of oracy and listening skills in the home. This supports findings from McCole and Cole (2011), noted in Chapter 2. 
Upon being asked about the effectiveness of the approach, staff members rated a 6 out of 10 but all agreed it can help improve literacy levels. Jensen advocates such an approach and notes that schools must ‘treat the causes rather than the symptoms’ (Jensen, 2009, p.102).  In his example he suggests a child with poor reading skills will benefit more from having a book to take home than a reading intervention. A school that does both may be deemed highly effective in tackling poor reading. Particularly because research shows 20.7% of eFSM children had less than 10 books at home (Clark and Akerman, 2006, cited by Kellett, 2009, p.396). 
[bookmark: _Toc35611166]4.4.3. Parental engagement 
The school allocates considerable funding to parental engagement activities (Appendix 5). They are passionate about forming strong relationships with families, especially the ‘hard to reach’ parents. One method of enticement is to offer free chips for lunch. During some of these sessions teachers model how to read with a child and teach parents phonics together with other literacy activities. 
It cannot be established whether this is effective use of funding because the impact of this approach cannot be measured directly (Appendix 14). Despite findings from EEF discussed in chapter 2, 100% of staff members felt it helped improve pupils’ literacy levels and overall, it was rated a nine out of ten for effectiveness. 
[bookmark: _Toc35611167]4.5 Summary 
Based on primary evidence gathered, the writer deems the current methods implemented at the discussed school to be effective in raising literacy levels among eFSM pupils. Results from a 2017 Estyn inspection agreed that ‘the school makes effective use of the pupil deprivation grant’ (Estyn, 2017, p.11). The writer takes into consideration these results are not a reliable depiction of other schools in Wales and conclusions formed will only refer to one school's use of the PDG. It is recognised that this is a large school, with a high percentage of eFSM pupils and their PDG funding reflects this. As a result, they can offer more experiences and resources for many children. Their allocation of funds and the interventions offered provide additional support for academia and well-being and overall help raise attainment.








[bookmark: _Toc35611168]Chapter 5- Conclusion

Within this chapter the writer will amalgamate results and make recommendations for the effective use of PDG funding based on research gathered. The aim of this study was to develop an understanding of teaching practices used to raise literacy levels among eFSM pupils and evaluate their effectiveness using primary and secondary research. 
This project has raised concerns for current statistics, which illustrate only a small rise in attainment across Wales since the PDG was introduced in 2012.  There is clear secondary evidence to suggest schools are not utilising the Sutton Trust Toolkit to inform their decisions and the money is not always being used as effectively as it could be. As a result, the writer believes insufficient progress is being made across the country to ensure all eFSM pupils fulfil their potential.
Primary research indicates that interventions which focus on key skills in Literacy in small attainment groups are effective.  However, these classes must be consistent to be successful and ensure progress is made, this is supported by the EEF report (2017). Timetabling is a notable issue regarding the effective implementation of Basic Skills and pupil progress has been negatively impacted. The employment of teachers using PDG funding to lead Basic Skills is commended; secondary research clearly highlights the benefits of such an approach.  It is essential to ensure all staff members’ timetables allow for consistent implementation of strategies in order for this use of money to be as successful as possible. 
The effectiveness of indirect methods such as the Loaning Library and parental engagement afternoons cannot be determined. Nonetheless, it can be inferred from the qualitative data gathered that literacy levels are raised, as mentioned above. Improving the well-being of eFSM pupils by providing pockets of enjoyment through experiences and resources can, in the long run, raise attainment (Brooks, 2014).  With the potential improvement of both well-being and literacy levels, the writer deems these methods effective use of PDG funding. It is clear the school is continually reviewing and evaluating the use of PDG funds.  New developments are underway with the Loaning Library soon extending to KS2. A further suggestion from the writer is to provide MAT pupils with more opportunities to develop their literacy skills and have equally beneficial experiences from the funding.
The use of interviews, observations and school data analysis, provided the writer with a holistic view of the school’s approach to raising literacy levels and enabled thorough evaluation of interventions implemented. Upon reflection, using an electronic questionnaire would have reached more people and ensured the writer obtained more data from staff members and parents. This would have increased the validity of the evidence. Additionally, observing a KS2 Basic Skills group would have provided support for the points pupils raised in their interviews. 
The overall aim of this research project was to utilise primary and secondary research to develop and inform future teaching practice. Reflective practice is the ‘process of continuous learning’ (Mathew, Mathew and Peechattu, 2017, p.126) and deemed essential for effective teaching (Mathew, Mathew and Peechattu, 2017). It has formed part of the new Initial Teacher Education programme upon recommendation by Furlong (2015) and is now a requirement of the new professional standards to be ‘reflective’ under ‘Professional Learning’ (Welsh Government, 2019). The project has enabled the writer to observe effective methods to use when teaching eFSM children. The importance of repetition, engagement and building strong relationships with pupils/parents were key elements that will inform future practice. Additionally, through observation the writer has developed an in-depth understanding of how to cater to pupils’ specific needs and the value of this practice. Over the course of this project, it became obvious how essential this approach is when teaching children from deprived backgrounds. 
The research has provided a steppingstone into further fields of development such as the emotional and physical impacts of poverty and how schools can support pupils. Furthermore, for personal and professional interest the writer would like to conduct another project with a comparison between strategies in a primary and secondary sector. 
It is clear the Welsh Government are making every effort to improve standards in literacy across the country. The new teaching and learning of literacy in the 2022 curriculum provides strong evidence of this. The new approach will enable children to develop a deeper understanding and appreciation for literature and languages. Learning will become transferable to other contexts and this will be essential for progression (Welsh Government, 2020).  Additionally, the government's commitment to supporting eFSM pupils is visible in the allocated 6% of education funds for the PDG. Based on secondary and primary data gathered the writer can determine that the hypothesis ‘the strategies funded by PDG are effective in raising levels of literacy for eFSM pupils’ was correct and the strategies evaluated in this paper were deemed effective. 
The writer concurs that, schools ‘cannot eliminate the effects of poverty, but we have good evidence that schooling can give a great many more children a chance at a decent start in life’ (Payne and Ortiz, 2017, p.55). 
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Which pupils are able to receive free school meals?

Free school meals are available to eligible pupils who attend school full-time. This
includes:

« Younger children who attend nursery for full days

« Sixth form school pupils

A pupil may be able to get free school meals if their parent or guardian gets any of
the following
« Income Support

Income-based Jobseeker's Allowance
Income-related Employment and Support Allowance
Support under Part VI of the Immigration and Asylum Act 1999
Guarantee element of Pension Credit
Child Tax Credit (provided the parentisn't entitled to Working Tax Credit and
has an annual gross income of no more than £16,190)
Working Tax Credit run-on - paid for 4 weeks after a claimant stops qualifying
for Working Tax Credit
to 31 March 2019, Universal Credit '
from 1 April 2019, Universal Credit, provided the household has an
annualised net eamed income? of no more than £7,400 (as assessed by
earnings from up to three of their most recent assessment periods)

Pupils who receive Income-related Employment and Support Allowance, Income
Support or Income-based Jobseeker's Allowance in their own right could also be
able to receive free school meals.

For children/young people to be eligible to receive free school meals:
« the parent (or child/young person) must be in receipt of the relevant benefit or
support payment
an application for free school meals should have been submitted to the local
authority

anits- |+

X

Other bookmarks





image3.png
@ Ealustionofthe X @ Closingthe attain X | @ Povertyandlowe. X | @ MicrosoftWord - X | @ Pupildeprivation - X | @ School Effectiven X | @ Thematic survey

C @ File | C/Users/eleas/Documents/Year%203/ECAD6003-9%20Reflective/171213-evaluation-pupil-deprivation-grant-final-en.pdf

Apps @ (2)VouTube & AmszoncoukiTVi. [] Poverty fuf Sudents>Hub [ Understanding the.. Bl Achievementandee..

Evaluation of the Pupil Deprivation Grant: Final report

schools have implemented to effectively achieve this, and examples of the
interventions and approaches used to support these strategies. These include:

« Focusing on the development of learners’ literacy, numeracy and learning skills
to improve attainment

« Strategies for deploying staff effectively

« Improving attendance and behaviour

« Engaging parents and carers of disadvantaged learners

« Using technology to engage learners and their parents

« Developing and supporting the social and emotional skills of disadvantaged
learners

« Providing an alternative curriculum

« Early targeting

Focusing on the development of learners’ literacy, numeracy and learning

skills to improve attainment
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26 EIGHT MYTHS OF STUDENT DISENGAGEMENT

Table 1.6 Sample Observational Indicators of Engagement

Engagement

« On-task

« Focuses on learning with minimum distractions

o Persists with a task, even when difficult or long

o Expresses interest and enthusiasm

Disengagement

« Inattention

« Aggressive behavior

o Inappropriate movement

« Inappropriate vocalization

window and tapping his or her pencil while deeply thinking about
the content would be incorrectly rated as lower in engagement
using these observational techniques than would a student who
is diligently taking notes but not deeply engaged in understanding
the ideas.
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