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(i)  When constructing a scheme of work, there are many considerations that one must think about in order to make all lessons within it effective. All parts of a lesson, be it the tasks, the resources or the information itself, are underpinned by learning principles which determines the style in which the pupils are taught. Furthermore, there are various National frameworks that promote essential ‘life skills’ which also have to be implemented into t+h
e scheme of work. The following essay will explore these various elements and how they inform my own scheme of work. 

Pedagogies
Behaviourism 
To begin with the learning principles, there are two principle pedagogies that stand on opposite ends of the spectrum – behaviourism and constructivism. 
The former first appeared in the 1920s and 30s which emphasized behavioural conditioning as the dominant force for successful learning (Muijs and Reynolds, 2011). Psychologists including Skinner and Pavlov saw that through positive and negative reinforcement, behaviour could be manipulated to achieve an optimal learning environment. This conditioning resulted in a very conformist classroom characterized by tasks that are predominantly teacher-led, assessments done through testing and the presentation of information directly to the pupils (Brooks and Brooks, 1999). Although this gained traction, it was seen as too limiting; behaviour was not simply black or white, there was all the grey area that needed to be taken into consideration. This is where constructivists such as Piaget and Vygotsky decided to make their play. 

Constructivism 
Piaget, a Swiss psychologist, identified that children learn differently as they develop due to changes in their thought processes and how they interact with the world. (Piaget, 2001). These influences on the cognitive development of a child which he termed as ‘maturation’, ‘activity’, and ‘social transmission’ were important and for a classroom to reflect this, different approaches to the learning methods would need to be introduced (Muijs and Reynolds, 2011). Thus, within a constructivist classroom as noted by Brooks and Brooks (1999), one would expect to see pupils using more hands-on materials, pupils discovering knowledge for themselves as opposed to being given it and the integration of assessment with teaching and learning. Despite being revolutionary and certainly advancing on the behaviourist approach, this pedagogy was not met without its critics, the most prominent being a Russian psychologist, Vygotsky. 

Social Constructivism
Calling Vygotsky a critic may not be entirely correct since he was influenced by Piaget’s work but he did not view it as a fully working model. However, instead of proposing an entirely new concept, he extended it by introducing something known as the ‘zone of proximal development’. According to Vygotsky (1978, p.86), this was “the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance, or in collaboration with more capable peers.”
Through scaffolding in this zone, the knowledge of pupils can be raised to a higher level. Thus, the most important approach for Vygotsky was a social one. Because of this focus, this pedagogy is known as social constructivism, hence why Vygotsky is referred to a constructivist above. 
To summarize, these pedagogies have shaped education throughout the years and are at the cornerstone of all lessons. This is no different in my scheme of work. The majority of my lessons and the tasks within are centred around a constructivist approach with the exception of the fourth lesson which highly favours a behaviourist approach (This is, however, ‘improved’ upon below in part ii)). I want the pupils to be able to develop skills particularly in line with Bloom’s taxonomy and higher order thinking skills (Fautley and Savage, 2008). In order to do this to effectively, a constructivist approach is the best as it gives pupils the greatest freedom to think independently and develop the skills which can then be transferred to other subjects and disciplines. Also, whilst Vygotsky’s ‘zone of proximal development’ is not specifically mentioned within my scheme of work, each task does seek to be challenging to all pupils to keep them in this struggle whilst not pushing them into the panic zone (Allison and Tharby, 2015).

Frameworks
Literacy and Numeracy 
As stated above, there are numerous frameworks that help to teach essential ‘life skills’ which are literacy, numeracy and digital competence. In order to support the development of pupils’ literacy and numeracy skills, literacy and numeracy skills are embedded throughout the curriculum. As the Welsh Government (2013) states: “Literacy and numeracy skills are absolutely essential in order for young people to reach their potential whether they are planning to enter further or higher education or the employment market.” Since RE lends itself well to the development of literacy skills, I focused my scheme of work on literacy and included some numeracy where possible. Many of the tasks focus on the reading and writing strands of the LNF, which help prepare students for exam situations. Literacy tasks were designed in order to encourage pupils to develop these essential skills where they had to read a text, extract information and summarise it. Another important skill developed in RE is discussion and debate which focuses on the oracy strand of the LNF. Students have to both listen to their peers and develop their own opinions in RE. 
With regards to the numeracy, there are no specific examples within the scheme of work. I do not want to force it in just to fill the ‘quota’ but it is something I am actively considering when putting the scheme of work together. 

Digital Competence
In a time where computer skills are absolutely essential in order to succeed in further education or in the world of work, the importance of digital competency being taught cannot be stressed enough. However, digital competency is not just about having good IT skills. Digital competence is the set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems (Welsh Government, 2018). The main way I have incorporated digital competency into my scheme of work is through a homework task where pupils must conduct their own research on the internet. I would encourage pupils to think about the reliability of the source where they get their information and any biases that source may come with. This task is effective in getting pupils to become independent researchers and thinking about the validity of the information they can access online.

Curriculum Cymreig
Being in Wales, one of the frameworks that needs to be considered is Curriculum Cymreig. According to the Welsh Government (2003), “A Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.” I have embedded this into my scheme of work through the use of the Welsh word of the lesson. However, since the Curriculum Cymreig extends beyond the language and into the culture, the learning is also situated within a Welsh context and where possible references are made to religion and Churches in Wales. 

ESDGC 
Glover et al. (2012) assert that “For the sake of the planet, higher education institutions, which produce society’s future leaders, must seek to foster an appreciation for the economic and social implications of their work in all of their students”. Education for Sustainable Development and Global Citizenship focuses on this and is something all teachers should be incorporating into their lessons. My scheme of work focuses on the identity and culture aspect of this document as it encourages learners to respect religious beliefs and to understand the essential similarities between all human beings (Welsh Government, 2008). My lessons aim to provide opportunities to talk about these issues and develop a wider understanding of the reasons people behave the way they do.

(ii) Reflecting on my micro-teach in light of my recent teaching experience has been eye-opening; what I had considered to be an effective and good lesson for a year 7 class would not hold true in my placement.
The most notable difference is the emphasis on a pupil-led approach with very minimal teacher input for Key Stage 3 within my placement school – pupils are often given new knowledge which they must discover for themselves. Once discovered, teachers would then assess pupils on this newfound knowledge to ensure its accuracy. Essentially, the teacher is less of a teacher and more of a mediator. In this respect, it could be argued that the teachers are teaching learners to learn and that these skills are then transferrable across all disciplines. Whether these taught skills can be evidenced, however, is a “debate” in itself but this will not be a focus in this essay. However, the idea of teaching skills as a complement of a pupil-led approach will be important in informing my future teaching and how I would re-approach the micro-teach as will be explored later. In contrast to this pupil-led approach, my approach was predominantly teacher-led – I gave the pupils the knowledge that they needed to learn and then I used a task to assist the pupils’ understanding of it. Rather than looking for the accuracy of knowledge, my assessment of pupils focused on the understanding of knowledge – could they translate what I taught into a practical example? In the actual context of my lesson, this was when pupils developed their own analogies of the Trinity from the information I had taught them on the Trinity and the analogies I had shown. 
From what I have witnessed in my placement, my lesson would have been better suited to a Key Stage 4 class as their lessons bear closer resemblance to mine with regards to their learning strategies. Of course, the information would need to be updated to reflect their more advanced knowledge but they (with ‘they’ being years 10 and 11 in particular) appear to consistently be taught through a teacher-led method. For a Key Stage 3 class, however, although the tasks would have been suitable, the acquisition of the knowledge needed to support them would not have been; they require more often than not a pupil-led method. In essence, this boils down to the behaviourist versus constructivist debate that was discussed above as to which learning strategies are the best. How then would I re-approach my micro-teach to reflect my experiences within my placement? 

Starter
To begin with, I would be reluctant to change the starter in which pupils had to draw ‘God’. The main reason that I initially chose this task was from being a pupil in a class where this task was used and seeing the positive engagement with it. When I taught it, I was not surprised to see the same results. As a hook, it was effective in drawing the pupils into the lesson as well as introducing the topic in a more relaxed way. Although it was not entirely pupil-led, there was only minimal guidance. A year 7 class would, therefore, benefit from this task since it incorporates independent thinking and creativity skills. The only issue with such a task, as was highlighted in my feedback, was the sensitivity of the task to (primarily) Muslims who would take offense at drawing God since this is forbidden in their religion. If I knew this would be a problem with a class I was teaching, an alternative starter I would implement would be a ‘think, pair, share’ task with the theme being ‘God in popular culture’. This avoids the drawing aspect whilst still allowing for independent thinking and then benefiting from a further skill in peer-to-peer collaboration. A further advantage of this ‘think, pair, share’ task is that it allows for more examples to be thought about and discussed rather than the single one that is being drawn. It does appear that this task, as a whole, should replace the drawing task but on Bloom’s taxonomy, both tasks are at the lowest order thinking skill of knowledge which should evidence that they are equally effective (Fautley and Savage, 2008). Furthermore, both tasks arrive at the same conclusion in discussing popular conceptions of God which my first information slide (slide 3) aims to reflect. Slide 3 shows different images of God from various sources past and present (The Simpsons, Bruce Almighty, Michelangelo’s ‘The Creation of Adam’); it is accessible by all pupils and helps to visualize examples that pupils were likely coming up with. In the context of the entire lesson, however, the starter is the least of my worries which brings me onto the next section of my micro-teach – the main information. For convenience, this will be split into four sections – 1) the analogy of water; 2) the Trinity; 3) Gavin and Stacey; 4) other analogies. 

Main Information
The analogy of water
Slides 4-6 focused on the analogy of water as an introduction to the Trinity. Using this specific analogy is common when teaching this topic and I feel that the way I teached it was good and should not be altered with a minor exception. To begin with, I showed the pupils a picture of water, vapour and ice and asked them to explain what they had in common. By putting the onus on them to explain it, it helps them to develop their comprehension skills in line with Bloom’s taxonomy (Comprehension) (Fautley and Savage, 2008). The only problem I can see in hindsight is that I allowed for no thinking time and only one pupil is being asked for the information. To improve this, I would give pupils thinking time, a minute to discuss in pairs, so that everyone has the opportunity to reflect and develop their own explanations. Besides this, everything else would be left as it was. 

The Trinity 
This section formed the main bulk of the information and it was all done through a behaviourist approach. My main reasoning for doing this was that since, in my opinion, the Trinity can be a very confusing topic, it would be better for me to give the pupils all the information upfront. This way I can ensure its understanding through questioning as I went along. The ‘Guess Who’ task was then used as a mini-plenary to test this knowledge. Of course, given how year 7s are being taught, this was not appropriate and in light of my teaching experience, I would re-approach this area significantly differently. The main difference would be to implement a task where the pupils discovered the information for themselves. Such a task could be done using an information sheet and then getting the pupils to summarize the information into 66 words. This helps the pupils to filter the majority of the information down into something that is relevant and meaningful. It also helps their skills of scanning information and then selecting the most important points. This is an important skill for pupils to develop as they can use it in other subjects too. It is also likely that similar tasks would appear in further RE lessons. Since this task is only meant to replace how the main information is obtained for pupils, I could still use the ‘Guess who’ mini-plenary as it challenges the pupils and helps to draw out their analysis skills as seen in Bloom’s taxonomy (Fautley and Savage, 2008). 

Gavin and Stacey 
For this task, I showed a clip of Gavin and Stacey and had pupils listen out for the relevant information of another analogy. After the clip, I then tried to draw this information out of the pupils through questioning. This worked really well and it helped break up the lesson into more manageable segments. Not only this but the task itself was enjoyed by all the pupils and helped to garner further enthusiasm for the topic. Based on these outcomes, I would keep the task the same. 

Other analogies 
When it came to the ‘other analogies’ on slide 16, I simply gave the pupils the analogies in a sentence opposed to an illustration. Although this was a teacher-led approach, I feel that in this instance it was justified. Up to this point, two analogies had been given in depth, the water and the sandwich, so I felt it unnecessary to spend a lot of time with these. Furthermore, these analogies are only supposed to be further examples for pupils to consider and to support the upcoming task. The only way that I would re-approach this would be to support the analogies with illustrations in the Trinitarian formation that I showed with the previous analogies. This visual approach would have given the pupils a better understanding of how they compare to the Trinity. 

Main Task 
For my main task, I took a constructivist approach by getting pupils to create their own analogies in order to support their understanding of the Trinity. This was a successful task and the outcomes were better than I expected. Although the students who completed the task were primarily in their twenties, I feel that this same task would translate just as well for a year 7 class and, therefore, I would not change it. The biggest benefit of doing this task is that it uses one of the higher order thinking skills of Bloom’s taxonomy, synthesis, so pupils are being effectively challenged (Fautley and Savage, 2008). The examples of work that I saw were ranged from simple ideas to out of the box thinking which reflects what this higher order of thinking can achieve; it allows for pupils of all abilities to engage with this task whilst giving them the opportunity to challenge themselves as they see fit. In the micro-teach lesson itself after I had ended the task, I went around the entire class asking for their analogies. I am aware, however, that this would not be viable in a school particularly where the number of pupils can reach and exceed the thirties. In the future, I would only ask for one or two examples and then engage in some discussion to once again promote oracy skills in the ‘comprehension’ section of Bloom’s taxonomy (Fautley and Savage, 2008). I would still continue to engage with pupils about their analogies as I walked around the classroom, however, so that most pupils had an opportunity to share their analogies with me. 
In conclusion, although there are aspects of my micro-teach that I would change from a teacher-led to a pupil-led approach, it turns out that I would not change as much as I had initially thought. I had originally considered the main information on the Trinity to be the core of the lesson and whilst it was important, it is clearer to me now that all individual tasks hold equal importance. Since most of them were already verging on a pupil-led approach, my lesson would likely have already been suitable for a year 7 class within my placement prior to the changes I made; it is only because of this reflection that I can now see this. Nonetheless, this reflection has helped me to consider two things with greater care for the future – 1) how I can make my teaching and the learning more effective; 2) how I can be more thoughtful when choosing which approach to take when developing lesson plans especially with regards to key stage 3 classes. 

Appendix 
Action plan – Objectives and programme for Term 1 

	
OBJECTIVES

	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
	TARGET
	DATE

	To manage my lesson time more effectively in line with QTS standard S3.3.7
	In order to manage my lesson time more effectively, I will follow the timings in my lesson plan more strictly. I will also avoid getting drawn into unnecessary conversations and make sure to keep everyone on target particularly with regards to tasks.
	I will know if I am being more successful in managing my time more effectively since all parts of the lesson plan will be completed. 
	February 2019

	
	
	
	

	PTE 1 Observation feedback – “Further, he must ensure effective plenary to recap and consolidate learning of the lesson.”
	This follows on from the previous objective since I need to manage my time more effectively so that I have time for a plenary. In lessons, because of a lack of time management, I sometimes omit the plenary or rush it to the point where it is not effective. 
	At the end of every lesson will be a plenary that is neither rushed (plenty of time will be left to do this) nor ineffective. Consequently, pupils will be able to reflect on the lesson.
	
February 2019

	PTE 1 Observation feedback – “Continue to develop more consistent use of incidental Welsh throughout lessons and within marking.”
	The majority of my incidental Welsh is used in the same places throughout the lesson such as when praising pupils. I will expand areas of use such as when giving pupils basic commands (sit, stand, come in etc.).
	My use of Welsh will be more prevalent through the lesson but it will also be natural and not forced. 
	February 2019

	PTE 1 Observation feedback – “Develop collaboration with LSA to ensure she is used effectively and aware of the tasks approaching.”
	Whenever an LSA enters the classroom, I will go to them and give them an overview of the lesson. I will also be more proactive in telling them where they could help out in the lessons and directing them to any particular pupils which could benefit from extra 1-on-1 help.
	My collaboration with LSAs will become second nature and the lesson will benefit from them being more active in helping the class with my direction. 

	
February 2019
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