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What is Education for Sustainable Development Global Citizenship?
According to the Welsh Government (2017) the ESDGC seeks to provide learners throughout all stages of their education with an understanding of the impact that their choices have on the economy, other people and the environment. The ESDGC is part of the inspection framework for all schools across Wales this was introduced by Estyn in September 2010. During the inspection Estyn assesses the quality of ESDGC in all areas of education. Good practice can be shown across the board to other schools to ensure that the ESDGC framework is followed. According to Welsh Assembly Government (2008) the ESDGC has strong links between society, economy and the environment. The ESDGC is about the needs and rights of the present and future generation, which provides an understanding of the local and global impacts on society. Welsh Assembly Government (2008) notes that the sustainable development action plan 2004-7 indicates the ESDGC as one of the main Welsh Assembly Governments top ten priorities. 
The ESDGC is built around a seven-interconnecting theme framework. The seven themes are used widely across different schools by many different practitioners. The themes are linked together to allow the children to gain a full understanding of becoming a sustainable generation (Welsh Government, 2017). 
Seven interconnecting themes 
· The natural environment
This theme ensures that children develop a respect for all living things in their environment and most importantly gain a relationship with their environment. 
· Consumption and waste 
This section of the ESDGC allows children to gain the understanding that all resources are limited and that not being sustainable has an impact on their future.
· Climate change 
This theme teaches children to take responsibility for their actions to ensure that they make the world become a better place to live, as they are the future generation. 
· Wealth and poverty 
This theme allows children to gain an understanding of how the environment and economy is linked to all different levels of life. 
· Identity and culture
This section of the framework ensures that children gain respect for human diversity. It allows children to learn about different cultures and different social and economic impacts.  
· Choices and decisions 
This part of the ESDGC framework allows children to understand that their choices have consequences. It also teaches them that their decisions have risks. 
· Health 
This theme allows children to gain the knowledge that they need to understand that good health is an important factor of everyday life (County Borough Council, No date). 
According to County Borough Council (No date) each theme plays an important part in a child’s education and an even bigger part in ensuring that they gain a better understanding and development of the world around them and ensure that they live a sustainable life. County Borough Council (No date) notes that each one of the seven themes of the ESDGC are all connected to each other in different ways and that a child care setting could not follow one of the themes without interlinking with the other themes. 
Similarly, according to the Welsh Government (2015) the foundation phase has seven themes that creates the basis of the curriculum which has a sense of interconnectivity in order to promote the holistic growth and understanding of a child. Therefore, this strongly links to the themes of the ESDGC. The ESDGC follows a seven-step framework that is used within schools to ensure that they are sustainable and ensure that they teach children to have a sustainable future. One of the seven themes is consumption and waste. According to the guide network (2017) recycling is one of the most important ways that people can have a very positive impact on the environment around them. By teaching children to recycle it ensures that the future generation has the correct knowledge and understanding to be able to appreciate the impact recycling has on their future and the world they live in. The guide network (2017) notes that recycling is very important for both the environment, the people, as the amount of waste created is being improved due to the knowledge and understanding of the future generation. 
According to the Welsh Assembly Government (2008) teaching children to recycle can have a massive improvement on the future generation as they have been given the skills and understanding to carry on recycling. The ESDGC follows the theme consumption and waste by teaching children, using hands on experiences for the children to discover the value of recycling for themselves. By carrying out activities and tasks that help the children develop their knowledge and understanding of why the theme consumption and waste has an important impact on the environment and the world around them. According to the Welsh Assembly Government (2008) teaching children about consumption and waste can ensure that they develop their skills to ensure that they have got the understanding of sustainability to continue this for the future generation. 
A whole school approach 
According to the Welsh Government (2008) in order to embed the ESDGC into the curriculum there must be a whole school approach that involves pupils leading their own learning.  Department of education (2009) suggests that a whole school approach is constructed in a way that allows pupils and staff to work collaboratively in order to reach a common goal. According to the Welsh Government (2008) the ESDGC adopts a whole school approach in order to embed the ESDGC within the curriculum enabling children to prepare for a sustainable life within the future. The ESDGC does this within the seven themes. Most of these themes would link this as they teach the children to become sustainable throughout their lives. The Welsh Government (2008) notes that Wales has adopted a strong whole school approach. Caerphilly County Borough (No date) also suggest that Wales has a strong whole school approach. This is because the ESDGC addresses the whole school and the community not just the practitioners and children within the schools. Having a whole school approach prepares children and staff for new challenges which will become a part of their future to enable that they can become sustainable. Similarly UNESCO (2013) states that Scotland has a significant focus on integrating the ESDGC into the curriculum. However England and Northern Ireland have less emphasis on the importance on the ESDGC, therefore they are diminishing the wider adoption of good practice (UNESCO, 2013). 
What is high quality provision?
As stated by Taguma, et al (2013) definitions of high quality provision differ across countries and are often very different within each curriculum.  Each country and curriculum has a different approach towards high quality care within a child care setting. It looks at beliefs and values in a different way across the curriculum. According to Sylva et al. (2004) The Effective Provision of Pre-school Education (EPPE) Project shows that high quality provision is an important part of a child’s education. The EPPE project shows that children who are in childcare settings that are of high quality provision are more independent and have reduced antisocial behaviour by the time that the children attend primary school. The quality of the interactions between the practitioner and children within the childcare setting is very important for the children to gain different skills and become more independent and make progress throughout their time in school.
High quality provision Wales vs Sweden
The National Assembly for Wales (No date) notes that schools in Wales have introduced a flying start programme. This provides children with high quality services before they reach the age of full time compulsory education. Flying start offers children high quality provision from the age 0 to 3 years. According to the National Assembly for Wales (No date) flying start services are more likely to be accessed in more disadvantaged communities. As it includes many different high quality services which become accessible to children, to ensure that they are given the best start in life. This links to the United Nation Concentration of the Rights of the Child (UNCRC). According to UNICEF (No date) article 28 recognize that every child has the right to an education which ensures that they gain access to high quality provision while achieving and developing throughout the child’s education. According to the Welsh Assembly Government (2008) practitioners have to ensure that that when creating educational provisions and activities for the young children to carry out they must be holistic with the child at the centre of the planned activities and tasks. Within the foundation phase curriculum it states that all practitioners should be understanding and challenge children’s potential for their own learning. This ensures that high quality provision has been put into place for the children within the child care setting. According to the Welsh Assembly Government (2008) the foundation phase encourages practitioners within the child care settings to have an involvement in each child’s play because this is a vital part of a child’s development.  
According to Taguma, et al (2013) early childhood education and care (ECEC) has always been a very important topic in the Sweden. This policy has a very high interest in improving high quality provision within the ECEC sector as it remains a very important subject in Sweden, despite them still trying to constantly improve the curriculum. The OECD have identified five different effective policies on five different levels in order to ensure that all children in Sweden can gain access to the high quality provision that they need to develop. Taguma et al (2013) notes that one of the five aspects Sweden considers is improving high quality provision throughout the curriculum, this is a priority for the framework. Sweden schools try to ensure that they have a well-designed but balanced curriculum, for the children in their schools as this ensures that the framework provides high quality ECEC. 
The five different policies are: 
· Quality gaols and regulations 
· Curriculum and guidelines 
· Workforce 
· Family and community engagement
· Data, research and monitoring (Taguma, et al, 2013)
Child led vs adult led learning
Great school’s partnerships (2014) notes that child led learning is an approach that is used in different schools to ensure that children gain independence and learn from their own experiences. Pupil led learning can be seen as both a positive type of learning and a negative type of learning, this is because the child may be given too much freedom when carrying out child led learning. According to Oswalt (2017) Bronfenbrenner believes that the child should be at the centre of their learning. This will encourage the child to take a part in pupil led activities. By doing this the child would be at the centre of their learning, by developing their skills by learning from their mistakes and own understanding of the world. Oswalt (2017) suggest that Bronfenbrenner believes that everything in a child’s environment can influence their development. 
As stated by The British Association for Early Childhood Education (No date) a structured approach to learning is most beneficial to children. This is because it provides a clear aim of the outcome required by the child within a set time. The activity therefore provides a physical and visual structure to the lesson. The British Association for Early Childhood Education (No date) notes that by carrying out adult led learning it provides the children with a lot more structure to follow and different things According to Verenikina (2008) Vygotsky believes that through scaffolding the adult can get a child to carry out the same behaviour through providing them with a structured task that has an end product. Vygotsky believes that through moulding a child’s behaviour an adult can get them to carry out the same behaviour time after time because the task that they carried out was structured. Carrying out adult led learning ensures that children learn all of the important and academic topics which they need to learn to ensure that their development is constant throughout their time in school. 
What are first hand experiences?
According to Cambridge University Press (2017) the meaning of first hand experience is when you carry out something for yourself. This means that when a child carries out an activity or task by themselves for the first time this shows that they are carrying out first hand experiences. According to Estyn (2014) providing different first hand experiences for children has a very positive impact on their development and learning. By encouraging children to learn and develop from first hand experience’s, it allows the practitioner to gain an understanding of what the child can already do on their own. On the other hand it can also highlight to the practitioner the different things that the child cannot do without the help of an adult. This then allows the practitioner to create activities and different tasks for the children to carry out. These tasks are to be appropriate for each child’s development and suitable for the child’s interests and developmental needs (Estyn, 2014). 
As stated by Fleming (2004) Piaget believes that children construct their own understanding and knowledge from learning from their own experiences. Fleming (2004) notes that Piaget believes that children can also learn different things whilst on their own, without having a practitioner around to intervene with what the child is doing. Children are motivated to learn by first hand experiences as it can take part in their own time. It is also carried out in the way that the child enjoys and find easiest to learn. Piaget also believes that children do not need rewards from adults to become motivated to learn and develop because they can learn new things and develop their skills when they are ready to do so (Fleming, 2004). According to Olley (No date) Piaget believes that when children construct their own learning and development it becomes active learning. Children do this from having first hand experiences. Piaget explained that when children are constructing their own understanding they are becoming little scientists because they are gaining knowledge and understanding by carrying out their own by first hand experiences. 
According to the Welsh Assembly Government (2008) children learn through first hand experimental activities and task. Children learn best through first hand experiences carried out through play. When children learn through play they practice and combine all their ideas and experiences to make their own decisions, so that they can become independent. As stated in the Welsh Assembly Government (2008) the development of a child’s self-image, self-worth and self-esteem are at the heart of the foundation phase framework. This is because the framework is based around the children themselves and it ensures that they develop all of the skills that they need. 
According to the Welsh Assembly Government (2008) within a child care setting there must be a balance between child led learning and adult led learning for the children this is because a well-planned curriculum ensures that a child’s opportunities need to be creatively involved in their own learning. The Welsh Assembly Government (2008) notes that a good practitioner is able to structure activities and tasks to suit each child’s needs and each child’s interests. For a child to take part in active learning it extends and enhances each individual child’s development and understanding. 
The Well-being of Future Generations act (2015)
According to the Future Generations Commissioner for Wales (2017) the well-being of future generations act requires people in Wales to think about the long-term affect their choices have on Wales. This act is unique to Wales, but the act is attracting interest from other countries around the world which will have a big opportunity to make the act a long-lasting and positive change for the future generations. The Future Generations Commissioner for Wales (2017) notes that, making sure everyone works towards the same purpose. The act works on seven different well-being goals which is very similar to the ESDGC which also works on seven different themes. The Well-being of the Future Generations act links to the ESDGC as both of these documents aim to follow a seven step plan. According to the Welsh Assembly Government (2008) the Welsh Government has a duty to promote a sustainable development throughout a child’s time in education. This links to the Well-being of Future Generations act. This act promotes a better future for the next generation. The ESDGC teaches the next generation to become more sustainable by giving them the understand and knowledge that they need to carry this out for the future. This enables the next generation to have a better future and a better understanding of the world. Within Wales the Welsh Assembly is working tirelessly to promote the same values as the ESDGC (Welsh Assembly Government, 2008).  
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