ECEY4003 Structure
Section 1 
Two types of play and how the activities can be supported in practice.
Play refers to free, absorbing, activities that are not otherwise connected to material interest (Gray, 2013). It can also be defined as activities that are non-linear, and intrinsically motivated .
The first type of play is imaginative play:  Imaginative play refers to activities which are creative. They are usually open-ended and do not have specified end goals or targets. Additionally, these activities can get children to move around (Discovery Building Sets, 2025). Imaginative play is also referred to as pretend play. In these games, children pretend to be something or someone else, taking on the roles of these imaginary persons or things.
The first benefit of imaginative play is its ability to foster social development. Imaginative play frequently involve role play and children typically interact with each other during the process. Thus, it helps them to understand relationships and experiment with social boundaries. The child feels more connected and enjoys interacting with peers. Furthermore, this process enhances emotional development. The child practices caring for others, learning empathy and kindness. Moreover, Imaginative play helps the child to understand their feelings and their emotions better; they learn to respond more appropriately as required by the particular situation. Additionally,
Imaginative play is important for language development. The child is usually communicating with others, describing feelings, thoughts and ideas while narrating what is happening. These conversations and exchanges may enhance vocabulary and language skills.  Similarly, imaginative play teaches creativity. The child engages in fantasy play, which stimulates imagination as they can present to be any person or things they want. Finally, imaginative play helps foster problem-solving skills as the child attempts to figure out how a scenario may play out. However, it is important to note that each child engages with imaginative play differently, making every experience unique.




Role Play and Benefits
The second type of play is role play. This refers play activities where children take on the role of another person or thing. For example, they may pretend to be nurses or teachers. Specifically, role play involves acting out certain roles using bodies, actions, or voices to act out being some other person or thing (Lewis, 2023). While role play and imaginative play are similar in several aspects they can also be distinguished on the basis of structure and role specificity. Unlike imaginative play in which individuals create entirely fictional scenarios, role play involves more defined roles. The latter generally tend to be based on real-life situations. Additionally, role play involves more structured setups. Conversely, In imaginative play, the roles tend to be more flexible and spontaneous. 
Firstly, role play enhances creativity as the child enters a world of make-believe. Children can explore and experiment with various roles and develop a deeper understanding of their worlds. Like imaginative play, role-play enhances critical thinking. Children involved in role-play will typically encounter various situations and obstacles that require them to think creatively. Hence, the child learns to analyse problems to find suitable solutions and to modify their approaches accordingly. Finally, role play enhances language development. The child will need to communicate and to interact with peers. The attendant conversations helps to develop grammar and vocabulary.
How Adults May Support Play
Adults and practitioners have a key role in supporting children involved in play. To begin with, practitioners should be involved in planning play, ensuring a fun and safe environment for play. Adults and practitioners should structure the play environment such as to meet the needs, abilities and preferences of the child. This enhances normal play and helps the child to be more successful and independent. Adults should provide materials and opportunities which challenge children’s current understanding and extend upon their experiences. Adults need to provide the child freedom of choice when selecting games and materials to use during play. This enhances excitement and independence. 
Practitioners may support play by engaging in play. The child can see that the practitioner values and encourages play. Adults need to model positive behaviours during play. This allows the child to interact positively with others in the play environment. Where problems arise, adults can intervene. This may take the form of resolving interpersonal conflicts. This enhances play and positive social relations. 
Finally, practitioners can enhance play by reviewing play activities. Reviewing these activities provides information about the play and the child which can be used to enhance play experience. Consequently, Practitioners are able to learn about the effectiveness of play. As a result,This helps to find ways to keep the child engaged during play. Observations and reviews provides information that can be used to modify the play environment to better meet the child’s needs.
Significance of Holistic Play
Holistic play supports development in every area. Self-directed play provides a mechanism for enhancing holistic play. It includes providing places for play. It upholds ethics during play. Holistic play includes elements of spirituality and takes into consideration emotional needs of the child. Educators create a listening culture. Practitioners who are keen on holistic play will generally create a culture that promotes respect, interactions and support. 
Benefits of Holistic Play
Holistic play is significant for a number of reasons. It upholds ethos. By incorporating spiritual processes, holistic play helps to meet the spiritual needs of children, by taking into consideration emotional processes, holistic play provides for emotional needs of the child (learningthroughplay.com, n.d.).Moreover, it takes into account the child’s need for friendship and social interactions, it is beneficial to the extent that it upholds respect, time and conversations. 
Stages of play 
6 stages of play are generally recognized. Firstly, the unoccupied stage (stage 1) involves random movements. The baby observes their surroundings helping to gain bodily control. Secondly, the second stage is the solitary play stage which involves playing alone. The child develops concentration and independence. Thirdly, the onlooker stage involves watching others play. The child learns social cues in the process. Fourthly, the parallel play phase occurs when the child plays side-by-side without direct interaction. Nevertheless, they are, however, able to acknowledge their peers. Fifthly, the associative play phase occurs when the child interacts with others during play. They share materials and talk to each other but do not have common goals. Finally, the cooperative phase occurs when the child engages in organized play with shared goals and role division. 

Theories
Vygotsky’s sociocultural theory of development posits that learning occurs in the context of sociocultural interactions. Since both imaginative play and role play typically occur in collaboration with others, they provide opportunities for learning. Peers and partners often act as the more knowledgeable others helping the child to learn new skills (Billings and Walqui, 2017). Brunner’s theory of development states that learning is an active process (Harvard University, 2016). It needs more than just being exposed to new information. Play provides an opportunity for building new knowledge through experience and new stimuli. Children are able to examine, code, decode, and even interpret new ideas in the playground. Piaget’s theory of cognitive development includes 8 major stages of development. The sensorimotor play stage occurs when the child manipulates and explores objects through their senses. Symbolic or pretend play occurs when the child uses objects to represent things within their environment (My Teaching Cupboard, 2021).




Section 2
What is self-directed play?
Self-directed play occurs when children are allowed to play on their own without an externally imposed framework. In this approach to play, adults do not unnecessarily interfere in children’s play. The child is allowed to determine and to control the intent and content of play. In this manner, the child is allowed to follow own instincts, interests and ideas when playing. In this manner, children are allowed to choose play for their own reasons.
How can adults support self-directed play?
Adults may support self-directed play by keeping a low profile (Pentagon Play, 2022). This may happen by staying away from the child’s immediate play area. In today's environment, caregivers may monitor the child using baby cameras which allows them to maintain a low profile and minimize interruptions while ensuring the child is safe. The second way to enhance independent or free play is avoiding undue interruptions and the inclination to step in to provide a helping hand. Unnecessary interruptions may distract the child and undermine the child’s confidence. Adults are encouraged to avoid initiating engagements. They should not always leap in to engage with the child whenever the child appears to crave such engagements. This encourages autonomous playtime.
Furthermore, adults may support self-directed play by giving the child-specific ideas or guidance for independent playtime. For example, adults may set up the play environment in a manner to enhance independent play (Yogman et al., 2018). For instance, adults may leave play items that enhance curiosity and drive for play. Play items including toys should be open-ended. Open-ended play items allows the child to apply their imaginations and creativity finding new ways to use these items. 
Why is self-Directed play important?  
Self-directed play can potentially enhance curiosity and creativity. In this approach, children are not given instructions for play and may let their imaginations to lead them during play. Consequently, the child may be better able to explore and develop their natural creativity and curiosity (Bozek, 2024). Such children may be able to develop a greater sense of confidence in their own ideas. In independent play, the child is not judged against some predetermined criteria and is afforded a greater degree of creative freedom making their own rules and characters. Such children are better able to think outside the box and maybe more creative problem solvers.
When children are offered the freedom to choose own games and to set own rules for games, they may be able to develop a greater sense of self-confidence and emotional wellbeing (Howard and McInnes, 2012). These games allow the child to navigate their world more independently. The child learns to trust their own abilities and instincts (Bozek, 2024). Independent play allows the child to figure out who they are and the kind of activities or things they like. They may be able to discover new skills and talents when they freely explore their talents. This process can help the child to become more confident in their abilities.
Free play provides several socio-emotional benefits. First, self-directed or independent play enhances emotional control and behaviour regulation. It may reduce anxiety when the child is not expected to comply with certain rules (Care Pointe Academy, 2022) This kind of play may enhance resilience and adaptability as well as the ability to cope with changes (Bozek, 2024). Since the child is allowed to learn through trial and error, they may be likelier to be more perseverant (Montgomery Childcare Association, 2023). Independent or free play teaches self-entertainment skills. Since the child is allowed to independently choose and design their own games, they are encouraged to design own entertainment outlets. Therefore, they can have fun on their own rather than depend on others to provide entertainment. These children are less likely to rely on other people or screens to keep them occupied. 
In the same manner, independent play enhances a self-sufficiency, agency and autonomy. By allowing the child to freely explore and experiment without undue interference from adults, they are able to develop a strong sense of self-sufficiency and autonomy (Care Point Academy, 2022; Montgomery Childcare Association, 2023).
Independent play provides several cognitive developmental benefits (Catalano, 2018). This method encourages divergent thinking and supports learning through research since learning is based on trial and error. Like other forms of play, independent or self-directed play may enhance neuronal connections. Independent play facilitates development of multiple intelligences as children freely choose the activities they are most interested in. For many children, self-directed play may be perceived as more interesting and engaging. Thus, while adult may step in from time to time to provide assistance, it is reasonable to encourage independent play for children. 


Section 3 
Definition and Importance of Observation
In the context of early years practice, observation refers to the process of gathering data or information that helps give meaning to activities the child is involved with or in. Observation provides practitioners information and evidence needed to make informed decisions regarding how best to support the child or learner (Peterson and Elam, 2020).
Observation serves diverse roles in the learning environment. For early years practitioners, observation provides a means for assessment of program and teacher effectiveness This may encourage an environment of continued learning which can stimulate improvements that enhance quality practices. Through observation, practitioners may more effective plan and implement curriculums that are otherwise developmentally appropriate. This is achieved by measuring and assessing the child’s development. Observations are also useful outcome in the class setting. It may help practitioners to develop respectful partnerships with families and understand family structure and cultural practices . In turn, practitioners may select effective learning techniques and strategies which may help to support and accommodate diverse needs of children. 
Schedule of Growing Skills (SOGS)
SOGS is a screening tool which provides a reliable and accurate method for the assessment of child development. It is based on the STYCAR sequences as proposed by Mary Sheridan (William et al., 2013). It may be administered using the record form or the profile form with the former assessing child’s specific skills at each screening session. It contains 179 items that are divided into 9 skills areas namely active and passive postural skills, locomotor, manipulative, visual, hearing and language, speech and language, interactive social, and self-care social skills (Bellman, Lingam and Aukett, 1996). Scores obtained from the record form are then transferred to the profile form which acts as a bridge between assessment and practice/implementation. 
For the assessment of passive postural skills in the supine position, the child with head in midline scores 1 while the child who lifts legs into the vertical position and who grasps feet scores 2 . In the ventral position, the child with head in line with body and whose hips are semi-extended scores 1 whereas the child with head above line of body whose hips and shoulders are extended scores 2. Other observations to be made in this regard are pull to sit and sitting position while supported by an adult. Regarding active postural skills, the main assessment parameters are predisposition in prone position, sitting position when unsupported, and when standing.
Assessment of locomotor skills includes observing balance and movement with the child who can roll and squirm about scoring one and the child who can stand on each foot separately for at least 8 seconds scoring 14 . For assessment of ability to use stairs, the child who crawls upstairs scores 1 while the child who runs upstairs scores 6. For assessment of fine motor skills, the observer identifies and characterizes manipulative skills including hand skills, drawing skills, draw-a-person test and brick-tower skills (Bellman, Lingam and Aukett, 1996). When assessing for visual skills, the observer watches out for visual function with the child who can turn towards diffuse light scoring 1 and one who converges eyes on approaching object scoring 5. Assessment of hearing, speech and language skills will include hearing function, language comprehension, and vocalization. Finally, assessment of social development includes assessment of interaction social skills, social behavior and play.
Benefits and limitations of the chosen observation tool
This tool has been validated in several studies for screening for developments delays (Williams et al., 2013). It is evidence based being supported by a considerable body of research. It is commonly used in routine health and learning surveillance programs. It is quick, cost-effective, and easy to administer (Bellman, Lingam and Aukett, 1996). Users require little training and the scores are relatively easy to interpret. SOGS provides a holistic view of the child and does not just focus on one area of development. This ensures that practitioners and healthcare providers are able to provide comprehensive care and, where necessary, referral for specialist care. By providing comprehensive view of child needs, and abilities, practitioners can institute interventions that are appropriate for the child’s levels of skills and abilities. However, like other screening tools, SOGS has been shown to pose several problems. One of the major issues is that it may not be adequately insensitive for diagnosis of developmental delay as scores must be two age bands below expectations to be considered significant.


Section 4 
When observing and assessing children why is play important?
The first role of play during child observation and assessment is helping practitioners to understand the need of the child (Louis, 2020; Peterson and Elam, 2020). Play provides an immersive experience for children who are able to fully engage in an activity that requires close attention with little disruption. Play requires children to apply cognitive and physical skills that can be noted and interpreted to determine whether and to what degree those skills are appropriate for age. Educators and other practitioners assess the interests, needs and abilities of the child based on observations made during play . This allows practitioners to tailor support to meet the needs of these children across all the different areas of learning that include expressive arts. This can occur when the child is observed engaging in role-play. 
Playtime provides an opportunity the observer to assess the child’s progress and development. Children are able to apply and demonstrate social and cognitive abilities hence potential for assessment of language, literacy and communication skills Observation provides a chance to assess these skills and appropriateness thereof. Since play provides a variety of challenges that require the child to interact with situations and scenarios that are new or challenging, their responses to these situations allow observers to assess behaviours. Educators may identify inappropriate behaviours as well as challenges faced by children. This can enhance health and wellbeing. In turn, practitioners may intervene early or provide the necessary support. Observation during play can help practitioners develop programs that are tailored to meet the specific interests and needs of the child. 
As a result, observing children in play gives us a more accurate reflection of where they are in their development and what interventions to institute to support their development (Peterson and Elam, 2020). This process allows observers to identify specific behaviors swhich provide insight on the child’s emotional, cognitive and social development. The observer can monitor the child’s progress. This is compared to established or expected developmental milestones. This highlights areas where the child is excelling or lagging behind. Practitioners record skills the child is applying, progress over time and interests/disinterests.  They can learn what motivates the child and challenges experienced by the child. 
In keeping with Welsh 4 purposes of the Curriculum, observing play helps to convey and institute interventions that create ambitious and capable learners (Equal Education Partners, 2023).Specifically, o The first role of play during child observation and assessment is helping practitioners to understand the need of the child (Louis, 2020; Peterson and Elam, 2020). Play provides an immersive experience for children who are able to fully engage in an activity that requires close attention with little disruption. Play requires children to apply cognitive and physical skills that can be noted and interpreted to determine whether and to what degree those skills are appropriate for age. Educators and other practitioners assess the interests, needs and abilities of the child based on observations made during play . This allows practitioners to tailor support to meet the needs of these children across all the different areas of learning that include expressive arts. This can occur when the child is observed engaging in role-play. 
Playtime provides an opportunity the observer to assess the child’s progress and development. Children are able to apply and demonstrate social and cognitive abilities hence potential for assessment of language, literacy and communication skills Observation provides a chance to assess these skills and appropriateness thereof. Since play provides a variety of challenges that require the child to interact with situations and scenarios that are new or challenging, their responses to these situations allow observers to assess behaviours. Educators may identify inappropriate behaviours as well as challenges faced by children. This can enhance health and wellbeing. In turn, practitioners may intervene early or provide the necessary support. Observation during play can help practitioners develop programs that are tailored to meet the specific interests and needs of the child. 
As a result, observing children in play gives us a more accurate reflection of where they are in their development and what interventions to institute to support their development (Peterson and Elam, 2020). This process allows observers to identify specific behaviors swhich provide insight on the child’s emotional, cognitive and social development. The observer can monitor the child’s progress. This is compared to established or expected developmental milestones. This highlights areas where the child is excelling or lagging behind. Practitioners record skills the child is applying, progress over time and interests/disinterests.  They can learn what motivates the child and challenges experienced by the child. 
In keeping with Welsh 4 purposes of the Curriculum, observing play helps to convey and institute interventions that create ambitious and capable learners (Equal Education Partners, 2023). Observation provides an opportunity for shared understanding of the child’s progress. Observation results are shared with other practitioners, parents and guardians. This helps to enhance learning and improvement. 
Observing play directly supports development in all the areas of learning namely expressive arts, science and technology, humanities, maths and numeracy, health and wellbeing and language and communication.
Impact of Observation on child Play
Despite its utility, observing children during play poses several challenges. Among others, some children may become exceedingly self-conscious. The child may notice that they are being observed. These children will hesitate to engage in spontaneous play. This may limit creativity and leads to less authentic play experience. For older children, being observed can worsen the pressure to perform. The child risks feeling like they need to perform a certain way to impress the observer. The child may attempt to exhibit behaviors or skills they perceive as desirable. This diverts focus from natural flow of play. In turn, this can adversely affect the accuracy of the observations. Unless the observer is well-trained and knowledgeable enough, they may draw inaccurate conclusions (Mohamed, 2023). This occurs because the child who is aware they are being observed becomes self-conscious and less immersed in the play (Howard and McInnes, 2012). Whenever observations are not made implicitly, they may cause considerable disruptions. Children may lose concentration. They may become less immersed in play. This makes it difficult for the child to build upon ideas in the course of the play.
Supporting Observation
Observers can support play and limit disruptions while obtaining important information during playtime. This may require, for instance, ensuring observation in unobstructive. Practitioners may step back and observe children from a distance. The use of cameras provides a means for practitioners to limit interruptions while still getting unobstructed view of the playing area. Practitioners should frequently stand back a little to allow children to go about their play uninterrupted even while assessing the play. Additionally, observation is a skill that requires training. Practitioners who are frequently involved in this activity must be sufficiently trained to enhance accuracy and utility of the results. Training also ensures minimal disruption of play. The practitioner needs to be adequately able to capture individual mannerisms, non-verbal body language, and subtle social nuances without missing out on little details that provide critical information on child development (Peterson and Elam, 2020). 
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