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AI Declaration Form

STUDENT NAME:  Hongyue Huang

STUDENT NUMBER: 2405712


	Module Code
	ECGE7006P

	Assessment Component
	 MA Education Studies Dissertation FINAL

	Assignment Title

	From “Sports Permission” to “Body Autonomy”: Feminism Reshaping the Body Narrative in the Physical Education Course at the University of Michigan in the 1970s-2000s







Use of Generative AI in Assessment 

(Attach the page from the relevant Handbook.) 

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
Please refer to the next page 4/5 for examples.
Prior to submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples page.





AI Acknowledgement

	I confirm that I have not used any AI tools in the research and creation of this assignment. 
	Yes  ☐


	I confirm that I have not presented any AI generated materials as my own work.
	Yes  ☐


	I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

	Yes  ☐




OR:
I acknowledge the use of:
(Delete or insert the tables below, as necessary.)
	AI Tool
	Online correction

	AI Url
	http://www.onlinecorrection.com

	Purpose
	
Help me to check the following text for readability, grammar and syntax. 



	Date
	  11 June 2025~20 October 2025



	AI Tool
	Deepseek

	AI Url
	https://deepseek.com/

	Purpose
	
Help me to write up these bullet points as an essay paragraph at university level. 



	Date
	  11 June 2025~20 October 2025



I confirm that I have not presented any AI generated text as my own work.          Yes  ☐

	I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools, which I may be asked to provide in evidence. I confirm I have drafts/notes available 
	Yes  ☒
No   ☐






AI statements
Statement 1: 
I acknowledge the use of Online Correction (http://www.onlinecorrection.com) on  11 June 2025~20 October 2025 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Statement 2: 
I acknowledge the use of Deepseek (https://deepseek.com/) on 11 June 2025~20 October 2025 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
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How to activate people
o 2

Excellent question. Activating people—moving them from passive agreement to active participation
—is the core challenge of any movement, whether it's feminism, community organizing, or a

workplace project.

Here is a comprehensive guide on how to activate people, broken down into a strategic framework.

The Core Principle: Shift from "Why" to "How"

People need a compelling "Why" to care, but they need a clear, accessible "How" to act. Your job

is to bridge that gap.

Phase 1: The Foundation (Before You Ask for Action)

You can't activate people who don't trust you or the cause. This phase is about building the
necessary groundwork.
1. Build Relationships, Not Just a Mailing List.

o Listen First: Don't just talk at people. Listen to their concerns, frustrations, and hopes. What

are their problems? Frame your mission as a solution to their problems.
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Examples to lllustrate Differences

1. Healthcare Training:
Traditional: Nursing assistant program with a focus on bedside skills.

CTE: Biomedical pathway with certifications in phlebotomy and dual-enrollment anatomy

courses.
2. Technology Education:

Traditional: Computer repair technician training.

CTE: Cybersecurity pathway with AWS cloud certifications and coding bootcamps.
3. Construction Trades:

Traditional: Carpentry apprenticeship.

CTE: Green construction program teaching solar panel installation + sustainable design

principles.

Why the Shift to CTE?

1. Economic Demands: Rapid technological change requires workers with both technical and

critical thinking skills.
2. Equity Goals: CTE reduces historical tracking by offering pathways to high-wage careers for all

students.

3. Policy Push: Perkins V incentivizes innovation, equity, and alignment with modern indust. ¥
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Similarities and differences between traditional vocational education system and CTE system
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Here's a structured comparison of the traditional vocational education system and the Career
and Technical Education (CTE) system in the U.S., highlighting their similarities and key

differences:

Similarities
1. Workforce Preparation:
Both aim to equip students with job-specific skills for immediate employment.
Focus on hands-on, practical training (e.g., welding, healthcare, IT).
2. Industry Alignment:
Programs are designed to meet labor market demands.
Partnerships with employers for internships, apprenticeships, or job placements.
3. Career Pathways:
Offer structured routes to specific careers (e.g., construction, culinary arts).

4. Skill Certification:

Provide credentials or certifications (e.g., OSHA safety training, cosmetology licenses).




image7.png
Challenges Shared by Both Systems

* Perception: Overcoming the lingering stigma that "hands-on" education is inferior to four-

year degrees.

+ Funding Gaps: Disparities in resources for equipment, teacher training, and industry

partnerships.

* Curriculum Updates: Keeping pace with technological advancements.

Conclusion

While traditional vocational education laid the groundwork for skill-based training, CTE
represents an evolution toward a more inclusive, flexible, and academically integrated model.
CTE expands opportunities beyond manual trades to high-growth sectors, bridges the gap
between school and work, and positions technical education as a respected parallel pathway to
college. However, both systems share the core mission of preparing students for meaningful

careers—a goal that remains vital in today’s economy.
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Physical class in MICHIGAN Uni
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Of course. "Physical class" at a university like the University of Michigan can refer to a few
different things, but the most common meanings are:

1. A course in the field of Physical Science or Physics.

2. A course that is instruction (Kinesiology, Sports, Dance).

3. A class that meets in a physical classroom (as opposed to online).

| will cover the first two, as they are the most relevant to academic planning. The University of
Michigan has several schools and colleges, and the location of your "physical class" depends
heavily on the subject.

1. Physical Science & Physics Classes

If you are looking for courses in Physics, Astronomy, Chemistry, or Earth Sciences, these are
primarily housed in the College of Literature, Science, and the Arts (LSA).

« Key Departments:

o Physics Department: Offers introductory sequences (PHYSICS 135/140/235, etc.), upper-Ir _,

courses in mechanics, electromagnetism, quantum physics, and specialized topics.
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2. Physical Activity & Kinesiology Classes

These are courses where you are physically active. The University of Michigan is famous for its

wide array of physical education and wellness courses.

« Key Departments/Units:

o Department of Movement Science (School of Kinesiology): This is the academic home for the

study of human movement. They offer courses for both majors and non-majors.

o University Recreation (Rec Sports): Offers a massive program of Instructional Classes open

to all students for a small fee. These are non-credit, fun, and skill-based.
« Types of Physical Activity Classes Offered:
o Fitness: Weight Training, HIIT, Yoga, Pilates, Spin Cycling, Barre.
o Martial Arts: Taekwondo, Jujitsu, Karate, Self-Defense.
o Dance: Swing, Salsa, Ballroom, Hip-Hop, Ballet.
o Sports: Rock Climbing, Golf, Tennis, Squash, Swimming, Scuba Diving.
o Outdoor Adventures: Backpacking, Kayaking, Wilderness First Aid.

* Where to Find Them:

o For-Credit Courses (Kinesiology): Check the Course Guide for the subject "Movement
Science" (MOVESCI). Examples include MOVESCI 110 - Basic Canoeing, or MOVESCI 230 -

Yoga & Stress Management.

o Non-Credit Instructional Classes (Rec Sports): Go to the Rec Sports website:
recsports.umich.edu — Find "Instructional Programs." Registration and schedules are posted

here.
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Of course. The University of Michigan (UMich) is a large, decentralized institution, so its
"measures" are implemented through a combination of official policies, academic departments, and

dedicated campus units.

Here is a detailed breakdown of the measures and structures UMich has in place to facilitate both

physical science classes and physical activity classes.

1. Measures for Physical Science & Physics Classes

The primary measure is the existence of robust, well-funded academic departments within the

College of Literature, Science, and the Arts (LSA).

Measure Description

Dedicated departments like Physics, Astronomy, Chemistry, and
Academic Departments Climate and Space Sciences and Engineering (in COE) are staffed with
world-class faculty and researchers who design and teach the courses.

They offer a clear pathway of courses, from introductory sequences
Structured Curriculum (e.g., PHYSICS 135/140 for scientists and engineers) to advanced
undergraduate and graduate-level specializations.

UMich invests heavily in infrastructure:
« Instructional Labs: Modern laboratories for introductory and
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2. Measures for Physical Activity & Kinesiology Classes

UMich's measures here are particularly extensive, serving both academic students and the general

student population's wellness.

A. For-Credit Academic Courses (School of Kinesiology)

Measure Description

This is a full-fledged academic school dedicated to the study of human
The School of Kinesiology movement. It's the home for the Department of Movement Science,
which creates and staffs for-credit physical activity courses.

They offer a wide range of for-credit courses under the MOVESCI
subject code, such as:
MOVESCI Curriculum « MOVESCI 110: Basic Canoeing
« MOVESCI 230: Yoga & Stress Management
« MOVESCI 250: Fitness & Health

. . These courses are not just for fun; they are grounded in the science of
Academic Integration L ; i . .
kinesiology, often teaching the "why" behind the physical activity.

B. Non-Credit Recreational & Wellness Courses (University Recreation)

This is one of the most visible and popular measures for the general student body.

Measure Description

This is a massive, dedicated campus unit whose sole purpose “ J

University Recreation (Rec Sports) . .
provide recreational and wellness programs.
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History and Current Issues of Feminism in USA

Measure Description

Offers free, confidential wellness coaching to st
University Health Service (UHS) - Wellness Coaching include goals around physical activity and stres
movement.

A university-wide initiative that offers various w
MHealthy K i )
students and faculty, often including fitness chz

Summary: How a Student Engages with These Measures

1. For a Physics Class: A student uses the LSA Course Guide — finds "Physics" — selects a course
like PHYSICS 140 — checks they meet the prerequisites (MATH 115) — registers via Wolverine

Access.

2. For a Yoga Class: A student goes to the Rec Sports website — clicks "Instructional Programs" —
browses the schedule for "Yoga" — sees it's offered Tuesdays/Thursdays at the CCRB — pays

the course fee online — shows up with a yoga mat.

In essence, the University of Michigan's primary "measure" is the creation and sustained funding
of these specialized schools, departments, and campus units, empowered with the resources and
facilities to deliver a world-class education in both the science of the physical world and the

practice of physical health.
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Additionally, the University of Michigan, as a renowned American football powerhouse at that time, derived 25-30%
of its fiscal revenue from American football events (Lee and Swaminathan, 2000). Hastings et al. (2013) analysed
that UMicH had repeatedly reinforced the teaching philosophy that “Male Bodies = Commercial Value (WeileH,
1993)”, prioritising the use of sports facilities such as basketball courts and swimming pools for male students,
which left female students lacking access to specialised sports facilities and made it difficult for them to meet the
criteria for physical education course assessments. This practice directly results in female students finding it difficult
to engage in professional sports training, making it hard for them to meet the standards in physical education
course assessments and undermining their enthusiasm for physical exercise. However, Hastings et al. (2013) only
recognised the impact of sports facility restrictions on female students and did not conduct in-depth research from
the perspectives of female physiology or teaching philosophy. The conclusions drawn from the study can not be
directly applied to classroom teaching. SHeflet al. (2015) and Metzler (2017) built upon Hastings et al. (2013)
pointed out that discrimination based on physiological differences and unequal resource allocation led to widespread
resistance from female students toward physical education courses at UMiel. Many female students at UMich
refused to enrol in these courses, citing their bodies' inability to withstand intense physical activity, which
temporarily halted physical education courses at BMieH and hindered the smooth progress of efforts to establish
students' physical health records.

Some Feminism educators have conducted specific research on this phenomenon. Winters and Esposito (2010) and +

Dialect: | British English v
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3.1.2. Process- Oriented Evaluation Criteria Under Feminist Criticism

Bligas (2006) pointed out that BMieH first introduced the shot putfila sports competition in which a heavy metal ball
is thrown from the shoulder as far as possible.] as a unified testing event for both man and women students in
1978, and established different evaluation criteria based on the inherent physical strength differences between men
and women. This was the first time UMi€h conducted a unified standardised evaluation for male and female
students, primarily influenced by the second feminism movement. The slogans of the second feminism movement,
which are “The personal is political (Haniseh, 1970)" and “Fighting for body autonomy (Brain, 1972)" compelled
OMiEh to undertake institutional reforms in its physical education curriculum structure, opening up strength-based
courses like boxing, rugby and fencing to female students. Armour and Y&lliig (2007) expanded on Sliggs' (2006)
analysis of the shot put event to compare and analyse more unified testing events for both genders, like gymnastics
and tennis. The “Sports Event Accessibility Chart (S@gs, 2006)” he created provides a clear overview of the
proportion of female students participating.

The slogan “Fighting for body autonomy (Richards, 1984)” from the second feminism movement was quickly

embraced by female students at UMieh. Oliver and KfiK (2015) noted that between 1978 and 1980, at least 140

female students sent emails to the university president regarding sports course reforms. In response, UMich
implemented reforms to evaluate sports courses using a process-oriented evaluation criteria combining regular v
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3.1.3. Body Sovereignty Assessment

Adler (1991) and Féfree (2003) were both influenced by the “Anti-Discipline Theory[lAnti-Discipline Theory
(Foucault, 1975) mainly consists of the struggle for body @tenemy—specifically, the fight for the right to abortion,
the right to contraception and reproductive freedom. And it involves embracing body positivity and creating
knowledge that belongs to women themselves.] (Foucault, 1975)" within feminist thought during the same period
and explored the concept of training compliance within process-oriented evaluation criteria, but their focuses
differed. Adler (1991) employed ethnographic qualitative research methods to conduct a three-year participatory
observation study of six universities in the eastern United States including UMieh, revealing that both male and
female students in these universities' physical education courses exhibited compliance with the absolute authority of
the administration. Feffee (2003), on the other hand, used quantitative research methods to analyse data on the
obedience of female members of the gymnastics team of UMi€h, reaching the same conclusion that body sovereignty
must be subordinate to institutional management. Beyond that, Féffeée (2003) also mentioned the mental health
issues of female students in his research, including depression and anxiety caused by long-term pressure of
obedience. Both studies, using different research methods, revealed issues of body sovereignty within process-
oriented evaluation criteria, making the mental health and body autonomy more important for students, especially
for female students.
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Feminism in USA
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Of course. Here is a comprehensive overview of feminism in the USA, tracing its history, key

themes, and contemporary debates.

Introduction: What is Feminism?

At its core, feminism in the USA is a diverse social, political, and intellectual movement advocating
for women's rights and equality of the sexes. It is not a single, monolithic entity but a collection of

movements and ideologies that have evolved over time, often referred to in "waves."

The Waves of American Feminism

This "wave" metaphor is a useful, though simplified, way to understand the evolution of feminist

thought and action.

First Wave (mid-19th century - early 20th century)

« Primary Focus: Legal personhood and basic rights, most notably suffrage (the right to vote).
« Key Figures:

o Elizabeth Cady Stanton & Lucretia Mott: Organized the Seneca Falls Convention (1848), which

produced the "Declaration of Sentiments," often seen as the birth of the American women's

v

rights movement.
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« Key Themes:

o Sexual Liberation & Reproductive Rights: Access to birth control and, after the landmark Roe

v. Wade (1973) decision, legal abortion.

o Workplace Equality: Fighting for equal pay, the end of workplace discrimination (Title VII of
the Civil Rights Act of 1964), and challenging the "glass ceiling."

o Critiquing Patriarchy: Analyzing and challenging the systemic power structures that privileged
men.

o Consciousness-Raising Groups: Small groups where women discussed their experiences,

linking personal struggles to systemic oppression.
« Key Figures & Texts:
o Betty Friedan: The Feminine Mystique (1963), which critiqued the suburban housewife ideal.
o Gloria Steinem: A leading activist and co-founder of Ms. magazine.

o bell hooks: Critiqued the second wave for focusing on upper-middle-class white women and

emphasized intersectionality before the term was coined.
« Major Tensions: This wave was often dominated by the concerns of white, middle-class women,
leading to significant friction with women of color and working-class women.

Third Wave (1990s - early 2010s)

« Primary Focus: Intersectionality, individuality, and reclaiming language and sexuality. It was a

reaction to the perceived failures and essentialism of the second wave.




