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1. What are the downsides of Estyn reports being outdates?
2. What is the importance of having displays in a school discussing diversity?
3. what is the importance of having policies and practices that foster equality and inclusion in schools
4. Why is it important that parents are involved in helping to show diversity in a school?
a. What are the benefits of parental involvement in promoting diversity in educational settings?
5. How do displays of diversity in schools help to reinforce it to children
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Targets from my previous assignment
	Target
	How I have addressed it in this work

	Read even more relevant books and journal articles as well as websites when researching.  
	 I have used a wide range of sources making sure that they are from reliable sources.

	Endeavour to synthesise research into your writing to aid the support of your key points.
	I have used research where possible to aid my writing by supporting the points I have made

	Continue to ensure a greater critical approach throughout, offering the opposing view whenever possible.
	I have tried to think critically when writing and have used this when addressing the Estyn report.






Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.
Introduction 
In this assignment I will be focusing on how the school for my PE1 engages the parent and carer community and how the school supports a diverse community. It’s important that the school engages with carers, parents and the wider community as this strengthens relationships making children feel safe at school. The school I’m focusing on already has many policies and practices available to help teachers engage the parents and carers with the school, however I’ve suggested the Family and community engagement (FaCE) scheme which can further help the school to have a stronger bond with families. It’s also very important that the school supports the diverse community that surrounds the school as well as within the school. The school that I’m focusing on demonstrates how religion not only Christian but other faiths as well can help to strengthen the school community. I have made suggestions such as visits from people in the community discussing their culture, helping children to have a better understanding of the different cultures in their community.
Community Profile
The school that I am studying is a model Church in Wales School (School X, 2024a). The school is considered a large urban school in the Carmarthenshire district. The children who attend are ages 3 to 11. There are currently 207 in the Early Years and 252 in Key Stage 2. Per year group there are two form groups and an ASD classroom. Pupils of statutory school age (ages 5-15) eligible for free school meals are 21.3% which is down from 22% from the previous year. This is similar to data from the Local Authority which is 21.2% (My Local School, 2024).
The school budget per pupil is £4,829 which has increased from the previous year of £4,070. The Local Authority data shows this is below the amount given to other schools in the local area of £5,036. 23% of pupils at this school have additional needs and 21% have English as an additional language. The school is considered an English-medium with significant use of Welsh, however, only 10% of its students speak Welsh at home (My Local School, 2024).
The schools last Estyn inspection was October 2019 where it was given a judgement of ‘good’ (Estyn, 2019) with the previous one being carried out in June 2014 also with the judgement of ‘good’ (Estyn, 2014). 
Estyn reports should be carried out within a 6-year inspection period which is vital to ensure that the quality of education and training are to the highest standards (Estyn, 2024). In 2019, the recommendations included ensuring consistency of Welsh oracy skills across the school as well as attendance (Estyn, 2019). Covid-19 has significantly changed the way schools teach, and the requirement of increased support needed for mental and physical health as well as the impact on attendance (Welsh Government, 2020b). In addition in 2022, the Curriculum for Wales was introduced which concentrated on the progression of learning and the four purposes (Welsh Government, 2020a). These purposes describe the aim of a school’s curriculum which is to support its learners to become “ambitious, capable learners, ready to learn throughout their lives and enterprising, creative contributors, ready to play a full part in life and work and ethical, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Government, 2022a). This has also contributed to a huge change in schools across Wales and how lessons are taught through the curriculum.
Attendance is crucial for a school in helping children’s development. As part of the school’s development plan (SDP) the school outlines their priorities and how they will implement them. On the SDP, the school stated that in the last two years the attendance levels have improved from 89.7% in 2022/23 to 91.06 % in 2023/24 (School X, 2024b). The school set out plans such as asking parents for reasons their child isn’t in school, to enable them to monitor and analyse attendance and provide support to parents. The school also implement the Local Authorities attendance policy and works closely with the EWS officer. The school includes incentives such as high-status assemblies celebrating good attendance, encouraging children to attend school (School X, 2024b).
Suggestions for Community Engagement
Engaging and supporting the parent/carer community
According to Estyn (2020) it’s essential that there is parental engagement in children’s learning to ensure school improvement. Learners benefit from parents' active involvement. When children observe their parents being involved, they’re more likely to attend school regularly and take part in activities (Fan and Chen, 2001). Through this engagement, students demonstrate their growth and dedication to learning, while fostering relationships with peers and teachers. Forming a partnership between parents and the school enables teachers to have a deeper understanding of students' needs, resulting in more individualised support and higher academic results (gov.uk, 2015). Furthermore, social bonds are strengthened, and a culture of learning is promoted in a community that actively supports its schools through parental involvement (Eden, Chisom and Adeniyi, 2024b). 
I would suggest that the school I’m writing about should implement the Family and Community Engagement (FaCE) programme. The term "Family and Community Engagement" (FaCE) describes the methods and procedures used by schools to actively include families and the larger community in the learning process. In order to improve the learning and wellbeing of students, FaCE aims to establish collaborations between schools, parents, and community members (Welsh Government, 2015). By implementing FaCE the school can create a stronger sense of belonging and partnership with the families. Families feel a sense of pride in the school that their child attends if they feel their input is valued, meaning that there is an increased parental support for school initiatives and a stronger commitment to their children’s education. Additionally, effective communication means that the school has to enhance its transparency which creates trust between the school and families. When parents are informed about school activities and their child’s progress it encourages them to be more involved and proactive in supporting their child’s learning (Redding, Murphy and Sheley, 2011). 
Another way that the school could engage with their parent and carer community is using surveys as they a vital tool used to gather insights from parents regarding their experiences with the educational environment. Through surveys, schools can create more inclusive environments that acknowledge and address needs and concerns of families enhancing education experiences for students. Parental involvement is important as it can provide a greater understanding of what the school is already succeeding in and what needs to be improved to help the school be more successful (Sebastian, Moon and Cunningham, 2016). Additionally, surveys can be used to identify barriers to parental involvement. It’s been discovered that there is a link between low levels of parental engagement and low academic achievement. This means that schools have to address and work harder to ensure that those children have the support they need and are required to find ways to involve the parents (Boonk et al., 2018). Surveys can also assess parents’ perceptions of specific programmes such as FaCE. The assessment of these programmes can help guide future advocacy and resource allocation to greater help the school community. 
For a number of crucial reasons, the parent and carer community should get involved in supporting their children's attendance. Children are reminded of the importance of education when parents actively encourage and prioritise their attendance at school. This can encourage children to take their education seriously and cultivate a love of learning. Identifying and addressing any obstacles that might keep children from attending school on a regular basis might be facilitated by parental participation. Engaged parents can share their concerns with the school, enabling cooperative solutions that benefit the child, whether they are related to social anxiety, health issues, or transportation (McConnell and Kubina, 2014). Involving parents in their children's attendance also promotes a feeling of community and collaboration between families and the school. Through improved support networks and communication, this partnership can guarantee that children get the motivation they require in the classroom and at home (gov.uk, 2024). 
Parents and carers can be supported by the school in various was such as a ‘Hand in Hand’ group or a ‘Lending Library’. The ‘Hand in Hand’ group offers support for individual parents with issues such as bedtime routines, behaviour and toileting. Parents can meet up and share their ideas and concerns and seek advice and guidance. This is delivered by a member of staff from the school who’s trained in delivering parenting programmes and have the interest in developing partnerships with the parents (Hand in Hand, 2022). Having this group enables the school to have a stronger bond with the parents and be able to support children’s development. A ‘Lending Library’ is where parents can borrow items that support their child’s learning at home. These resources come in many forms such as games or books to help develop the child’s skills (Twinkl, 2025). Having these resources enables parents to be involved in their child’s development and helps the child to have a greater understanding of the topics that they are being taught in class.
Supporting a Diverse Community
Having diversity within a school helps to create an inclusive and enriching learning environment for its pupils. This is done by promoting both the child’s personal and academic growth and the acknowledgment and celebration of diversity helping children to feel included. Diverse learning environments resemble “vibrant ecosystems” where children are able to thrive (Salazar, 2023). Having children from various backgrounds in a classroom sharing their different perspectives helps to enhance their critical thinking, problem solving, creativity and encourages them to have a more flexible and comprehensive approach to learning. Salazar (2023) suggests that in these settings consistent exposure of different viewpoints teaches children to challenge traditional or singular ways of approaching a subject. The Equality Act 2010 outlines nine protected characteristics and the public sector duty that school must adhere to. The school must ensure that they have an Equality, Diversity and Inclusions (EDI) policy that’s displayed on the school website (BBC, 2023). The EDI is important as it creates a positive school culture and promotes a sense of belonging (Strictly Education, 2024). The curriculum for Wales has four purposes which aim to develop children as ethical, informed citizens who understand and appreciate diversity (Welsh Government, 2022b). Diversity should be integrated into all subjects where possible, ensuring students understand the importance of respecting different cultures, identities and perspectives.
Establishing policies and practices in schools is very important as clear guidelines that are put in place prevent discrimination. This helps to create an environment where all students, parents and staff respect each other within a supportive atmosphere. Having a diversifying hiring practice allows schools to bring even more diversity into the classroom meaning children can have a greater understanding of the world around them. The school that I will be visiting is a Church in Wales school which means that it delivers religious education with a distinctive Christian character (Religious Education Council, 2024). It’s therefore important that the school also focuses on other religions so that the children can have a wider knowledge of other religions and cultures and more of an understanding about themselves.
It’s important that children see their parents, guardians and the community being involved such as them coming into class and talking about their culture. Active participation in showcasing diversity from parents helps to cultivate a school culture that values and respects all individuals. Parent engagement promoting inclusivity encourages children to value diversity and instil similar values. Having people from the community visit and discuss their culture can help children to have a greater understanding about the world around them (Nishina et al., 2019). Visitors can share parts of their culture that they love such as food or traditional clothing giving an opportunity for discussion and greater understanding. 
Displays around the school that demonstrate diversity play a crucial role in communicating the school’s ideologies. The visual representations serve as a constant reminders of the values the school upholds such as inclusion, respect and appreciation for different cultures. When children see displays regularly it reinforces the importance of diversity in their everyday lives. It helps to normalise conversations around different backgrounds and experiences making it easier for them to understand and accept diversity as a fundamental aspect of their community. Consistent exposure can lead to a more profound understanding and appreciation of cultural differences as well as encouraging them to engage with one another, fostering friendships and collaborations across diverse groups (Eden, Chisom and Adeniyi, 2024a).
Conclusion
In conclusion, engaging the parent and carer community is essential for the success of a school. By implementing the ‘Hand in Hand’ group, schools can create a stronger sense of partnership with families. Surveys are a vital tool for gathering insights from parents and creating more inclusive school environments that acknowledge and address the needs and concerns of families. When promoting diversity and creating an inclusive environment in a school it’s crucial that there is a diverse student body and that policies and practices are implemented that foster inclusivity to have a profound impact on learning outcomes and the development of a positive school culture.
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